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Abstract 
The National Education Policy (NEP) 2020 identifies ‘Rational thought and 
Autonomy’ as one of the five foundational aims of education to fulfil its 
overarching vision and goals. This study investigates the current state of teacher 
autonomy among educators in government schools across Delhi. The target 
population comprised primary, secondary, and senior secondary teachers working 
in these institutions. A randomly selected sample of 75 teachers—including PGTs, 
TGTs, and primary teachers from North-East Delhi—participated in the study. Data 
was collected through a structured four-point Likert scale questionnaire, focusing 
on four key dimensions: Curriculum and Lesson Planning, Teaching Methods and 
Strategies, Assessment and Evaluation, and Classroom Environment and 
Management. Quantitative analysis was employed to interpret the findings. Results 
indicate that while teachers experience a moderate degree of autonomy in selecting 
teaching methods and instructional strategies, significant limitations persist in areas 
such as curriculum decision-making, assessment practices, and resource allocation. 
These findings point to the need for systemic reforms to strengthen operational 
autonomy and provide holistic support for teacher empowerment. The study also 
recommends future research incorporating private school teachers to enable 
comparative insights and broaden the understanding of teacher autonomy in diverse 
educational settings. 
 
Key Words:Teacher Autonomy, Curriculum and Lesson Planning, Teaching 
Methods and Strategies, Assessment and Evaluation, Classroom Environment and 
Management. 
 

1. Introduction 
The UNESCO 2030 Agenda for Sustainable Development envisions teaching as a 
profession where educators are empowered with the autonomy to make pedagogical 
decisions that best support student growth. This vision affirms the pivotal role of teacher 
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autonomy in delivering quality education and in fostering essential 21st-century skills 
such as creativity, critical thinking, and problem-solving. Empowering teachers in this 
way is fundamental to achieving inclusive and holistic student development. 
The concept of teacher autonomy has evolved considerably over time. In ancient India, 
teachers or gurus exercised complete autonomy, independently deciding what, how, and 
when to teach, guided by the needs of their students and philosophical traditions. A 
similar tradition of intellectual freedom was evident in ancient Greece, where 
philosophers like Socrates, Plato, and Aristotle shaped education through inquiry, 
dialogue, and critical reflection. However, this autonomy witnessed a decline during the 
colonial era. Colonial powers imposed rigid educational structures that reduced teachers 
to mere implementers of centrally prescribed curricula, emphasizing rote memorization 
and compliance over independent thought. As Kumar (2014) notes in Politics of 
Education in Colonial India, colonial education policies institutionalized a centralized 
and bureaucratic system—a legacy that continues to shape curriculum design and 
constrain teacher autonomy in postcolonial India. 
The 19th and early 20th centuries marked the emergence of the industrial model of 
education, particularly in Western contexts. This shift brought about increased 
bureaucratization and standardization within schooling systems, where teachers were 
progressively seen as functionaries tasked with implementing predetermined curricula—
significantly curtailing their professional autonomy. In the post-independence period, 
especially in developing nations like India, education was reimagined as a critical 
instrument for nation-building and social transformation. Teachers were portrayed as 
key agents of change, and efforts to expand teacher education gained momentum. 
However, despite this recognition, the continued centralization of curriculum design and 
educational policymaking often limited teachers' decision-making power within 
classrooms, constraining the autonomy required for innovative and context-responsive 
pedagogy. 
In the 21st century, the landscape of teacher autonomy remains complex and 
multifaceted. On one hand, the global emphasis on standardized testing, accountability 
frameworks, and performance indicators has imposed constraints on pedagogical 
freedom, often narrowing the scope for innovation in the classroom. On the other hand, 
there is an increasing acknowledgment of the value of teacher professionalism, 
creativity, and learner-centered approaches in fostering meaningful and effective 
education. Countries with progressive education systems—such as Finland—exemplify 
models where teachers are granted high levels of autonomy and institutional trust. In 
contrast, test-centric systems like those in the United States, China, and India continue 
to operate within more rigid structures, often limiting the discretionary space teachers 
have in curriculum implementation and instructional practices. 
India’s National Education Policy (NEP) 2020 marks a pivotal shift by explicitly 
emphasizing teacher autonomy and flexibility in adopting innovative pedagogies. 
Paragraph 13.4 highlights the need to empower educators to become motivated, creative 
professionals. The policy further states that teachers must be provided continuous 
opportunities for self-improvement and exposure to the latest advancements, and their 
innovative practices should be recognized for enhancing learning outcomes (NEP 2020, 
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p. 23). Similarly, the National Curriculum Framework for School Education (NCFSE) 
2023 underscores the importance of preserving teacher autonomy and enabling context-
sensitive pedagogical decisions. Supporting this view, the OECD’s The Teacher and the 
Curriculum (2010) links pedagogical autonomy with higher teacher motivation, job 
satisfaction, and accountability—factors known to improve student outcomes. Bhushan 
(2018) also affirms that teacher autonomy plays a vital role in fostering learner 
autonomy and improving overall learning effectiveness. 
 
2. Need and Importance of Teacher Autonomy 
 
Teacher autonomy is vital for fostering lifelong learning, enhancing student 
engagement, ensuring inclusive participation, and promoting effective classroom 
practices that lead to positive learning outcomes. Research consistently indicates that 
when teachers have the freedom to make instructional and classroom management 
decisions, they are more motivated, creative, and responsive to diverse student needs. 
Autonomy in choosing teaching methods, designing assessments, and managing 
classroom environments leads to a stronger sense of empowerment and professional 
commitment (Ingersoll, 2007; Pearson & Moomaw, 2005). Studies also link teacher 
autonomy with increased job satisfaction (Worth & Van den Brande, 2020), while 
greater curriculum autonomy is associated with reduced job-related stress (Parker, 
2015). 
In today’s diverse and dynamic classroom environments, rigid, one-size-fits-all 
approaches often fall short of addressing the varied needs of learners. While policies 
aimed at standardizing education systems may ensure consistency, they can also conflict 
with the broader goal of promoting educational diversity (Dieudé&Prøitz, 2022). 
Granting teachers the autonomy to adapt content, teaching methods, and assessment 
strategies enables them to respond more effectively to the unique cultural, social, and 
academic needs of their students (Bangs & Frost, 2012). 
Despite strong policy-level endorsements and well-established links between teacher 
autonomy and effective classroom environments, empirical research examining how this 
vision translates into practice—particularly in the context of Delhi's diverse educational 
landscape—remains limited. A clear disconnect persists between policy aspirations and 
classroom realities, especially when comparing the conditions in government and 
private schools. Questions continue to surface about the extent to which teachers are 
genuinely empowered to innovate and exercise professional judgment, or whether 
systemic constraints still restrict their autonomy. 
This study aims to address this gap by exploring the current status of teacher autonomy 
in Delhi’s government schools and evaluating the degree to which existing practices 
align with the goals outlined in NEP 2020. Such an inquiry is essential to understanding 
whether policy-driven educational reforms are effectively enhancing teacher agency and 
transforming classroom practices on the ground. 
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3. Definitions 
Autonomy  
The term autonomy originates from the Greek words autos (self) and nomos (law), 
signifying an individual’s right to self-govern and make decisions free from external 
control (Siebert & Mills, 2007, as cited in Parker, 2015). In educational contexts, 
autonomy is often viewed as the freedom to make responsible, self-directed choices 
(Gonzalez, 1989; Frinkin, Post & Robert, 2009). Psychologists like Piaget and Erikson 
associate it with children's physical, psychological, and moral freedom. Academic 
autonomy involves various stakeholders including teachers, learners, researchers, 
administrators, and content creators—those actively shaping academic processes. 
Although multiple models of teacher autonomy exist, this study adopts a governance-
based perspective, defining it as teachers' capacity to make informed decisions about 
their roles within the framework of state regulations and resources (Frostenson, 2015; 
Mausethagen&Mølstad, 2015; Wermke& Forsberg, 2017; Wermke et al., 2019). Rather 
than increasing pressure, autonomy empowers teachers personally and professionally. It 
spans multiple domains such as instruction, classroom management, assessment, and 
curriculum planning. Key dimensions include decision-making, freedom, control, and 
scope of autonomy—interrelated components that reinforce one another (Strong, 2012). 
Globally, teacher autonomy is a core feature of education policy, closely tied to 
improvements in teaching quality and student learning outcomes. 
Curriculum and Lesson Planning 
As outlined in NEP 2020, Curriculum and Lesson Planning refers to a teacher’s 
capacity to independently design, organize, and modify instructional content in 
alignment with students' learning needs and pedagogical objectives, while working 
within the prescribed curricular framework. 
Teaching Methods and Strategies 
Aligned with NEP 2020, Teaching Methods and Strategies refer to a teacher’s ability to 
independently choose and apply pedagogical approaches that best meet learners’ needs. 
The policy promotes learner-centered, experiential methods, encouraging teachers to 
innovate and adapt instruction to classroom diversity (Ministry of Education, 2020). 
Assessment and Evaluation 
Within the scope of teacher autonomy, Assessment and Evaluation refer to a teacher’s 
ability to independently design and apply meaningful assessment methods. NEP 2020 
emphasizes a shift toward competency-based and formative assessments, recognizing 
teachers as key decision-makers in monitoring student progress and informing 
instruction (Ministry of Education, 2020). 
Classroom Environment and Management 
As part of teacher autonomy, Classroom Environment and Management refers to a 
teacher’s ability to independently create an inclusive, engaging, and responsive learning 
space. NEP 2020 emphasizes empowering teachers to build classroom cultures that 
promote safety, equity, creativity, and active learning (Ministry of Education, 2020). 
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4. Statement of the Problem 
Although the NCFSE 2023 advocates for maintaining teacher autonomy and 
flexibility—encouraging educators to adapt and innovate beyond prescribed methods—
it is essential to assess how this vision translates into practice at the ground level. This 
study, titled “Teacher Autonomy in Practice: Insights from Government School 
Educators in North-East Delhi,” seeks to investigate whether the autonomy endorsed in 
policy documents is truly reflected in day-to-day classroom experiences. 
 
5. Research Questions 

1. To what extent do teachers have the flexibility to design lesson plans and adopt 
teaching strategies based on the specific needs of their classrooms? 

2. Are teachers permitted to adapt or modify teaching resources to suit the diverse 
requirements of their students? 

3. To what extent do teachers have the autonomy to develop and implement their 
own assessment methods? 
 

6. Research Objectives 
1. To assess the extent of flexibility teachers have in designing lesson plans and 

selecting teaching strategies based on classroom needs. 
2. To explore the degree to which teachers are expected to adhere to a fixed 

curriculum. 
3. To examine whether teachers have the autonomy to adapt teaching resources to 

meet diverse classroom requirements. 
4. To evaluate the level of freedom teachers possess in designing and 

implementing their own assessment methods. 
 

7. Methodology 
Research Design and Strategy: 
This study adopted a quantitative research approach using the survey method to 
investigate the status of teacher autonomy among government school teachers in North-
East Delhi. 
Population: 
The target population comprised all teachers employed in Delhi Government schools, 
spanning the primary, secondary, and senior secondary levels. 
Sample: 
A total of 75 teachers were selected through stratified random sampling to ensure 
balanced representation across teaching levels. The sample included Post Graduate 
Teachers (PGTs), Trained Graduate Teachers (TGTs), and Primary Teachers (PRTs). 
The study was confined to schools situated in the North-East district of Delhi. 
Data Collection Tools: 
Initially, 30 items were developed across four core themes—Curriculum and Lesson 
Planning, Teaching Methods and Strategies, Assessment and Evaluation, and Classroom 
Environment & Management—for the research tool. Following a detailed review and 
expert validation, 19 items were finalized for inclusion. A structured questionnaire 



 
 
 
ISSN : 3048-6203      Volume -2| Issue -2| July - Dec 2025 
 

 www.shodhbhumi.com |  f'k{kk ,oa f'k{k.k 'kkL= fo"k; dh iwoZ lehf{kr 'kks/k if=dk  |  © SHODH BHUMI 
6 

 

consisting of these 19 items was administered via Google Forms. Responses were 
recorded using a four-point Likert-type scale: ‘Mostly’, ‘Sometimes’, ‘Can’t Say’, and 
‘Never’. The inclusion of the ‘Can’t Say’ option provided participants with the 
flexibility to indicate uncertainty or lack of familiarity with a particular item, thereby 
improving response accuracy and reducing bias from forced choices. 
 
8. Data Analysis 
The collected data were analyzed using both descriptive and inferential statistical 
methods. Descriptive statistics, including mean scores, frequency counts, and 
percentage distributions, were utilized to identify patterns and trends related to different 
dimensions of teacher autonomy. 
8.1 Theme 1- Curriculum and Lesson planning 
Table 1: Autonomy of Govt. school teachers on Curriculum and Lesson planning 
S.No Statements Mostly 

% 
Sometime 

% 
Can’t 
say % 

Never 
% 

Nature of 
Teacher 

Autonomy 
Indicators 

1 Do you have 
flexibilityin designing 
your lesson plans? 

62.48 36.92 0 0 Positive 

2 Are you required to 
follow a specific 
curriculum or 
framework? 

53.96 34.08 4.26 7.1 Negative 

3 Can you choose the 
topics or themes you 
want to cover in your 
classes, or are they 
predetermined? 

66.74 28.4 0 4.26 Positive 

4 How often do you have 
to submit your lesson 
plans for review or 
approval? 

36.92 52.54 5.68 4.26 Negative 

 MEAN (1+3) 64.61 32.66 0 2.13 Positive 
 MEAN (2+4) 45.44 43.31 2.84 5.68 Negative 
 
Findings on Teacher Autonomy in Curriculum and Lesson Planning 
Table 1 depicts that Statements 1 and 3 reflect a positive orientation, highlighting the 
aspect of teacher autonomy in curriculum design and lesson planning.Analysis of the 
mean values indicates that approximately 64.61% of government school teachers 
reported having the flexibility to design their own lesson plans and select topics based 
on the specific needs of their students. In contrast, 32.66% of teachers indicated that 
such autonomy is only occasionally possible, while a small proportion, 2.13%, reported 
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never having the opportunity to exercise this level of professional discretion in their 
teaching practices. 
Conversely, Statements 2 and 4 are framed negatively and suggest a limitation on 
teacher autonomy. The analysis reveals that around 45.44% of government school 
teachers stated that they are required to follow a prescribed curriculum or framework 
and are often mandated to submit their lesson plans for review or approval by a higher 
authority. Meanwhile, 43.31% reported that this requirement occurs only occasionally. 
Additionally, 2.84% of respondents expressed uncertainty, and 5.68% affirmed that 
they are not subject to such oversight. 
 
 
Discussion 
These findings provide nuanced insights into the varying degrees of autonomy 
experienced by government school teachers, indicating conflicts between mandated 
curriculum adherence and professional freedom in instructional planning. 
8.2 Theme 2- Teaching methods and Strategies 
 Table 2: Autonomy of Govt. school teachers on Teaching methods and Strategies 
S.No Statements Mostly 

% 
Sometime 

% 
Can’t 
say % 

Never 
% 

Nature of 
Teacher 

Autonomy 
Indicators 

5 Are you allowed to 
experiment with 
different teaching 
methods and strategies? 

75.26 22.72 1.42 0 Positive 

6 Can you incorporate 
your own ideas and 
creativity into your 
teaching? 

79.52 17.04 1.42 1.42 Positive 

7 How much freedom do 
you have to adjust your 
teaching approach 
based on student needs 
and feedback? 

65.92 32.66 1.42 0 Positive 

8 Are there any 
restrictions on the use 
of technology or other 
resources in the 
classroom? 

11.36 44.02 7.1 36.92 Negative 

 MEAN (5+6+7) 73.56 24.14 1.42 0.47 Positive 
 MEAN (8) 11.36 44.02 7.1 36.92 Negative 

 
Findings on Teacher Autonomy in Teaching methods and Strategies 
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Table 2 depicts- Statement 1, 2 and 3 are positive in nature, and indicating teacher 
autonomy in teaching methods and strategies. Analysis of these three statements 
indicate that around 73.56% Govt. school teachers have confirmed that they have 
flexibility to experiment with different teaching methods and strategies, they can 
incorporate their own ideas and creativity to customise their teaching, they have 
freedom to adjust their teaching approach based on student needs and feedback. 
Whereas 24.14% teachers says that only sometimes this is possible. However, very 
negligible percentage of teachers are in the favour that they have no freedom to teach 
the class as per their strategies and pedagogy and only 1.42% teachers are neutral about 
this. 
Statement 4 is negatively worded and serves to highlight limitations on teacher 
autonomy, specifically in the context of using technological and other instructional 
resources. Approximately 11.36% of teachers reported experiencing restrictions on the 
use of technology or other resources in the classroom. An additional 44.02% indicated 
that such restrictions occur occasionally, often requiring prior permission. Notably, 
36.92% of teachers stated that they have never encountered any such limitations, 
suggesting that a significant number enjoy unrestricted access to instructional resources. 
Discussion 
Although many teachers report the freedom to utilize such tools without restriction, a 
substantial proportion still face occasional or consistent limitations that may hinder their 
ability to fully implement modern, resource-rich teaching practices. This suggests a 
disparity between pedagogical autonomy and operational autonomy, highlighting the 
need for systemic support structures that not only promote instructional freedom but 
also ensure equitable access to teaching aids and technological resources across schools. 
8.3 Theme 3- Assessment and evaluation 
 Table 3: Autonomy of Govt. school teachers on Assessment and evaluation 
S.No Statements Mostly 

% 
Sometime 

% 
Can’t 
say % 

Never 
% 

Nature of 
Teacher 

Autonomy 
Indicators 

9 Do you have control 
over the types of 
assessments you use to 
evaluate student 
learning? 

42.56 49.21 3.99 3.99 Positive 

10 Are assessments 
mandated by the school 
or district? 

51.87 42.56 3.99 1.33 Negative 

11 Can you design your 
own assessments as per 
students of diverse 
levels? 

41.23 53.2 1.33 3.99 Positive 

12 Are you required to use 
standardized tests or 

29.26 58.52 7.98 3.99 Negative 
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rubrics? 
13 Do you have flexibility 

in grading and 
evaluating student 
work? 

38.7 50.54 6.65 3.99 Positive 

14 Are there any specific 
metrics or benchmarks 
you're expected to meet 
in terms of student 
achievement? 

39.9 50.54 7.98 1.33 Negative 

 MEAN (9+11+13) 40.78 50.98 3.99 3.99 Positive 
 MEAN (10+12+14) 40.34 50.54 6.65 2.21 Negative 
 
Findings on Teacher Autonomy in Assessment and Evaluation 
It is clear from the table 3 that Statements 9, 11, and 13 are positively framed, reflecting 
teacher autonomy in the domain of assessment and evaluation. Analysis of these 
responses reveals that approximately 40.78% of government school teachers reported 
having the autonomy to select assessment methods, design their own evaluation tools, 
and apply flexible grading practices based on student learning outcomes. In contrast, 
50.98% of respondents indicated that such autonomy is only occasionally permitted. A 
very small proportion of teachers, 3.99%, reported having no freedom in assessment-
related decisions, with an equal percentage expressing no clear opinion. 
Conversely, Statements 10, 12, and 14 are negatively worded and represent constraints 
on teacher autonomy in assessment practices. Approximately 40.34% of teachers 
acknowledged that their assessments are governed by school or district mandates. These 
mandates often include the use of standardized tests or pre-determined rubrics, and 
adherence to specific benchmarks or performance metrics. An additional 50.54% 
indicated that such restrictions are experienced only occasionally. 6.65% of teachers 
remained neutral, while 2.21% reported that they have never encountered such 
limitations. 
Discussion 
These findings highlight a complex reality: while a considerable number of teachers 
experience some degree of autonomy in designing and implementing assessments, a 
majority still operate within frameworks that require compliance with standardized 
evaluation systems. This reflects a partial autonomy model, where teacher agency is 
present but moderated by institutional expectations. 
8.4 Theme 4- Classroom environment and Management 
Table 4: Autonomy of Govt. school teachers on Classroom environment and 
Management 
S.No Statements Mostly 

% 
Sometime 

% 
Can’t 
say % 

Never 
% 

Nature of 
Teacher 

Autonomy 
Indicators 

15 How much control do 41.23 46.55 5.32 7.10 Positive 
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you have in alteringthe 
physical layout of your 
classroom as per need? 

16 Can you establish your 
own classroom rules 
and expectations? 

43.89 42.56 7.98 5.32 Positive 

17 Are the classroom rules 
set by the school or 
district? 

38.57 49.21 7.98 3.99 Negative 

18 How much autonomy 
do you have in 
managing student 
behaviour and 
discipline? 

63.84 30.59 5.32 0 Positive 

19 Do you have restriction 
on using types of 
materials or resources 
other than prescribed, 
in the classroom? 

10.64 46.55 10.64 31.92 Negative 

 MEAN (15+16+18) 49.65 39.9 6.20 4.14 Positive 
 MEAN (17+19) 24.60 47.88 9.31 17.95 Negative 
 
Findings on Teacher Autonomy in Classroom Management 
Table 4 clearly states that the Statements 15, 16, and 18 are positively framed and 
pertain to teacher autonomy in classroom management. The mean response value of 
49.65% indicates that nearly half of the government school teachers reported having the 
autonomy to modify the physical layout of their classrooms, establish their own rules 
and expectations, and implement disciplinary strategies according to the needs of their 
students. Additionally, 39.9% of teachers stated that such autonomy is only sometimes 
exercised. A small proportion, 6.2%, remained neutral, while only 4.14% reported that 
they never have the freedom to manage their classrooms independently. Overall, the 
data suggests that most teachers perceive a considerable degree of autonomy in 
managing classroom environments. 
In contrast, Statements 17 and 19 are negatively worded, reflecting constraints on 
teacher autonomy in classroom management. The mean response value of 24.60% 
indicates that a smaller, though notable, group of teachers reported that classroom rules 
are often predetermined by the school or district, and that they face restrictions in using 
materials or resources beyond those prescribed. Meanwhile, 47.88% of teachers 
indicated that such restrictions occur only occasionally. Interestingly, 17.95% of 
teachers affirmed that they are consistently able to set their own rules and use 
alternative instructional materials freely. 
Discussion 
These findings highlight that while many teachers enjoy a significant level of autonomy 
in managing their classroom practices, a portion still operates under externally imposed 
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constraints—particularly regarding classroom regulations and instructional resources. 
This points to a generally positive but varied experience of autonomy in classroom 
management among government school teachers. 
Overall Statements showing positive status of Teacher Autonomy 
1.Do you have flexibilityin designing your lesson plans? 
3. Can you choose the topics or themes you want to cover in your classes, or are they 
predetermined? 
5. Are you allowed to experiment with different teaching methods and strategies? 
6. Can you incorporate your own ideas and creativity into your teaching? 
7. How much freedom do you have to adjust your teaching approach based on student 
needs and feedback? 
9. Do you have control over the types of assessments you use to evaluate student 
learning? 
11. Can you design your own assessments as per students of diverse levels? 
13. Do you have flexibility in grading and evaluating student work? 
15. How much control do you have in alteringthe physical layout of your classroom as 
per need? 
16. Can you establish your own classroom rules and expectations? 
18. How much autonomy do you have in managing student behaviour and discipline? 
 
 

 
 
The chart indicates that teachers possess moderate autonomy in designing lesson plans 
and selecting instructional topics, as well as a fair degree of freedom in experimenting 
with teaching methods and strategies. However, a mean score of 40.78 reflects limited 
autonomy in selecting assessment types and accommodating diverse student needs. 
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Similarly, a mean score of 49.65 suggests partial autonomy in modifying classroom 
layout, establishing classroom rules, and implementing disciplinary practices. 
Overall Statements showing negative status of Teacher Autonomy 
2. Are you required to follow a specific curriculum or framework? 
4. How often do you have to submit your lesson plans for review or approval? 
8. Are there any restrictions on the use of technology or other resources in the 
classroom? 
10. Are assessments mandated by the school or district? 
12. Are you required to use standardized tests or rubrics? 
14. Are there any specific metrics or benchmarks you're expected to meet in terms of 
student achievement? 
17. Are the classroom rules set by the school or district? 
19. Do you have restriction on using types of materials or resources other than 
prescribed, in the classroom? 
 

 
The chart reveals that teachers exhibit relatively higher autonomy in utilizing 
technological resources (mean = 36.92) compared to other domains such as adapting the 
curriculum framework, selecting assessment methods, and developing evaluation tools. 
Conversely, a lower mean value of 17.95 indicates limited autonomy in selecting and 
using instructional materials beyond those prescribed by the system. 
 
9. Conclusion 
Teacher autonomy plays a critical role in empowering educators to make informed 
pedagogical decisions that best support student learning and achievement. An 
autonomous teacher not only fosters a culture of independent learning among students 
but also experiences enhanced personal and professional fulfilment. Upholding the 
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vision of educational policies that advocate for teacher autonomy requires a holistic and 
unwavering commitment to preserving this autonomy in both principle and practice. It 
is essential to bridge the gap between pedagogical and operational autonomy by 
strengthening systemic support structures. These structures must not only promote 
instructional freedom but also ensure equitable access to teaching resources and 
technological tools across all educational settings. Only through such comprehensive 
support can teacher autonomy truly thrive and translate into improved educational 
outcomes. 
 
10. Recommendations 
Future research should include private school teachers to facilitate comparative analysis 
and gain a broader understanding of teacher autonomy across diverse educational 
contexts. 
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Abstract 
The Indian Knowledge Systems (IKS) represent a civilizational continuum of 
intellectual, scientific, and spiritual inquiry that integrates empirical 
observation, ethical reflection, and experiential realization. Emerging from the 
Vedic and pre-Vedic oral traditions, IKS evolved through the philosophical 
schools of the Classical era, vernacular expansion in the Medieval period, and 
colonial disruptions that marginalized indigenous epistemologies. Central to 
IKS is its epistemological framework of pramāṇa (valid means of knowledge), 
a pluralistic model encompassing perception, inference, testimony, analogy, 
presumption, and non-perception. This review critically examines the historical 
evolution and epistemology of IKS, highlighting its pedagogical traditions such 
as the guru-śiṣya paramparā, dialogical learning, and oral-textual synthesis. It 
also analyses the epistemic ruptures of colonial modernity and the ongoing 
revival of IKS in the context of India’s National Education Policy (NEP) 2020. 
The paper argues that IKS offers an alternative to Western reductionist 
paradigms by emphasizing integrative, contextual, and transformative 
knowledge. Finally, it suggests pathways for interdisciplinary research, digital 
preservation, and decolonization to ensure the ethical and sustainable 
revitalization of IKS in contemporary education, science, and policy. 
Keywords : Indian Knowledge Systems (IKS), Epistemology, Pramāṇa, Guru-
Śiṣya Paramparā, Colonialism, Indigenous Knowledge, Decolonization, 
National Education Policy (NEP) 2020, Interdisciplinary Research, 
Experiential Knowledge. 
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Introduction 
The Indian Knowledge Systems (IKS) encapsulate a profound intellectual tradition 
originating from the Indian subcontinent, integrating empirical observation, 
philosophical inquiry, and spiritual insight. Spanning disciplines such as philosophy, 
mathematics, medicine (Ayurveda), astronomy, linguistics, architecture (Vastu Shastra), 
and arts (Natya Shastra), IKS emphasizes holistic understanding, where knowledge 
serves not only practical purposes but also ethical and liberatory goals like mokṣa 
(spiritual liberation) and dharma (righteousness). This system evolved through oral 
traditions, textual codification, and experiential pedagogies, contrasting with Western 
epistemologies that prioritize objectivity and reductionism. 
The epistemology of IKS, centred on pramāṇa valid means of knowledge offers 
alternative pathways to truth, including perception, inference, and scriptural testimony. 
However, colonial disruptions marginalized IKS, leading to a knowledge gap that 
persists today. In the 21st century, initiatives like India's National Education Policy 
(NEP) 2020 have spurred a revival, positioning IKS as a complement to modern science 
for sustainable development and cultural equity. 
This critical review traces the evolution of IKS, delves into its epistemological 
underpinnings, evaluates challenges and critiques, and assesses contemporary relevance. 
By synthesizing historical and modern perspectives, it aims to advocate for an 
integrative approach that honours IKS's pluralism while addressing epistemic biases. 
What are Indian Knowledge Systems (IKS)? 
Broadly, IKS refers to the body of traditions in India, philosophical, scientific, medical, 
linguistic, ethical/spiritual, arts, etc., which have developed over millennia. They 
include both the classical scholarly traditions (Vedic, Vedānga, Upaniṣadic, Buddhist, 
Jain, and later philosophical schools such as Nyāya, Mīmāṃsā, Vaiśeṣika, Sāṃkhya, 
Yoga, and Vaiṛākta) and folk, tribal, and vernacular bodies of knowledge. 
 
Why study their evolution and epistemology? 
Understanding how knowledge is conceived, validated, and transmitted in IKS is crucial 
for appreciating its contributions, preserving/taxonomizing them, and integrating them 
(where appropriate) into contemporary educational, scientific, and policy frameworks, 
especially under policies like NEP 2020 in India, which explicitly calls for integrating 
IKS. 
Objectives and scope 

1. To trace historical stages in the evolution of IKS. 
2. To examine the epistemological foundations (pramāṇas, validation of 

knowledge, the role of perception, inference, testimony, etc.). 
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3. To critically assess how IKS have been transformed by colonialism, 
modernization, globalization. 

4. To analyze contemporary efforts for integrating IKS (in education, science, 
sustainability) and the challenges thereof. 

5. To suggest future directions. 

 
Background and Rationale 
Knowledge systems represent the organized ways through which societies perceive, 
interpret, and validate reality. India’s intellectual heritage, preserved through oral, 
textual, and practical traditions, constitutes a rich repository of human inquiry, 
philosophical, linguistic, scientific, medical, and artistic. The term Indian Knowledge 
System (IKS) encompasses this cumulative civilizational wisdom, including classical 
disciplines (śāstras), folk practices, and spiritual sciences such as Yoga and Ayurveda 
(Rao, 2020). 
Recent academic and policy discourse, especially following India’s National Education 
Policy (NEP) 2020, has renewed focus on integrating IKS within contemporary 
education and research. Yet, for this integration to be meaningful, one must understand 
both its evolutionary trajectory and epistemological foundations, how knowledge was 
produced, validated, and transmitted within these systems. 

Historical Evolution of Indian Knowledge Systems (IKS) 
The evolution of IKS can be viewed as a continuous yet dynamic process across five 
broad epochs: Vedic, Classical, Medieval, Colonial, and Modern. Each stage reveals 
distinct epistemic orientations, pedagogical methods, and institutional structures. 

Vedic and Pre-Vedic Foundations (c. 1500–600 BCE) 
The earliest form of organized knowledge in India emerged from oral traditions of the 
Vedas. The Vedic corpus Ṛg, Sāma, Yajur, and Atharva Veda encoded not only hymns 
and rituals but also cosmology, phonetics, prosody, and linguistics (Panini, c. 500 
BCE). The Vedāṅgas (ancillary sciences) such as śikṣā (phonetics), vyākaraṇa 
(grammar), and jyotiṣa (astronomy) reflect an early scientific temper aimed at precision 
and preservation. Epistemologically, this era valued śruti (revelation) as the highest 
authority, positioning śabda pramāṇa (authoritative testimony) as central. Yet, even 
within the ritual framework, a proto-empirical tendency is evident observation, 
classification, and causation within nature (Radhakrishnan, 1998). 

The Upaniṣadic and Śramaṇa Movements (700–300 BCE) 
The Upaniṣads revolutionized Indian thought by shifting focus from ritual to inquiry 
into ātman (self) and Brahman (ultimate reality). Simultaneously, the non-Vedic 
Śramaṇa traditions Buddhism, Jainism, Ajivika challenged ritual orthodoxy and 
introduced rational, ethical, and experiential epistemologies. The Buddhist theory of 
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dependent origination (pratītya-samutpāda) and Jain doctrine of anekāntavāda (many-
sided truth) represent sophisticated epistemic pluralism, asserting that truth is 
multifaceted and perspectival (Matilal, 1985). 

Classical Systematization (c. 300 BCE–800 CE) 
This period witnessed the systematization of six orthodox (āstika) schools and 
numerous heterodox ones. The Darśanas developed distinct ontologies and 
epistemologies, all unified by the quest for valid cognition (pramā). 
 

Table 1: Six Orthodox (Āstika) Schools and their Acceptance 
School Accepted Pramāṇas Epistemic Focus 

Nyāya Perception, inference, comparison, 
testimony 

Logic, argumentation, fallacies 

Vaiśeṣika Perception, inference Atomism, categories of reality 

Sāṃkhya Perception, inference, reliable testimony Dualism of puruṣa–prakṛti 

Yoga As above + experiential realization Integration of cognition and 
liberation 

Mīmāṃsā All six pramāṇas; emphasis on śabda Hermeneutics, scriptural authority 

Vedānta Perception, inference, testimony Non-dual consciousness (Advaita) 

Epistemologically, the period produced treatises on reasoning (tarka), debate (vāda), 
and semantics (śabda-śāstra). Pāṇini’s Aṣṭādhyāyī remains a model of linguistic 
formalism rivaling modern generative grammar (Chomsky, 1986). 

Medieval Synthesis and Vernacularization (800–1700 CE) 
The medieval period saw the flourishing of commentarial traditions and interaction 
between Hindu, Buddhist, and Islamic scholars. Thinkers like Śaṅkarācārya (Advaita), 
Rāmānuja (Viśiṣṭādvaita), and Madhva (Dvaita) produced monumental syntheses of 
metaphysics and epistemology. Islamic scholasticism (ʿIlm al-Kalām) and Persian 
translations also influenced logical discourse. Regional languages became vehicles of 
knowledge Tamil, Kannada, Bengali, Persian, Sanskrit co-existed. Knowledge 
democratized beyond Brahmanical elites, integrating art, architecture, music, and 
literature as forms of epistemic expression (Pollock, 2006). 

Colonial Encounter (1757–1947) 
British colonialism disrupted traditional institutions such as tol and paṭhaśālā. The 
introduction of English education marginalized Sanskrit and Arabic-Persian learning. 
Orientalist and missionary scholars, while preserving many texts, often reinterpreted 
them through Eurocentric lenses (Inden, 1990). Simultaneously, Indian reformers 
Rammohan Roy, Dayananda Saraswati, Vivekananda sought to reinterpret IKS through 
modern rationalist and nationalist frameworks. Epistemologically, this created a hybrid 
tension: valorizing indigenous wisdom while validating it through Western science. 
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Post-Independence and Contemporary Revival (1947–Present) 
The establishment of bodies such as the Indian Council of Philosophical Research 
(ICPR) and the Indian Knowledge Systems Division (AICTE, 2020) marks 
institutional recognition of IKS. NEP 2020 calls for “rootedness in Indian culture while 
being globally relevant.” 

Table 2: Indian Knowledge Evolved in Stages 
Period Key Features / Developments Main Knowledge Domains 

Supported / Systematized 
Pre-Vedic and 

Vedic (c. 1500–
600 BCE) 

Oral traditions; rituals and cosmic 
order; early speculation on cosmology, 
life, death; early linguistic and phonetic 

analysis (śikṣā, chandas); the 
development of Upaniṣads; early vision 

of self (ātman), reality (Brahman). 

Vedic ritual, hymns, 
phonetics/phonology, early 

cosmology. 

Upaniṣadic / 
Śramaṇa 

movements (circa 
700–300 BCE) 

Introspective, metaphysical inquiry; 
emergence of Buddhism, Jainism, non-
Vedic philosophies; challenge to Vedic 

authority; emphasis on liberation 
(mokṣa), ethics. 

Metaphysics, ethics, logic, 
philosophy of self, non-
attachment, meditation. 

Classical 
Philosophical 

Systems (c. 300 
BCE – 800 CE) 

Systematization of pramāṇas (means of 
valid knowledge), robust logic (Nyāya), 
metaphysics (Vaiśeṣika), epistemology, 
grammar (Pāṇini), linguistics, medicine 
(Ayurveda), mathematics, astronomy. 

Pluralism of schools, dialectical 
engagement. 

Logic, grammar, 
mathematics and astronomy 

(Vedāṅga Jyotiṣa), 
Ayurveda, commentarial 

traditions. 

Medieval Period 
(approx. 800–

1700 CE) 

Commentarial expansion; synthesis (ex: 
Advaita Vedānta, Śaṅkarācārya); cross-

school debates; influence of Islamic 
scholarship; regional proliferation; 

vernacularization; development of arts, 
poetry, literature. 

Theology, metaphysics, 
tantric systems, regional 

literatures, arts, architecture. 

Colonial 
Encounter (c. 

18th–20th 
century) 

Disruption of traditional institutions 
(paths of transmission like gurukula); 
marginalization of vernacular/tribal 
knowledge; imposition of Western 

scientific paradigm; textual 
translations; early critiques by Indian 

scholars; revivalist movements. 

Education reform, textual 
preservation, missionary 
writings, early indology, 
comparative philosophy. 
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Post-
Independence and 

Modern Period 
(20th–21st 
century) 

Institutionalization of IKS (universities, 
policy), inclusion in curriculum; 
scholarship in IKS; NEP 2020 

emphasizing fusion; digital 
preservation; global interest in 

Ayurveda, Yoga, sustainability. Also 
tension: what counts as valid, how to 

standardize, how to integrate with 
modern science. 

Education policy, 
sustainability, traditional 

medicine in regulated forms, 
interdisciplinary research, 
indigenous pedagogies. 

Epistemology of Indian Knowledge Systems 
Epistemology (pramāṇa-śāstra) in Indian philosophy seeks to determine what 
constitutes valid knowledge (pramā), its sources, and limits. 
Core Concepts 

● Pramāṇa: Means of valid knowledge (e.g., perception, inference, testimony). 
● Pramātṛ: The knower or subject. 
● Prameya: The object of knowledge. 
● Pramiti: The cognition itself, or act of knowing. 

The aim is yathārtha-jñāna knowledge corresponding to reality and leading to liberation 
(mokṣa). 

Table 3: Major Pramāṇas 
Pramāṇa Translation Description Accepted by 

Pratyakṣa Perception Direct sensory or mental perception; 
basis of empirical knowledge 

All systems 

Anumāna Inference Logical deduction from observed 
relations (smoke → fire) 

All systems 

Upamāna Analogy Knowledge through similarity or 
comparison 

Nyāya, Mīmāṃsā 

Śabda Testimony Reliable verbal authority (scripture, 
expert) 

Nyāya, Mīmāṃsā, 
Vedānta 

Arthāpatti Presumption Postulation to explain an observed 
fact 

Mīmāṃsā 

Anupalabdhi Non-
perception 

Knowledge of absence (e.g., “no pot 
on floor”) 

Advaita Vedānta 

These categories show remarkable philosophical sophistication recognizing inference, 
absence, and testimony as valid modes of cognition centuries before modern 
epistemology articulated similar concerns (Dasgupta, 1922).  
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Comparative Dimensions 
Indian epistemology diverges from Western empiricism by recognizing multiple, 
complementary sources of knowledge. For example, while Western modernity 
prioritizes observation and experiment, IKS accords legitimacy to experiential, moral, 
and spiritual cognition. Moreover, truth in Indian philosophy is teleological its value 
lies in its transformative power (knowledge as mokṣa-sādhanam). The Nyāya and 
Buddhist traditions even anticipate modern cognitive theories through analyses of 
perception, error, and mental representation (Ganeri, 2011). 
The Experiential Epistemology 
The Yoga Sūtras of Patañjali articulate pratyakṣa-pramāṇa through samādhi direct 
experiential knowledge beyond discursive reasoning. Similarly, Buddhist vipassanā 
(insight meditation) posits prajñā as intuitive cognition transcending conceptual thought. 
Thus, Indian epistemology integrates empirical, rational, and contemplative 
dimensions into a single continuum of knowing. 
 

Pedagogical and Institutional Dimensions 
Guru–Śiṣya Paramparā 
The guru–śiṣya paramparā (teacher–disciple lineage) functioned as the foundational 
pedagogical model of Indian Knowledge Systems (IKS). It transcended formal 
instruction, emphasizing moral cultivation (śīla), devotion (śraddhā), and transformation 
of consciousness rather than rote learning. The guru was not merely an instructor but a 
spiritual guide, embodying the ideals of knowledge and conduct. Learning took place 
through dialogue (saṃvāda), introspection, and lived experience, following the 
Upaniṣadic model where inquiry led to realization rather than mere intellectual 
comprehension (Dasgupta, 1940). This dialogical pedagogy fostered anubhava-jñāna 
(experiential knowledge) as the highest form of knowing. Institutions such as gurukulas 
and mathas provided not only scholastic training but also a moral community grounded 
in discipline, service, and respect for the teacher–disciple relationship. The emphasis on 
holistic education integrated ethics, aesthetics, and metaphysics, thus ensuring the unity 
of knowledge and life. 

Oral and Written Traditions 
The Indian intellectual tradition evolved through a complex interplay of oral and written 
cultures. The oral mode was central to the preservation and transmission of the Vedas, 
where accuracy of sound and intonation ensured epistemic integrity. Mnemonic systems 
like ghanas, padapāṭha, and krama-pāṭha trained memory and discipline, preserving 
texts over millennia.Even with the rise of writing, oral pedagogy retained its primacy. 
The transition from oral to written form did not represent a rupture but a continuum. 
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The commentarial traditions bhāṣya (commentary), ṭīkā (sub-commentary), and ṭippanī 
(gloss) functioned as an indigenous peer-review mechanism, enabling reinterpretation, 
debate, and validation of ideas across centuries (Olivelle, 2006). This layered textual 
culture cultivated interpretive plurality and intellectual humility, ensuring that each 
generation re-engaged with inherited wisdom rather than passively accepting it. 

Debate and Dialectics 
Debate (vāda) and dialectical reasoning were institutionalized forms of intellectual 
inquiry in Indian philosophy. The Nyāya-śāstra codified methods of reasoning and 
modes of debatevāda (truth-oriented debate), jalpa (competitive debate), and vitaṇḍā 
(destructive criticism) each serving distinct epistemic purposes. This culture of 
structured argumentation emphasized not rhetorical victory but epistemic refinement 
and ethical conduct. Participants were expected to maintain humility, clarity, and 
respect for the opponent’s position. Logic (nyāya), epistemology (pramāṇa-śāstra), and 
semantics (vyākaraṇa) formed the foundation of this intellectual tradition, constituting 
an indigenous scientific method of inquiry long before modern logic emerged. These 
debates were conducted in pariṣads (assemblies) and śāstra-sabhās, representing an 
organized academic culture of peer discourse and review. This methodological rigor 
produced enduring systems such as Vedānta, Sāṃkhya, Mīmāṃsā, and Buddhist 
epistemology. 
 

Coloniality, Modernity, and Epistemic Disruptions 
Epistemic Violence and Loss 
The colonial encounter fundamentally disrupted Indian epistemological systems. British 
policies most notably Macaulay’s Minute on Indian Education (1835) deemed 
traditional knowledge “worthless” and imposed English as the medium of education. 
This shift reoriented intellectual legitimacy from Sanskritic and vernacular traditions to 
Western paradigms, marginalizing indigenous sciences such as astronomy (jyotiṣa), 
metallurgy, mathematics, and Ayurveda (Visvanathan, 2009). Colonial education 
redefined knowledge as that which conformed to European scientific rationality, thereby 
creating epistemic hierarchies that delegitimized experiential and spiritual forms of 
knowing. This process of epistemic violence resulted in the institutional decay of 
indigenous schools, libraries, and guild-based learning systems (śrenīs). Knowledge 
became alienated from its ecological, ethical, and spiritual foundations. 

Hybrid Modernities 
Despite the disruptions of colonial modernity, Indian thinkers in the late 19th and early 
20th centuries sought to reclaim and reinterpret IKS through synthesis and reform. 

● Swami Vivekananda harmonized Advaita Vedānta with modern science and 
rational inquiry, asserting that spirituality and empiricism could coexist. 
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● Mahatma Gandhi re-envisioned education through Nai Talim and Swadeshi, 
emphasizing moral self-rule (swaraj) and indigenous ethics like ahimsa (non-
violence) and aparigraha (non-possession). 

● Sri Aurobindo developed a philosophy of evolution of consciousness, where 
ancient yogic insights informed modern psychology and human potential. 

Contemporary Revival and Policy Context 
In the postcolonial era, initiatives such as the National Education Policy (NEP) 2020 
and the AICTE’s IKS Initiative (2021) have reintroduced Indian epistemologies into 
mainstream academia. IKS is now recognized as a framework for sustainability, ethics, 
and innovation. 

● Sustainability: Traditional water systems like johads and stepwells, along with 
community-based resource management, inform modern environmental policy. 

● Medicine: Integrative research between Ayurveda, Siddha, and allopathic 
sciences promotes evidence-based healthcare rooted in traditional principles. 

● Education: Holistic and value-based pedagogy, inspired by ancient models, 
now complements STEM education. 

● Technology: Indigenous algorithms, paninian linguistics, and logic have 
influenced developments in artificial intelligence and computational modeling. 

 
Epistemological Tensions and Critical Reflections 

Universalism vs. Contextualism 
Western epistemology often pursues universal laws applicable across contexts, whereas 
IKS values contextual truth rooted in ecological, cultural, and ethical interrelations. 
Knowledge is situational and embodied, reflecting harmony (ṛta) and balance rather 
than abstraction. This difference underscores IKS’s ecological wisdom and pluralistic 
understanding of reality. 

Empirical vs. Experiential 
While Western science privileges sensory observation (pratyakṣa) and experimentation, 
IKS extends empiricism to include introspective awareness (yogic pratyakṣa). 
Knowledge is validated not only through observation but also through disciplined inner 
experience. This epistemic inclusivity bridges external and internal modes of knowing, 
linking science with consciousness studies. 

Objectivity vs. Intersubjectivity 
Modern science emphasizes impersonal objectivity, often separating the knower from 
the known. In contrast, IKS conceives sādhu-samvāda dialogue among disciplined 
minds as the basis of verification. Knowledge emerges through intersubjective 
consensus rooted in ethical and spiritual discipline rather than mechanical measurement 
alone. Thus, truth in IKS is relational, not reductionist. 
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Secular vs. Sacred 
In IKS, the pursuit of knowledge (vidyā) is inherently sacred, intertwined with moral 
and spiritual aims. Learning is viewed as a path to self-realization (mokṣa) and service 
(seva), not merely material advancement. The separation between the secular and 
sacred, central to Western epistemology, is absent here; inquiry itself is a sacred act 
aligned with dharma. 

Diagram 1: Chronological Evolution of IKS 

 
Pre-Vedic & Vedic (1500–600 Bce) 

Oral Transmission, Ritual Sciences, Phonetics 
| 

Upaniṣadic / Śramaṇa (700–300 Bce) 
Ethical, Metaphysical Inquiry; Buddhism & Jainism 

| 
Classical Darśanas (300 Bce–800 Ce) 

Logic, Grammar, Mathematics, Epistemology Formalized 
| 

Medieval (800–1700 Ce) 
Vernacularization, Commentary, Syncretism 

| 
Colonial (1757–1947) 

Disruption, Western Science, Reform Movements 
| 

Modern & Contemporary (1947–Present) 
Revival, Integration in Policy, Digital Preservation 

 
Diagram 2: Epistemological Structure of IKS 

 
Knowledge (Jñāna) 

| 
---------------------------------------------------- 

                                       |                                   |                                  | 
Object (Prameya)       Subject (Pramātṛ)        Means (Pramāṇa) 

Reality, Being,       Cognizing Self,                     1. Perception 
Nature, Cosmos       Consciousness                  2. Inference 
                                                                           3. Analogy 

                                                                               4. Testimony 
                                                                                   5. Presumption 

                                                                                       6. Non-Perception 
                                                          Valid Knowledge 
                                                        (Yathārtha Jñāna) 
                                                                         | 
                                                        Liberation (Mokṣa) 
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Future Directions and Recommendations 
Interdisciplinary Methodology: 
Future research on Indian Knowledge Systems (IKS) should adopt an interdisciplinary 
approach that integrates philosophy, history, cognitive science, and anthropology. This 
would allow empirical exploration of concepts like consciousness and perception while 
preserving contextual and cultural meanings. Such integration bridges classical wisdom 
with contemporary scientific and humanistic inquiry. 
Epistemic Pluralism in Education: 
Educational reforms must promote epistemic pluralism by including multiple ways of 
knowing in curricula. Integrating indigenous case studies in science, environment, and 
ethics can foster holistic understanding. Teacher education should revive dialogical and 
value-based models inspired by the guru–śiṣya tradition to balance intellectual and 
moral growth. 
Digital Humanities for IKS: 
Systematic digitization of manuscripts, oral traditions, and regional knowledge archives 
can preserve and make IKS accessible globally. Digital tools AI-assisted translation, 
semantic mapping, and metadata tagging can enhance research and pedagogy. However, 
such initiatives must respect community consent, cultural sensitivity, and intellectual 
property norms. 
Empirical Validation: 
Traditional knowledge should be examined through empirical research without 
undermining its epistemic integrity. For example, Ayurvedic pharmacology, yoga, and 
ecological practices can be scientifically tested for efficacy while maintaining 
traditional parameters of validation like pramāṇa and anubhava. This dialogue can 
enrich both modern and indigenous science. 
Decolonizing Research Paradigms: 
To restore epistemic equity, IKS must be studied through frameworks that value its 
internal logic and categories rather than Eurocentric hierarchies. Encouraging bilingual 
scholarship, collaborative research between traditional scholars and modern academics, 
and recognition of Sanskrit and vernacular sources are essential for genuine 
decolonization. 
Community Involvement: 
Indigenous practitioners such as healers, artisans, farmers, and spiritual teachers should 
be recognized as co-creators of knowledge. Participatory documentation, training, and 
benefit-sharing ensure that IKS research remains democratic and socially accountable. 
Such collaboration strengthens both local livelihoods and cultural continuity. 
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Ethics and IPR Protection: 
Robust ethical and legal mechanisms must safeguard traditional knowledge from 
misappropriation. Community-based intellectual property rights, equitable profit-
sharing, and transparent data usage policies should be established. Respect for collective 
custodianship rather than individual ownership aligns with the moral foundations of 
IKS. 

Conclusion 
The evolution and epistemology of Indian Knowledge Systems (IKS) reflect one of 
humanity’s most enduring intellectual traditions a tradition where knowledge was never 
divorced from ethics, ecology, or spirituality. From the oral recitations of the Vedas to 
the logical treatises of the Nyāya School, from the philosophical debates of the 
Upaniṣads to the pedagogical models of the guru-śiṣya paramparā, IKS demonstrates a 
dynamic interplay between empirical, rational, and experiential modes of knowing. The 
colonial encounter, however, fractured this epistemic ecosystem by imposing Western 
paradigms of objectivity and scientism, leading to a prolonged marginalization of 
indigenous epistemologies. In the postcolonial and globalized era, the challenge lies not 
merely in reviving IKS as cultural heritage but in re-engaging with its epistemological 
insights as living systems of thought. Integrating IKS within modern education, science, 
and policy guided by epistemic pluralism can create a more inclusive and sustainable 
framework for knowledge. Digital humanities, empirical validation, and community 
collaboration can further democratize access while maintaining authenticity. 
Ultimately, the study of IKS invites a rethinking of what it means to “know” 
transcending the binary between the sacred and the secular, the rational and the 
intuitive. By embracing both critical inquiry and inner realization, IKS embodies a 
holistic vision of knowledge that remains profoundly relevant for addressing the 
intellectual, ethical, and ecological challenges of the 21st century. 
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Abstract 

This study explores the implementation of the recommendations of NEP-2020 
through the "Joyful Saturday – 10 Bag less Days" program teachers’ opinion. 
According to NEP-2020, every student between Grades 6 and 8 should have 10 
days of bag less activity planned. In line with this, the Government of Gujarat 
has organized the initiative called Joyful Saturday. The objective of this study 
is to examine the opinions of primary school teachers regarding the 
implementation of the Joyful Saturday – 10 Bag less Days program. Data was 
collected from teachers across six districts of Gujarat state using a descriptive 
survey method. A trend checklist tool was employed, and random sampling 
was used to select the sample of 205 teachers. The data was analysed using 
percentage analysis. The findings of the study are 1. 98.53% of schools 
celebrate Joyful Saturdays regularly. 2. 99.51% of schools conduct various 
activities as part of the program. 3. 71.84% of schools report an increase in 
student attendance on Joyful Saturdays. 4. 66.83% of teachers do not feel 
pressured while organizing activities. 4. 38.04% of schools face challenges in 
maintaining discipline during activities. 5. 93.68% of schools believe that the 
program enhances student creativity.  
Key words: Joyful Saturday, 10 bag less days, Teacher’s opinion  
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Introduction: The National Education Policy (NEP) 2020 has recommended that bag 
less days will be encouraged throughout the year for various types of enrichment 
activities involving arts, quizzes, sports and vocational crafts. Children will be given 
periodic exposure to activities outside school through visit to places/monuments of 
historical, cultural and tourist importance, meeting local artists and crafts man and visits 
to higher educational institutions in their Village/Tehsil/District/State (NEP 2020; para 
4.26). The National Education Policy (NEP), 2020 has brought significant reforms in 
school education by emphasizing integration of vocational learning into mainstream 
curricula (NEP, 2020). This shift is significant given that India’s primary education 
system serves over 130 million children, where reducing physical burdens and fostering 
active learning environments can enhance attendance and cognitive outcomes (Dixit, 
2024) (Tripathi & Shukla, 2025). NEP 2020 has evolved to emphasize inclusive, 
multidisciplinary, and skill-based education, marking a departure from traditional rote 
learning towards competency-driven pedagogy (Bhattacharyya, 2025) (Sharma & 
Sharma, 2025). The policy’s emphasis on reducing students’ physical load aligns with 
broader goals of improving student well-being and engagement (- et al., 2024) (Katara 
& Chaudhari, 2025). All students will participate in a 10-days bag less period, sometime 
during Grades 6-8 where they intern with local vocational experts such as carpenters, 
gardeners, potters, artists, etc. (NEP 2020; para 4.26) 
 
This initiative helpful for connecting skill-based activities with general academic 
subjects, like science, language, social science, mathematics, etc. It will be useful in 
providing opportunities to the children to explore the basic skill requirements for the 
various productive tasks in the world of work. Children should be able to integrate work 
with various academic subjects to learn the various concepts and scientific principles 
and the basic skills that relate closely to the occupations and career opportunities in the 
world of work. (PSS Central Institute of Vocational Education,2021) 10-day bag less 
education programme for 6- 8 class students will be helpful not only in knowledge 
acquisition but also in developing values and multiple-skill formation. (PSS Central 
Institute of Vocational Education,2021) Present study seeks to examine the 
Implementation of Recommendations of NEP -2020: Joyful Saturday – 10 Bag less 
Days teachers’ opinion. 
 
Objective: 
Objective of study is to examine the opinions of primary school teachers regarding the 
implementation of the Joyful Saturday – 10 Bag less Days. 
 
Methodology:  
This study uses a quantitative survey method to collect data from primary school 
teachers in Gujarat to  understand their opinions about Joyful Saturday -10 Bag less day 
program implementation. The study followed descriptive survey method. The 
population consisted of all primary school teachers. From this a sample of 205 teachers 
was selected using convince sampling. A questionnaire was prepared to collect teacher’s 
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opinions. In this tool yes or no type questions was prepared. The researcher collected 
data online form. The collected data were analyzed using frequency and percentage. 
 
Data analysis:  
In this 10 beg less day program researcher selected six components. Components are 
Opinion of teachers, activities, Students participation, Teacher Preparedness, challenges 
of joyful Saturday, outcome and Impact of joyful Saturday. In this tool total 35 
statements prepared. In this tool yes or no type questions was prepared. The data was 
analyzed using percentage and frequency analysis. For that Excel was used. 

 
Table 1: Opinion of teachers about Implementation joyful Saturday 

 
Sr. 
No. 

Statement Frequenc
y 

Percentage 
(%) 

1. Is joyful Saturday celebrated in your school? 202 98.53% 
2 How many bag less days are successfully held each 

month? 
- - 

3 A separate event is organized in the school for 
joyful Saturday? 

176  85.85% 

4 Is a schedule made for a joyful Saturday? 175 85.36% 
5 Are there differences in activities according to 

classrooms on joyful Saturday? 
165 80.48% 

The data in the table highlights teachers’ opinions regarding the implementation of the 
Joyful Saturday. A large majority of teachers (98.53%) reported that Joyful Saturday is 
celebrated in their schools, indicating widespread adoption of the program. Further, 
85.85% of teachers agreed that a separate event is organized for this day, and 85.36% 
confirmed that a schedule is prepared to ensure systematic execution. Additionally, 
80.48% of respondents stated that classroom-wise differences in activities are 
maintained, reflecting efforts to provide age-appropriate and engaging experiences. 
Overall, the findings suggest that Joyful Saturday has been successfully implemented in 
most schools, with structured planning and event organization.  

 
Table 2: Teacher’s opinion related activities 

 
Sr. 
No. 

Statement Frequenc
y 

Percentage 
(%) 

6. Is yoga conducted in school on a joyful Saturday? 200 97.56% 
7 Are music/song activities held on a Joyful 

Saturday? 
204 99.51% 

8 Sports activities held on a Joyful Saturday? 204 99.51% 
9 Are arts/Craft s activities held on a Joyful 

Saturday? 
194 94.63% 

10 Story reading/drama activities held on a Joyful 
Saturday? 

195 95.12% 
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11 Are group games (Team work) held on a Joyful 
Saturday? 

201 98.04% 

12 Are educational games held on a Joyful Saturday? 199 97.07% 
13 Are social services or project-based activities 

organized? 
158 77.07% 

14 Is there equal participation in activities in all 
classes? 

180 87.80% 

15 Are there enough resources for the activities? 148 72.19% 
 
The responses indicate that a wide range of activities are regularly conducted during 
Joyful Saturday. Almost all teachers confirmed the inclusion of music/song (99.51%) 
and sports (99.51%) activities, making them the most common components. Yoga 
(97.56%), group games fostering teamwork (98.04%), and educational games (97.07%) 
are also widely practiced, showing strong emphasis on physical, recreational, and skill-
based engagement. Creative and cultural elements are equally present, with 94.63% 
reporting art and craft activities and 95.12% confirming story reading or drama sessions.  
In contrast, comparatively fewer schools organize social service or project-based 
activities (77.07%), suggesting that such experiential learning opportunities are not as 
systematically integrated. Similarly, only 72.19% of teachers agreed that sufficient 
resources are available for conducting activities, highlighting a resource gap that may 
limit the quality or diversity of programs. On a positive note, 87.80% of teachers stated 
that there is equal participation of students across classes, which reflects inclusiveness 
in the implementation. 
Overall, the findings suggest that Joyful Saturday has successfully incorporated diverse 
co-curricular and extra-curricular activities, contributing to holistic student 
development. However, areas like social service projects and resource availability need 
further strengthening to enhance the program’s effectiveness. 

 
Table 3: Teacher’s opinion related Students participation in joyful Saturday 

 
Sr. 
No. 

Statement Frequenc
y 

Percentage 
(%) 

16 Student’s attendance is higher on joyful Saturday 
than on a normal day. 

148 71.84% 

17 Both boys and girls participate with equal 
enthusiasm. 

195 94.66 

18 Even introvert students join in the activity. 176 85.43% 
19 The student’s sense of team work increases. 197 96.63% 
20 Self-confidence increases in students after Joyful 

Saturday 
188 91.26% 

The findings reveal that Joyful Saturday positively influences student participation and 
overall development. A considerable majority (71.84%) of teachers observed that 
student attendance is higher on Joyful Saturday compared to regular days, suggesting 
that the initiative enhances student interest in school activities. Importantly, 94.66% of 
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teachers agreed that both boys and girls participate with equal enthusiasm, reflecting 
gender inclusiveness in the program. 
In terms of personal growth, 85.43% of respondents indicated that even introverted 
students actively take part in activities, highlighting the program’s role in engaging 
diverse learner personalities. Furthermore, 96.63% reported that students’ sense of 
teamwork improves, and 91.26% agreed that Joyful Saturday helps boost students’ self-
confidence. 
Overall, these results demonstrate that Joyful Saturday is not only effective in 
improving attendance but also in promoting equality, inclusiveness, teamwork, and self-
confidence among students. 
 

Table 4: Teacher Preparedness for joyful Saturday 
 

Sr. 
No. 

Statement Frequenc
y 

Percentage 
(%) 

21 Have teachers been trained about joyful 
Saturday? 

50 24.39% 

22 Do teachers have the necessary guidelines for 
conducting activities? 

136 66.34% 

23 Do teachers feel confident in conducting the 
activity? 

195 94.66% 

24 There is cooperation among teachers on joyful 
Saturday? 

196 95.14% 

25 Do teachers feel an additional Part in organizing 
activities? 

68 33.17% 

The data reflects mixed outcomes regarding teacher preparedness for Joyful Saturday. 
Only 24.39% of teachers reported receiving formal training, and just 66.34% confirmed 
that they had access to necessary guidelines. This indicates that while the program has 
been widely implemented, structured capacity-building and resource support for 
teachers remain limited. On the positive side, a large majority of teachers feel confident 
in conducting activities (94.66%) and acknowledged strong cooperation among 
colleagues on Joyful Saturday (95.14%). These findings suggest that despite gaps in 
training and guidelines, teachers are adapting well to the initiative through mutual 
collaboration and self-confidence. 
However, 33.17% of teachers expressed that they experience an additional burden while 
organizing activities, pointing towards workload concerns. This highlights the need for 
more systematic training, resource support, and workload management to sustain the 
long-term success of the program. 
 

Table 5: Teacher’s opinion related challenges of joyful Saturday 
 

Sr. 
No. 

Statement Frequenc
y 

Percentage 
(%) 

26 Felling short on time for joyful Saturday? 86 41.95% 
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27 The infrastructure (Ground, instruments) in the 
school is adequate? 

122 59.51% 

28 Do you have difficulty maintaining discipline 
during activities? 

78 38.04% 

29 Having trouble combining a joyful Saturday with 
regular curriculum?  

95 46.34% 

30 Is there financial support for activities?   100 48.78% 
 
The responses indicate that while Joyful Saturday is positively received, several 
challenges hinder its smooth execution. A significant portion of teachers (41.95%) 
reported shortage of time, and 46.34% mentioned difficulty in integrating Joyful 
Saturday with the regular curriculum. These findings suggest that balancing co-
curricular activities with academic requirements remains a concern. 
In terms of infrastructure, only 59.51% of teachers considered their school’s facilities 
(such as playgrounds and instruments) to be adequate, pointing towards gaps in physical 
resources. Discipline management was also reported as a challenge by 38.04% of 
teachers, indicating that ensuring student order and engagement during activities 
requires additional effort. Financial constraints were another major limitation, with less 
than half of the respondents (48.78%) acknowledging financial support for activities. 
This implies that sustainability and expansion of Joyful Saturday may be affected unless 
consistent funding is ensured. 
Overall, while the initiative is widely appreciated, addressing time, infrastructure, 
discipline, and financial issues is necessary for its long-term effectiveness. 
 

Table 6: Teacher’s opinion on outcome and Impact of joyful Saturday 
 

Sr. 
No. 

Statement Frequenc
y 

Percentage 
(%) 

31 After Joyful Saturday, academic interest increases 
among students. 

169 82.03% 

32 There is an improvement in the physical health of 
students. 

178 86.40% 

33 Creativity increases in students. 193 93.68% 
34 Joyful Saturday proves to be a stress reliever for 

students. 
186 90.29% 

35 Joyful Saturday makes the school's academic 
environment positive. 

192 93.20% 

 
The findings reveal that Joyful Saturday has a strong positive impact on students’ 
academic, physical, and emotional development. A large proportion of teachers 
(82.03%) agreed that students show increased academic interest after participating in the 
program. Similarly, 86.40% observed improvements in students’ physical health, 
highlighting the value of activity-based engagement. Creativity emerged as one of the 
most enhanced outcomes, with 93.68% of respondents stating that Joyful Saturday 
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stimulates creative expression among students. Furthermore, 90.29% of teachers 
recognized the program as a stress reliever, suggesting that it contributes to students’ 
emotional well-being. Finally, 93.20% reported that the initiative creates a positive 
academic environment in schools, demonstrating its overall effectiveness in promoting a 
joyful and motivating culture of learning. Overall, the data indicates that Joyful 
Saturday not only enriches academic and creative abilities but also enhances health, 
reduces stress, and fosters a constructive school atmosphere. 
 
Finding and Discussion:  
The study found that 98.53% school celebrated joyful Saturday. 85.36% teachers 
confirmed that a schedule is prepared for joyful Saturday. The study found that 72.19% 
of teachers agreed that sufficient resources are available for conducting activities. 
87.80% of teachers stated that there is equal participation of students across classes. 
77.07% project-based activities organized.  71.84% of teachers observed that student 
attendance is higher on Joyful Saturday compared to regular days. The participation of 
introvert students in activities 85.43% observed. The program enhances teamwork 
96.63% and builds self-confidence 91.26% among students.  Only limited number of 
teachers has received training about joyful Saturday. 33.17% teachers feel an additional 
workload on joyful Saturday.41.95% teachers feel shortage of time on joyful Saturday. 
Only 59.51% of teachers felt infrastructure facilities were adequate. 38.04% teachers 
faced issue in maintaining discipline during activities. 46.34% teachers faced difficulty 
in balancing activities with regular curriculum. 48.78% teachers agree financial support 
for activities. 82.03% teachers observed that academic interest increases among 
students. 93.68% of respondents stating that Creativity increases in students.  90.29% of 
teachers recognized the program as a stress reliever for students  
 
The study reveals that Joyful Saturday has been successfully implemented in most 
schools, aligning with NEP-2020’s recommendation of “Bag-less days” to promote 
activity-based learning. Teachers reported systematic organization through event 
planning and classroom-specific activities, showing that the program is well-integrated 
at the school level. The range of activities—yoga, sports, music, games, art, and 
drama—demonstrates that schools are addressing students’ physical, creative, and 
emotional development. These findings are consistent with NEP-2020’s emphasis on 
holistic education. However, fewer schools conduct social service or project-based 
learning, indicating a need to strengthen community engagement and experiential 
learning. Student participation was reported to be highly inclusive. Both boys and girls 
participated equally, and even introvert students became involved. The program has 
helped improve teamwork, confidence, and attendance, showing that it supports 
students’ social and emotional learning in addition to academics. Teacher preparedness 
emerged as a challenge. Only a minority received training or guidelines, which contrasts 
with NEP-2020’s call for continuous professional development. Despite this, most 
teachers expressed confidence and strong cooperation, reflecting adaptability and 
commitment. Some challenges persist, including limited time, inadequate infrastructure, 
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financial constraints, and difficulties balancing activities with the formal curriculum. 
These constraints risk adding pressure to teachers rather than serving as enrichment. 
 
Nevertheless, the outcomes are largely positive. Teachers observed improvements in 
academic interest, health, creativity, and stress relief, while also noting a more positive 
school atmosphere. Thus, Joyful Saturday contributes significantly to the holistic vision 
of NEP-2020 but requires better training, resources, and policy support for 
sustainability. 
 
Conclusion: 
The study aimed to explore teachers’ opinions on the implementation of Joyful Saturday 
– 10 Bag-less Days in schools. The majority of teachers reported that Joyful Saturday is 
celebrated in their schools. On a positive note, most teachers stated that there is equal 
participation of students across classes, which reflects inclusiveness in implementation. 
However, one-third of the teachers mentioned that sufficient resources were not 
available for conducting activities, and a smaller number reported receiving training. 
Similarly, one-third expressed that they experienced an additional burden while 
organizing activities, indicating workload concerns. NEP-2020 emphasizes activity-
based, inclusive, and skill-oriented learning. The findings of this study show that in 
most schools, arts, crafts, music, yoga, sports, games, and project-based activities are 
organized on Joyful Saturday. The policy also stresses student well-being, engagement, 
and reducing physical load. In this regard, the study revealed improvements in students’ 
academic interest, physical health, creativity, and the overall school environment. Thus, 
Joyful Saturday contributes significantly to the holistic vision of NEP-2020 but requires 
better teacher training, adequate resources, and policy support for smooth 
implementation. It emerges as a meaningful reform that blends learning with joy, 
creativity, and holistic growth, and its strengthening will further help realize the vision 
of NEP-2020 in schools. 
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Abstract 

The Indian Knowledge System (IKS) is an inclusive and comprehensive 
reservoir that integrates various aspects of human life, including mind, body, 
and spirit. One of its key features is its interwoven and interdependent links to 
various facets of knowledge, including mathematics, astronomy, philosophy, 
medicine, architecture, literature, art, and yoga. The rich heritage of ancient & 
eternal Indian Knowledge and thought has produced a pool of scholars and 
philosophers, such as Aryabhata in mathematics, Charaka in medical science, 
Chanakya in politics, Kalidas in Literature, and so on, who have made seminal 
contributions to world knowledge. Integrating the Indian knowledge system 
with modern science and technology, the duo has the potential to deal with 
many of the world’s contemporary issues, like environmental sustainability, 
climate change, healthcare, social equity, economic prosperity, educational 
reform, etc. The indigenous practices promote environmental sustainability, 
yoga and meditation deal with physical and mental stress, traditional art and 
skills promote sustainable livelihoods, and education based on Indian 
knowledge systems nurtures ethical leadership and empathy. 

As we are heading towards the Viksit Bharat@2047, there is a pressing need to 
introduce young people to Indian knowledge systems that not only foster pride 
in one's cultural heritage but also equip them with invaluable insights in 
dealing with contemporary challenges and making them socially, 
economically, and politically developed citizens. The NEP 2020 has also 
recognized the importance of ancient wisdom as the guiding principle for 
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education. Our young generation must understand that the fusion of ancient and 
modern knowledge is the key to a healthy, successful, and prosperous future. 

Keywords: Indian Knowledge Systems (IKS), Viksit Bharat @ 2047, NEP 
2020 

Introduction: 

Indian Knowledge Systems (IKS), also known as Bhartiya Gyan Paddhati, is a vast and 

rich collection of Indian traditions that has developed over millennia. It is deeply rooted 

in ancient texts such as the Vedas, Upanishads, and Puranas. (Bhatt, P.N., 2025) IKS is 

an inclusive & comprehensive system of knowledge that integrates different aspects of 

human life, such as mind, body, & spirit. It serves as an umbrella system of knowledge 

that covers science, social sciences, philosophy, medicine, astronomy, yoga, ayurveda, 

architecture, agriculture, engineering, linguistics, literature, sports, politics, economics, 

and governance. (National Education Policy 2020, Para 4.27). 

Integrating the Indian knowledge system with modern science and technology, the duo 

has the potential to deal with many of the world’s contemporary issues, like 

environmental sustainability, climate change, healthcare, social equity, economic 

prosperity, educational reform, etc. The indigenous practices promote environmental 

sustainability, yoga and meditation deal with physical and mental stress, traditional art 

and skills promote sustainable livelihoods, and education based on Indian knowledge 

systems nurtures ethical leadership and empathy. 

Overview of the Indian Knowledge System: 

The Indian Knowledge System refers to an encyclopedia of knowledge, practices, and 

traditions that has developed in India over millennia, encompassing philosophy, science, 

mathematics, medicine, astronomy, and governance. It is deeply rooted in the scriptures 

such as the Vedas, the Upanishads, the Puranas, and works of scholars such as 

Aryabhata, Charaka, and Kautilya, that offer a worldview where science, spirituality, 

and ethics form a coherent framework. As the world grapples with ecological crises, 

psychological stress, and socio-economic inequalities, IKS provides a necessary 
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paradigm shift towards a more sustainable and inclusive model of development. 

(Rawan, 2025). 

The Indian Knowledge System has produced a pool of scholars, philosophers, and 

mathematicians, such as Aryabhatta, Charaka, Varahamihira, Bhaskaracharya, 

Brahmagupta, Chanakya, Panini, Patanjali, Nagarjuna, Gautama, Pingala, Sankardev, 

Maitreyi, Gargi, and Thiruvalluvar, among numerous others, who have made seminal 

contributions to world knowledge (National Education Policy 2020, introduction,  pp.4). 

In mathematics, Aryabhatta and Ramanujan made groundbreaking contributions, 

particularly in trigonometry, algebra, and arithmetic, that have significantly influenced 

global mathematical tradition (P.S. Shobita, 2024). Texts like Charaka Samhita and 

Shushruta Samhita have a reservoir of knowledge on medical practices, herbal remedies 

& surgical techniques which are prevalent in the present era. Chanakya’s teachings and 

practices are found in the Arthashastra, providing valuable insights into diplomacy and 

governance. Panini was considered the father of linguistics, who had worked on the 

Sanskrit grammar and written a highly scientific text, the Ashtadhyayi. Known as the 

Shakespeare of India, Kalidas was the greatest poet and dramatist of ancient India 

whose works set the standard for classical Sanskrit literature and are renowned for their 

lyrical beauty, emotional depth, and vivid descriptions of nature.  

The Indian Knowledge System is grounded in a philosophical framework that includes 

dharma (righteous duty), karma (actions and consequences), and moksha (liberation). 

Values like Vasudhaiva Kutumbakam (the world is one family) and Ahimsa (non-

violence) foster a sense of community and compassion. These values promote ethical 

conduct, interconnectedness, and a holistic approach to life. Different schools of Indian 

philosophy, such as Nyaya, Samkhya, and Mimamsa, provide a diverse perspective on 

ethics and values. Nyaya provides rationality and critical thinking in decision-making, 

Samakya gives insight for self-realization and ethical conduct, and so on. These 

philosophical ideologies provide an insight into the ethical dimension of human 

existence and guide an individual to lead a morally upright life. (Patel, 2024) 
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Indian Knowledge System in the National Education Policy 2020: 

The Indian education system has a rich history. People all over the world, like Hiuen 

Tsang, came to India to the world-famous Nalanda University to get a quality education. 

In ancient times, the “Gurukul System” was there, where students resided with their 

teachers, and the focus was on holistic development, including spiritual, moral, and 

intellectual growth. Knowledge was imparted in both formal and informal ways, and 

students learned not only through memorization but also through dialogue and 

experiential learning under the guidance of their ‘gurus’. The prevalent pedagogies were 

storytelling and narratives, experiential learning, discourses, and debates in which 

students were encouraged to critically analyse ethical dilemmas, discuss moral 

principles, and defend their viewpoints based on logical reasoning and scriptural 

knowledge. It fostered intellectual growth, ethical reasoning, and the ability to apply 

philosophical principles in practical situations. (Patel, 2024) 

Unfortunately, the contemporary education system of India is far from the values and 

traditions of the ancient period, and has been Westernized and exam-oriented. To regain 

its ancient glory, the National Education Policy 2020 has proposed the incorporation of 

“Knowledge of India” in the school curriculum accurately and scientifically. Indian 

Knowledge Systems, including tribal knowledge and indigenous and traditional ways of 

learning, will be covered and included in mathematics, astronomy, philosophy, yoga, 

architecture, medicine, agriculture, engineering, linguistics, literature, sports, games, as 

well as in governance, polity, and conservation. Specific courses in tribal ethno-

medicinal practices, forest management, traditional (organic) crop cultivation, natural 

farming, etc., will also be made available. An engaging elective course will also be 

introduced at the secondary level. (National Education Policy 2020, para 4.27) The 

policy has encouraged the adoption of multilingual education. It has stressed revitalizing 

Sanskrit and other classical Indian languages, along with regional languages, to enable 

students to access original Indian texts and manuscripts. (Khan & Hussain, 2025) 
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Traditional Indian values and all basic human and Constitutional values (such as seva, 

ahimsa, swachchhata, satya, nishkam karma, shanti, sacrifice, tolerance, diversity, 

pluralism, righteous conduct, gender sensitivity, respect for elders, respect for all people 

and their inherent capabilities regardless of background, respect for environment, 

helpfulness, courtesy, patience, forgiveness, empathy, compassion, patriotism, 

democratic outlook, integrity, responsibility, justice, liberty, equality, and fraternity) 

will be developed in all students from the young stage.  All the curriculum and 

pedagogy will be redesigned in such a way that it will contain Indian and local context 

and ethos in terms of culture, traditions, heritage, customs, language, philosophy, 

geography, ancient and contemporary knowledge, societal and scientific needs, 

indigenous and traditional ways of learning, etc. (National Education Policy 2020, para 

4.28)  

India has been a centre of World-class universities like Takshashila, Nalanda, 

Vikramshila, Vallabhi, where a holistic and multidisciplinary education was pursued by 

the students. Ancient Indian literary works such as Banabhatta’s Kadambari described a 

good education as knowledge of the 64 Kalaas or arts, that where not only subjects, 

such as singing and painting, but also ‘scientific ’fields, such as chemistry and 

mathematics, ‘vocational ’ fields such as carpentry and clothes-making, ‘professional 

’fields, such as medicine and engineering, as well as ‘ soft skills’ such as 

communication, discussion, and debate. These 64 arts will be included in the curriculum 

as “liberal arts” (Ministry of Education, 2020, para 11.1). To attain holistic and 

multidisciplinary education, curricula of all HEIs shall include credit-based courses and 

projects in the areas of community engagement and service, environmental education, 

and value-based education. Value-based education will include the development of 

humanistic, ethical, Constitutional, and universal human values of truth (satya), 

righteous conduct (dharma), peace (shanti), love (prem), nonviolence (ahimsa), 

scientific temper, citizenship values, and also life skills that will empower learners to 

become peaceful, tolerant and inclusive.  
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Indian Knowledge System as a solution to contemporary problems: 

India has a rich tapestry of ancient knowledge and wisdom that has been passed over for 

millennia in the form of IKS. The Indian Knowledge System encompasses a wide array 

of traditional knowledge, including science, mathematics, medicine, spirituality, and 

agriculture, among others, that can be integrated with modern knowledge to provide 

sustainable solutions to the world's contemporary problems. It provides a holistic and 

comprehensive framework that emphasizes sustainability, ethics, and community well-

being, enabling the development of innovative solutions to modern global challenges 

and the achievement of the Sustainable Development Goals (SDGs). 

● Sustainable and environmental issues like climate change, pollution, resource 

depletion, and biodiversity loss can be resolved through the Indigenous 

knowledge system, deeply rooted in wisdom. Ancient texts, such as the 

Arthashastra, offer sustainable practices like organic farming, crop rotation, and 

water harvesting to promote the sustainable use of land. Another scripture, the 

Vrishyajurveda, predates modern agricultural practices and offers insights into 

sustainable and holistic plant care. It covers aspects like seed selection, soil 

preparation, irrigation, nutrient management, and disease control.  

● Health and well-being are very important for a productive and prosperous life. 

The Indian Knowledge System offers a holistic approach to health and well-

being, recognizing the interconnectedness of the physical, mental, emotional, 

and spiritual aspects of an individual. (Verma, 2024). Yoga and meditation help 

in treating physical and mental illness without the use of medication. Both 

practices offer holistic approaches to managing stress, anxiety, and other mental 

health challenges, providing individuals with effective, non-invasive techniques 

to foster emotional resilience, clarity, and balance. Extensive research supports 

the effectiveness of yoga and mindfulness in dealing with stress management, 

anxiety and depression, and Post-Traumatic Stress Disorder (PTSD). Controlled 

breathing, or Pranayam, helps in regulating the body’s stress response and 

promotes relaxation. Incorporation of yoga and mindfulness in workplaces will 
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promote workplace wellness and improve work culture. (Brahmbhatt and 

Kumavat, 2024) 

● Ayurveda, a traditional Indian system of medicine, rooted in the Charaka 

Samhita and Sushruta Samhita, emphasizes holistic well-being by balancing the 

mind, body & spirit. Unlike the modern individual’s symptom-based technique, 

Ayurveda primarily focuses on preventing disease, promoting health & treating 

illness through natural remedies, balanced lifestyle & personalized approach 

(R.Sunil, 2025). A recent study reveals that combining Ayurveda practices with 

modern sandfly control methods shows great potential in fighting the 

Chandipura virus transmitted by sandflies. (Dixit, 2024)  

● The Indian knowledge System offers unique insights into political 

administration and governance, highlighting ethics, decentralization, and 

community well-being, contrasting with modern systems' focus on bureaucracy 

and legal frameworks. Kautilya’s Arthashastra is a Sanskrit text that illustrates 

the golden rule for ethical governance, economic policy, and diplomacy. It 

discusses how dharma (duty), Artha (wealth), and kama(desire) work together in 

moulding an individual’s personality and provides insights for modern 

leadership. A 2025 paper by Raval et.al applies Arthashastra’s leadership 

principles to modern management, using the Vedic personality framework to 

enhance organisational efficiency. (Rawan, 2025) 

● Principles such as Dharma (righteous duty), Ahimsa (non-violence), and satya 

(truth) provide a logical framework for making ethical decisions in today’s 

complex world. These values promote integrity, empathy, and social 

responsibility required for becoming a responsible citizen. (Patel, 2024) For 

instance, the story “Panchatantra” provides valuable lessons in making an ethical 

decision in conflict resolution.  

● Vedic mathematical techniques offer rapid calculation methods and intuitive 

problem-solving approaches that could revolutionize STEM education. It can 

help in addressing modern challenges like math anxiety, cognitive development, 

and the pressure of timed examinations. Also, mental calculation techniques in 
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Vedic mathematics can reduce rote learning in mathematics and reduce 

technology dependency.  

● Integration of the Indian Knowledge System into Global Citizenship Education 

developed a deeper understanding of interconnectedness, cultural diversity & 

ethical reasoning, which are essential components in addressing global 

challenges such as poverty, climate change, and human rights. By incorporating 

IKS into global Citizenship Education, schools can cultivate a more inclusive, 

sustainable & ethically aware generation of global citizens. 

● Artificial Intelligence is transforming every aspect of human life- from 

communication and healthcare to finance and governance. While it leads the 

world toward progress and innovation, it also raises concerns regarding ethics, 

fairness, and human well-being. Indian values like Dharma ( duty), ahimsa (non-

violence) & seva (selfless service) can provide much-needed ethical grounding 

for the development and deployment of AI. Designing AI systems embedded 

with the database of “Dharma” can promote fairer outcomes. Incorporation of 

principles of  “ahimsa” can promote non-harming and empathy in AI decisions 

in sensitive domains like healthcare or law enforcement. AI tools rooted in 

“Seva” can support human workers rather than replacing them. Hence, we can 

say that such AI should be developed that is not just intelligent but also wise. 

(Agrawal, 2025)    

● IKS can catalyze the social and economic development of the country. Research 

has affirmed that when integrated effectively into modern MSMEs, it can drive 

sustainable development, economic resiliency, and self-reliance, aligning with 

the vision of Aatmanirbhar Bharat. For instance, the Bamboo enterprise in 

Tripura noticed a revival with merchants being sold across India & exported 

worldwide. Agro-based MSMEs in Sikkim have attracted consumers both 

domestically and globally through their top-rated organic products. (Mahajan, 

2024) 

● Epics like the Ramayan and the Mahabharta safeguard values, ethics, cultural, 

and societal archetypes through storytelling. UNESCO’s recognition of Indian 
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traditions like yoga and classical dance ensures cultural preservation and global 

appreciation, promoting India in a global world. NEP 2020 has proposed the 

integration of IKS in the school curriculum so that the young generation can be 

conscious of their cultural heritage. 

Conclusion: 

It is well said that “India is a golden bird” because it has a rich reservoir of knowledge, 

culture, and traditions that have developed through millennia in the form of the Indian 

Knowledge system. As we have seen that IKS has the potential to deal with the 

persisting global challenges such as poverty, environmental sustainability, health & 

well-being, Artificial Intelligence, etc., it is our prime responsibility to preserve such 

knowledge, culture, and values so that our future generation can be aware of it and can 

use it effectively for a harmonious and prosperous life. IKS provides a roadmap that 

helps in achieving the dream of Viksit Bharat @ 2047.  
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lgk;d vkpk;Z 
f'k{kk'kkL= foHkkx 

txnh'k lju fgUnw LukrdksÙkj egkfo|ky;] vejksgk] mrj izns'k 
bZ&esy % shivmagan2023@gmail.com 

 
orZeku le; tks fd vkèkqfudrk ,oa rduhfd dk ;qx gSA blesa ekuo ds fy;s ;g 
vko';d gks x;k gS fd og vius thou dks dSls csgrj cuk;s] ;g ,d pqukSrh cu 
x;k gS fd D;ksafd vkt dh HkkxnkSM+ Hkjh ftUnxh esa euq"; thou thus ds rjhdksa 
dks Hkwyrk tk jgk gSA thou thuk Hkh ,d dyk gSA thou dkS'ky euq"; dks 
thou lq–<+ djus esa enn djrh gSA f'k{kk dh Hkwfedk ,sls esa vkSj egRoiw.kZ gks 
tkrh gSA blhfy;s u;s ikB~;Øeksa esa thou dkS'ky ds vè;k;ksa dks tksM+k x;k gSA 
f'k{kk ds ekè;e ls euq"; ds thou esa lnkpkj] uSfrdrk] f'k{kdksa dk lEeku] 
vuq'kklu] mÙke pfj= fuekZ.k vkfn xq.k fodflr gksus yxrs gSA thou esa nwljksa 
ds lkFk lgh rkyesy cSBkus ds fy;s Lo;a dks igpkuuk vR;Ur vko';d gSA tUe 
gksus ds lkFk gh cPpksa ds fyax rFkk 'kkjhfjd cukoV] jax] Lo:i rFkk ekufld 
{kerkvksa dk dqN gn rd fuèkkZj.k gks tkrk gSA lkFk gh O;fäRo fodkl esa nwljs 
egRoiw.kZ dkjdksa tSls&ifjokj] f'k{kd] fo|ky;] lapkj] ekè;e] ifjokj dh 
lkekftd o vkfFkZd vkfn dk Hkh egRoiw.kZ ;ksxnku gksrk gSA thou dkS'kyksa dks 
xq.koÙkkiw.kZ f'k{kk ds vax ds :i esa Lohdkjk x;k gSA vr% ;fn ge xq.koÙkkiw.kZ 
f'k{kk ds fy;s ç;kl djrs gSa rks thou dh fofoèk fLFkfr;ksa dk çHkkoh <ax ls 
eqdkcyk djus ds fy;s blesa fo|kfFkZ;ksa esa çeq[k lkekftd] HkkoukRed vkSj ckSf)d 
dkS'kyksa dks lekfgr djuk gksxkA ge thou dkS'ky dh voèkkj.kk] vko';drk vkSj 
çklkafxdrk fo'ks"k :i fd'kksjksa] o;Ldksa ds fy;s vfèkd è;ku fn;k tk;sxkA 

 thou dkS'ky] f'k{kk] jk"Vªh; f'k{kk uhfr] fo'o LokLF; laxBu  
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f'k{kk euq’; dk lokZxh.k fodkl djrh gS] ftlesa ckSf)d] laosxkRed] 'kkjhfjd] 
pkfjf=d] uSfrd vkSj lkekftd fodkl 'kkfey gSA f'k{kk gj fo"k; ls vUrZlEcfèkr 
gSA ;g ftl fo"k; ds 'kkfey gksrk gS rks mldk mldk Lo:i vkSj vfèkd 
çHkko'kkyh gks tkrk gSA thou dkS'ky esa f'k{kk dk  vfèkd ;ksxnku gS tSls O;fä 
i<+&fy[kdj vius thou&;kiu ds jkstxkj çkIr djrk gSA vkSj vius thou dks 
lqxe cukrk gSA O;fä thou] ruko] çcUèku] ykbQ LVkby] ;ksxk f'k{kk] i;kZoj.k 
f'k{kk vkSj ewY; f'k{kk ds ekè;e ls thou dkS'ky ds lkFk lkekatL; fcB+krk gSA 
thou dkS'ky ds vf}rh; ;ksX;rkvksa dk lewg gS tks gesa euq"; ds :i esa gekjs 
nSfud thou dh ekaxks vkSj pqukSfr;ksa ls çHkko'kkyh <ax ls fuiVus ds fy;s l{ke 
cukrh gSA 
eukslkekftd dkS'ky] ftUgsa thou dkS'ky Hkh dgk tkrk gS] os euksoSKkfud gksrs gSa 
D;ksafd os euq"; dh LokHkkfod lksp vkSj O;ogkfjd çfØ;kvksa dks çHkkfor djrs gSa 
rFkk thou ds fofHkUu {ks=ksa ds ykHk nsrs gSaA euq"; ds :i esa gekjh ekufld HkykbZ 
dk fopkj çnku djus ds vykok] thou dkS'ky euq"; dks ldkjkRed :i ls 
ckrphr djus vkSj vU; euq";ksa vkSj gekjs i;kZoj.k ds lkFk çHkkoh <ax ls 
vuqdwyu djus esa l{ke cukrk gSA cqfu;knh thou dkS'ky ges ledkyhu eqn~nksa ls 
çHkkoh <ax ls fuiVus esa enn djrs gSa vkSj ;s gekjs nSfud thou ds vuqHkoksa ls ;k 
tkucw>dj lh[kus ds ekè;e ls çkIr gksrs gSaA thou dkS'ky dks rhu eq[; çdkjksa 
esa oxÊ—r fd;k tkrk gSA 

Thinking Skills  ;g gekjh lksp vkSj fof'k"V] tfVy leL;kvksa 
ds fy;s u;s lekèkku fodflr djus dh {kerk rFkk uokpkjksa dks fodflr esa euq"; 
dh jpukRedrk dks çnf'kZr djrk gSA  

Social Skills) & ;g lkekftd lEcUèkksa dks etcwr cukus dk 
dk;Z djrh gSA tSlk fd çfl) lekt'kkj=h eSdkboj ,oa ist us dgk gS& ßlekt 
lkekftd lEcUèkksa dk tky gSAß vFkkZr~ lekt O;fä;ksa ds chp fofHkUu çdkj ds 
lEcUèkksa tSls jktuhfrd] vkfFkZd] 'kSf{kd] lkaL—frd vkSj èkkfeZd lEcUèkksa dk ,d 
tfVy <k¡pk gS ;g vkilh esytksy] lg;ksx vkSj ,d&nwljs ds çfr tkx#drk ls 
curk gSA 

Emotional Skill) & ;g crkrk gS O;fä ds fdl le; fdl 
laosx dk çn'kZu djuk gS vkSj laosxksa ij fu;U=.k ij è;ku nsrk gSA viuh 
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Hkkoukvksa dks vfèkd çHkkoh <ax ls fuiVus esa enn djrs gS vkSj vius LoHkko dks 
vfèkd lgt cukrs gSaA 

 thou dkS'ky mikxeksa vkSj lkekftd&HkkoukRed 
n{krkvksa dk ,d lewg gS tks O;fä;ksa dks LoLFk ,oa mRiknd thou thus ds fy;s 
lh[kus] lwfpr fu.kZ; ysus o vfèkdkjksa dk ç;ksx djus esa rFkk fQj ckn esa ifjorZu 
ds vfHkdrkZ cuus esa l{ke cukrk gSA thou dkS'ky] ;qokvksa esa thou dh 
okLrfodrkvksa dk lkeuk djus ds fy;s ekufld LokLF; ,oa {kerk dks çksRlkfgr 
djrs gSaA ;s dkS'ky lk{kjrk] la[;kRed Kku] fMftVy dkS'ky tSls ewyHkwr dkS'ky 
ds fodkl dk leFkZu djrs gSa lkFk gh f'k{kk dh ySafxd lekurk] i;kZoj.k f'k{kk] 
'kkfUr f'k{kk ;k fodkl ds fy;s f'k{kk] vkthfodk ,oa vk; l`tu vkSj ldkjkRed 
LokLF; lao)Zu tSls fofHkUu {ks=ksa esa Hkh budk ç;ksx fd;k tk ldrk gSA  
thou dkS'ky ;qokvksa dks vius leqnk;ksa esa Hkkxhnkjh djus fujUrj lh[kus dh 
çfØ;k esa layXu gksus] Lo;a dh j{kk djus vkSj LoLFk ,oa ldkjkRed lkekftd 
lEcUèkksa dks c<+kok nsus ds fy;s ldkjkRed dk;Zokgh djus gsrq l'kä cukrk gSA 

 jk"Vªh; f'k{kk uhfr ¼NEP½ 2020 Hkkjrh; f'k{kk ç.kkyh 
ds fy;s ,d ,sfrgkfld igy Fkh] ftlesa f'k{kk {ks= esa xgu lqèkkj vkSj ,d 
ç.kkyhxr cnyko dk vkºoku fd;k x;k FkkA bl uohu uhfr esa thou dkS'ky 
¼Lifeskills½ dks ikBîØe ds vax ds :i esa 'kkfey djus dh vuq'kalk dh xbZ 
tgk¡ –f"Vdks.k ;g gS fd gekjh Hkkoh ihf<+;ksa ds lexz fodkl ij è;ku dsfUær 
djus ds fy;s f'k{kk dks egt 'kS{kf.kd ifj.kkeksa rd lhfer ugha jguk pkfg;s 
cfYd gesa blls vkxs c<+us dh vko';drk gSA 
la;ksx ls ;g uhfr ,d ,sls le; lkeus vk;h tc nqfu;k dksfoM&19 egkekjh dh 
pisV esa FkhA LokLF; ladV bl le;ofèk dh fof'k"Vrk Fkh vkSj lexz :i ls 
f'k{kk ,oa lh[kus ds voljksa dks gks jgh gkfu dks çdV dj jgh FkhA f'k{kk vkSj 
jkstxkj ds chp [kkbZ dks ikVus esa thou dkS'ky dh Hkwfedk egRoiw.kZ gks tkrh gSA 
;wfulsQ }kjk o"kZ 2019 esa tkjh ,d fjiksVZ esa ;g dgk x;k fd o"kZ 2030 esa nf{k.k 
,f'k;k ds vkèks ls vfèkd ;qokvksa ds ikl u rks ,slh f'k{kk gksxh vkSj u gh dkS'ky 
fd os jkstxkj ik ldsaA ;g vkdyu gekjs Hkfo"; dh XkEHkhj okLrfodrk dks 
mtkxj djrk gSA Hkkjr dh leL;k dsoy csjkst+xkjh ugha gS] cfYd jkst+xkj ik 
ldus dh v;ksX;rk Hkh gS 1650 fefy;u Hkkjrh; 25 o"kZ ls de vk;q ds gSa] tks 
fo”o dh lcls cM+h ;qok vkcknh gS- ;g ,d vuwBh fLFkfr dks çdV djrk gSA 
vxys rhu n'kdksa esa o`f)'khy oSf'od dk;Z cy dk yxHkx 22% Hkkjr ls mRiUu 
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gksxkA tu lkaf[;dh; ykHkka'k ¼Demographic Dividend½ dks ljyrk ls ,d 
laoguh; A lrr~ volj esa ifjofrZr fd;k tk ldrk gSA 
fo'o LokLF; laxBu ¼WHO½ }kjk ifjHkkf"kr 10 thou dkS'ky %& 2 ekpZ 2025 
fo”o LokLF; laxBu ¼WHO½ us thou dkS'ky ¼Life Skills½ ds 10 çeq[k {ks=ksa dks 
ifjHkkf"kr fd;k gS tks euq";ksa dks nSfud thou dh pqukSfr;ksa dk lkeuk djus vkSj 
ekufld] lkekftd o HkkoukRed :i ls LoLFk jgus esa enn djrs gSaA 
Lo&tkx#drk (Self-Awareness):- viuh Hkkoukvksa] fopkjksa] detksfj;ksa] 'kfä;ksa vkSj 
ewY;ksa dks le>ukA 
rn~uqHkwfr ¼Empathy½%& nwljksa dh Hkkoukvksa dks [kqn vius esa vuqHkwr djuk vFkkZr~ 
tks O;fDÙk nq%[kh gS D;k ml nq%[k dks vki le> ik jgs gksA- 
vkykspukRed fpUru ¼Critical Thinking½%& rF;ksa] lwpukvksa vkSj fLFkfr;ksa dks rdZ 
laxr <ax ls fo'ysf"kr djuk  
jpukRed fpUru ¼Creative Thinking½%& u;s fopkjksa vkSj lekèkkuksa dh [kkstus dh 
{kerk A 
fu.kZ; ysuk ¼Dicision Making½%& fodYiksa dk ewY;kadu djds lokZsÙke p;u 
djukA  
leL;k lekèkku ¼Problem Solving½%& ckèkkvksa dks igpkudj mUgsa O;ofLFkr rjhds 
ls nwj djukA 
çHkkoh lapkj ¼Effective communication½%& vius fopkjksa dks Li"Vrk vkSj 
vkRefo”okl ls O;ä djuk rFkk nwljksa dks lfØ; :i ls lquukA 
ikjLifjd lEcUèk ¼Interpersonal Relationshipss½%& nwljksa ds lkFk ldkjkRed 
vkSj lEekutud l~EcUèk cuk;s j[kukA 
ruko çcUèku ¼Stress Management½%& ßrukoiw.kZ fLFkfr;ks dks igpkuuk vkSj mUgsa 
LoLFk rjhds ls laHkkyukA 
Hkkoukvksa dk çcUèku ¼Emotions Management½%& viuh Hkkoukvksa ¼tSls dksèk] 
Mj] [kq'kh½ dks igpkuuk vkSj mUgsa fu;fU=r djukA 

 cPpksa ds fy;s le; çcUèku dkS'ky fo|kfFkZ;ksa ds 
fy;s vkRe&tkx#drk lEcUèkh dkS'ky] ikjLifjd lEcUèk dkS'ky vkfn ifjfLFkfr;ksa 
ds vuqdwy Lo;a dks <kyus] –<+ cus jgus vkSj thou dk yxkrkj iqueZqY;kdu ,oa 
iqulZajp.k djus dh n{krk çnku djrs gSaA 
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Kku fdlh mRiknd lekt dk ewy gS] gkykafd leL;kvksa 
dks gy djus ds fy;s vkykspukRed fpUru dkS'ky dks lh[kus vkSj mls çofrZr 
djus dh {kerk Kku ds lap; ls vfèkd egRoiw.kZ gSA ;g {kerk O;fä;ksa dks 
vfo’dkj rFkk uokpkj djus esa lgk;rk djrh gSA ftlls lkekftd ,oa vkfFkZd 
fodkl dk ekxZ ç'kLr gksrk gSA Hkkjrh; cPpksa vkSj fd'kksjksa esa ¼yfuZax½ lh[kus dh 
dyk vFkok {kerk] fo'ys"k.kkRed dkS'ky rFkk ekuokfèkdkjksa ¼ySfxad lekurk 
lfgr½ ds Kku ds ckjs esa le> rFkk oSpkfjd Li"Vrk dk fuEu Lrj ik;k tkrk 
gSA f'k{kk dh okf"kZd fLFkfr fjiksVZ ¼Annual Status of Education Report-ASER) 
vkSj vUrjkZ"Vªh; Nk= ewY;kadu dk;ZØe (Programme for International Student 
Assessment PISA) us vkdyu fd;k ftUgksaus vkB o"kZ dh f'k{kk ds ckn Hkh cPpksa 
esa Hkk"k.k vkSj xf.kr lh[kus ds [kjkc Lrj dh vksj yxkrkj è;ku vkdf"kZr fd;k 
gSA 

 geus thou dkS'kyksa dh f'k{kk] voèkkj.kk] vko';drk rFkk egRo dh 
ppkZ dh gSA fo”o LokLF; laxBu ds vuqlkj ßthou dkS'ky ldkjkRed vkSj 
vuqdwyu lEcUèkh ds fy;s ;ksX;rk;sa gSa tks O;fä;ksa dks thou gesa vkus okyh 
pqukSfr;ksa dk eqdkoyk çHkko'kkyh <ax ls djus ds ;ksX; cukrh gSaAß fo|kfFkZ;ksa ds 
thou&dkS'kyksa dks c<+kok nsus ds {ks= esa dk;Zjr fofHkUu laxBuksa }kjk dbZ fofèk;k¡ 
lq>kbZ xbZ gSaA blesa lfEefyr gSaA d{kk d{k ppkZ cszu LVªksfeax] çn'kZu vkSj 
funZsf'kr vH;kl] jksy Iys] y?kq lewg dk;Z dsl& vè;;u dgkuh dguk] 
okn&fookn] 'kSf{kd [ksy laxhr] dyk] fFk;sVj vkSj uR̀;A varr% ge dg ldrs gS 
fd thou dkS'ky vkSj f'k{kk dh tksM+h ekuo thou dks lqxe cuk;sxhA 

 xqIrk] ,låihå ¼2020½- jk"Vªh; f'k{kk uhfr ,d ljy ifjp;] ç;kxjkt] 'kkjnk 
iqLrd HkouA 

 ikBd] ihå Mhå ¼2012½] Hkkjrh; f'k{kk dh lelekf;d leL;k;sa] vkxjk] 
vxzoky ifCyds'kuA 

 dkSy] yksds'k ¼1998½- 'kSf{kd vuqlUèkku dh dk;Z ç.kkyh& ubZ fnYyh] fodkl 
ifCyds'ku gkml çkåfyåA 

 flag],ådså ¼2017½] euksfoKku] lekt 'kkL= rFkk f'k{kk esa 'kksèk fofèk;k¡] ubZ 
fnYyh] eksrh yky cukjlhnkl çdk'kuA 
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 f'k{kk eU=ky; 2020 jk"Vªh; f'k{kk uhfr 2020 Hkkjr ljdkjA  

 thou dkS'ky f'k{kk] ekè;fed f'k{kk cksMZ vtesj] jktLFkkuA 
 V- Mahanasumdaram]c-Chandrasekar-" Livelihood Skills To Life Skills: 

The capabilities Approach and Education-" Indian Journal of Applied 
Research 4, no.8 (2011): 118-19. 

 K- Anuradha- "Assessment of Life Skills Among Adolescents-" 
International Jaurnal of Scientific Research 3, no2 (2012): 219-21. 

 le&lef;d ys[k] ,oa i= if=dk;saA 
 https//:egyomkosh.ac.in 
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ih&,p-Mh- 'kks/kkFkhZ 
fo'ofo|ky; fgUnh foHkkx 

frydk eka>h Hkkxyiqj fo'ofo|ky;] Hkkxyiqj ¼fcgkj½ 

bZesy& pujabgp831@gmail.com 
 

fueZy oekZ fganh ds ,sls jpukdkj gSa] ftudh jpuk,a dsoy dFkk lkfgR; rd lhfer 
u gksdj ;k=k oÙ̀kkar]Mk;jh] fuca/k] lk{kkRdkj vkfn tSlh dFksrj fo/kkvksa esa Hkh leku 
:i ls pfpZr gSA muds dFksrj ys[ku esa gesa Hkkjrh;rk] n'kZfudrk] fofHkUu lkaL—frd 
O;fäRo dk ifjp; fn[kkbZ iM+rk gSA 
muds ;k=k o`Ùkkar esa thou vuqHko ds lkFk&lkFk fofHkUu laL—fr;ksa dk fp=.k feyrk 
gSA if'peh laL—fr vkSj Hkkjrh; laL—fr ds chp fHkUurkvksa dk o.kZu fn[kkbZ nsrk gSA 
;k=k dsoy ckgjh uk gksdj eu ds Hkhrj py jgs ,d v–'; ;k=k nksuksa lkFk&lkFk 
pyrs gSaA lk{kkRdkj vkSj Mk;jh esa futh laosnuk] thou ds vkRe la?k"kZ vkSj xgjs 
fopkjksa dh >yd Li"V :i ls ns[kk tk ldrk gSA Hkk"kk x|kRedrk ds lkFk&lkFk 
dkO;kRed gSA fueZy oekZ dh Mk;fj;ksa esa vkRelaokn] vdsysiu dh vuqHkwfr] euq"; dh 
vkarfjd ;kruk vkSj jpukRed la?k"kZ dk lw{e fp=.k feyrk gSA mudh 'kSyh esa 
ckSf)d xgjkbZ ds lkFk HkkoukRed lejlrk dk vn~Hkqr larqyu fn[kkbZ nsrk gSA  
fueZy oekZ dk dFksrj lkfgR; mudh jpukRed –f"V dk foLrkj gSA  muds lkfgR; 
esa dsoy fopkj ;k vkykspuk ugha gS] cfYd Hkkjrh; laL—fr vkSj  ekuork dk xgu 
vkReijh{k.k feyrk gSA muds dFksrj ys[ku dks i<+rs gq, çk;% ns[kk tkrk gS fd os 
dsoy dFkkdkj gh ugha cfYd ,d fpard vkSj nk'kZfud Hkh Fks] ftuds fopkj vkt Hkh 
gekjh lkaL—frd psruk dks fn'kk çnku djrh gSA 
 

dykRed] okLrfod vuqHko] HkkokRed cks/k] fp=kRed] thoukuqHko] 
lkfgfR;d] ,sfrgkfld] xgjh laosnuk 
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fgUnh x| lkfgR; dh tks eq[;/kkjk gS] mlds vfrfjä Hkh x| lkfgR; viuh fo'ks"k dysoj ds 
lkFk xfreku gSA laosnuk] f'kYi o vU; fo'ks"krkvksa ls ;qä tks x| lkfgR; dks iw.kZ :i çnku 
djrk gS] dFksrj dgk tkrk gSA lkfgfR;d fo/kkvksa ds lEcU/k esa ys[kd v#.k çdk'k fy[krs gSa 
& 
Hkkjr esa dqN rks Hkkjrh; ijaijkvksa ds fodkl vkSj dqN if'pe esa rhu pkj lkS lky igys 
uoksfnr fo/kkvksa ds :i ikdj 19 oha lnh esa miU;kl] dgkuh fjiksrktZ] fuca/k] vkykspuk] 
lkfgR;sfrgkl] thouh] vkRedFkk] laLej.k] js[kkfp=] Mk;jh vkSj ,slh gh dqN vkSj vk/kqfud 
fo|kvksa dk tUe gqvkA ;s lHkh x| dh fo/kk,¡ gSa ftudk laca/k thou&vuqHko vkSj rdZ dh 
c<h egÙkk ls gSA¹ 
 
dFksrj x| ¼dFkk lkfgR; ls brj½ ds varxZr fuca/k] js[kkfp=] thouh] vkykspuk] vkRedFkk] 
laLej.k] Mk;jh ¼nSuafnuh½ i= lkfgR;] ;k=k&òÙkkar] fjiksrktZ] lk{kkRdkj ¼baVjO;w] HksaVokrkZ½] 
vfHkuanu ,oa Lef̀rxzaFk dks 'kkfey fd;k tkrk gSA 
 
;k=k&o`Ùkkar & ;k=k&oÙ̀kkar dks ';k=k&lkfgR;' ;k ;k=k laLej.k ukeksa ls tkuk Hkh tkrk gSA 
,d ys[kd vFkok lkfgR;dkj ;k=k&òÙkkar esa u dsoy viuh ;k=k dk C;kSjk gh gekjs lkeus 
çLrqr djrk gS] cfYd ml ;k=k ds ek/;e ls ogk¡ ds HkkSxksfyd {ks= dk o.kZu lkekftd] 
jktuSfrd] ,sfrgkfld vkSj lkfgfR;d&lkaL—frd fo'ys"k.k Hkh gekjs lkeus j[kus dk ç;kl 
djrk gSA v#.k çdk'k ;k=k&o`rkar dh fo'ks"krkvksa dks js[kkafdr djrs gq, 'x| dh igpku' 
iqLrd esa fy[krs gS& 
 
;k=k vk[;ku vkbZuk gSA ;k=k ds lq[k&nq[k mldh fo'oluh;rk ds midj.k vkSj lknkc 
;kuh mldk gquj gSA lkjs vuqHkoksa dk lVhd o.kZu rks vlaHko gS fQj Hkh vkbZuk cukus dh 
dksf'k'k ;k=k&vk[;ku esa fn[kuh pkfg,A ÝkaDok cfuZ;j l=goha lnh esa] eqxy 'kkld 
'kkgtgk¡ ds dky esa Hkkjr vk;kA cfuZ;j dk ;k=k vk[;ku eqxydky ds fy, vR;ar egRoiw.kZ 
,sfrgkfld lzksr ekuk tkrk gSA² 
 
;k=k lkfgR; ml ;k=k ds u dsoy ckgjh i{k ls :c: djkrk gS cfYd mls i<dj ,slk 
yxrk gS fd ys[kd ds thoar vuqHko ds lkFk ge Hkh ckSf)d ;k ekufld :i ls 'kkfey gSaA 
 
ml ;k=k dh best gekjs lkeus ,d pyfp= dh Hkkafr mifLFkr gks] rks ,d lQy 
;k=k&o`Ùkkar ekuk tkrk gSA 'kq#vkr ls gh euq"; ;k;kojh ço`fÙk dk jgk gSA ;k=k djus esa 
vkuan dh vuqHkwfr gksrh gS] vkSj ml vuqHkwfr dks viuh dye ls tc iUuksa ij vafdr dj nsrk 
gS rks ml vuqHkwfr dk vkuan dqNsd lky ckn Hkys gh ekul iVy ls mrj x;k gks ysfdu 
mls i<+dj fQj ls thoar gks mBrk gSA 



 
 
 
ISSN : 3048-6203      Volume -2| Issue -2| July - Dec 2025 
 

 www.shodhbhumi.com |  f'k{kk ,oa f'k{k.k 'kkL= fo"k; dh iwoZ lehf{kr 'kks/k if=dk  |  © SHODH BHUMI 
56 

 

 
vk/kqfud fgUnh lkfgR; esa jkgqy lka—R;k;u] ukxktqZu vkSj vKs; dks ?kqeDdM+ =;h dgk tkrk 
gSA iafMr jkgqy lka—R;k;u us /kqeDdM+h dks /keZ dh laKk nsrs gq, ?kqeDdM+ 'kkL= uked 
iqLrd esa fy[kk gS fd& 
 
esjh le> esa nqfu;k dh loZJs"B oLrq gS& ?kqeDdM+hA ?kqeDdM+ ls c<+dj O;fä vkSj lekt ds 
fy, dksbZ fgrdkjh ugha gks ldrk A euq"; LFkkoj o{̀k ugha gS og taxe çk.kh gSA 
pyuk euq"; dk /keZ gS ftlus bls NksM+k] og euq"; gksus dk vf/kdkjh ugha gSA 
fgUnh lkfgR; esa ;k=k&oÙ̀kkar dh 'kq#vkr Hkkjrsanq ;qx ls ekuh tkrh gSA Hkkjrsanq gfj'paæ }kjk 
jfpr ^lj;w&ikj dh ;k=k* 'y[kuÅ dh ;k=k' vkSj 'gfj}kj dh ;k=k'mYys[kuh; gSaA cky—
".k Hkê] çrki ukjk;.k feJ] Hkxoku nkl oekZ] nkeksnj 'kkL=h vkfn bl ;qx ds jpukdkj gSa] 
ftUgksaus viuh ;k=kvksa dk o.kZu vR;ar jkspd 'kSyh esa çLrqr fd;k gSA M‚- vkseçdk'k flag us 
Hkkjrsanq ;qx ds ;k=k&o`Ùkkar ds laca/k esa dgk gS& 
 
^Hkkjrsaæ ;qx esa fy[kh x;h ;k=k o`Ùk&lacaph jpukvksa ds v/;;u&vuq'khyu ds vuarj ;g 
dguk mfpr gksxk fd fons'k ;k=k laca/kh o.kZuksa esa yanu dks çeq[krk feyh gS] rks Lons'k ;k=k 

laca/kh o.kZuksa esa rhFkZLFkkuksa dksA⁴ 
 
blh çdkj f}osnh ;qxhu çeq[k ;k=k&oÙ̀kkar nsohçlkn [k=h] xksikyjke xgejh xnk/kj flag] 
Lokeh lR;nso ifjozktd vkfn ds }kjk fy[kh x;hA vk/kqfud dky esa vuqjk/kk csuhoky }kjk 
jfpr ;k=k&ò=kar 'vktknh esjk czkaM' ftls ikBdksa us ljkgk gS] bl ;k=k lkfgR; ds fo"k; esa 
ukeoj flag us fy[kk gS& 
 
fgUnh lkfgR; esa vc rd rhu ys[kdksa ds ;k=k&or̀kar ehy ds iRFkj lkfcr gq, gSa&jkgqy 
lka—R;k;u ftUgksaus '?kqeDdM+'kkL=' uke dh fdrkc gh fy[k nh] vKs; vkSj fQj fueZy oekZA 

bl dM+h esa pkSFkk uke vuqjk/kk dk Hkh tqM+ jgk gSA⁵ 
 
u‚FkZ bZLV dks le>us ds fy, vfuy ;kno dh ;k=k —fr 'og Hkh dksbZ ns'k gS egkjkt' 
vR;ar yksdfç; gSA 'phM+ksa ij pk¡nuh' ;k=k oÙ̀kkar esa fueZy oekZ nqfu;k dks ,d vyx vankt 
esa ns[kk gSA ;g ;k=k&o`rkar ftruh ckgj dh gS mlls vf/kd eu ds Hkhrj dh Hkh gSA ;k=k ds 
lkFk ,d Lef̀r gS tks ihNs NwV xbZ gS og Hkh lkFk&lkFk pyrh gSA tSls og orZeku esa 
vkblySaM esa gSa fdarq os ;nk&dnk çkx dh ;k=k dks ;kn djrs gq, fn[kkbZ iM+rs gSaA bl 
;k=k&o`r esa fdlh ,d txg dh o.kZu u gksdj ;wjksi çokl ds nkSjku çkx] cfyZu] 
dksisugsxsu] vkblySaM vkfn LFkkuksa dk ftØ fd;k x;k gSA ys[kd us futh vuqHko dks Hkh bl 
;k=k&o`Ùkkar esa lkFk&lkFk j[kk gSA 
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bl fdrkc dh Hkwfedk esa ys[kd fy[krs gSa& bu ;k=kvksa esa vusd ,slh ?kfM+;ka vkbZ Fkha ftUgsa 
'kk;n eSa vkt ;kn djuk ugha pkgwaxk--- ysfdu ?kksj fujk'kk vkSj nSU; ds {k.kksa esa Hkh ;g 
[k;ky fd eSa bl nqfu;k esa thfor gwa] gok esa lkal ys jgk gwa] ges'kk ,d ek;koh peRdkj&lk 

tku iM+rk FkkA⁶ 
 
ys[kd us ifjos'k dks iw.kZ :i ls mHkkjus ds fy, ç—fr dk o.kZu Hkjiwj fd;k gS Hkk"kk 
fp=kRed gSA ekufld mgkiksg dh fLFkfr bl o`Ùkkar esa fn[kkbZ iM+rk gSA jaxksa dk cf<+;k 
fp=.k çLrqr fd;k x;k gSA 
 
fuca/k & fopkjksa ;k Hkkoksa dk ,slk çdVhdj.k ftls ckSf)d ;k rkfdZd <ax ls Li"V fd;k x;k 
gks fuca/k dgk tkrk gSA vkpk;Z jkepaæ 'kqDy fuca/k ds lEcU/k esa fy[krs gSa& 
 
;fn x| dfo;ksa ;k ys[kdksa dh dlkSVh gS rks fuca/k x| dh dlkSVh gSA Hkk"kk dh iw.kZ 'kfä 
dk fodkl fuca/kksa esa lcls vf/kd laHko gksrk gSA blhfy, x| 'kSyh ds foospd mnkgj.k ds 

fy, vf/kdrj fuca/k gh pquk djrs gSaA⁷ 
 
vkpk;Z jkepaæ 'kqDy us fuca/k fo/kk dks xaHkhj rFkk lqfopkfjr Lo:i çnku fd;k rks] gtkjh 
çlkn f}osnh us vius yfyr fuca/kksa ds }kjk bl fo/kk dks ubZ ÅapkbZ nhA fuca/k dk nk;jk 
vkt O;kid fn[kkbZ iM+rk gS vkpk;Z 'kqDy us fuca/k dh eq[;r% rhu 'kSfy;ka Lohdkj dh gSa & 
 

^fuca/k ;k x| fo/kku dbZ çdkj ds gks ldrs gSa& fopkjkRed] HkkokRed] o.kZukRedA⁸ fueZy 
oekZ fojfpr 09 fuca/k laxzg çkIr gSa &  
1-'kCn vkSj Lef̀r ¼1976½]  
2-dyk dk tksf[ke ¼1981½] 
3-<yku ls mrjrs gq, ¼1985½]  
4-Hkkjr vkSj ;wjks% çfrJqfr ds {ks= ¼1991½]  
5-bfrgkl Le`fr vkdka{kk ¼1991½]  
6-nwljs 'kCnksa esa ¼1997½] 
7-vkfn var vkSj vkjaHk ¼2001½] 
8-lkfgR; dk vkRelR; ¼2005½ rFkk 
9-ltZuk iFk ds lg;k=h ¼2006½- 
 
fueZy oekZ ds fuca/k mudh vfHkO;fä dh ,slh flf) gS ftlds }kjk cgqr lgtrk ls thou esa 
vkbZ mrkj&p<+ko ,oa viuh miyfC/k;ksa dks vuk;kl gh çsf"kr dj fn;k gSA laL—fr] lH;rk] 
Lora=rk] bfrgkl&cks/k tSls vyx&vyx fo"k;ksa ij cgqr ckjhdh ls fo'ys"k.k fd;k gSA 
Hkkjrh; laL—fr vkSj ik'pkR; laL—fr dks cM+h gh lgtrk ls O;ä djus dk ç;kl fd;k gSA 
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fueZy oekZ us ,d lk{kkRdkj esa Lohdkj djrs gS& 
 
^eSa vius fuca/kksa vkSj dgkfu;ksa esa dksbZ QdZ ugha ns[krkA nksuksa gh r`".kk,a Hkys gh vyx&vyx 
gksa] 'kCnksa ds ftl tyk'k; ls os viuh I;kl cq>krs gSa og ,d gh gSA fuca/k esjh dgkfu;ksa ds 

gkf'k, ij ugha] mlds Hkhrj ds fjä LFkkuksa dks Hkjrs gSa tgka esjh r`".kk,a lksrh gSaA*⁹ 
 
lk{kkRdkj%& vk/kqfud x| lkfgR; dh dFksrj fo/kkvksa esa lk{kkRdkj fo/kk dk fof'k"V ,oa 
egRoiw.kZ LFkku gSA çk;% egRoiw.kZ O;fä;ksa dk lk{kkRdkj fy;k tkrk gSA vaxzsth esa bl 'kCn 
ds fy, 'baVjO;w' dk ç;ksx fd;k tkrk gSA ,sls O;fä ftlds ckjs esa tkuus dh bPNk yksxksa 
ds eu esa gksrh gSA ftlds fopkjksa dk lekt ij ldkjkRed çHkko iM+rk gS] ftUgksaus lekt 
vFkok ns'k ds fy, mR—"V dk;Z fd;k gS ;k ;ksxnku fn;k gSA dFksrj fo/kkvksa esa lk{kkRdkj 
fo/kk dk çorZu Hkkjrsanq ;qx ls ekuk tkrk gS çk;% ns[kk tkrk gS fd gj ubZ lkfgfR;d fo/kk us 
vius vkxeu dh ?kks"k.kk i= if=dkvksa ds ek/;e ls gh dh gSA fo'kky Hkkjr] vkykspuk] oh.kk 
vkfn if=dk,a lk{kh jgh gSaA 
 
^fganh x| dh uO;re fo/kkvksa esa vkt baVjO;w lcls vf/kd yksdfç; fo/kk gS blds fy, 
lk{kkRdkj] HksaVokrkZ] varjaxokrkZ] rFkk ifjppkZ 'kCn Hkh i;kZ; :i esa ç;qä gksrs gSa baVjO;w ls 
vfHkçk; mls jpuk ls gS] ftlesa ys[kd O;fä fo'ks"k ds lkFk lk{kkRdkj djus ds ckn çk;% 
fdlh fuf'pr ç'uekyk ds vk/kkj ij mlds O;fäRo ,oa —frRo ds ckjs esa çekf.kd tkudkjh 
çkIr djrk gS vkSj fQj mls fyfic) djds rFkk lekykI; dks fn[kk dj ,oa lgh djk dj 

ikBdksa rd igqapk nsrk gSA*10 
 
baVjO;w ds ek/;e ls fdlh ys[kd lkfgR;dkj ;k çeq[k O;fä ds ckjs esa Bhd&Bhd tkudkjh 
fey tkrh gS] ,d çdkj ls ns[ks rks ;g çk;ejh MkVk gS ftlesa dgha dksbZ nqjko fNiko dh 
laHkkouk ugha gksrh gS okrkZyki ds ek/;e ls fdlh jpuk ds ihNs dk mís'; irk py ikrk gSA 
'lalkj esa fueZy' oekZ ,d og̀r laLdj.k xxu fxy }kjk laikfnr fd;k x;k gS iwokZ/kZ vkSj 
mrjk) nks Hkkxksa esa foHkkftr gS ftlesa fouksn Hkkj}kt] fLerq dksBkjh] dqynhi flag] fo".kq 
uxj] jRu/kj >k] dUgS;kyky uanu v'kksd oktisbZ] enu lksuh] /#o 'kqDy] mn;u latho 
Bkdqj] n{kk gdh] fefFkys'k lqyHk paæ Hkw"k.k] mes'kpaæ prqosZnh] iadt] latho f{kfrt jkts'k 
oekZ] jfoaæ f=ikBh] fxj/kj jkBh] jRuksÙkek lsu xqIrk] oh.kk JhokLro] fouksn Hkkj}kt] 'kadj 
'kj.k] ih- —".ku] ek/ko Hkku lq—rk i‚y] lqdkar nhid] v#a/kfr lqczã.;e] 'kqfpfLerk] vjfoan 
f=ikBh] 'kadj 'kj.k vkSj tgkavkjk olh ls gqbZ ckrphr laokn vyx&vyx uke ls çdkf'kr 
gSaA bl iqLrd esa fueZy oekZ dh lkfgfR;d vfHk#fp fnup;kZ fdlh Hkh jpuk fy[kus dk dj.k 
tSls reke phtksa dk c[kwch o.kZu fd;k gSA ys[kd 'kq#vkr ds nksuksa dE;qfuLV ikVhZ esa FksA 
ftldk ftØ fouksn Hkkj}kt ls ckrphr ds nkSjku gksrk gSA tSusaæ vkSj vKs; tSls fganh 
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ys[kdksa dk xgjk vlj vius ckrphr ds nkSjku crk;k gSA bUgksaus dfork ugha fy[kh gS ysfdu 
laxhr dh fnypLih budh jpukvksa esa ns[kh tkrh gSA dqy feykdj dgk tk ldrk gS] fd 
ys[kd ds futh thou ls ysdj lkfgR; ds gj {ks= ls voxr lk{kkRdkj ds ek/;e ls gks 
ldrk gSA 
 

,slh fo/kk ftlesa ys[kd ds ân;xr HkkokRed cks/k vR;ar gh laosnu'khy {k.kksa esa 'kCnksa ds 
ifj/kku igu dj pqids ls iUuksa ij vafdr gks x, gks] Mk;jh dh laKk nh tkrh gSA Mk;jh 
gekjh Lèfr dks latks, j[krh gSA Hkfo"; esa ml iUus dks ns[kdj orZeku esa chrs dy dks ns[k 
ldrs gSaA Mk;jh dks csokd ftanxhukek dgk tkrk gSA /kqa/k ls mBrh /kqu fueZy oekZ }kjk 
jfpr Mk;jh gSA ;k=k laLej.k dk feyk tqyk ys[k ls lacaf/kr gSA bl fdrkc ds rhljs va'k 
dk uke 'gkoZMZ Mk;jh' gSA 
 

i= lkfgR; dh ijaijk cgqr iqjkuh jgh gSA firk ds i= iq=h ds uke] iq= ds i= firk ds uke] 
O;fäxr i= lkfgfR;d i= ,sfrgkfld i= vkfn fy[ks x, gSaA i= lkfgR; ls ge vius 
fopkj ;k Hkko dks nwljs rd laçsf"kr djrs gSaA fueZy oekZ dk ,d i= ladyu 'fç; jke' 
uke ls çdkf'kr gqvkA ftlesa çkx] Hkksiky] cqMkisLV] enqjS] ubZ fnYyh] jkuh[ksr] f'keyk] yanu 
vkfn vyx vyx txg dk o.kZu gSA ftlesa ys[kd vius Lotuksa vkSj fe=ksa dks i= Hkstk 
djrs FksA 
 

js[kkfp= vR;ar jkspd fo|k ds :i esa tkuk tkrk gSA x| dh uohu fo/kkvksa esa ,d LFkku 
js[kkfp= dk Hkh gSA lkfgR;dkj dykdkj dk :i ysrk fn[kkbZ iM+rk gSA fdlh jpuk dk 
dykRed o.kZu tks cgqr de js[kkvksa ls cuh gks] js[kkfp= dgk tkrk gSA js[kkfp= esa oLrq 
fu"Brk dh laHkkouk lkis{kr% vf/kd gksrh gS D;ksafd og ,sls O;fä;ksa ;k ?kVukvksa ij gks ldrk 
gS] ftlls xgjk vkSj futh laca/k uk Hkh gksA bl fo/kk esa fooj.k dh xqatkb'k de gksrh gS] 
D;ksafd js[kkfp=dkj ds le{k lcls cM+h pqukSrh ;g gksrh gS] fd de ls de o.kZu djrs gq, 
flQZ js[kkvksa ds ek/;e ls dSls fp= cuk,a\ egknsoh oekZ dk'esjk ifjokj" vrhr ds 
pyfp='jkeo`{k csuhiqjh dk'ekVh dh ewfrZ'] cukjlh nkl prqosZnh dk 'lsrqca/k' vkfn js[kk fp= 
i<+rs le; gekjs le{k ,d fcac çLrqr gksrk gSA fueZy oekZ us ,d fo/kk ds :i esa ns[kk 
js[kkfp= dh jpuk ugha dh gS ysfdu mudh vU; fo/kkvksa dks i<+dj utj ds lkeus ,d fp= 
curk fn[kkbZ iM+rk gS] pkgs og ifjans dk >qaM] dkUosaV Ldwy] ioZr] igkM+] phM+ ds o`{k] gh 
D;ksa uk gksA 
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tc dksbZ ys[kd fdlh lkfgR;dkj] jktusrk egkiq#"k ;k vU; fdlh O;fä ds thou pfj= dks 
laiw.kZrk esa vafdr djsa] mlds vPNs cqjs xq.kksa dks Li"V :i esa of.kZr djsa] thouh dgk tkrk 
gSA thou ys[ku ds fy, ;g t:jh ugha gS fd ftl O;fä ds ckjs esa fy[kk tk, fy[kk tk 
jgk gS] og egku gksA cfYd veqd O;fä dk lekt esa D;k ;ksxnku gS] ns'k ds fy, mlus D;k 
fd;k\ bu lHkh ckrksa dk Hkh /;ku j[kk tkrk gSA cPpu flag fganh lkfgR; dk nwljk bfrgkl 
esa fy[krs gSa& 
"thouh ys[ku dh fn'kk esa dqN cgqr vPNs ç;kl gq, gSa; tSls&jkefoykl 'kekZ dk 'fujkyk 
dh lkfgR; lk/kuk Hkkx 1* vkSj fo".kq çHkkdj dk 'vkokjk elhgk' ver̀ jk; dk 'dye dk 
flikgh' vkSj fo".kqpUæ 'kekZ ds 'ut#y bLyke' vkSj eqfäcks/k dh thofu;ka –"VO; gSA* ¹¹ 
 
çkjafHkd ;qx esa tgka ifjekftZr Hkk"kk dk vHkko Hkko fn[kkbZ iM+rk gSA ogh f}osnh ;qx esa çkS<+ 
Hkk"kk esa thofu;ka fy[kh xbZ jk"Vªh; psruk bl ;qx esa ç[kj Fkk turk ds eu esa ns'k çse dh 
Hkkouk tkxr̀ djuk FkkA fueZy oekZ us vius lk{kkRdkj esa thouh fo/kk ds fo"k; esa crk;k& 
^vkRedFkk ds ckjs esa dqN rks dgk ugha tk ldrk D;ksafd dqN yksx vius ckjs esa rF; ugha 
crkuk pkgrsA ysfdu fganh esa tks thofu;ka fy[kh xbZ gSa igys gh dke gSa vkSj muesa vDlj 
,d ys[kd ;k O;fä dh ewfrZ&iwtk dh tkrh gS tSls mlesa detksfj;ka ugha jgha] vUr}Un ugha 
jgkA ,d O;fä dh mlds thou ds lewps mrkj&p<+ko] mlds fNNksjsiu] mldh egkurk bl 
lc ds chp tks ftanxh jgrh gS] tc rd ge mldks ugha mdsj ik,axs rc rd thouh dh 
fo/kk ge dHkh fodflr ugha dj ldrsA*¹² 
 

fjiksrkZt ,d dykRed lkfgfR;d fo/kk gSA bl fo/kk esa o.kZ fo"k; dks dykRed :i ls 
vfHkO;ä fd;k tkrk gSA vka[kksa ns[kk fooj.k dks bl rjg ls çLrqr fd;k tkrk gS fd ikBd 
ml ?kVuk ls rkjrE; LFkkfir djrk gqvk ikrk gSA fganh esa fjiksrkZt ys[ku dh 'kq#vkr 
f'konku flag pkSgku dh jpuk ^y{ehiqjk* ¼1938½ ls ekuh tkrh gSA 
 

dFksrj x| fo/kkvksa esa laLej.k ,slh fo/kk gS ftlesa fdlh O;fä] ?kVuk] oLrq] –'; vkfn ds 
laiw.kZ :i dks xgurk ls çLrqr fd;k tkrk gSA bl Øe esa laLej.kdkj viuh vuqHkwfr] viuh 
laosnuk dks laLej.k esa 'kkfey djrk gSA f}osnh ;qx ls çkjaHk gksdj vkt rd laLej.k fy[kk 
tk jgk gSA 
 
v#.k çdk'k fy[krs gSa fd& ^fganh esa laLej.k ;nk dnk fy[ks tkrs FksA vkykspuk Hkh mls ,d 
vegRoiw.kZ fo/kk ekudj pyrh FkhA fygktk laLej.kksa dh vuns[kh gksrh FkhA tgka rd esjk 
vuqeku gS fd fo'oukFk f=ikBh }kjk ukeoj flag ij fy[ks laLej.k 'gd tks vnk u gqvk* us 
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,slk /kwe epk;k fd ,dne ls bl fo/kk dh {kerk dk iquiZzdVhdj.k gqvk vkSj laLej.k dh 
vksj dbZ jpukdkj eqaMsA dk'khukFk dk bl rjQ igys eqM+uk laxr gh ekuk tkuk pkfg,A* 
 

tc dksbZ O;fä vius thou ds la?k"kZ] vius vuqHko] os lkjh miyfC/k;ka] vius fopkj] thou ls 
tqM+h egRoiw.kZ ;k vegRoiw.kZ ?kVukvksa dks Lo;a fy[krs gSa] vkRedFkk dgk tkrk gSA ys[kd 
vius thou dh ;k=k dks] ihM+k dks] lq[k&nq[k ds fooj.k dks] foLrkj ls çLrqr djrk gSA 
vkRedFkk ys[ku esa thou ds vuqHko vkSj ?kVukvksa dks oLrqfu"B gksdj çLrqr fd;k tkuk 
t:jh gksrk gS] ftlls ikBdksa dks çsj.kk fey ldsA mlds ckjs esa lR; rF; tku lds] mlls 
ifjfpr gks ldsA thou ds Øec) ?kVukvksa dks ikBd ds le{k [kqyh fdrkc dh rjg j[kh 
tkrh gS] ftlls ys[kd ;k lkfgR;dkj ds –f"Vdks.k dks le>k tk ldrk gSA pwafd vkRedFkk 
esa dYiuk ux.; ;k ;wa dgs fd ugha gksrk gS] ftlls ikBd ml LokuqHkfr ls Hkyh Hkkafr :c: 
gks tkrk gSA 
 

dFksrj x| fo/kkvksa esa dYiuk dk lgkjk ugha fy;k tkrk] okLrfod vuqHkoksa vkSj ?kVukvksa dk 
o.kZu fd;k tkrk gSA dbZ ckj js[kk fp= Hkh Le`fr vk/kkfjr gksrs gSa ,slh fLFkfr esa bls 
laLej.kkRed js[kkfp= ;k js[kk fp=kRed laLej.k dgk tkrk gSA bu nksuksa fo/kkvksa esa ftrus 
varj gS mlls vf/kd lekurk,a gSA egknsoh oekZ —r 'vrhr ds pyfp=' vkSj f'koiwtu 
lgk; —r os fnu os yksx ,slh jpukvksa ds çfrfuf/k mnkgj.k gSa] ftuesa nksuksa fo/kkvksa ds varj 
feV x, gSaA 
 

1-  çdk'k] v#.k] x| dh igpku] xkft;kckn% vafrdk çdk'ku] 2012- 
2-  çdk'k] v#.k] x| dh igpku] xkft;kckn% vafrdk çdk'ku] 2012- 
3-  lka—R;k;u] jkgqy] ?kqeDdM+&'kkL=] ubZ fnYyh% çHkkdj çdk'ku] 2024- 
4-  uxsUæ] M‚] fgUnh lkfgR; dk bfrgkl] ubZ fnYyh% us'kuy ifCyf'kax gkml] 1973- 
5-  csuhoky] vuqjk/kk] vktknh esjk czkaM] iVuk% jktdey çdk'ku] 2016 
6-  oekZ] fueZy] phM+ksa ij pkanuh] okjk.klh; Hkkjrh; KkuihB] 1964- 
7-  'kqDy] jkepUæ] fgUnh lkfgR; dk bfrgkl] iVuk% vuqie çdk'ku] 2018- 
8-  'kqDy] jkepUæ] fgUnh lkfgR; dk bfrgkl] iVuk% vuqie çdk'ku] 2018- 
9-  fxy] xxu] lalkj esa fueZy oekZ] ubZ fnYyh% ok.kh çdk'ku] 2020- 
10-  uxsUæ] M‚-] fgUnh lkfgR; dk bfrgkl] ubZ fnYyh% us'kuy ifCyf'kax gkml] 1973- 
11-  flag] cPpu] fgUnh lkfgR; dk nwljk bfrgkl] fnYyh% jk/kk—".k çdk'ku] 1996- 
12-  fxy] xxu] lalkj esa fueZy oekZ] ubZ fnYyh% ok.kh çdk'ku] 2020- 
13-  çdk'k] v#.k] x| dh igpku] xkft;kckn% vafrdk çdk'ku] 2012- 
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Abstract 

Artificial Intelligence (AI) has started to play a major role in education today, and 
it has changed the ways of learning for students, instructions from teachers, and 
institutions in evaluating the outcome of learning. In India, the trend of AI-based 
tools—in the form of personalized learning systems, automated grading platforms, 
etc.—has made it easier, more efficient, and more adaptable for the whole world 
of learning to belong everywhere. Yet, at the same time, these improvements pose 
serious questions about ethics, fairness, and learners' freedom of choice. Many 
students resort to AI tools without getting a complete grasp on how they work or 
the implications of data gathering and algorithmic decision-making (Selwyn, 
2019; Williamson & Eynon, 2020). 
 

The article discusses the moral and pedagogical issues associated with the 
use of AI in the school system. It suggests a way to overcome them by making 
young students aware of and engaged in discussions on ethics. The proposal is 
built on five themes that are interlinked: digital awareness and AI comprehension, 
social justice and inclusion, personal growth of the learner through autonomy and 
critical thinking, caring for others and oneself emotionally and socially, and 
teachers' support and ethical role modelling. These five themes, along with their 
interconnections, provide an avenue for the tutorial generation of responsible, 
critically minded, and ethically aware digital citizens (Touretzky et al., 2019; 
Holmes et al., 2021). 
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Through the study, one is also provided with pedagogical implications and 
suggestions for the integration of AI ethics into school curricula. Some of the important 
steps to be taken include cross-subject AI ethics embedding, uninterrupted teacher 
training, creating opportunities for hands-on and project learning, and putting in place 
monitoring systems for responsible AI use. In line with India’s National Education 
Policy (NEP) 2020, the paper claims that the teaching of ethical AI is an absolute 
requirement for the preparation of students not only as skilled technology users but also 
as astute, socially responsible beings. Schools can, by fostering critical thinking, justice, 
and compassion, develop an educational environment that cherishes both tech 
advancement and human values through the AI era. 

Keywords: Artificial Intelligence, AI Ethics, School Education, Pedagogical 
Implications, Digital Citizenship, NEP 2020. 

Introduction : 

 AI technologies are increasingly used in a variety of fields of human life, the 

education sector is no exception in this regard. AI was expected to revolutionize 

education when automatic grading systems and personal AI tutors were already a thing: 

there was no way that learning could become less exciting and engaging than the other 

activities in this field simultaneously. AI systems or developments of AI systems are 

used in schools in the world over, or they are bound to become so in the shortest time 

possible. In India, for instance, an AI system is already one among the various 

stakeholders which include the teachers, the learners and the facilitators in a teaching 

learning and assessment process. The learners in their interaction with the AI systems 

follow well-defined sets of rules which could be downloaded from their respective 

digital learning platforms and mobile apps to the most basic rules available through 

classroom assistants. 

 AI is capable of making learning more tailored and accessible. It can assess an 

individual student's performance for the whole period of study, pinpoint the weak spots, 

and offer special comments. For the instructors, AI is a great relief as it not only reduces 

their workload but also enables them to be more creative and organized in lesson 

planning. The authors Holmes et al. (2021) also assert that the application of AI in 

education is a mutual benefit for both students and teachers, as far as the improvement 

of knowledge access, fast feedback, and diversity of learning needs are concerned. 
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However, the implementation of AI in education is genuinely overwhelmed with 

the obstacles. From my point of view, the most significant issue is the lack of 

fundamental knowledge on the part of the students. Most of the students are using the 

end result without even understanding how AI solved the problem and what result is it 

expecting based on the provided data. The example of such problems is algorithms that 

rank or prepare the responses to users – the most common problem with them derives 

from biased or unfair opinion or ineffective decision. Also, there is a series of problems 

related to data privacy, overreliance on AI-written texts, and students’ loss of creativity 

and ability to think independently. 

AI applications in education offer benefits, they also present societal and ethical 

drawbacks.  As academics, scientists, and citizens, we must educate teachers and 

students about the ethical challenges of using algorithms (M., Ajitha & Dr.M.Vakkil, 

2025). 

Building Ethical AI Awareness 

Based on the present educational trends, five principal themes have been 

derived, which will lead to the ethical and responsible AI use in educational institutions. 

These themes construct a framework that not only gives birth to digital literacy but also 

to moral growth, thus assisting students in developing critical thinking, acting 

responsibly, and getting engaged with technology in a reflective manner. 

1.Digital Awareness and AI Understanding 

The base to ethical AI use starts with digital awareness and basic AI 

understanding. It is necessary for students to get acquainted with the concept of 

Artificial Intelligence, its operation, and its impact on their day-to-day lives first. It 

encompasses awareness of data collection methods, how algorithms process and make 

decisions or predictions (Touretzky et al., 2019) the elaboration of the entire process. 

In several classrooms, students are already unknowingly involving themselves 

with AI systems — whether it's through search engines, recommendation systems, or 

chatbots. By looking at real cases of AI applications, e.g., voice assistants (like Alexa or 

Google Assistant) or educational apps, teachers can point out the occurrence and 

strength of AI in daily tools. 
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Probably the most common ways to achieve this are the hands-on activities like 

AI-based experiments, interactive simulations, and group discussions, which can all 

together make these abstract ideas more understandable and even clearer in the students' 

minds. As an example, one can give students the challenge to play with an AI tool that 

predicts the weather or performs handwriting recognition, then argue about the learning 

process of the AI model and where its pitfalls might be. Activities of such nature 

contribute to the development of AI literacy in students, which is a vital competency in 

the 21st century (Long & Magerko, 2020). 

2. Fairness, Bias, and Inclusion 

Bias and fairness are primary ethical issues in the area of artificial intelligence. It 

is not uncommon for the AI systems to be heavily biased due to the data they were 

trained on. For instance, if the data used for training the system was not diverse, facial 

recognition hardware would be less accurate at identifying people with darker skin tones 

or of different gender (Ng et al., 2023). 

Awareness and discussion around AI as a possible social inequality factor 

should be created among the students by schools. Among the possible classroom 

activities are such as: comparing AI performances across diverse demographic groups, 

scrutinizing biased search results, or discussing fairness in case of automated decision-

making (Floridi & Cowls, 2022). 

The values of inclusion, equity, and justice, which are progressively taught through 

these lessons, do not only help to develop students' moral characters but also support the 

overall educational aims. Students will gradually realize that technology can be very 

beneficial but it still requires awareness and responsible use in order to avoid 

victimizing others. It is the same with the case of AI—if the use is humane and moral, 

the technology will also confer empathy and fairness. 

3. Student Autonomy and Critical Thinking 

AI has the potential to enhance learning in terms of speed and ease; however, it 

carries the risk of lessening the students' capacity for deep thinking if they get too 

hooked on automated answers. Thus, the education system must prioritize the 

development of both students’ autonomy and critical thinking ability. 
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Teachers will be able to support students through questioning the AI-created 

material rather than the other way around, and through acceptance. Reflective journals, 

open-ended projects, and peer debates are the ways that students can be taught to 

analyze technology from a critical standpoint. It can be the case that after employing a 

generative AI tool, the students could be required to assess the accuracy, bias, or 

creativity of the output — thus fostering both cognitive and ethical reflection (Holmes et 

al., 2021). 

Promoting independence in learning means, in a way, empowering students to 

take their own informed decisions, to differentiate between human judgment and 

machine support in terms of the level of involvement they want, and to be accountable 

for their online activities. Little by little, this leads to the development of self-regulation, 

problem-solving, and independent learning—which are the prime skills for the AI era. 

4. Emotional and Social Responsibility 

As AI technologies become part of social interaction — from chatbots to social 

media algorithms — students must also learn emotional and social responsibility. AI 

can influence how students communicate, how they see themselves, and how they relate 

to others. Overuse of AI-driven platforms or reliance on virtual communication can 

sometimes reduce empathy and real-world connection (Lin et al., 2024). 

Schools can help by teaching digital well-being and emotional literacy. For 

instance, lessons could explore how algorithms shape online content, how social media 

affects mood, and how to maintain kindness and respect in digital spaces. Programs on 

mindfulness, empathy, and balanced technology use help students develop emotional 

control and awareness of their online behaviour. 

By linking emotional intelligence with digital education, schools ensure that 

technology supports — rather than replaces — human connection. This theme aligns 

closely with NEP 2020’s emphasis on holistic education, which includes social, 

emotional, and ethical development (Ministry of Education, 2020). 
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5.Teacher Guidance and Ethical Role Modelling 

Teachers are the key facilitators of ethical AI awareness. Their attitudes and 

practices strongly shape how students perceive technology and ethics. When teachers 

model responsible AI use — such as citing sources properly, using AI transparently, and 

discussing its limitations — students are more likely to adopt similar behaviours 

(Mishra & Koehler, 2006). 

Professional development programs should therefore include training on AI 

ethics, data privacy, and digital citizenship. Teachers can organize classroom 

discussions around real-life AI cases, like algorithmic bias or privacy breaches, and 

guide students to form balanced opinions. 

For example, teachers could discuss a scenario where an AI-based hiring system 

unfairly rejects candidates and help students analyse what went wrong and how to fix it. 

According to Das and Mukherjee (2023), teacher capacity-building is one of the 

most critical yet underdeveloped areas in India’s AI education efforts. Continuous 

training, reflective teaching, and peer collaboration can empower teachers to become 

role models for ethical technology engagement. 

Pedagogical Implications and Recommendations  

There are several key pedagogical implications and recommendations for schools, 

teachers, and policymakers. The recommended actions seek to transform the existing 

classroom environment into one that is more conducive to the responsible, ethical, and 

effective integration of Artificial Intelligence (AI) in school education, thus 

empowering the students in their dual development, i.e., technology competence along 

with moral awareness. 

1. Integrate AI Ethics into the Curriculum 

The development of ethical AI should not limit its education solely to the realm 

of computer science, rather it ought to cover all the areas of learning. Different fields 

can easily present brief classes and tasks on such concepts as fairness, privacy, data 

security, and misinformation. For example, the social studies class could analyze the 

influence of AI on a person's democratic rights, while the language class could debate 

the use of AI chatbots in content production and the need for proper source citation. 
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The overlapping of subjects not only raises the awareness of the students that AI 

is not simply a technical issue but also a social and ethical one that affects every area. 

The National Education Policy (NEP) 2020 also backs the establishment of digital 

literacy and ethical values in all learners as a must, which is consistent with this 

approach (Ministry of Education, 2020). 

2. Train Teachers Regularly 

Ethical AI awareness in classrooms is primarily the responsibility of teachers. 

But there is a significant number of teachers who do not feel they can handle the 

technology or have received no training at all in AI subjects. Consequently, the need for 

regular professional development programs is strongly felt. Among these could be 

included workshops, online certification courses, and communities of peer learning 

dedicated to the areas of AI literacy, ethics, and teaching methods (Holmes et al., 2021). 

In this context, for instance, schools may run yearly "AI Awareness Weeks" 

where under the supervision of ethical frameworks teachers try out new classroom tools 

such as ChatGPT, image generators, or learning analytics platforms. Developing or 

collaborating with teacher training institutes or EdTech companies can also help create 

localized training modules specifically designed for Indian school contexts (Das & 

Mukherjee, 2023). 

Such programs not only increase the capacity of teachers but also promote the 

practice of reflective teaching whereby the teachers assess and check for their biases 

and AI usage continually. 

3. Encourage Experiential Learning 

For students to understand AI ethics, the topic must be connected with real-life 

applications of AI. Schools should shift from teaching only theoretical concepts to using 

experiential learning methods like project-based learning, simulations, and case 

discussions. 

For example, students would look at different cases of biased AI in image 

recognition or in social media algorithms and come up with suggestions on how to 

make these systems fairer. Students enacting as decision-makers, creators, or electronic 

denizens, for instance, could clarify the difficult nature of ethical questions. Group 
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activities, such as establishing an “AI use code of conduct in schools,” encourage 

cooperation and give rise to critical thinking. 

4. Monitor and Regulate Ethical AI Use 

The integration of AI tools in classrooms brings an important need for clear 

guidelines and monitoring systems that will guarantee the responsible use of such tools. 

Schools are to come up with policies that will classify the AI applications into the ones 

that are acceptable and those that are not — like preventing AI-generated plagiarism, 

being transparent in AI-assisted grading, and protecting student data privacy (Floridi & 

Cowls, 2022). 

A School AI Ethics Committee or introducing AI ethics into student councils 

can be a good way to keep an eye on the compliance with these principles. Frequent 

audits and conversations can make students more responsible for their use of AI in 

projects and assessments. 

Making ethical monitoring a collective task promotes a culture of trust, respect, 

and accountability in the digital learning environment. 

Conclusion 
 The employment of Artificial Intelligence in education is one of the main 

changes in teaching methods today. There is no doubt that AI can be a very important 

factor in the process of learning but the fast entry of AI into education also implies an 

area-triggered overlapped of ethical responsibility and human values. The impact of the 

research suggests that the influence of Artificial Intelligence in schooling is just not 

decided by the tech infrastructure but also the institutions' competences to in still in 

students’ ethical sensitivity, critical thinking-mentally and emotionally intelligent. 

Accordingly, the article argues that the composite framework of digital awareness, 

fairness and inclusion, student autonomy, social responsibility, and teacher guidance 

points out the ethical AI education to be a shared task of all stakeholders involved. 

Thus, students are expected to be ready to question, judge and make well-informed 

decisions on the technology they are using. Teachers will have to provide ethical 
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guidance to the students by first introducing AI literacy and then running reflective 

practices as part of the regular teaching. 

From the point of view of the pedagogy, schools should not just see AI as a 

technical device but as an opportunity to rewrite the learning ethics in this digital age. 

By integrating AI ethics into the syllabus, providing hands-on experiences, and 

facilitating the debates on the issues like fairness, privacy and accountability, the 

students will not only acquire the skill but also develop the conscience. The integration 

of AI in teaching and learning is contingent upon the ongoing training of teachers, 

interdisciplinary cooperation, and the establishment of clear school policies that all 

target the responsible and sustainable use of AI in education (Das & Mukherjee, 2023; 

Floridi & Cowls, 2022). 

In short, the ethical integration of AI in schools is not simply about managing 

technology—it is about shaping the moral and intellectual foundations of future 

generations. In the light of the new education policy, the digital transformation in India 

will play a crucial role in bringing to students and teachers the responsible AI awareness 

that they and the whole education sector, in turn, will be the ones to guarantee that the 

education system remains human-centered, fair, and inclusive even when machines are 

intelligent. 
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izLrqr 'kks/ki= 1990 ls 2005 dh vof/k esa Hkkjr&usiky laca/kksa dh 
tfVyrkvksa vkSj cgqvk;keh fodkl dk fo'ys"k.k çLrqr djrk gSA bl 
dky[kaM esa usiky esa yksdrkaf=d ifjorZu] ekvksoknh vkanksyu dk mn;] 
vkSj lhek fookn tSls ?kVukØeksa us nksuksa ns'kksa ds chp ds f}i{kh; laca/kksa 
dks xgjkbZ ls çHkkfor fd;kA 'kks/k esa ;g fo'ys"k.k fd;k x;k gS fd fdl 
çdkj Hkkjr us usiky ds yksdrkaf=d la?k"kksaZ esa lgk;d Hkwfedk fuHkkbZ rFkk 
ekvksoknh foæksg ds nkSjku lqj{kk larqyu cuk, j[kus ds fy, j.kuhfrd 
uhfr viukbZA lkFk gh] dkykikuh] lqLrk ,oa fyiqys[k tSls lhek fooknksa 
dks ysdj nksuksa ns'kksa ds chp dwVuhfrd ç;kl vkSj lhekadu laoknksa dh 
çfØ;k dk Hkh v/;;u fd;k x;k gSA ;g 'kks/k Hkkjr&usiky laca/kksa ds 
O;kikj] f'k{kk] LokLF;] lkaL—frd vknku&çnku vkSj cgqi{kh; eapksa ij 
lg;ksx tSls igyqvksa dk lesfdr ewY;kadu djrk gSA v/;;u ls Li"V 
gksrk gS fd ;|fi bl dky[kaM esa laca/kksa esa dbZ ruko vkSj erHksn mRiUu 



 
 
 
ISSN : 3048-6203      Volume -2| Issue -2| July - Dec 2025 
 

 www.shodhbhumi.com |  f'k{kk ,oa f'k{k.k 'kkL= fo"k; dh iwoZ lehf{kr 'kks/k if=dk  |  © SHODH BHUMI 
73 

 

gq,] rFkkfi ,sfrgkfld] lkekftd vkSj HkkSxksfyd fudVrk us f}i{kh; 
lg;ksx dks dk;e j[kkA ;g 'kks/k Hkkjr&usiky laca/kksa dh ijLij fuHkZjrk] 
j.kuhfrd lk>snkjh vkSj Hkfo"; dh laHkkoukvksa dks le>us dh –f"V ls 
egÙoiw.kZ gSA 

 Hkkjr&usiky laca/k] yksdra=] ekvksoknh vkanksyu] lhek 
fookn 

 

Hkkjr vkSj usiky ds laca/k ,sfrgkfld] lkaL—frd] /kkfeZd] lkekftd vkSj HkkSxksfyd 
xgjkbZ esa jps&cls gSaA bu nksuksa ns'kksa ds e/; u dsoy fgeky; dh rygVh lk>k 
gksrh gS] cfYd HkkoukRed vkSj lH;rkxr vk/kkj Hkh yxHkx le:i gSaA lfn;ksa ls 
bu ns'kksa ds ukxfjdksa ds chp vkoktkgh fuckZ/k jgh gS] vkSj nksuksa vksj dh turk esa 
,d lgt viukiu vkSj lkaL—frd eS=h ns[kus dks feyrh gSA usiky dks fgUnw 
jk"Vª ds :i esa Hkkjr ds lkFk fo'ks"k vk/;kfRed laca/k çkIr gSA i'kqifrukFk ls 
ysdj tudiqj vkSj yqfEcuh rd dh /kkfeZd Hkwfe Hkkjrokfl;ksa ds fy, oSlh gh 
J)k dk fo"k; jgh gS] tSls Hkkjr esa v;ks/;k] dk'kh vkSj eFkqjk usikfy;ksa ds fy,A 
jktuhfrd –f"Vdks.k ls ns[kk tk, rks 1950 dh Hkkjr&usiky eS=h laf/k us f}i{kh; 
laca/kksa dks laLFkkxr Lo:i çnku fd;k Fkk] ftlds rgr nksuksa ns'kksa us 
ikjLifjdrk] lqj{kk lg;ksx vkSj O;kikfjd lgdkfjrk dh uhao j[khA  
Lora=rk çkfIr ds ckn Hkkjr us yksdra= dk ekxZ viuk;k] ogha usiky us yacs le; 
rd jkt'kkgh 'kklu dk ikyu fd;kA ;|fi nksuksa ns'kksa ds 'kklu ra= esa fHkUurk 
jgh] fQj Hkh 20oha 'krkCnh ds mÙkjk/kZ esa usiky esa yksdrkaf=d vkdka{kk,¡ çcy gksrh 
xbZaA bl i`"BHkwfe esa 1990 dk n'kd Hkkjr&usiky laca/kksa ds fy, vR;ar fu.kkZ;d 
fl) gqvkA o"kZ 1990 esa usiky esa ^tuvkanksyu* ds ek/;e ls laoS/kkfud jktra= 
dh LFkkiuk gqbZ] vkSj ,d cgqnyh; yksdrkaf=d 'kklu O;oLFkk dk lw=ikr gqvkA 
;g cnyko dsoy usiky dh vkarfjd jktuhfr dk ifj.kke ugha Fkk] cfYd {ks=h; 
vkSj oSf'od ifjorZuksa ls Hkh çsfjr FkkA bl ifjorZu dks Hkkjr us mRlkgiwoZd 
leFkZu fn;k] D;ksafd Hkkjr lnSo usiky esa yksdrkaf=d çfØ;kvksa dk i{k/kj jgk gSA 
usiky ds yksdra=hdj.k ls Hkkjr&usiky laca/kksa esa ,d ubZ ÅtkZ vkbZ] ysfdu ;g 
ÅtkZ yacs le; rd fLFkj ugha jg ldh D;ksafd 1996 esa usiky esa ekvksoknh 
vkanksyu dh 'kq#vkr us ns'k dks iqu% vfLFkjrk dh vksj /kdsy fn;kA 
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1996 esa usiky esa ekvksoknh ikVhZ ¼CPN-Maoist½ }kjk l'kL= foæksg vkjaHk gqvk] 
ftldk mís'; jkt'kkgh dks lekIr dj ,d x.kjkT; dh LFkkiuk djuk FkkA ;g 
vkanksyu dsoy usiky dh 'kklu ç.kkyh ds fo#) gh ugha Fkk] cfYd ;g ns'k dh 
lkekftd lajpuk] vkfFkZd fo"kerk vkSj {ks=h; vlarqyuksa ds fo#) Hkh foæksg FkkA 
bl vkarfjd la?k"kZ us usiky dh jktuhfrd fLFkfr dks xgjkbZ ls çHkkfor fd;k 
vkSj lkFk gh Hkkjr dh dwVuhfrd uhfr dks Hkh pqukSrh nhA Hkkjr dks ,d vksj 
usiky esa yksdra= ds leFkZu esa [kM+k gksuk Fkk] rks nwljh vksj ekvksoknh mxzokn dh 
laHkkfor 'spill&over effect' ls viuh lhek dh lqj{kk Hkh lqfuf'pr djuh 
FkhA bl vof/k esa Hkkjr dh uhfr larqyudkjh jgh—,d vksj yksdra= leFkZd –
f"Vdks.k vkSj nwljh vksj lqj{kk çkFkfedrkvksa dk lek;kstuA Hkkjr ds fy, ;g 
larqyu cukuk dfBu Fkk] D;ksafd usiky esa vfLFkjrk dk çR;{k çHkko Hkkjr ds 
lhekorhZ jkT;ksa ¼fo'ks"kdj fcgkj] mÙkj çns'k vkSj flfDde½ ij iM+rk FkkA 
bl vof/k esa Hkkjr&usiky lhek fookn Hkh ,d çeq[k fo"k; cuk jgkA ,sfrgkfld 
dkj.kksa vkSj vLi"V lhekadu ds pyrs dkykikuh] lqLrk] fyiqys[k tSls {ks= fookn 
ds dsaæ esa jgsA fo'ks"kdj dkykikuh fookn us 1990 ds n'kd ds mÙkjk/kZ esa 
dwVuhfrd laca/kksa esa ruko mRiUu fd;kA Hkkjr }kjk {ks= esa lSU; mifLFkfr cuk, 
j[kus dks ysdj usiky esa fojks/k dh vkoktsa mBhaA ogha] usiky esa c<+rh ekvksoknh 
vfLFkjrk vkSj Hkkjr dh lqj{kk fpark us Hkh bl lhek fookn dks vkSj vf/kd 
laosnu'khy cuk fn;kA ;|fi nksuksa ns'kksa us bl fo"k; dks 'kkafriwoZd gy djus ds 
ç;kl fd,—lhek vk;ksxksa dh cSBdsa] f}i{kh; okrkZ,a] vkSj la;qä ekufp=.k dh 
ifj;kstuk,¡—fQj Hkh fookn iwjh rjg lekIr ugha gks ldkA bu ifjfLFkfr;ksa esa 
Hkkjr&usiky laca/k dsoy eS=h ;k HkkSxksfyd fudVrk rd lhfer ugha jg x,] 
cfYd vc ;g ,d O;kid j.kuhfrd] lqj{kk] vkSj dwVuhfrd foe'kZ dk fgLlk cu 
x,A 
'kks/k dh –f"V ls ;g dky[k.M ¼1990 ls 2005½ ,d cgqLrjh; fo'ys"k.k dh ek¡x 
djrk gSA  ,d vksj ;g le; yksdra= dh LFkkiuk vkSj mldh fLFkjrk dh ijh{kk 
dk gS] nwljh vksj ;g ekvksoknh fgalk vkSj mxzokn ds pje dk dky gSA lkFk gh] 
blh vof/k esa Hkkjr vkSj usiky ds chp O;kikfjd] lkaL—frd] lqj{kk vkSj 
dwVuhfrd laca/kksa esa dbZ mrkj&p<+ko vk,A bl dkykof/k dks dsoy ,drjQk 
jktuhfrd –f"Vdks.k ls ns[kuk 'kks/k dh iw.kZrk esa ck/kd gksxkA blfy, ;g 'kks/k u 
dsoy jktuhfrd ifjorZuksa dks dsaæ esa j[ksxk] cfYd lkekftd vkanksyuksa] lqj{kk 
j.kuhfr;ksa vkSj dwVuhfrd laoknksa dh Hkh leh{kk djsxkA Hkkjr dh usiky uhfr bl 
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nkSjku dSls :ikarfjr gqbZ\ ekvksoknh vkanksyu us Hkkjr dh dwVuhfr ij D;k çHkko 
Mkyk\ lhek fooknksa dks lqy>kus esa dkSu&dkSu ls dkjd çHkkoh jgs\ bu lHkh 
ç'uksa dk xgu v/;;u bl 'kks/k dk mís'; gSA 

1990 esa usiky esa tuvkanksyu ds ek/;e ls laoS/kkfud jktra= vkSj cgqnyh; 
yksdra= dh LFkkiuk gqbZ] ftlus ns'k dh jktuhfrd fn'kk dks cnykA bl ifjorZu 
esa Hkkjr us egRoiw.kZ dwVuhfrd Hkwfedk fuHkkbZ] tgka mlus yksdra= leFkZd uhfr 
viukrs gq, usiky dh turk dh vkdka{kkvksa dks leFkZu fn;kA Hkkjr us yksdrkaf=d 
laLFkkvksa dks l'kä djus gsrq rduhdh vkSj vkfFkZd lg;ksx çnku fd;kA usiky esa 
yksdra= dh cgkyh us Hkkjr&usiky laca/kksa dks ,d ubZ ikjnf'kZrk vkSj fo'okl dh 
fn'kk esa vxzlj fd;k] ftlls nksuksa ns'kksa ds chp jktuhfrd] vkfFkZd vkSj 
lkekftd Lrj ij lg;ksx etcwr gqvkA 
 

o"kZ 1990 dk tuvkanksyu usiky ds jktuhfrd bfrgkl esa ,d fu.kkZ;d eksM+ ds 
:i esa mHkjk] tc yacs le; ls pyh vk jgh fujadq'k jkt'kkgh ds fo#) turk 
dk vlarks"k lM+dksa ij mrj vk;k vkSj yksdrkaf=d vf/kdkjksa dh iqulZ~Fkkiuk dh 
ek¡x us laxfBr :i ys fy;kA usikyh dkaxzsl vkSj okeiaFkh nyksa ds usr`Ro esa bl 
O;kid tukanksyu us jktk chjsUæ dks laoS/kkfud jktra= dh LFkkiuk Lohdkjus ds 
fy, ck/; dj fn;kA blds ifj.kkeLo:i uoacj 1990 esa usiky dk u;k lafo/kku 
ykxw gqvk] ftlesa cgqnyh; ç.kkyh] laoS/kkfud jktra= vkSj ukxfjdksa dks ekSfyd 
vf/kdkjksa dh xkjaVh nh xbZA ;g lafo/kku dsoy ,d jktuhfrd nLrkost ugha Fkk] 
cfYd usiky ds fy, ,d ubZ jktuhfrd fn'kk dk ekxZn'kZd cu x;k] ftlus ns'k 
dks yksdrkaf=d 'kklu dh vksj vxzlj fd;kA  
 

u, lafo/kku ds ykxw gksrs gh usiky esa yksdra= dh cgkyh ds lkFk ,d ubZ 
jktuhfrd ;k=k 'kq: gqbZ] ftlesa jktuhfrd nyksa dks Lora= :i ls dk;Z djus dh 
vuqefr feyh vkSj igyh ckj cgqnyh; lalnh; pqukoksa dk vk;kstu gqvkA gkykafd] 
bl çfØ;k esa dbZ ck/kk,¡ Hkh Fkha] tSls xBca/ku ljdkjksa dh vfLFkjrk] ç'kklfud 
vjktdrk vkSj tu vis{kkvksa ds lkFk U;k; djus esa ljdkjksa dh foQyrkA 
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yksdra= dh cgkyh us lekt esa jktuhfrd psruk dks rks tkxzr fd;k] ijarq 
tehuh Lrj ij vkfFkZd vlekurk] lkekftd fo"kerk vkSj lÙkk ds dsaæhdj.k tSls 
eqís cus jgs]  ftlls vke turk esa fujk'kk c<+h vkSj ;gh dkj.k jgk fd 1996 esa 
ekvksoknh foæksg dk mn; gqvk] ftlus yksdra= ds <kaps dks pqukSrh nh vkSj usiky 
dks ,d ckj fQj vfLFkjrk dh vksj /kdsy fn;kA 
 

Hkkjr us usiky esa yksdrkaf=d ifjorZu dk Lokxr fd;k vkSj mlds leFkZu esa 
lfØ; Hkwfedk fuHkkbZ] gkyk¡fd mlus çR;{k gLr{ksi ls ijgst djrs gq, uSfrd] 
oSpkfjd vkSj jktuf;d lg;ksx dks çkFkfedrk nhA Hkkjr dh usiky uhfr dk 
mís'; Fkk—usiky dh yksdrkaf=d laLFkkvksa dks etcwr djuk] jktuhfrd fLFkjrk 
dks çksRlkfgr djuk vkSj mxzokn ls fuiVus esa lg;ksx nsukA Hkkjr us usiky ds 
çeq[k jktuhfrd nyksa ds lkFk fujarj laokn cuk, j[kk] lalnh; çf'k{k.k] fuokZpu 
çfØ;k dh tkudkjh vkSj laLFkkxr lg;ksx ds ek/;e ls usiky ds yksdrkaf=d 
vk/kkj dks lq–<+ djus dh fn'kk esa dk;Z fd;kA blds vfrfjä] Hkkjr us ;g 
lqfuf'pr djus dh dksf'k'k dh fd usiky esa yksdra= dk ekxZ vo#) u gks vkSj 
'kkafr LFkkiuk dh fn'kk esa usiky ljdkj dks vko';d lgk;rk miyC/k gksA 
 

usiky esa yksdra= dh cgkyh ds ckn Hkkjr vkSj usiky ds laca/kksa esa ,d u, 
fo'okl vkSj ijLij lg;ksx dk nkSj vkjaHk gqvk] ftlesa nksuksa ns'kksa ds chp 
dwVuhfrd laokn vf/kd ikjn'khZ] lgt vkSj fLFkj gqvkA Hkkjr us usiky dh 
yksdrkaf=d laLFkkvksa dks l'kä djus ds fy, fodkl lgk;rk] rduhdh çf'k{k.k] 
vkSj f}i{kh; okrkZvksa ds ek/;e ls leFkZu fn;k] ftlls nksuksa ns'kksa ds chp lg;ksx 
dh Hkkouk çcy gqbZA lhek lqj{kk] ty lalk/ku çca/ku] O;kikj vkSj lkaL—frd 
fofue; tSls fo"k;ksa ij fu;fer okrkZ,¡ vk;ksftr dh xbZa] ftlus f}i{kh; laca/kksa 
dks xgjkbZ çnku dh vkSj ;g Li"V fd;k fd Hkkjr usiky dh yksdrkaf=d ;k=k 
dk dsoy n'kZd ugha] cfYd lg;k=h Hkh gSA 
 

o"kZ 1996 esa usiky esa ekvksoknh vkanksyu dk mn; xgjh lkekftd&vkfFkZd 
vlekurkvksa vkSj jktuhfrd mis{kk ds fojks/k esa gqvk] ftlus tYn gh ,d l'kL= 
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la?k"kZ dk :i ys fy;kA bl vkanksyu us usiky dh vkarfjd fLFkjrk dks pqukSrh nh 
vkSj Hkkjr ds fy, Hkh lqj{kk fparkvksa dks tUe fn;k] fo'ks"kdj lhekorhZ {ks=ksa esa 
uDly çHkko dks ns[krs gq,A Hkkjr us ,d larqfyr j.kuhfr viukrs gq, usiky 
ljdkj dks dwVuhfrd vkSj rduhdh leFkZu fn;k] lkFk gh ekvksokfn;ksa dks 
eq[;/kkjk esa ykus ds fy, laokn dh çfØ;k dks Hkh çksRlkfgr fd;kA bl vkanksyu 
us Hkkjr&usiky laca/kksa dks vfLFkj fd;k] ijarq varr% Hkkjr dh lfØ; Hkwfedk ls 
'kkafr çfØ;k dks xfr feyhA  
 

usiky esa ekvksoknh vkanksyu dh 'kq#vkr 1996 esa gqbZ] tc usiky dE;qfuLV ikVhZ 
¼ekvksoknh½ us l'kL= la?k"kZ dh ?kks"k.kk djrs gq, usiky dh 'kklu O;oLFkk dks 
lewy ifjorZu dh pqukSrh nhA ;g vkanksyu lekt esa O;kIr xgjh vkfFkZd fo"kerk] 
tkrh; HksnHkko] nfyrksa vkSj tutkrh; leqnk;ksa dh mis{kk rFkk xzkeh.k {ks=ksa esa 
fodkl dh deh tSlh leL;kvksa ls mRiUu gqvk FkkA vkanksyu dk eq[; mís'; 
Fkk—jkt'kkgh dk iw.kZ mUewyu dj x.kra= dh LFkkiuk] ubZ lafo/kku lHkk dk xBu] 
lkekftd U;k; dh LFkkiuk vkSj l'kL= foæksg ds ek/;e ls tuokn dh LFkkiukA 
ekvksokfn;ksa us bls 'tu;q)' dk uke fn;k vkSj xksj[kk] jksYik] #dqe tSls igkM+h 
{ks=ksa ls vkjaHk dj /khjs&/khjs iwjs usiky esa viuh idM+ cuk yhA jktuhfrd ç.kkyh 
esa lq/kkj dh ekax dks ysdj 'kq: gqvk ;g vkanksyu 'kh?kz gh ,d l'kL= foæksg esa 
rCnhy gks x;k] ftlus usiky dh jktuhfrd fLFkjrk vkSj lqj{kk <kaps dks xgjk 
vk?kkr igq¡pk;kA 
 

ekvksoknh vkanksyu ds çHkko ls usiky dh vkarfjd jktuhfr vR;ar vfLFkj gks xbZ] 
tgk¡ ,d vksj fuokZfpr ljdkjsa ckj&ckj cnyrh jgha] ogha nwljh vksj jkT; lÙkk 
vkSj foæksgh lewgksa ds chp fujarj Vdjko cuk jgkA ljdkjsa vkanksyu ls fuiVus esa 
Li"V j.kuhfr ugha viuk ldha] ftlls jktuhfrd usr̀Ro dh detksjh mtkxj 
gqbZA lsuk vkSj iqfyl dh dkjZokbZ dbZ ckj ekuokf/kdkj mYya?ku dk dkj.k cuh] 
ftlls turk dk fo'okl 'kklu esa de gksrk x;kA ,d vksj laln vkSj jktk ds 
chp lÙkk dk la?k"kZ Fkk] rks nwljh vksj ekvksoknh vkanksyu jkT;lÙkk dks pqukSrh ns 
jgk FkkA bl }a} dh fLFkfr esa usiky dh laoS/kkfud laLFkk,¡ detksj iM+ha] vkSj 
ç'kklfud <kapk pjejkus yxkA jktuhfrd nyksa ds vkilh erHksn vkSj 
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lÙkk&lk>snkjh dh foQyrk us ekvksokfn;ksa ds ,tsaMs dks vkSj vf/kd oS/krk çnku 
dh] ftlls iwjs jk"Vª esa vfLFkjrk dh Hkkouk xgjkus yxhA 
 

usiky esa ekvksoknh foæksg ds mHkkj us Hkkjr ds fy, Hkh xaHkhj lqj{kk fpark,¡ mRiUu 
dha] fo'ks"k :i ls blfy, D;ksafd Hkkjrh; jkT; tSls fcgkj] mÙkj çns'k vkSj 
>kj[kaM igys ls gh uDlyokn dh leL;k ls tw> jgs Fks vkSj usiky dh lhek 
[kqyh gksus ds dkj.k ;g vkanksyu Hkkjrh; {ks=ksa esa QSyus dk [krjk mRiUu dj jgk 
FkkA  Hkkjr us çkjaHk esa usiky ljdkj dks jktuhfrd leFkZu vkSj [kqfQ;k lg;ksx 
çnku fd;k] ysfdu lkFk gh ;g Hkh Li"V fd;k fd leL;k dk lek/kku lSU; ugha 
cfYd jktuhfrd laokn ls gh laHko gksxkA Hkkjr us ekvksokfn;ksa ds usrkvksa dks 
viuh Hkwfe ij xfrfof/k;k¡ pykus ls jksdus gsrq lrdZrk c<+kbZ vkSj lhek lqj{kk 
cyksa dh rSukrh dks lq–<+ fd;kA Hkkjr us usiky dks gfFk;kj] çf'k{k.k vkSj lalk/ku 
Hkh miyC/k djk, rkfd mldh lqj{kk laLFkk,¡ l'kä gks ldsaA lkFk gh] Hkkjr dh 
fons'k uhfr esa ;g çkFkfedrk jgh fd usiky dh laçHkqrk vkSj yksdrkaf=d çfØ;k 
cuh jgs] vkSj fdlh Hkh çdkj dh ckgjh n[kyankth ls cpk tk,A Hkkjr dh ;g 
j.kuhfrd larqyu uhfr bl vkanksyu ds nkSjku mlds O;kid jk"Vªh; fgrksa ls tqM+h 
jghA 
 

ekvksoknh vkanksyu dk Hkkjr&usiky laca/kksa ij O;kid çHkko iM+k] ftlls nksuksa 
ns'kksa ds chp laokn] lg;ksx vkSj vkilh fo'okl dh çfØ;k ckf/kr gqbZA Hkkjr ds 
çfr ekvksokfn;ksa dk –f"Vdks.k la'k;kRed Fkk vkSj os Hkkjr dks usiky dh ?kjsyw 
jktuhfr esa gLr{ksidkjh 'kfä ekurs Fks] ogha usiky ljdkj }kjk Hkkjr ls çkIr 
lSU; lg;ksx dks ekvksokfn;ksa us udkjkRed :i ls çpkfjr fd;kA Hkkjr dh fpark 
Fkh fd ;fn usiky esa ekvksoknh 'kklu dh LFkkiuk gksrh gS] rks ;g Hkkjr ds 
vkarfjd lqj{kk <kaps ds fy, [krjk cu ldrk gSA bl rukoiw.kZ i"̀BHkwfe esa 
Hkkjr&usiky laca/kksa esa vfLFkjrk vkSj ruko ds rRo mHkjsA usiky esa Hkkjr fojks/kh 
Hkkouk,¡ Hkh mHkjus yxha] ftls ekvksoknh çpkj us vkSj cy fn;kA gkykafd] Hkkjr us 
dwVuhfrd Lrj ij laokn cuk, j[kk vkSj varr% 2005 ds vklikl Hkkjr] la;qä 
jk"Vª vkSj usikyh jktuhfrd nyksa ds lk>k ç;kl ls ekvksokfn;ksa dks eq[;/kkjk dh 
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jktuhfr esa ykus dh igy 'kq: gqbZ] ftlls laca/kksa esa fQj ls larqyu dh laHkkouk,¡ 
cuhaA  
 

Hkkjr&usiky lhek fookn eq[;r% dkykikuh] fyiqys[k vkSj lqLrk tSls {ks=ksa dks 
ysdj gS] tgk¡ ,sfrgkfld laf/k;ksa dh O;k[;k esa fHkUurk vkSj HkkSxksfyd ifjorZuksa us 
fookn dks tUe fn;kA bu fooknksa us lhekorhZ ukxfjdksa dh lkekftd&vkfFkZd 
leL;kvksa dks c<+k;k vkSj nksuksa ns'kksa ds chp vfo'okl dks tUe fn;kA 1990 ls 
2005 ds e/; Hkkjr vkSj usiky us la;qä lhek vk;ksx vkSj dwVuhfrd okrkZvksa ds 
ek/;e ls bu fooknksa dks lqy>kus ds ç;kl fd,A  gkyk¡fd dksbZ vafre lek/kku 
ugha fudy ldk] fQj Hkh nksuksa i{kksa us 'kkafriw.kZ laokn cuk, j[krs gq, fookn 
çca/ku dh fn'kk esa egRoiw.kZ igy dhA 
 

Hkkjr&usiky lhek fookn dk lcls çeq[k vkSj iqjkuk i{k dkykikuh] fyiqys[k vkSj 
lqLrk {ks= ls tqM+k gqvk gS] tgk¡ ,sfrgkfld laf/k;ksa dh O;k[;k vkSj HkkSxksfyd 
lk{;ksa dks ysdj nksuksa ns'kksa ds chp erHksn cus gq, gSaA 1816 dh lqxkSyh laf/k ds 
vuqlkj dkyh unh Hkkjr vkSj usiky ds chp lhek js[kk ekuh xbZ Fkh] fdarq dkyh 
unh dh okLrfod /kkjk dks ysdj fofHkUu nkoksa us dkykikuh dks fookfnr {ks= cuk 
fn;kA blh rjg lqLrk {ks= esa xaMd unh dh /kkjk esa cnyko ds dkj.k usiky dh 
vksj Hkwfe dVko gqvk]  ftlls ;g {ks= Hkkjr ds Hkhrj vk x;k vkSj usiky us bl 
ij viuk nkok çLrqr fd;kA bu lhekadu fooknksa us LFkkuh; ukxfjdksa ds thou 
ij çHkko Mkyk vkSj nksuksa ns'kksa ds chp lhekorhZ {ks=ksa esa vfo'okl dh fLFkfr 
mRiUu dh] tks le;&le; ij jktuhfrd ruko dk dkj.k Hkh cuhA 
 

lhek fooknksa ds lek/kku gsrq Hkkjr vkSj usiky us la;qä :i ls lhek vk;ksx dk 
xBu fd;k] ftldk mís'; Fkk—lhek LraHkksa dh igpku] lhekadu dh iqu% iqf"V 
vkSj fookfnr {ks=ksa dh la;qä tkapA 1981 ls ysdj 2005 rd lhek vk;ksx dh 
dbZ cSBdsa gqbZa] ftuesa rduhdh fo'ks"kKksa] losZ{k.k vf/kdkfj;ksa vkSj dwVuhfrKksa us 
Hkkx fy;kA bu cSBdksa ds ek/;e ls dbZ fooknksa dks lqy>k;k x;k] fdarq dkykikuh 
vkSj lqLrk tSls laosnu'khy eqíksa ij dksbZ vafre le>kSrk ugha gks ldkA  Hkkjr us 



 
 
 
ISSN : 3048-6203      Volume -2| Issue -2| July - Dec 2025 
 

 www.shodhbhumi.com |  f'k{kk ,oa f'k{k.k 'kkL= fo"k; dh iwoZ lehf{kr 'kks/k if=dk  |  © SHODH BHUMI 
80 

 

js[kkafdr fd;k fd og f}i{kh; okrkZ ds ek/;e ls 'kkafriw.kZ lek/kku dk i{k/kj gS] 
tcfd usiky esa fofHkUu jktuhfrd nyksa vkSj ukxfjd laxBuksa us bu eqíksa dks 
jk"Vªh; vfLerk ls tksM+rs gq, vf/kd dBksj #[k viuk;kA dwVuhfrd okrkZvksa dh 
;g çfØ;k ;|fi /khjs&/khjs vkxs c<+h] ijarq blus nksuksa ns'kksa dks [kqys la?k"kZ ls 
cpk, j[kk vkSj laokn ds }kj [kqys cuk, j[ksA 
 

lhek fooknksa ds chp lhekbZ {ks=ksa esa jgus okys ukxfjdksa dks vusd çdkj dh 
lkekftd] vkfFkZd vkSj lqj{kk laca/kh leL;kvksa dk lkeuk djuk iM+k] ftuesa Hkwfe 
fookn] igpku dh vLi"Vrk] ikjxeu ck/kk,¡] vkSj ç'kklfud my>usa çeq[k FkhaA 
fo'ks"k :i ls e/ks'kh leqnk;] tks usiky ds rjkbZ {ks= esa fuokl djrk gS vkSj 
lkaL—frd :i ls Hkkjr ds mÙkj çns'k vkSj fcgkj ds yksxksa ls tqM+k gS] ckj&ckj 
mis{kk vkSj HksnHkko dk f'kdkj gqvkA Hkkjr&usiky laca/kksa esa e/ks'kh eqík ,d 
laosnu'khy vk;ke cu x;k] tgk¡ usiky ljdkj ij vkarfjd HksnHkko ds vkjksi 
yxs vkSj Hkkjr ij e/ksf'k;ksa dk leFkZu dj gLr{ksi djus dk vkjksi yxk;k x;kA 
;g eqík dsoy lhek fookn dk ukxfjd i{k ugha Fkk] cfYd ,d tkrh;–jktuhfrd 
foe'kZ Hkh cu x;k] ftlus Hkkjr&usiky laca/kksa dks vkSj tfVy cuk fn;k rFkk nksuksa 
ns'kksa ds uhfr&fuekZrkvksa dks vR;ar lrdZrk vkSj larqyu ds lkFk O;ogkj djus ds 
fy, foo'k fd;kA 
 

1990 ls 2005 ds e/; Hkkjr vkSj usiky ds chp lhek fooknksa dks lqy>kus dh tks 
çfØ;k fodflr gqbZ] og jktuf;d laokn] rduhdh losZ{k.k] vkSj f}i{kh; le>kSrksa 
ds ek/;e ls lapkfyr gqbZA bl nkSjku ;|fi dksbZ cM+k jktuhfrd lek/kku ugha 
fudy ldk] fQj Hkh nksuksa i{kksa us fooknksa dks çcaf/kr djus dh le>nkjh fn[kkbZ 
vkSj la?k"kZ Vkyus dk ç;kl fd;kA lhek vk;ksx dh fujarj cSBdksa] la;qä 
fujh{k.kksa] vkSj jktuhfrd usr`Ro dh çfrc)rk us lhek fooknksa dks fu;a=.k esa cuk, 
j[kkA Hkkjr us bl vof/k esa ;g ladsr fn;k fd og usiky dh {ks=h; laçHkqrk dk 
lEeku djrk gS] ijarq ,sfrgkfld lk{;ksa vkSj O;kogkfjd vko';drkvksa dks Hkh 
/;ku esa j[kuk vko';d gSA ogha usiky us bu fooknksa dks laln] ehfM;k vkSj 
tupsruk ds ek/;e ls fujarj mHkkj dj f}i{kh; laokn dks lfØ; cuk, j[kkA 
;g vof/k blfy, egÙoiw.kZ jgh D;ksafd blesa lhek fooknksa dk 'kkafriw.kZ lek/kku 
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ryk'kus dh cqfu;kn j[kh xbZ] ftlus vkxs pydj laokn dh laL—fr dks etcwr 
fd;kA  
 

Hkkjr&usiky laca/kksa dk Lo:i cgqvk;keh jgk gS] ftlesa O;kikj] laL—fr] f'k{kk] 
LokLF;] lqj{kk vkSj dwVuhfr tSls vusd {ks= 'kkfey gSaA 1990 ls 2005 ds chp 
bu laca/kksa esa xfr vkSj tfVyrk nksuksa ns[kh xbZA Hkkjr usiky dk çeq[k O;kikfjd 
lk>snkj jgk vkSj nksuksa ns'kksa ds chp lkaL—frd vkSj lkekftd tqM+ko us tuLrj 
ij etcwr laidZ cuk, j[kkA lkFk gh] lqj{kk vkSj {ks=h; dwVuhfr ds ekspsZ ij 
lg;ksx vkSj pqukSfr;k¡ leku :i ls cuh jghaA cgqi{kh; eapksa ij lk>k Hkkxhnkjh 
us f}i{kh; fj'rksa dks O;kid vk;ke fn;k] ;|fi dqN laosnu'khy eqíksa us 
le;&le; ij erHksn Hkh mRiUu fd,A fQj Hkh] ;g laca/k ijLij fuHkZjrk] 
,sfrgkfld fojklr vkSj {ks=h; fLFkjrk ds lk>k y{;ksa ij vk/kkfjr jgkA 
 

Hkkjr vkSj usiky ds chp O;kikfjd laca/k ,sfrgkfld :i ls etcwr jgs gSa] tgk¡ 
Hkkjr usiky dk lcls cM+k O;kikfjd lk>snkj vkSj fuos'k lzksr cuk jgk gSA 1990 
ls 2005 dh vof/k esa vkfFkZd lg;ksx vkSj O;kikfjd xfrfof/k;ksa esa mYys[kuh; 
o`f) gqbZ] fo'ks"k :i ls isVªksfy;e mRiknksa] [kk|kUu] vkS|ksfxd oLrqvksa vkSj fo|qr 
vkiwfrZ ds {ks=ksa esaA Hkkjr us usiky esa volajpuk fodkl] iufctyh ifj;kstukvksa] 
vkSj lM+d fuekZ.k ds ek/;e ls vkfFkZd lgk;rk çnku dhA usiky dh fuHkZjrk 
Hkkjrh; canjxkgksa ij cuh jgh] ftlls Hkkjr dh j.kuhfrd Hkwfedk vkSj c<+ xbZA 
f}i{kh; O;kikj laf/k;ksa] dj&eqä fu;kZr O;oLFkk vkSj lhekbZ O;kikj dks c<+kok nsus 
okyh ;kstukvksa us vkfFkZd lg;ksx dks ubZ fn'kk nh] ;|fi O;kikj larqyu Hkkjr ds 
i{k esa >qdk jgk] ftlls usiky eak vlarks"k dh Hkkouk Hkh le;&le; ij mHkjhA 
 

Hkkjr vkSj usiky ds chp lkekftd {ks= esa f'k{kk] LokLF; vkSj lkaL—frd 
vknku&çnku dk laca/k vR;ar l?ku jgk gSA Hkkjr ljdkj us bl vof/k esa usiky 
ds Nk=ksa dks Nk=of̀Ùk;k¡ çnku dha] esfMdy vkSj bathfu;fjax tSls is'ksoj {ks=ksa esa 
nkf[kys dh lqfo/kk nh] vkSj dbZ Ldwy&d‚ystksa ds fuekZ.k esa lg;ksx fd;kA 
LokLF; ds {ks= esa Hkkjr us usiky esa vLirkyksa] vkS"k/kky;ksa] vkSj eksckby fpfdRlk 
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bdkb;ksa dh LFkkiuk dj tulsok dks foLrkj fn;kA lkaL—frd –f"Vdks.k ls nksuksa 
ns'kksa dh lk>k /kkfeZd] Hkk"kk;h vkSj ikjaifjd fojklr us laca/kksa dks vkSj xgjk 
fd;k] ftuesa jkek;.k lfdZV] ckS) LFkyksa dk i;ZVu] vkSj lkaL—frd egksRloksa dk 
vk;kstu çeq[k jgkA bu ç;klksa ls yksxksa ds chp vkilh le>] lfg".kqrk vkSj eS=h 
dks çksRlkgu feykA  
 

lqj{kk vkSj laçHkqrk ds {ks= esa Hkkjr&usiky laca/kksa esa larqyu cuk, j[kuk ges'kk 
pqukSrhiw.kZ jgk gSA [kqyh lhek O;oLFkk tgk¡ ,d vksj nksuksa ns'kksa ds ukxfjdksa dks 
fuckZ/k vkoktkgh dh lqfo/kk nsrh gS] ogha nwljh vksj bldk nq#i;ksx voS/k 
xfrfof/k;ksa vkSj foæksgh laxBuksa }kjk Hkh gksrk jgk gSA Hkkjr us usiky dh lqj{kk 
{kerkvksa dks etcwr djus ds fy, lSU; çf'k{k.k] gfFk;kj vkiwfrZ vkSj [kqfQ;k 
lg;ksx çnku fd;k] ijarq usiky esa le;&le; ij bls laçHkqrk ij gLr{ksi ds 
:i esa ns[kk x;kA 1990&2005 ds chp Hkkjr us ;g Li"V fd;k fd og usiky dh 
Lora=rk vkSj jktuhfrd bPNkvksa dk lEeku djrk gS] fdarq vius jk"Vªh; fgrksa dh 
lqj{kk Hkh vko';d gSA {ks=h; dwVuhfr ds Lrj ij nksuksa ns'kksa us ,d&nwljs ds 
lkFk lkeatL; cuk, j[kus dk ç;kl fd;k] fo'ks"kdj ekvksoknh vkanksyu] lhek 
fookn] vkSj phu dh c<+rh mifLFkfr tSls eqíksa ij j.kuhfrd laokn cuk, j[kk 
x;kA 
 
SAARC
nf{k.k ,f'k;kbZ {ks=h; lg;ksx la?k ¼SAARC½ ds ek/;e ls Hkkjr vkSj usiky us 
cgqi{kh; lg;ksx dks c<+kok nsus dk ç;kl fd;k] tgk¡ Hkkjr ,d vxz.kh lnL; 
jgk vkSj usiky us bldh lfpoky; dh estckuh dhA 1990&2005 dh vof/k esa  

SAARC ds eap ij f'k{kk] LokLF;] tyok;q ifjorZu] vkSj xjhch mUewyu tSls {ks=ksa 
esa lk>k ifj;kstukvksa ij lgefr cuhA Hkkjr us usiky dh ÅtkZ] —f"k vkSj ty 
lalk/kuksa ls tqM+h {ks=h; ;kstukvksa esa lgHkkfxrk dks çksRlkfgr fd;k] tcfd usiky 
us SAARC esa NksVs ns'kksa dh vkokt dks etcwrh nsus dk ç;kl fd;kA blds 
vfrfjä BIMSTEC vkSj la;qä jk"Vª eapksa ij Hkh Hkkjr vkSj usiky us ijLij lg;ksx 
vkSj {ks=h; leUo; dks c<+kok fn;k] ftlls u dsoy f}i{kh; laca/k cfYd iwjs 
nf{k.k ,f'k;k dh fLFkjrk ,oa fodkl dh fn'kk esa Bksl igy gqbZA  
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Hkkjr&usiky laca/kksa dh 1990 ls 2005 rd dh vof/k ,d cgqvk;keh vkSj 
ifjorZu'khy nkSj jgh] ftlesa yksdrkaf=d ifjorZu] ekvksoknh vkanksyu] lhek 
fookn vkSj {ks=h; dwVuhfr tSls vusd igyqvksa us bu f}i{kh; fj'rksa dks xgjkbZ 
vkSj tfVyrk çnku dhA usiky esa yksdra= dh cgkyh esa Hkkjr dh lfØ; Hkwfedk 
us nksuksa ns'kksa ds chp jktuhfrd fo'okl dks etcwrh nh] ogha ekvksoknh foæksg us 
lqj{kk vkSj vkarfjd fLFkjrk dks ysdj ubZ j.kuhfrd pqukSfr;k¡ mRiUu dhaA lhek 
fooknksa—fo'ks"k :i ls dkykikuh vkSj lqLrk—us Hkw&jktuhfrd vlgefr;ksa dks tUe 
fn;k] fdUrq 'kkafriw.kZ lek/kku dh fn'kk esa dwVuhfrd laokn Hkh lrr pyrk jgkA 
blds lkFk gh O;kikj] lkaL—frd vknku&çnku] f'k{kk] LokLF; vkSj cgqi{kh; eapksa 
ij lg;ksx us laca/kksa dks O;kid tuleFkZu vkSj lkekftd vk/kkj çnku fd;kA 
Hkkjr vkSj usiky dh HkkSxksfyd fudVrk] lkaL—frd ,drk vkSj ,sfrgkfld laca/k 
bu fj'rksa dks flQZ j.kuhfrd gh ugha cfYd ekuoh; –f"V ls Hkh fo'ks"k cukrs gSaA  

1- lat; mik/;k;] usiky esa yksdra= vkSj ekvksoknh ladV] çHkkr çdk'ku] ubZ 
fnYyh] 2006] i`"B 43A 

2- lrh'k dqekj] Hkkjr vkSj usiky % ,d cnyrs laca/k] ,f'k;k ifCyf'kax gkml] 
ubZ fnYyh] 2005] i"̀B 102A 

3- vkuan Lo:i oekZ] usiky esa yksdrkaf=d vkanksyu vkSj Hkkjr dh Hkwfedk] 
tupsruk çdk'ku] iVuk] 2004] i"̀B 78A 

4- ,- ih- jk.kk] fgeky;: j.kuhfrd vk;ke] ekul ifCyds'ku] fnYyh] 1999] 
i`"B 56A 

5- f'ko 'kj.k 'kekZ] Hkkjr&usiky laca/kksa dk lkekftd vk;ke] Hkkjrfo|k Hkou] 
okjk.klh] 2003] i"̀B 112A 

6- ch- lh- mçsrh] usiky esa igpku dh jktuhfr vkSj jk"Vª fuekZ.k] dkfyaxk 
ifCyds'ku] ubZ fnYyh] 2001] i`"B 145A 

7- jes'k pkSgku] Hkkjr dh iM+kslh uhfr] uhfr çdk'ku] t;iqj] 2005] i`"B 91A 
8- yksdjkt cjky] usiky % jktuhfrd ny vkSj laln] ,Mª‚bV ifCy'klZ] ubZ 

fnYyh] 2004] i`"B 188A 
9- Jhdkar flag] usiky ds yksdrkaf=d laØe.k esa Hkkjr dh Hkwfedk] fgeky;u 

vQs;lZ] [kaM 4] vad 2] 2003] i"̀B 35&47A 
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10- Hkkjr ljdkj] fons'k ea=ky;] Hkkjr&usiky laca/k % i"̀BHkwfe nLrkost] 
ljdkjh çdk'ku] 2005A 

11- baVjus'kuy Økbfll xzqi ¼ICG½] usiky ds ekvksoknh % muds mís';] lajpuk 
vkSj j.kuhfr] ,f'k;k fjiksVZ la[;k 104] vDVwcj 2004A 

12- nhid Kokyh] u, usiky esa ty vkSj 'kfä] fgeky cqDl] dkBekaMw] 2005] 
i`"B 72A 

13- gfj oa'k >k] Hkkjr&usiky laca/k % leL;k,¡ vkSj laHkkouk,¡] lkmFk ,f'k;k 
cqDl] ubZ fnYyh] 2000] i"̀B 94A 
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'kks/k fo|kFkhZ 
lh0,l0ts0,e0 fo’ofo|ky; dkuiqj 

E-mail : Garimaverma2k19@gmail.com 

izksQslj] euksfoKku foHkkx 
ih0ih0,u0 ¼ih0th0½ dkWyst] dkuiqj 

E-mail : abhappn@yahoo.co.in 

lgk;d vkpk;Z] euksfoKku foHkkx 
N=ifr 'kkgw th egkjkt fo'ofo|ky;] dkuiqj 

E-mail : ahmadabdullah@csjmu.ac.in 
 

 
çLrqr 'kks/k i= esa vkRegR;k tSls vR;ar xaHkhj lkekftd leL;k ij ekufld LokLF; 
ds çHkko fo"k; ij dsafær gSA ftlds varxZr vkRegR;k ds fofHkUu dkj.kksa tSls 
ekufld volkn] 'kS{kf.kd ncko] ikfjokfjd leL;k,¡] u'ks dh yr] lkekftd vyxko 
vkSj lkbcj cqfyax vkfn dk xgu fo'ys"k.k fd;k x;k gSA fo'ks"k :i ls Hkkjr esa 
vkRegR;k dh c<+rh njsa] vk;q lewgksa] fyaxkuqikr vkSj fofHkUu O;olk; esa dk;Zjr yksxksa 
ds vuqlkj çnÙk dk fo'ys"k.k dj çLrqr fd;k x;k gSA fofHkUu v/;;uksa vkSj 
çfrosnuksa ds vuqlkj] Hkkjr esa 30 o"kZ ls de vk;q ds yksxksa esa vkRegR;k dh ?kVuk,¡ 
lokZf/kd ikbZ xbZ gSa] ftlesa Nk=ksa] fngkM+h etnwjksa vkSj csjkstxkj ;qokvksa dk çfr'kr 
lokZf/kd gksuk vR;f/kd fparktud gSA 
çLrqr 'kks/k v/;;u esa ;g Li"V fd;k x;k gS fd vkRegR;k dsoy O;fäxr leL;k 
ugha] cfYd ,d xaHkhj lkekftd leL;k cu dj mHkj x;k gS vkSj ftldk eq[; 
dkj.k ekufld LokLF; dk fodjky ladV gSA blds lek/kku gsrq ekufld LokLF; 
lsokvksa dh lqyHkrk] HkkoukRed leFkZu] f'k{kk laLFkkuksa esa ijke'kZ lsokvksa dh miyC/krk] 
vkSj ldkjkRed lksp dks fodflr djus tSls igyqvksa ij /;ku nsuk vko';d gSA ys[k 
esa fdj.k gsYiykbu] Vsyh&ekul vkSj euksniZ.k tSlh ljdkjh ç;klksa dk foLrr̀ :i 
ls mYys[k fd;k x;k gS] ftlls vkRegR;k dh jksdFkke dks çHkkoh :i ls de djus esa 
egRoiw.kZ Hkwfedk fuHkk jgh gSaA 
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çLrqr 'kks/k i= thou dh dfBukb;ksa ds ckotwn çR;sd O;fä esa varfuZfgr ÅtkZ] 
{kerk vkSj iqutkZxj.k dh 'kfä ls ldkjkRed –f"Vdks.k] vkRelaokn vkSj HkkoukRed 
–<+rk ds fodkl ls vkRegR;k tSlh ço`fÙk;ksa dks jksdus ds lq>ko çLrqr djrs gq, 
leL;k ds fujkdj.k esa ds çHkkoh mik;ksa dk lq>ko fn;k gSaA 

vkRegR;k dh leL;k] ldkjkRed euksfoKku] ekufld LokLF;] lkekftd 
vyxko vkSj lkbcj cqfyaxA 

 

cs’kd] vki bruh cM+h HkhM+ esa ,d vnuk ls bUlku gSa] ftldk vdsys dksbZ vfLrRo ugha] 
ysfdu vki fQj Hkh egRoiw.kZ gSA D;ksafd vkidk tUe eqLdqjkus] HkkoukRed tqM+ko] ubZ phtksa 
dks lh[kus] tkuus vkSj fodkl ds fy, gqvk gSA vkidk tUe lius ns[kus vkSj mUgsa iwjk djus 
ds fy, gqvk gSA vkids bl nqfu;k esa vkus dk mís’; gh ;g gS fd vki vius vkl&ikl ds 
yksxksa ls laokn dk;e djsa] fopkjksa dk vknku&iznku djsa] bZ’oj dk lans’k yksxksa rd igq¡pk,a 
vkSj ml ,d vykSfdd 'kfDr ds uke ij lcdks ,dtqV djsaA dHkh&dHkh yxrk gS fd vki 
thou esa cgqr [kq’k gS] D;ksafd lc&dqN cgqr rlYyh vkSj vkjke ls py jgk gS] ysfdu 
dHkh&dHkh ;gh rlYyh uhjl yxus yxrh gSaA D;k vki tkurs gSa fd vkidh Hkkoukvksa ds ;g 
mrkj&p<+ko gh vkidks vlk/kkj.k cukrs gSa] D;ksafd ftlus thou ds ,d r;’kqnk <jsZ ls 
le>kSrk dj fy;k( og dHkh vkxs ugha c<+ ldrkA  
 

 
ftanxh ,d jaxeap gS vkSj ge blesa dykdkj gSA gj O;fDr vius nf̀"Vdks.k ls thou dks 
ns[krk gSA thou  ds mís’; dks igpkuuk vklku gS] ysfdu pqukSrh ;g gS fd ml mís’; dks 
gj fnu vius lkFk cuk, j[ksa vkSj Lo;a ij dke djsa rkfd ,d fnu vki Lo;a ml mís’; dk 
izrhd cu tk,aA  
 

 

xhrk esa Jhd`".k th us crk;k gS fd lq[k&nq[k dk vkuk vkSj tkuk lnhZ&xehZ ds vkus&tkus 
ds leku gS vkSj gesa bls lgu djuk lh[kuk pkfg,A ekuo 'kjhj esa ikap izdkj dh bfUnz;k¡ 
gksrh gSa bu bfUnz;ksa ds ek/;e ls lq[k vkSj nq[k dh vuqHkwfr gksrh gS] fdUrq ;s vuqHkwfr;k¡ LFkk;h 
ugha gksrhA ;s _rqvksa ds ifjorZu dh rjg cnyrh jgrh gS] tSls fd xzh"edky esa 'khry ty 
vPNk yxrk gS] tcfd 'khrdky esa ughaA Bhd blh izdkj bfUnz;ksa }kjk izkIr lq[k vkSj nq[k 
{kf.kd gksrs gSaA ;fn ge bu vuqHkwfr;ksa dks vius Åij gkoh gksus nsrs gSa] rks ge is.Mqye dh 
rjg ,d vkSj ls nwljh vksj >wyrs jgrs gSaA ,d foosdh O;fDr dks lq[k vkSj nq[k nksuksa 
ifjfLFkfr;ksa esa fopfyr gq, fcuk mUgsa lgu djus dk vH;kl djuk pkfg,A  
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vkRegR;k dks tkucw>dj vius thou dks lekIr djus ds dk;Z ds #i esa ifjHkkf"kr fd;k tk 
ldrk gSA vkRe?kkrh O;ogkj dks fo’ks"k #i ls rhu Jsf.k;ksa esa oxhZd`r fd;k tk ldrk gS &  
 
1- vkRegR;k fopkj  
2- vkRegR;k ;kstuk  
3- vkRegR;k iz;kl [1][2] 
 

 
Hkkjr esa vf/kdka’k vkRegR;k,¡ ¼37-8%½ 30 o"kZ ls de vk;q ds yksxksa }kjk dh tkrh gSA ;g 
ckr Hkh vkWdM+ksa }kjk irk pyh gS fd Hkkkjr esa 71% vkRegR;k,¡ 44 o"kZ ls de vk;q qds 
O;fDr;ksa }kjk dh tkrh gS] efgyk vkSj iq#"kksa dk vuqikr ;g crkrk gS fd efgykvksa esa iq#"kksa 
dh vis{kk vf/kd vuqikr ik;k x;kA vkRegR;k ds lkekU; rjhdksa esa fo"kiku ¼34-8%½] QkWlh 
yxkuk ¼31-7%½ vkSj vkRenkg ¼8-54%½ 'kkfey gSA[3]  
 

 
IJP esa izdkf’kr vkRegR;k ij ys[k lcls igys ys[kksa esa ls ,d gSA enqjS esa vkRegR;k dh nj 
43@100]000 crkbZA mUgksaus ;g Hkh crk;k gS fd vkRegR;k ds iz;kl ds 12 ekeyksa esa ls 1 
ekeyk vf/kd ?kkrd FkkA[4]  
 
uanh }kjk fd;s x;s caxky esa lkS lky ¼1872&1972½ dh vof/k esa lkoZtfud Mksesu esa miyC/k 
MsVk dk mi;ksx djds vkRegR;k dh ?kVukvksa dk njksa dk v/;;u fd;k vkSj crk;k fd 
vkRegR;k dh ?kVukvksa esa iq#"kksa dh izcyrk vf/kd Fkh] ftlesa lcls laosnu’khy vk;q lewg 18  
ls 30 o"kZ ds chp Fkk vkSj lcls vke rjhdk fo"kkDrk FkkA[5] 
 

 



 
 
 
ISSN : 3048-6203      Volume -2| Issue -2| July - Dec 2025 
 

 www.shodhbhumi.com |  f'k{kk ,oa f'k{k.k 'kkL= fo"k; dh iwoZ lehf{kr 'kks/k if=dk  |  © SHODH BHUMI 
88 

 

 
L=ksr% ,ulhvkjch 2021 

lky 2021 esa Hkkjr esa lokZf/kd vkRegR;k 1]64]033 fjdkMZ dh mlesa ls 25-6 izfr’kr fngkM+h 
etnwj FksA us’kuy Økbe fjdkWMZ C;wjks ¼lulhvkjch½ dh uohure fjiksVZ ds vuqlkj 2021 esa  
42]004 fngkM+h etnwjksa us vkReg;k dh buesa 4]246 efgyk,¡ Hkh 'kkfey FkhaA[6]  

 

 
jk"Vªh; vijk/k fjdkWMZ~l C;wjks ¼NCRB½ dh ,DlhMsaVy eR̀;q ,oa lqlkbM bu bafM;k ¼ADSI)½ dh 
fjiksVZ 2021 ds vuqlkj] o"kZ 2020 esa 12]526 ekSrksa ls 4-5% dh o`f) ds lkFk Hkkjr esa o"kZ 
2021 rd izfrfnu 35 ls vf/kd dh vkSlr ls 13]000 ls vf/kd Nk=&Nk=kvksa dh e`R;q gqbZ 
ftlesa 10]732 vkRegR;kvks aesa ls 864 dk dkj.k ^^ijh{kk esa vlQyrk** FkhA  
 

● f’k{kk ea=ky; dh fjiksVZ ds vuqlkj o"kZ 2014&21 esa IIT, NIT, ds dsUnzh; fo’ofo|ky;ksa 
vkSj vU; dsUnzh; laLFkkuksa ds 122 Nk=ksa us vkRegR;k dhA  

 
● bathfu;fjax vkSj esfMdy izos’k ijh{kkvksa dh rS;kjh ds tkus okys Nk=&Nk=kvksa esa gksus 

okyh vkRegR;k fpark dk fo"k; gSA  
 

● tuojh 2023 rd dksVk esa o"kZ 2022 ls vc rd 22 Nk=&Nk=kvksa us vkRegR;k djds 
viuk vewY; thou u"V dj fn;kA[7]  

vU;

lsokfuòRr

[ksrh ls tqM+s yksx

fo|kFkhZ

csjkstxkj

is'ksoj@osruHkksxhlsYQ&,EykW;M

gkmlokbQ

fngkM+h etnwj 

Sales
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vkRegr;k ,d xaHkhj lkekftd vkSj ekuflad LokLF; leL;k gS tks O;fDr dks bl dnj 
fujk’k vkSj vlgk; dj nsrh gS fd os viuh tku ysus dk dne mBk ysrs gSaA vkRegR;k ds 
dbZ dkj.k gks ldrs gSa ftuesa ls dqN fuEu gS & 
 
Hkkjr esa ,d v/;;u ds vuqlkj vkRegR;k ds 10 dkj.
 
 
 

varj oSfDrd ikfjokfjd leL;k,¡

xaHkhj chekjh  

ekufld chekjh  

csjkstxkjh  

izse laca/k  

u’khyh nokvksa dk nq#i;ksx@yr 

ijh{kk esa vlQyrk  

fnokfy;kiu ;k vkfFkZd fLFkfr esa vpkud ifjorZu 

xjhch  

ngst fookn  
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fujk’k vkSj vlgk; dj nsrh gS fd os viuh tku ysus dk dne mBk ysrs gSaA vkRegR;k ds 
dbZ dkj.k gks ldrs gSa ftuesa ls dqN fuEu gS &  

Hkkjr esa ,d v/;;u ds vuqlkj vkRegR;k ds 10 dkj.kksa esa fuEu izfr’kr ik;k x;k & 

varj oSfDrd ikfjokfjd leL;k,¡ 

u’khyh nokvksa dk nq#i;ksx@yr  

fnokfy;kiu ;k vkfFkZd fLFkfr esa vpkud ifjorZu  
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fujk’k vkSj vlgk; dj nsrh gS fd os viuh tku ysus dk dne mBk ysrs gSaA vkRegR;k ds 

kksa esa fuEu izfr’kr ik;k x;k &  

23-7% 

21% 

6-7% 

1-9% 

2-9% 

2-3% 

1-6% 

2-5% 

2-3% 

2-3%[8] 
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O;fDrxr v/;;u djus ij] vfookfgr O;fDr;ksa esa vkRegR;k ds iz;kl vf/kd ns[kus 
dks feys gSaA[9] [10] [11] [12] 

 
vkRegL;k dk izeq[k dkj.k ekrk&firk] f’k{kdksa vkSj let dh mPp vis{kkvksa ds vuqlkj ijh{kk 
esa loZJs"B izn’kZu djus ds fy, vR;f/kd ruko vkSj ncko bldk dkj.k cu ldrk gSA 
vlQyrk ds Hk; ls Nk=&Nk=k,¡ ncko esa vkdj ,slk dne mBk ysrs gSaA  
 
v/;;u esa ik;k x;k fd 'kS{kf.kd nf̀"V ls lkekU; #i ls lQy Nk=ksa dh vkRegR;k ds 
fopkjksa dh nj mu Nk=ksa dh rqyuk esa vf/kd Fkh ftUgsa 'kS{kf.kd dfBukb;k¡ gksrh gSA Hkkjrh; 
v/;;uksa us ;g n’kkZ;k gS fd vU; ns’kksa dh rqyuk esa Hkkjrh; fd’kksjksa esa vRegR;k dh nj 
vf/kd gSA[13]  
 

 
volkn] fpark] ruko vkSj ckbZiksyj fodkj tSlh ekufld LokLF; leL;k,¡ Nk=ksa }kjk 
vkRegR;k djus dk dkj.k gks ldrh gSA ,slh fLFkfr;k¡ ruko] ,dsykiu] leFkZu o viusiu ds 
vHkko ls vkSj Hkh cnrj gks tkrh gSA  
 
 
 
 

 
dksVk tSls 'kgj esa nwj&nwj ls vk;s Nk=&Nk=kvksa esa vius ifjokj o nksLrksa ls nwj jguk iM+rk 
gSA ftlesa Nk=&Nk=kvksa esa vdsykiu dh Hkkouk rhoz #i ys ysrh gSA pkWx vkSj vU; ¼2017½ 
bl fopkj dk leFkZu djrs gSa fd vdsykiu vkRegR;k ds tksf[ke dk ,d egRoiw.kZ iwoZlwpd 
gSA ;g vkRe?kkrh O;ogkj ds lkFk etcwr #i ls lacaf/kr gS] vkSj ;fn vdsysiu dks de fd;k 
tk;s rks vkRegR;k ds tksf[ke dks de fd;k tk ldrk gSA gkykafd fujk’kk dk lh/ks vdsysiu 
ls laca/k ugha gS] ;g ,d e/;LFk gks ldrh gS tks vdsys O;fDr;ksa esa vkRegr;k ds tksf[ke dks 
la’kksf/kr djrh gSA[14]  
 

 
lkbcj cqfyax ds f’kdkj gq, yksx  es vkRegR;k dk izfr’kr c<+rk gqvk fn[k jgk gS bles eq[; 
#i ls ;qokvksa dk  izfr’kr vf/kd ik;k x;k gSA VsDuksykth ds bl ;qx es lks’ky ehfM;k tSls 
IysVQWkeZ ij vf/kd le; fcrkuk ;qokvksa ds fy, vkRegR;k dk dkj.k cu ldrk gSA 
 
v/¸;u es ik;k x;k tks ;qok cqfyax ;k lkbcjcqfyax dk f’kdkj gq, Fks] pkgs vijk/kh ds #i esa 
;k ihfM+r ds #i esa] mues vkRe?kkrh fopkj vf/kd Fks vkSj vkRegR;k dk iz;kl djus dh 
laHkkouk vf/kd Fkh] mu yksxksa dh rqyuk esa ftUgksaus bl izdkj dk vuqHko ugha fd;k FkkA[15] 
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eknd nzO;ksa vkSj 'kjkc dk lsaou Hkh vkRegR;k ds dkj.kksa esa of̀) dj ldrk gSA vkRegR;k ds 
fy, yksx dHkh&dHkh eknd inkFkksaZ dk lsou djrs gSaA ;s inkFkZ ekufld vkSj 'kkjhfjd ra= 
dks detksj dj nsrs gSa] ftlls O;fä volkn vkSj fujk'kk esa Mwc ldrk gSA vf/kd ek=k esa 
eknd inkFkZ ysus ls 'kjhj esa tgjhys inkFkZ tek gks tkrs gSa] tks varr% O;fä dh ekSr dk 
dkj.k cu ldrs gSaA 'kjkc] u'khyh xksfy;k¡] ;k vU; eknd inkFkksaZ dk vR;f/kd lsou lh/ks 
rkSj ij tkuysok gks ldrk gSA eknd inkFkksaZ ds lsou ls u dsoy O;fä dh ekufld fLFkfr 
[kjkc gksrh gS] cfYd mls lgh fu.kZ; ysus esa Hkh dfBukbZ gksrh gS] ftlls vkRegR;k dk 
[krjk c<+ tkrk gSA 
 

 
dbZ rjg ds vkRexr laca/k Hkh O;fDr;ksa es vkRegR;k dk dkj.k curs gS tSls fd vyxko] 
ikfjokfjd la?k"kZ vkSj fe=rk ls tqM+s ekeysA [kkldj bl rjg dh leL;kvksa ls fuiVuk mu 
Nk=kvksa ds fy, fo’ks"k #i ls dfBu gks ldrk gS tks ?kj ls nwj gS vkSj de leFkZ gSA 
 

 
O;fDr;ks es vkilh leFkZu dh deh] vkilh&fookn ls eueqVko gks tkuk] vkRegR;k dks tUe 
ns ldrk gSA 'kks/k es ;g ik;k x;k gS fd vkRegR;kvksa dh ihNs lkekftd vkSj ikfjokfjd 
la?k"kZ] fookfgr fookn vkSj dkuwuh@vuq’kklu ls lacaf/kr leL;kvksa tSls rukoiw.kZ ?kVukvksa dk 
gksuk ik;k x;kA[16] [17] [18] 
 

 
vkRegR;k dks de djus gsrq dqN egRoiw.kZ lq>ko fuEu gS] ftlls vkRegR;k ds izfr’kr dks 
de fd;k tk ldrk gS%& 
 

● csgrj ekufld LokLF; lsokvks dks fodflr djukA 
● ekufld LokLF; ds izfr ldkjkRed n`f"Vdks.k dks vkRelkr djukA 
● lexz O;fDrRo fodkl ij /;ku nsuk 
● [ksyksa esa Hkkxhnkjh dks izksRlkfgr djukA 
● Lkekftd vkf/kZd eqíksa dks lacksf/kr djukA 
● Eknd nzO;ksa ds lsou jksdFkke dk;ZØe pykuk 
● ldkjkRed laca/k cukukA 
● ifjokj es vius iu dks c<+kukA 
● vius eu dh ckr lk>k djukA 
● lg;ksx dh Hkkouk fodflr djukA 



 
 
 
ISSN : 3048-6203      Volume -2| Issue -2| July - Dec 2025 
 

 www.shodhbhumi.com |  f'k{kk ,oa f'k{k.k 'kkL= fo"k; dh iwoZ lehf{kr 'kks/k if=dk  |  © SHODH BHUMI 
92 

 

● izkÑfrd ds djhc tkukA 
● Ik’kqvksa ds izfr n;kyqrk dk Hkko fodflr djukA 

 

 
WSPD  ;g çR;sd o"kZ 10 flracj dks euk;k tkrk gS] 

WSPD dh LFkkiuk o"kZ 2003 esa WHO ds lkFk feydj baVjus'kuy ,lksfl,'ku Q‚j lqlkbM 
fçosa'ku ¼IASP½ }kjk dh xbZ FkhA ;g fLVXek dks de djrk gS vkSj laxBuksa] ljdkj ,oa turk 
ds chp tkx:drk c<+krk gS] lkFk gh ;g lans'k nsrk gS fd vkRegR;k dks jksdk tk ldrk gSA 
 
WSPD dk 2021&2023 ds fy;s ^^dkjZokbZ ds ek/;e ls vk'kk iSnk djuk^^ =Sokf"kZd fo"k; gSA 
;g fo"k; ,d vuqLekjd ds :i esa dk;Z djrk gS bldk mís'; ge lHkh esa vk'kk vkSj 
vk'kkokn txkuk gSA 
 

 10 väwcj dks çR;sd o"kZ fo'o ekufld LokLF; fnol ds 
:i esa euk;k tkrk gSA fo'o ekufld LokLF; fnol dk lexz mís'; nqfu;k Hkj esa ekufld 
LokLF; ds eqíksa ds ckjs esa tkx:drk c<+kuk vkSj ekufld LokLF; ds leFkZu 
esa ç;kl djuk gSA 
 
 
 
 

MHA MHA 2017 dk mís'; ekufld 
chekjh okys O;fä;ksa ds fy;s ekufld LokLF; lsok çnku djuk gSA 
 

KIRAN  lkekftd U;k; vkSj vf/kdkfjrk ea=ky; us fpark] ruko] volkn] vkRegR;k 
ds fopkj vkSj vU; ekufld LokLF; laca/kh fparkvksa ls ijs'kku yksxksa dks lgk;rk çnku djus 
ds fy;s 24@7 Vksy&Ýh gsYiykbu ^^fdj.k^^ 'kq: dh gSA 
 

euksniZ.k vkRefuHkZj Hkkjr vfHk;ku ds rgr f'k{kk 
ea=ky; dh ,d igy gSA 
 
Tele Manas : Tele Mental health Assistance and Networking across states   
 
LokLF; ,oa ifjokj dY;k.k ea=ky; }kjk vDVwcj 2022 ds nkSjku jkT;ksa esa Vsyh ekufld 
LokLF; lgk;rk vkSj usVofdaZx ¼Vsyh&ekul½ igy 'kq: dh xbZ gSA bldk mís'; iwjs ns'k esa 
pkSchlksa ?kaVs eq¶r Vsyh&ekufld LokLF; lsok,a çnku djuk gS] fo'ks"k :i ls nwjnjkt ;k de 
lsok okys {ks=ksa esa yksxksa dks lsok,a çnku djuk gSA 
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Vsyh&ekul dk mís'; iwjs ns'k esa pkSchlksa ?kaVs fu%'kqYd Vsyh&ekufld LokLF; lsok,a miyC/k 
djkuk gS] fo'ks"k :i ls nwjnjkt ;k de lqfo/kk okys {ks=ksa esa jgus okys yksxksa dksA 
 
bl dk;ZØe esa 27 jkT;ksa vkSj dsaæ 'kkflr çns'kksa esa QSys 38 Vsyh&ekufld LokLF; mR—"Vrk 
dsaæksa dk ,d usVodZ 'kkfey gS] tks 20 ls vf/kd Hkk"kkvksa esa ekufld LokLF; lsok,a çnku 
djrs gSa vkSj 1600 ls vf/kd çf'kf{kr ijke'kZnkrk çFke&iafä lsok,a pykrs gSaA NIMHANS 
csaxyq# bldk uksMy dsaæ gSA  
 
ns'kHkj esa ,d Vksy&Ýh] 24@7 gsYiykbu uacj ¼14416½ LFkkfir fd;k x;k gS] ftlls d‚y 
djus okys viuh ilan dh Hkk"kk pqudj lsok,¡ çkIr dj ldrs gSaA 1&800&891&4416 ij Hkh 
lsok miyC/k gS A d‚y dks lacaf/kr jkT; vkSj dsaæ 'kkflr çns'k esa Vsyh&ekul lsy esa Hkstk 
tk,xkA 
 
Vsyh&ekul dks nks Lrjh; ç.kkyh esa vk;ksftr fd;k tk,xk; fV;j 1 esa jkT; Vsyh&ekul 
lsy 'kkfey gSa] ftlesa çf'kf{kr ijke'kZnkrk vkSj ekufld LokLF; fo'ks"kK 'kkfey gSaA fV;j 2 
esa ftyk ekufld LokLF; dk;ZØe ¼Mh,e,pih½@esfMdy d‚yst lalk/kuksa ds fo'ks"kK 'kkfey 
gksaxs] tks 'kkjhfjd ijke'kZ ds fy, vkSj/;k v‚fM;ks fotqvy ijke'kZ ds fy, bZ&lathouh dk 
mi;ksx djsaxsA orZeku esa 51 jkT;@dsaæ 'kkflr çns'k Vsyh ekul lsy ds lkFk 5 {ks=h; 
leUo; dsaæ gSaA 

 
vkt lsYQh ds tekus esa xStsV~l dh yr ds f’kdkj vkSj futh ftanfx;ksa dh uqekb’k djus 
okyksa esa ls fdrus gSa] tks thou dks lPps rjhds ls thrs gSaA viuh {kerkvksa esa lgt jgrs gSaA 
eq>s yxrk gS fd gees ls T;knkrj us vius ckjs esa lkspus dh rkdr [kks nh gSA viuh 'krksZ 
ij thuk vius ewY;ksa dks rjthg nsuk vkSj vius foosd dks ojh;rk nsus okys de gh cps gSa\ 
n’kZu’kkL=h lsusdk ds vuqlkj] vius pfj= esa lq/kkj ykus ds fy, vkSj T;knk le; [kqn ds 
lkFk fcrk,aA fnekx ls T;knk vanj dh vkokt dks lqusaA cqf)] le>] lkSE;rk] /kS;Z vkSj 
'kkyhurk dks gkfly djsaA lwjt vkSj euq"; esa dqN ckrsa ,d tSlh gSa] nksuksa esa vuar ÅtkZ gSA 
nksuksa ds izdk’k dh dksbZ lhek ugh gS vFkkZr~ ge euq"; dks vius vanj dh ÅtkZ dks igpkuuk 
pkfg, vkSj fcuk gkj ekus gq, vkxs c<+rs jguk pkfg,A 
 

ikWftfVo lkspuk gh dkQh ugha gksrk t#jr gS] gesa ^,fyosfVM fFkafdx* djus dhA ,fyosfVM 
fFkafdx ;kuh fopkjksa dks [kjkc gksus ls igys gh mUgsa cnydj bruk Åij mBk ysuk fd dksbz 
ijs’kkuh Nw gh ugha ik,A tc ge cgqr ijs’kku ;k mnkl gksrs gS rc ogkW ,fyosfVM fFkafdax 
dke vk ldrh gSA ,fyosfVM fFkafdax dks ,d mnkgj.k ls le> ldrs gSa % tSls A uke dk 
O;fDr B uke ds O;fDr sl bl dnj ijs’kku gks tk, fd fnu&jkr B ls cnyk ysuh dh 
lksprk jgsA bl rjg ls A dh Lo;a  dh eu% fLFkfr mlds fu;a=.k esa ugha jg ikrhA mlds 
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jgs&lgs vPNs fodkj Hkh udkjkRed #i esa cny tkrs gSaA ;gkW ,fyosfVM fFkafdax ds vuqlkj A 
dks ;g le>kuk gksxh fd cnyk u yks oju Lo;a dks cny ds ns[kksA  
 

vki mez esa fdrus gh cM+s gksa] fdruh gh ckj vkius xyrh dh gks ;k vkids lkFk xyr gqvk 
gksA csgrj dy dh laHkkouk ges’kk cuh jgrh gSA D;ksafd dksbZ Hkh fLFkfr ges’kk ugha jgrh gSA 
,sls esa vkt ds nq[k ds fy, iwjh rjg [kqn dks [kikus ls dqN gkfly ugha gksrkA nk’kZfud 
cukZMZ fofy;El dgrs gSa] ^

* gj fnu [kwclwjr gks( ;s t#jh ugha 
gS] D;ksafd pqukSfr;k¡ ugha vk,axh] rks lqdwu dk ,glkl Hkh [kRe gksrk pyk tk,xkA  
 
eSfFkyh’kj.k th }kjk dgk x;k gS &  

uj gks uk fujk'k djks eu dks ]dqN dke djks dqN dke djks 
tx esa jgdj dqN uke djks ];g tUe gqvk fd vFkZ vgks 
le>ks ftlesa ;g O;FkZ uk gks ]dqN rks mi;qä djks ru dks 

uj gks uk fujk'k djks eu dks 
 
gesa vius eu dks thruk gS vkSj ftl fnu gesa eu dks thruk vk x;k ml fnu gesa thuk vk 
tk,xkA tgkW ij gesa vU/kdkj yxrk gS ogkW ij izdk’k dh jks’kuh ,dne djhc gksrh gSA gesa 
cl ,d vk’kkoknh lksp ds lkFk mls ns[kus dh t#jr gS vkSj gesa vius vfLrRo dk iquZfuekZ.k 
djds vkxs c<+uk gksxk D;ksafd  eu dks lcy cukrs 
gq, gesa thou esa thus ds jkLrs <w<us gksaxs vkSj vius y{; rd igqWpus dh 'kfDr dk fodkl 
djuk gksxkA  
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Abstract 

Introduction: Birsa Munda, the Indian national freedom fighter, living in 
remote villages beside forest surrounded with mountains, rivers and valleys, 
sacrificed for social justice with liberty, equality and freedom for the Indian 
common and marginalized people. Objectives: This study aimed to analyse 
Birsa Munda’s views for development of education, leadership, justice and 
scientific temperament with indigenous technology; to identify the principles 
of Birsa Munda’s philosophical, educational and socio-national development; 
and to analyse the educational philosophy of Birsa Munda for teacher 
education. Method: Adopting purposive sampling technique. Sample of 14 
experts from humanistic discipline background from Indian universities were 
taken. Online survey was conducted to collect opinion with the opinionnaire 
based on Lickert 5-Point scaling technique having Chronbach’s Alpha 0.987. 
Some of secondary sources of data were involved with reviews and archived 
data and analysed with content analysis and descriptive statistics. Findings: 
The test of significance of statements revealed that Birsa Munda was well 
known as ‘Bhagwan Birsa Munda’ in India, especially in Jharkhand state. He 
was opined as the leader to fight against the dictatorship in pre-independent 
India. He was found to establish social justice with equality and freedom. He 
was found to adopt indigenous technology, especially archery technology. He 
was revealed as technocrat to promote constructivism and security in open 
forest and uncontrolled natural environment surrounded with forest, mountains, 
and riversides.  He was found to promote educational and scientific 
temperament by his strategy to campaign against blasphemy along with 
instruction for people to adopt natural healthy food, water, seed, roots, leaves, 
flowers and fruits for sustainability in the natural environment. He was found 
to teach people in the night explaining psychic function with natural 
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phenomena, and promoted the self-confidence and self-dependence tendency. 
Implication: The study reflects its implication in historical perspectives, 
educational philosophy for teacher education, instigate policy makers to design 
policy frameworks for adopting Birsa Munda’s legacy of social integration, 
promoting notion of national unity, educational philosophy and sustainable 
development with indigenous technology, natural survival and natural 
environment protection.  
 
KEYWORDS : Birsa Munda, Educational Philosophy, Social Justice, 
Scientific temperament, Indigenous technology, Ulgulan 

 
 
1. INTRODUCTION 

Birsa Munda, is known by the people of Jharkhand state as “Dharti Aba”, i.e. 
‘Father of the Land’, and as “Bhagwan Birsa Munda” having highest fame and respect 
among the aborigine, Tribals, downtrodden and the backward people of Jharkhand state, 
historically spread over Chhotanagur, Santhal parganas, Ang Pradesh, from Sindhu 
Ghati (Sindh Valey) to North East India, East India, and South East India,  Name and 
Fame of such a historically respectful and glorious legend emerged up because of 
restless deed, devotion, and sacrifice for sustainability, educational awareness, scientific 
temperament, social-national justice for all under deprivation. Birsa Munda’s national 
spirit of service and leadership left an inspiration for the world under struggle for 
freedom and justice. Half clothed covered body running round around mountain, forest 
(‘Jungle’ in Hindi) over day and night being restless for people reflects a message of 
real dedication for welfare and sustainable environment development for the people 
suffering from slavery and deprivation from basic requirements for livelihood. 
2. OBJECTIVES 
Objectives of the study were: 

1. To study Birsa Munda views for development of education, leadership, justice 
and scientific temperament. 

2. To study the principles of Birsa Munda’s philosophical, educational and social-
national development.  

3. To study the educational philosophy of Birsa Munda.  
 
3. METHODOLOGY 

This research paper is a qualitative cum quantitative research based on content 
analysis and meta-analysis, and analysis of primary data based on an Opinionnaire built 
on Lickert 5-Point scaling technique having two sides, disagree and agree. Weighted 
was given as 1 if ‘Completely Disagreed’; 2 if ‘Highly Disagreed’; 3 if ‘Simply 
Agreed’; 4 if ‘Highly Agreed’; 5 if ‘Completely Agreed’. Sample of 14 experts of 
humanistic discipline background was withdrawn under state and central universities in 
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India, with simple random sampling technique, including authentic secondary sources of 
archived and published data as reviews. 
 
4. REVIEW OF LITERATURES 

 
4.1 Predominantly Birsa Munda districts of Chhotanagpur: Standing, H. 

(1985) and Singh, S. (1966) in the seventh chapter of the book, useful for 
those having a casual or general interest in the history of costume and 
design, revealed a rise and defeat of the Birsa Movement in the 
predominantly Birsa Munda districts of Chhotanagpur. 

4.2 Birsa Munda’s sound physical and mental strength: 
- Rycroft (2004, p.55-56, referred to Arnold, 1994:148-

187 and Pinney, 1997:17-71) by penological and 
ethnographic photography characterized Birsa Munda 
(Pic.1) having:  

o Hybridity as strong in body and mind;  
o Recognition as public image and personality; 
o Reflection of the Raj authority’s desire and social 

identities; 
o Impressionable youths, welcomed by German 

mission schools in Chaibasa from 1886-1890, till 
the age of 15;  

o Learnt of biblical myths and of the Jesuits’ attitude towards the 
Munda sardars (political leaders/agitators);  

o Assimilation of two powerful mindsets, i.e. ‘Messianism’ as 
leadership and revolutionary ‘activism’ for social justice;  

o Head with Pagri (turban) and dhoti clothing styles;  
o Economically poor but socially devoted for freedom from 

exploitation; 
o Personality, the Sing Bonga, the sun deity of Jharkhandi Kheroals;  
o Munda messiah to show the path of liberation for the downtrodden. 

 
4.3 Austroasiatic family and Munda group of Langauges in India:  

Literature of Anderson (2008) reflects that: 
- The Munda group of languages of the Austroasiatic family were spoken 

within the central and eastern India; 
- Almost 10 million people were speaking Munda in central and eastern India. 
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Fig. 1: Munda Language spread 

Munda languages stretch from central India to easter central India, and the north
east region, due to migration in the 19th century. 

South Munda as very old language and Proto-Munda structure:
Anderson (2011, pp.1-2) have shown classification of the Munda language 

and stated that the Proto-South Munda is very old language and closer to 
Munda structure that North Munda language (Korku and such 

Kharwarian languages as Santali, Mundari, and Ho), showing internal 
diversification than the South Munda language (2011, p.1, chap.1, 1.1).

Fig. 2: Traditional Classification of Munda Language Family (Anderson (2011, p.2)
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from central India to easter central India, and the north-

Munda structure: 
have shown classification of the Munda language 

South Munda is very old language and closer to 
Munda structure that North Munda language (Korku and such 

Kharwarian languages as Santali, Mundari, and Ho), showing internal 
2011, p.1, chap.1, 1.1). 
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Traditional classification of Munda language family has been referred to 
Stampe (1964), Bhattacharya

4.5 Baptism of Birsa Munda as Christianity by Gossner Mission:
- Reviews of Shah

● Gossner Mission 1870 led Roman Catholics, where Munda families 
joined.  

● Birsa Munda, born on 15 November 1875, was baptized by Gossner 
Mission. 

● German Mission led Sardar movement. 
● Dr. Nottrot help initially and failed to help them later. 
● Sardar Movement preceded Birsa movement. 
● Father Lievens preceded Father Hoffman. 
● After 30 years, number of Mundas baptized had grown up.

4.6 Birsa Munda mass communication with people for survival of people:
- People used to get together twice a week in devotion to Birsa. Devotee of 

Birsa stopped appraising village spirits and ghosts, and practicing witchcraft 
(“jadu-tona”, called in Hindi language). 
Munda was first arrest in
hill in Chalkad for survival.

4.7 Munda-Tribal area Possession by Dikus and East India Company:
- When the Chhotanagpur plateau which was under Munda Areas was taken 

under the direct administration of the East Indi
started.  

-  
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Traditional classification of Munda language family has been referred to 
Bhattacharya (1975), by Anderson (2011, p.1-2). 

Baptism of Birsa Munda as Christianity by Gossner Mission:
Shah (2014, p.14) revealed that: 

Gossner Mission 1870 led Roman Catholics, where Munda families 
 

Birsa Munda, born on 15 November 1875, was baptized by Gossner 
Mission.  
German Mission led Sardar movement.  
Dr. Nottrot help initially and failed to help them later. 
Sardar Movement preceded Birsa movement.  
Father Lievens preceded Father Hoffman.  

r 30 years, number of Mundas baptized had grown up.
Birsa Munda mass communication with people for survival of people:
People used to get together twice a week in devotion to Birsa. Devotee of 
Birsa stopped appraising village spirits and ghosts, and practicing witchcraft 

tona”, called in Hindi language). Shah (2014, p.6) revealed that Birsa 
Munda was first arrest in 1895 when around 6000 people had gathered on a 
hill in Chalkad for survival. 

Tribal area Possession by Dikus and East India Company:
When the Chhotanagpur plateau which was under Munda Areas was taken 
under the direct administration of the East India Company, transformation 

Fig.3: Identification of Dikus 
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Traditional classification of Munda language family has been referred to Zide and 

Baptism of Birsa Munda as Christianity by Gossner Mission: 

Gossner Mission 1870 led Roman Catholics, where Munda families 

Birsa Munda, born on 15 November 1875, was baptized by Gossner 

Dr. Nottrot help initially and failed to help them later.  

r 30 years, number of Mundas baptized had grown up. 
Birsa Munda mass communication with people for survival of people: 
People used to get together twice a week in devotion to Birsa. Devotee of 
Birsa stopped appraising village spirits and ghosts, and practicing witchcraft 

(2014, p.6) revealed that Birsa 
1895 when around 6000 people had gathered on a 

Tribal area Possession by Dikus and East India Company: 
When the Chhotanagpur plateau which was under Munda Areas was taken 

a Company, transformation 
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- Dikus i.e. Newcomers and outsiders, such as traders, merchants and 
moneylenders (as shown in Fig.3) took possession of the tribal areas of 
hunting, gathering and subsistence farming, 

o Evicted the Tribal; 
o Became landlords of Tribal areas; 
o Started extracting rent and forced labour; 
o Caused a threat of disintegration of the tribal rights over their land 

spread; 
4.8 Birsa Munda led past movement against Dikus and British Raj: 
- Birsa Munda got aware and conscious of the threat caused by Dikus, and 

started movement against the British Raj and outsiders, Dikus. 
-  

Table 1: Tribal Movements preceding Munda Movement

 

 

 

 

Birsa Munda was aware of all historical movements like, Paharia 

movement, Kol Movement,
Movement led to orient Munda Movement.

4.9 Company military police movement against Birsa movement in hilly area
Shah (2014, p.5)
than 400 square miles of the hilly country. 

Birwa 

Paharia
movement

(1756-73)
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Dikus i.e. Newcomers and outsiders, such as traders, merchants and 
moneylenders (as shown in Fig.3) took possession of the tribal areas of 
hunting, gathering and subsistence farming,  

Evicted the Tribal;  
Became landlords of Tribal areas;  
Started extracting rent and forced labour;  
Caused a threat of disintegration of the tribal rights over their land 

 
Birsa Munda led past movement against Dikus and British Raj: 
Birsa Munda got aware and conscious of the threat caused by Dikus, and 
started movement against the British Raj and outsiders, Dikus. 

Table 1: Tribal Movements preceding Munda Movement

Birsa Munda was aware of all historical movements like, Paharia 

movement, Kol Movement, Sidho-Kanho Santhal Movement, Sardar 
Movement led to orient Munda Movement. 

Company military police movement against Birsa movement in hilly area
(2014, p.5) revealed that Birsa movement was stretched over more 

than 400 square miles of the hilly country.  

Birwa Munda was aware and led the past Tribal Movements 

(Shah, 2014, p.5):

73)

Kol
Movement

(1830-31)

Sidho-Kanho
Santhal
Movement 
(1850-56)

Sardar
Movement

(1858)
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Dikus i.e. Newcomers and outsiders, such as traders, merchants and 
moneylenders (as shown in Fig.3) took possession of the tribal areas of 

Caused a threat of disintegration of the tribal rights over their land 

Birsa Munda led past movement against Dikus and British Raj:  
Birsa Munda got aware and conscious of the threat caused by Dikus, and 
started movement against the British Raj and outsiders, Dikus.  

Table 1: Tribal Movements preceding Munda Movement 

Birsa Munda was aware of all historical movements like, Paharia  

Kanho Santhal Movement, Sardar 

Company military police movement against Birsa movement in hilly area:  
revealed that Birsa movement was stretched over more 

was aware and led the past Tribal Movements 

Munda
Movement 

(1891-1900)
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4.10 Austro-Asiatic phylum consisted of Munda language from central 
India to Vietnam country:
extended from central India to Vietnam country, and the same phylum is 
consisted of Munda language, which has two major groups, Munda, and 
Mon-Khmer which stretch from Khasi
in the east, Malaysia in the 
southwest, referred by Anderson, (2015, p.7), to Pinnow’s (1959).

4.11 Birsa Munda as sources of Adivasi (tribal) writings and Ulgulan: 
Ulemale (Jan 2021, p.117) perceived Birsa Munda as:

- an inspiring source of vision for tribal literatures. 
- Leader to protest i.e. ‘Ulgulan’ against British. 
- The source of inspiration for many aborigin Indian poets. 
- Dharti Aaba (Earth God
- Similar freedom fighters of India as were Tantya Bhilla bes

Manzi and Dussehriben Kumara Bhimu, but neglected in Indian freedom 
history (Ulemale, p.118). 

- Inspirational source for the tribal women who got ready to fight against 
exploitation (Ibid 119).

4.12 Birsa Munda’s Education and Movement Initiation
o Goyal (2021, P.92) introduced about Birsa Munda, remarking him as 

a prophet, that:

On 3 January 1900, a telegram was sent from the 
Viceroy to the London office, reporting an outbreak 

among Munda

Rifles and Jats

By 12 January 1900, additional forces of 170 native 
troops and company military police were dispatched to 
join the 230 rifles and 6th 

sent (on 29 December1899 and 8 January 1900). 

On 15 January 1900, the troops were ordered to fire 
and advance on a group of 
killing at least sixteen people, including three women 
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 Fig.4: Birsa Munda Movement climax 

Asiatic phylum consisted of Munda language from central 
India to Vietnam country: Western branch of Austro-Asi
extended from central India to Vietnam country, and the same phylum is 
consisted of Munda language, which has two major groups, Munda, and 

Khmer which stretch from Khasi-war in north-eastern India to Vietnam 
in the east, Malaysia in the southeast, and the Nicobar Islands in the 
southwest, referred by Anderson, (2015, p.7), to Pinnow’s (1959).

Birsa Munda as sources of Adivasi (tribal) writings and Ulgulan: 
(Jan 2021, p.117) perceived Birsa Munda as: 

an inspiring source of vision for tribal literatures.  
Leader to protest i.e. ‘Ulgulan’ against British.  
The source of inspiration for many aborigin Indian poets.  
Dharti Aaba (Earth God-Father). 
Similar freedom fighters of India as were Tantya Bhilla bes
Manzi and Dussehriben Kumara Bhimu, but neglected in Indian freedom 
history (Ulemale, p.118).  
Inspirational source for the tribal women who got ready to fight against 
exploitation (Ibid 119). 

Birsa Munda’s Education and Movement Initiation: 
(2021, P.92) introduced about Birsa Munda, remarking him as 

a prophet, that: 

On 3 January 1900, a telegram was sent from the 
Viceroy to the London office, reporting an outbreak 

Munda Kols in Ranchi District. 

Jats were sent on 29 December1899 and 8 
January 1900.

By 12 January 1900, additional forces of 170 native 
troops and company military police were dispatched to 
join the 230 rifles and 6th Jats that had already been 

sent (on 29 December1899 and 8 January 1900). 

On 15 January 1900, the troops were ordered to fire 
and advance on a group of Mundas resting on a hill, 
killing at least sixteen people, including three women 

and a child. 

Birsa was captured  and died in Jail (in Ranchi).
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Asiatic phylum consisted of Munda language from central 
Asiatic phylam is 

extended from central India to Vietnam country, and the same phylum is 
consisted of Munda language, which has two major groups, Munda, and 

eastern India to Vietnam 
southeast, and the Nicobar Islands in the 

southwest, referred by Anderson, (2015, p.7), to Pinnow’s (1959). 
Birsa Munda as sources of Adivasi (tribal) writings and Ulgulan: 

Similar freedom fighters of India as were Tantya Bhilla besides Baba Tilak 
Manzi and Dussehriben Kumara Bhimu, but neglected in Indian freedom 

Inspirational source for the tribal women who got ready to fight against 

(2021, P.92) introduced about Birsa Munda, remarking him as 
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▪ Birsa Munda was born at Ulihatu, under Bengal's Presidency, 
on November 15, 1875 (Ulihatu village as an area of 
Jharkhand state since 2000AD).

▪ Father Sugana Munda and mother Karmi Hatu, visited to 
missionary school and got Birsa Munda enrolled in the 
German Mission School, where Jaipal Nag was a tutor. 

▪ Munda spent in Chaibasa (an area Jharkhand state since 
2000AD) between 1886 and 1890, and bega
nationalist Millennial Campaign under the Bengal Presidency. 

4.13 Birsa Munda’s Movement for Adivasi
o Latha (2021, PP. 55

▪ Birsa fought against the Dikus and British rule. 
▪ Ob

in promises.
▪ Because of drought hit on Chotanagpur plateau, the people 

faced economic problems.
▪ Consciously observed the colonial authorities who imposed 

heavy tax on farmers. 
▪ Led restless movement

the economic liberation from zamindars, thekedars and 
colonial authorities who crushed the Advasi
economic exploitation (Latha, 2021, p.55

4.14 Forest Act disconnected Mundas from their natural resource
p.121) revealed some of facts that:

 

Fig.5: Munda Land disconnected by the Forest Act 
 

● The Forest Act 1882 was to:

     Volume -2| Issue -2| July

f'k{kk ,oa f'k{k.k 'kkL= fo"k; dh iwoZ lehf{kr 'kks/k if=dk  |  
103 

Birsa Munda was born at Ulihatu, under Bengal's Presidency, 
on November 15, 1875 (Ulihatu village as an area of 
Jharkhand state since 2000AD). 
Father Sugana Munda and mother Karmi Hatu, visited to 
missionary school and got Birsa Munda enrolled in the 
German Mission School, where Jaipal Nag was a tutor. 
Munda spent in Chaibasa (an area Jharkhand state since 
2000AD) between 1886 and 1890, and bega
nationalist Millennial Campaign under the Bengal Presidency. 

Birsa Munda’s Movement for Adivasi-Farmer economic liberation: 
(2021, PP. 55-56) revealed the facts about Birsa Munda that:
Birsa fought against the Dikus and British rule. 
Observed that Christian missionaries had promises but break 
in promises. 
Because of drought hit on Chotanagpur plateau, the people 
faced economic problems. 
Consciously observed the colonial authorities who imposed 
heavy tax on farmers.  
Led restless movement for farmers and Adivasi (Tribal) for 
the economic liberation from zamindars, thekedars and 
colonial authorities who crushed the Advasi
economic exploitation (Latha, 2021, p.55-56).

Forest Act disconnected Mundas from their natural resource
p.121) revealed some of facts that: 

Fig.5: Munda Land disconnected by the Forest Act  

The Forest Act 1882 was to: 

A Forest Department was set up in 1864 
by the government mainly to control the 

rich resources of Indian forests. 

Government Forest Act 1865 and the 
Indian Forest Act 1878 established 

complete government monopoly over the 
forested land.

The Forest Act 1882 was enacted as a 
legislation of the colonial government.
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Birsa Munda was born at Ulihatu, under Bengal's Presidency, 
on November 15, 1875 (Ulihatu village as an area of 

Father Sugana Munda and mother Karmi Hatu, visited to 
missionary school and got Birsa Munda enrolled in the 
German Mission School, where Jaipal Nag was a tutor.  
Munda spent in Chaibasa (an area Jharkhand state since 
2000AD) between 1886 and 1890, and began a tribal 
nationalist Millennial Campaign under the Bengal Presidency.  

Farmer economic liberation:  
56) revealed the facts about Birsa Munda that: 

Birsa fought against the Dikus and British rule.  
served that Christian missionaries had promises but break 

Because of drought hit on Chotanagpur plateau, the people 

Consciously observed the colonial authorities who imposed 

for farmers and Adivasi (Tribal) for 
the economic liberation from zamindars, thekedars and 
colonial authorities who crushed the Advasi-Farmer life for 

56). 
Forest Act disconnected Mundas from their natural resources: Sahare (2021, 

 

A Forest Department was set up in 1864 
by the government mainly to control the 

complete government monopoly over the 
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o Disconnect and disenfranchise the Mundas from their natural resources, 
and  

o To emerge ‘Ulgulan’, as a 'Great Tumult', and 

o To give rights to the tribal to use resources.
●  The Khuntkatti system, as a joint holding of land, was prevailed among 

the Mundas.
4.15 Birsa Munda rejected forced labour caused by zamindari system 

replaced with  K
the tribal after advent of the British and the outsider, by replacement of the 
Khuntkatti system with the zamindari system that caused indebtedness 
among the tribals, (

4.16 Birsa Munda spearheaded the Indian tribal mass movement:
● Kumar, G. (2021, p. 1) revealed that Birsa Munda was:
o Spearheading an Indian tribal mass movement;
o Leading various tribes, like Kharias and Oraons besides Mundas; 
o Converted into Christianity and renamed as Birsa David; 

o Educated from a missionary school
o Succeeded movement across Odisha and Bihar having Jharkhand integrated, 

besides Madhya Pradesh and Chhattisgarh; 
o Belonging to the Tribal so

hierarchy (Ibid
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

● Kumar. A. (2021, P.105) revealed facts that:
▪ Birsa Munda 
▪ Roman Catholic Christians with Germans 

Madhya 
Pradesh

Chhattisgarh
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Disconnect and disenfranchise the Mundas from their natural resources, 
 

To emerge ‘Ulgulan’, as a 'Great Tumult', and  
To give rights to the tribal to use resources. 

The Khuntkatti system, as a joint holding of land, was prevailed among 
the Mundas. 
Birsa Munda rejected forced labour caused by zamindari system 

replaced with  Khuntkatti system: Zamindars imposed forced labour among 
the tribal after advent of the British and the outsider, by replacement of the 
Khuntkatti system with the zamindari system that caused indebtedness 
among the tribals, (Sahare, 2021, p. 122). 

Munda spearheaded the Indian tribal mass movement:
(2021, p. 1) revealed that Birsa Munda was: 

Spearheading an Indian tribal mass movement; 
Leading various tribes, like Kharias and Oraons besides Mundas; 
Converted into Christianity and renamed as Birsa David;  
Educated from a missionary school and accepted as leader;  
Succeeded movement across Odisha and Bihar having Jharkhand integrated, 
besides Madhya Pradesh and Chhattisgarh;  
Belonging to the Tribal societies based on egalitarianism without any caste 

Ibid p.2). 

Fig.6: Areas of Munda Heritage in India 
 

. A. (2021, P.105) revealed facts that: 
Birsa Munda was renamed as Birsa Daud.  
Roman Catholic Christians with Germans were unsettling.

Munda's heritage in Indian 
states

Bihar

Jharkhand

Odisha

Karnataka

Madhya 
Pradesh

Chhattisgarh
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Disconnect and disenfranchise the Mundas from their natural resources, 

The Khuntkatti system, as a joint holding of land, was prevailed among 

Birsa Munda rejected forced labour caused by zamindari system 
Zamindars imposed forced labour among 

the tribal after advent of the British and the outsider, by replacement of the 
Khuntkatti system with the zamindari system that caused indebtedness 

Munda spearheaded the Indian tribal mass movement: 

Leading various tribes, like Kharias and Oraons besides Mundas;  

Succeeded movement across Odisha and Bihar having Jharkhand integrated, 

cieties based on egalitarianism without any caste 

were unsettling. 
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▪ Munda's heritage lives particularly in the states i.e. Bihar, Jharkhand 
and parts of Karnataka and Odisha (

4.17 Birsa Munda’s living with humanity, protection of nature and wild 
animals: 

Yadav and 
- Birth was in 1875 at Ulihatu, now in Jharkhand, under the colonial Bihar.
- He was Brave hero and hard social worker, and as a true proponent of 

Humanity. 
- He was worshipped as ‘Dharti Abba’ i.e. ‘Bhagwan Birsa Munda’ as a God,

since miraculous incident were observed in 1895 (
- He avoided meat and drinking alcohol, but protected wild animals (

p.84).  
- Birsa Munda was protecting wild animals.

4.18   Birsa Munda’s formulated own Religion:
Joshi (2021, p.68) revealed that Birsa Munda:

▪ Had no other religion but his own religion for activating power and 
sustaining the faithfulness among supporters having different beliefs 
(referred to Tiru 1949; Hoffman and Emelen 2015: 5701).

 

4.19 Munda succeeded
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Munda's heritage lives particularly in the states i.e. Bihar, Jharkhand 
and parts of Karnataka and Odisha (Ibid, p.106). 

Birsa Munda’s living with humanity, protection of nature and wild 

and Mishra (2021, pp. 82) revealed facts about Birsa Munda that:
Birth was in 1875 at Ulihatu, now in Jharkhand, under the colonial Bihar.
He was Brave hero and hard social worker, and as a true proponent of 
Humanity.  
He was worshipped as ‘Dharti Abba’ i.e. ‘Bhagwan Birsa Munda’ as a God,
since miraculous incident were observed in 1895 (Ibid, p.83). 
He avoided meat and drinking alcohol, but protected wild animals (

Birsa Munda was protecting wild animals. 

Birsa Munda’s formulated own Religion: 
(2021, p.68) revealed that Birsa Munda: 

Had no other religion but his own religion for activating power and 
sustaining the faithfulness among supporters having different beliefs 
(referred to Tiru 1949; Hoffman and Emelen 2015: 5701).

Fig.7: Munda's Similar Categories in India 

Munda succeeded the peasant revolt and democratic struggle

Munda's 
Similar 

Categories in 
India

Categories in 
Eastern India 

Oraon

Munda

Santal

Birhor

Kol

Vil

Lodha

Sabor

Categories in 
South India

Chenchu

Kurumba

Badama
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Munda's heritage lives particularly in the states i.e. Bihar, Jharkhand 

Birsa Munda’s living with humanity, protection of nature and wild 

facts about Birsa Munda that: 
Birth was in 1875 at Ulihatu, now in Jharkhand, under the colonial Bihar. 
He was Brave hero and hard social worker, and as a true proponent of 

He was worshipped as ‘Dharti Abba’ i.e. ‘Bhagwan Birsa Munda’ as a God, 
, p.83).  

He avoided meat and drinking alcohol, but protected wild animals (Ibid, 

Had no other religion but his own religion for activating power and 
sustaining the faithfulness among supporters having different beliefs 
(referred to Tiru 1949; Hoffman and Emelen 2015: 5701). 

peasant revolt and democratic struggle:  

Oraon

Munda
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Birhor

Kol
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Molla (2021, p.11) revealed that Munda, indigenous peoples, were: 

● Succeeding the peasant revolt and fighting for democracy, but not as 
all of a sudden; 

● Succeeding the Kol Rebellion, during 1831-32, and the Santhal 
rebellion during 1855-56; 

● Leading the indigenous of the Austrian group; 

● Belonging to lower classes;  

● Having livelihood as agriculture and animal husbandry; 

● Conscious of the advent of British rule Lutherans, Anglican and 

Catholic missions;  

● More organized and conscious of rights by the spread of education 

along with missionary activities;  

● Not familiar with the primitive technology implied by the British 

colonial system; 

● Feeling a lost because of emergence of feudal state damaging the 

tribal agricultural system; 

● Isolated and frustrated because non-tribal farming community were 

invited to settle and cultivate in Chhotanagpur lands. 

Analysis and Results    

 
4.20   Reliability of the Scale of Opinionaire ‘Expert Opinion on Birsa 

Munda, EOBM’:  
Table-2 shows the item statistics and summary. 
 

Table 2: Summary Item Statistics 
 Mean Min. Max. Range Max./ Min. Variance N of Items 
Item Means 4.107 3.571 4.571 1.000 1.280 .060 40 
Inter-Item 
Correlations 

.679 -.079 1.000 1.079 -12.605 .034 40 

 
o Item mean was found 4.107 having minimum value 3.571 and maximum 

4.571, for the 40 items. 
 



 
 
 
ISSN : 3048-6203      Volume -2| Issue -2| July - Dec 2025 
 

 www.shodhbhumi.com |  f'k{kk ,oa f'k{k.k 'kkL= fo"k; dh iwoZ lehf{kr 'kks/k if=dk  |  © SHODH BHUMI 
107 

 

 
 

 
 

 

 

No cases were excluded out of 14 teachers under case processing summarized. 

Scale statistics reflects variance 1709.758 and standard deviation 41.349 for 40 items. 

Cronbach's Alpha based on Standardized Items, having 40 items, was 0.987, given in 

the Table-3. Therefore, scale of opinionnaire entitled “Expert Opinion on Birsa Munda, 

EOBM” was found highly reliable. 

 
5. FINDINGS 

Analysis of data obtained on the standardized scale, that is, Expert Opinion on 

Birsa Munda, EOBM, having Cronbach’s Alpha 0.987, for 40 items, and testing at the 

0.05 level of significance with p-value 3.05, had shown results that revealed all the 40 

items of statements to be significantly agreed. These have been shown in the Table-4 

and Table-5, with weighted means, and inferences drawn on the interval of 0.8. 

 

5.1 Birsa Munda views for development of education, leadership, justice and 

scientific temperament: 

By analysis of data and testing the significance for all the statement under online 

opinion survey, it was revealed that Birsa Munda is known as ‘Bhagwan Birsa Munda’ 

in history and as ‘Dharti Aba’ (The God of Earth) for all the tribal. He fought against 

dictatorship in pre-independent India so as to establish social justice and equality among 

all the common people. 

 
Findings have been shown in tabular form ahead. 

Table 4: Findings for Objective-1 based on EOBM 

A) Birsa Munda views for development of education, leadership, justice and scientific 
temperament 

Table 3: Reliability Statistics for the EBOM scale 

Cronbach's 
Alpha 

Cronbach's Alpha Based on 
Standardized Items 

N of Items 

.987 .988 40 
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Item 
No. 

Items of Statements Score 
(N=14) 

% 
(Max 
=70) 

Weighte
d Mean 

(WM) 

Significance 
at 0.05 
(WM>3.05) 

Inferenc
e at 
point 
interval 
0.8 

1 Birsa Munda is known as “Bhagwan Birsa 
Munda” in history. 

57 81.429 4.071 Significant Highly 
Agreed 

2 Birsa Munda is known as “Dharti Aba” (The God 
of Earth) for all tribals. 

63 90.000 4.500 Significant Complet
ely 
Agreed 

3 Birsa Munda fought against dictatorship in pre-
independent India.  

64 91.429 4.571 Significant Complet
ely 
Agreed 

4 Birsa Munda established social justice as equality 
among all.  

60 85.714 4.286 Significant Complet
ely 
Agreed 

5 Birsa Munda established social justice as freedom 
from slavery. 

55 78.571 3.929 Significant Highly 
Agreed 

6 Birsa Munda brought up social justice for 
sustainability of all the tribal. 

59 84.286 4.214 Significant Complet
ely 
Agreed 

7 Birsa Munda established social justice for the 
economically backward society.  

62 88.571 4.429 Significant Complet
ely 
Agreed 

8 Birsa Munda sacrificed for welfare of socially 
downtrodden people. 

61 87.143 4.357 Significant Complet
ely 
Agreed 

9 Birsa Munda sacrificed for educationally deprived 
sections of society. 

59 84.286 4.214 Significant Complet
ely 
Agreed 

10 Birsa Munda sacrificed for educationally deprived 
sections of nation. 

57 81.429 4.071 Significant Highly 
Agreed 

11 Birsa Munda taught archery technology. 57 81.429 4.071 Significant Highly 
Agreed 

12 Birsa Munda promoted constructivism for 
creation of protection means.  

56 80.000 4.000 Significant Highly 
Agreed 

13 Birsa Munda promoted a self-defense technique 
for the tribal.  

58 82.857 4.143 Significant Highly 
Agreed 
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14 Birsa Munda promoted scientific attitude among 
the tribal.  

56 80.000 4.000 Significant Highly 
Agreed 

15 Birsa Munda promoted educational attitude 
among the tribal. 

56 80.000 4.000 Significant Highly 
Agreed 

16 Birsa Munda promoted awareness for social 
justice among all the tribal. 

64 91.429 4.571 Significant Complet
ely 
Agreed 

17 Birsa Munda removed blasphemy from the tribal. 58 82.857 4.143 Significant Highly 
Agreed 

18 Birsa Munda removed orthodoxy. 54 77.143 3.857 Significant Highly 
Agreed 

19 Birsa Munda established healthy environment of 
education for the tribal. 

56 80.000 4.000 Significant Highly 
Agreed 

20 Birsa Munda established healthy environment of 
livelihood for the downtrodden.  

 

57 81.429 4.071 Significant Highly 
Agreed 

 

On the basis of table-4, it was observed that all the 20 items of statements were found highly 
significant. All the statements were induced accepting with significance.  

Result for the other part of the first objective related to the development of education, 
leadership, justice and scientific temperament is given in Table 5. 

Table-5: Findings for Objective-1 based on EOBM 

B)  Birsa Munda views for development of education, leadership, justice and scientific 
temperament 

Item 
No. 

Items of Statements Score 
(N=14) 

% 
(Max 
=70) 

Weighte
d Mean 

(WM) 

Significance 
at 0.05 
(WM>3.05) 

Inference 

21 Birsa Munda removed slavery from the 
backward people.  

56 80.000 4.000 Significant Highly 
Agreed 

22 Birsa Munda redirected for sustainability 
with natural environment. 

60 85.714 4.286 Significant Completely 
Agreed 

23 Birsa Munda protected the forest. 60 85.714 4.286 Significant Completely 
Agreed 

24 Birsa Munda promoted the self-dependence 
tendency among the poor.  

59 84.286 4.214 Significant Completely 
Agreed 
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25 Birsa Munda created tools for human safety. 52 74.286 3.714 Significant Highly 
Agreed 

26 Birsa Munda promoted unity for defense 
and security for all.  

62 88.571 4.429 Significant Completely 
Agreed 

27 Birsa Munda promoted investigation in the 
forest and mountains. 

58 82.857 4.143 Significant Highly 
Agreed 

28 Birsa Munda promoted searching into river, 
sea and ocean on the earth.  

50 71.429 3.571 Significant Highly 
Agreed 

29 Birsa Munda had demanded for democratic 
governance. 

53 75.714 3.786 Significant Highly 
Agreed 

30 Birsa Munda was restless for people justice. 56 80.000 4.000 Significant Highly 
Agreed 

31 Birsa Munda built up leadership quality 
among all. 

57 81.429 4.071 Significant Highly 
Agreed 

32 Birsa Munda sacrificed for the nation. 61 87.143 4.357 Significant Completely 
Agreed 

33 Birsa Munda used to sleep in the forestry 
area. 

54 77.143 3.857 Significant Highly 
Agreed 

34 Birsa Munda used to take food from forest. 51 72.857 3.643 Significant Highly 
Agreed 

35 Birsa Munda was physically fit by the 
livelihood in forest. 

55 78.571 3.929 Significant Highly 
Agreed 

36 Birsa Munda was killed in jail. 59 84.286 4.214 Significant Completely 
Agreed 

37 Birsa Munda taught standard style of living 
for all. 

54 77.143 3.857 Significant Highly 
Agreed 

38 Birsa Munda was revolutionary in body, 
mind and soul. 

61 87.143 4.357 Significant Completely 
Agreed 

39 Birsa Munda used to teach how to lead and 
win in life. 

60 85.714 4.286 Significant Completely 
Agreed 

40 Birsa Munda furnished philosophical views 
among the tribal. 

53 75.714 3.786 Significant Highly 
Agreed 

 
On the basis on the Table-5 having calculated weighted means, it was obvious that all 
the 20 items of statements were found highly significant in accordance with the expert 
opinion on Birsa Munda. Birsa Munda was aware of the importance of education and 
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rights for people under labor force, slavery, exploitation and economic harm, and lead 
movement nationwide for the tribal and the poor to realize social justice. 
 
 
  
5.2 Findings for Objective-2: Principles of Birsa Munda’s philosophical, 
educational and social-national development: 

The principles of Birsa Munda’s philosophical, educational and social-national 
development are based on the review of literature, and analysis of data based on 
opinions of experts having knowledge and experience about Birsa Munda. Major 
principles have been deduced, which are as follows: 

5.2.1 Principle of faith and belief for integration among people: Faith and belief 
brings up integration as the ancestors used to call Birsa Munda as “Bhagwan Birsa 
Munda” in history. 
5.2.2 Principle of individual Recognition: Deed of a person for people in common 
recognize the one as a august personality, such as Birsa Munda was known as “Dharti 
Aba” (The God of Earth) for the tribal. 
5.2.3 Principle of fearlessness against exploitation: Fearlessness lets you fight against 
exploitation and dictatorship, such as Birsa Munda fought against dictatorship in pre- 
independent India. 
5.2.4 Principle of social justice for equality: Education should be based on social 
justice for equality in development. Birsa Munda established social justice as equality 
among all people. 
5.2.5 Principle of social justice for freedom: Education based on social justice for 
freedom leads people to get free from slavery, such as Birsa Munda established social 
justice as freedom from slavery. 
5.2.6 Principle of social justice for sustainability: Education should be based on social 
justice for sustainability for all people as Birsa Munda brought up social justice for 
sustainability of all the tribal.  
5.2.7 Principle of social justice for the economically backward society: Education 
based on social justice for the economically backward society leads towards 
development, as Birsa Munda established social justice for the economically backward 
society for their development  
5.2.8 Principle of welfare of socially downtrodden people: Education based on the 
welfare policy for the socially downtrodden people can lead to development, such as 
Birsa Munda sacrificed for welfare of socially downtrodden people. 
5.2.9 Principle of development of educationally deprived sections of society: Education 
based on the principle of development for educationally deprived sections of society can 
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boost up entire development of society, such as Birsa Munda sacrificed for 
educationally deprived sections of society.  
5.2.10 Principle of development of educationally deprived sections of nation: 
Education based on the principle of development of educationally deprived sections of 
nation can lead national development, such as Birsa Munda sacrificed for educationally 
deprived sections of nation.  
5.2.11 Birsa Munda taught archery technology: Birsa Munda had nothing to protect 
himself and their people in the forest, and so he encouraged them all to construct 
Archery Technology to protect and survive in the forest. It was based on ancestral 
technology which was based on bamboo arc shaped with thread and row with metallic 
peak. They used to have bamboo, self-made wrayi (arrow) and bow, Gulel (V-shaped 
tool with rubber and small ball throwing space) for their sustainability in forestry 
environment. 
5.2.12 Birsa Munda promoted constructivism for creation of protection means: Birsa 
Munda used self-constructed Bamboo comb, bamboo curtain, basket, net, fishing 
basket, bamboo stair, window, doors, tool-table, chair, khaat (bed), wood slipper, leaf 
pots, leaf plates, Farming tools, ploughs, plough-share, zoovat (ox pairing), ground 
planer etc.  
5.2.13 Birsa Munda promoted a self-defense technique for the tribal: Self-defense 
technique of Birsa was nothing but based on self-created defense technique, paper-pen 
application for rights protection. It was their free-hand techniques with row-bow, use of 
cave, mountaineering, riversides, tree shade, and vat that were utilized.  
5.2.14 Birsa Munda promoted scientific attitude among the tribal: Birsa Munda was 
well educated to write application, and taught the people to live with scientific attitude. 
He discarded the belief in God, but said that power inside, and so to believe in the self 
and suggested all people not to follow Jadu-Tona (chamatkar i.e. magic), and to stay 
free from blasphemy.  
5.2.15 Birsa Munda promoted educational attitude among the tribal: Birsa Munda 
believed that education is important for all. Education removes blasphemy and gives 
vision to search the right path of life. All rules and regulations come to be known by 
education.  
5.2.16 Birsa Munda promoted awareness for social justice among all the tribal: Birsa 
Munda being educated made all the people aware of their rights related to land, forest 
and water. He was aware of rights and felt his duty to teach the same to all people to be 
aware.  
5.2.17 Birsa Munda removed blasphemy from the tribal: In traditional India, there was 
huge blasphemy which Birsa Munda refused to accept and removed all kinds of 
blasphemy from the tribal. After death of anyone, people used to bury all properties of 
the dead body, but Birsa rejected this notion and blasphemy, and taught all that the dead 



 
 
 
ISSN : 3048-6203      Volume -2| Issue -2| July - Dec 2025 
 

 www.shodhbhumi.com |  f'k{kk ,oa f'k{k.k 'kkL= fo"k; dh iwoZ lehf{kr 'kks/k if=dk  |  © SHODH BHUMI 
113 

 

don’t carry the property along with oneself after death, since there is no life after death. 
However, it is thought change that is the rejuvenation and revolution, that you say 
rebirth, else there is no place of re-birth again in physical mode after death.  
5.2.18 Birsa Munda removed orthodoxy: Birsa Munda never accepted orthodoxy 
which was there in tradition earlier that lead to slavery, and taught all to live with 
scientific way, standards of life, education and social unity and justice. 
5.2.19 Birsa Munda established healthy environment of education for the tribal: Birsa 
Munda established healthy but natural environment of education for the tribal, as 
naturalism. Lots of illustrations were used by Birsa in connection with the nature and 
natural phenomena, such as life of Birds, Animal Grazing in the field, and natural voice-
songs of birds, air and flute which Birsa used to play on. 
5.2.20 Birsa Munda established healthy environment of livelihood for the 
downtrodden: Birsa Munda established healthy environment of livelihood with fresh 
food like fruit, flowers of some tree like Moonga tree leaf and fruit, Konar tree leaf, plas 
tree flowers, Sakhuwa tree leaf plate-cup (Dona) for eating food, and branch for 
brushing, cooking, and fuel and furniture with sakhuwa tree, brushing with medicated 
Neem tree and Karonj tree, honey and agriculture. Agricultural areas were big enough 
but because of Zamindars and diku, the tribal people always came under displacement 
and deprivation of cultivable lands and fields, along with houses. 
 

5.3 Finding for Objective-3: Educational Philosophy of Birsa Munda: 

After review of literatures and data analysis, educational philosophy of 
Birsa Munda has deduced having a focus on meaning of education, curriculum, 
discipline, teacher, students, educational system and environment, residential 
facility, free education, women education, inclusive education, scholarship and 
fellowship, methods of teaching, and tribal education and tribal culture, which 
have been given as follows: 
5.3.1 Meaning of Education as per Birsa Munda: As per the thought, activities 
and leadership of Birsa Munda, Education can be said as the major weapon for 
creation, construction, orientation of scientific mind, social attitude, unity, 
integrity, rights awareness, leadership, growth and sense of socio-national 
sacrifice irrespective of geographical phenomena, place and socio-economic 
situation in an inclusive environment and collaborative way with open 
accessibility for sustainability of all under deprivation of knowledge and 
information leading toward humanistic and scientific development with social 
justice. 
5.3.2 Educational Curriculum as per Birsa Munda: Birsa Munda focused on 
education and taught people about scientific education system removing the 
blasphemy from the mind of people and lead all towards the natural thought 
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consistent with the nature, sustainability, natural phenomena study, Archery, 
Self-creativity based education like construction work such as basket, window, 
doors, house constructions, cave road, well and vat, stair, leaf pot construction, 
charcoal formation for fuel, forestry science, natural medicine, bee and honey 
extraction technique, animal protection, forest and environmental sustainability 
and protection, protection from natural disaster. Construction and creation can 
be done innovative technology, mathematics and science. Birsa Muda showed 
his interest in music like flute and natural voice recognition. Moral education, 
integral education for people unity and collaboration were used for people 
awareness. Policy awareness, duty awareness, awareness of rights, rules and 
regulation were taken as essential requirements for social justice which Birsa 
well utilized. Birsa was social scientist and connected all people together in 
unity and integrity, and lead people with sociological foundation, psychological. 
Natural medicine, fruit and root-based medication should be the part of 
educational curriculum. Marginal Education, Tribal studies, Tribal Culture, 
women empowerment, child protection, and widow protection should be 
installed in curriculum of school education, and higher education. 
5.3.3 Educational Discipline as per Birsa Munda: Birsa Munda was self-
disciplined. Deep learning and thinking were the in-built features of his 
character and so was self-innovative, and lived with natural orientation, natural 
adjustment, enjoying natural phenomena, loved natural scenes, rivers, animals, 
mountains, birds and people waiting standing at the last position of the queue of 
main stream of educational, scientific, social and economic development. 
Therefore, humanism and human harmonious relation is required for peaceful 
environment of education and development.  
5.3.4 Teacher quality as per Birsa Munda: Birsa Munda after school education 
became social teacher to make everyone aware of their rights and duties for their 
sustainability and taught them all without having any classroom. He never 
waited for start of teaching people irrespective of place and situation. No 
discrimination was adopted and equal treatment of education was done with 
inclusion of all. Scientific attitude was created and orthodoxy was removed with 
focus on successive growth and development with enlightening the mind of all 
people deprived of education and development. He realized the situation of all. 
He had pity on all and aware of self-responsibility and lead as a powerful leader 
for salvation, and freedom from slavery. 
5.3.5 Nature of Student as per Birsa Munda: Birsa Munda was a meritorious 
student and serious, conscious and aware of education, policy, behaviour, and 
expert in communication, filled with leadership quality, thought of unity, 
integrity, equality and equity. His fight was not with any students but for system 
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reformation, and demanding for education. He was full of sense of self-
responsibility, and high confidence level and never against teacher and 
respectful for teachers. 
5.3.6 Educational System and Environment as per Birsa Munda: Birsa Munda 
lead education for all irrespective of people type, economy, social background, 
geographical background, cultural back background and taught people in open 
space because of lack of well-constructed building and classroom, but in natural 
environment, natural place like, riversides, mountains, and caves. Open 
education system was focused, and creation of social environment, scientific 
environment, and cultural environment for growth and development of all. Both 
men and women came together attained his meeting in an inclusive environment 
system. There should no deprivation of education among all the tribal, 
irrespective of educational achievement, since they have faced a long period of 
deprivation of education, beside mountain and forest, without having 
connectivity and transport facilities. Green campus should be made full of 
natural environment. There should be no problem of drinking water and fresh 
air, and sitting arrangement for all.  
5.3.7 Educational Fee and Fellowship as per Birsa Munda: Birsa Munda never 
asked any fee for congregation and meeting and information regarding their 
awareness about rights, duties, education, unity, progress and development. 
There should be free education system led by government and optimum level of 
facility of education should be availed to the people who are back in the queue 
of development of economy and social identity. Teacher, or faculty should visit 
to villages where the people of tribal family and downtrodden society live. 
Teachers should realize their socio-economic and educational status. Keeping in 
mind the economic situation, social background, deprivation of education since 
long back, there should be scholarship and scholarship for all learners under 
higher education and award for the learner found meritorious. 
5.3.7 Residential education as per Birsa Munda: Birsa Munda had not good 
place of residence but forestry area was his house that was disconnecting with 
the school, and raised difficulty to reach school and parent visit. This is often not 
possible for the tribal and the downtrodden people to reach school from distantly 
situated house and problem of flood, road and lack of electricity at house, and so 
residential facility is required for them all. All such students distantly situated 
and belonging to poor economic-social background, should be availed facilities 
with hostel having good facility of water, bed, canteen, electricity, and 
sanitation. 
5.3.8 Culture preservation and Education as per Birsa Munda: Under special 
provision, there should be initiation of tribal education in each higher 
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educational institutions and organizations under specific department of tribal 
education. Tribal culture is highly rich culture in India that must be promoted in 
regular basis of special occasions in the school, college, and university along 
with teacher training with tribal education. Indigenous medical techniques and 
medication should be practiced with the tribal people for naturopathy. Tribal 
songs, Nagpuria songs and dance, and other tribal songs and music with 
different instruments like Dhol, Nagara, Mandar, Basuri, Sahnai, Bajna etc. are 
highly rich that makes people harmonious creating an immersive environment 
and keep people fit in physique and mind. 
5.3.9 Women Education and Inclusive system as per Birsa Munda: No people 
should be denied from admission into school, colleges, universities or any 
institution. Education system must include women education, children 
education, adult education, old age education, tribal education, co-education and 
inclusive education including all people of society, marginal society, 
downtrodden society, and nation. Higher education institutions of small 
premises and campus based on selective subject related to occupation, 
vocational competence should be established in remote area, mountaineering 
area, riverside with good connectivity and communication facilities, so as to 
boost up rural education, sustainability, and women empowerment. 

  
6. EDUCATIONAL IMPLICATIONS 

In perspective of educational curriculum framework and formulation of 
educational policy this study is important and useful by way of the principle of 
education given by Birsa Munda. Keeping in the mind the tribal education along 
with contribution of Birsa Munda, this study orients an insight among the socio-
economically, scientifically, educationally, politically backward people, 
learners. Selection of contents for tribal education, teacher education, training, 
research and sustainability can be useful in curriculum development in school 
and higher education. It reflects an inspiring message of Birsa Munda for the 
people under the deprived sections of society in the nation and the world. It 
attracts the attention of the policy makers that tribal culture is highly rich and 
that can be utilized for development of harmony, peace and Indian traditional 
culture rich environment. Basic education and foundational stage of education 
can be connected with tribal creative works as done by Birsa Munda. Rural area 
tribal area study can be conducted on the basis of the current study. It draws 
attention of government towards national heritages related to Birsa Munda, 
spread in Chhotanapur area of Jharkhand state besides many other states like 
Odisha, West Bengal, Bihar, Madhya Pradesh, Chhattisgarh, Orisha, Karnataka, 
and Eastern India, North-East India, and outside India, like Vietnam.  
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.   Not only educational and scientific temperament was promoted by 
campaigning against blasphemy, but also gracious instructions were given to the 
people to adopt natural healthy food, water, seed, roots, leaves, flowers and 
fruits for sustainability in the natural environment, making people 
psychologically sound and connecting with natural phenomena. India heartily 
tributes to the great Indian legacy Birsa Munda, as a historical symbol of 
struggle for social justice and preserves the Indian indigenous technology and 
heritage to inspire and motivate young generation of India. 

 

7. CONCLUSION 

Birsa Munda worked hard for welfare of the economically backward 
society, socially downtrodden people, educationally deprived sections of society 
and nation. Each of 40 statements was highly agreed to the extent of more than 
71%. All the items of statements were found significant. Thus, on the basis of 
findings, it can be concluded that Birsa Munda is known as “Bhagwan Birsa 
Munda” in the history of India; “Dharti Aba” (The God of Earth) for all tribals, 
especially in Jharkhand state. Fighting against the dictatorship in pre-
independent India, he established social justice for equality and freedom from 
slavery for all. Social justice was focused for sustainability of all the tribal to 
promote the socio-economically backward society. 

Birsa Munda was found sacrificed for the welfare of socially 
downtrodden people who were educationally deprived sections of society; for 
educationally deprived sections of nation; and taught archery technology. Birsa 
Munda promoted constructivism for creation of means for protection and a self-
defense technique for the tribal. Scientific awareness and educational attitude 
among were encouraged so as to attain social justice among tribals eradicating 
blasphemy and orthodoxy.  

A healthy environment of education and livelihood were instructed to the 
downtrodden so as to remove the slavery and promote sustainability with natural 
environment and nature protection. Peoples were psychologically motivated so 
as to promote the self-dependence tendency. 

Indigenous tools were constructed and developed for human safety and 
security form natural incidences and inhuman destruction. Such tools and 
techniques further promoted unity for self-defense and social-security, promoted 
investigation tendency in the forest and mountains, river, sea and on the earth, 
and promoted democratic governance. 

Birsa Munda’s restless efforts and work built up leadership quality 
among all, adopting a thought of sacrifice for the nation, without sleeping in the 
forestry taking natural food from forest keeping physically fit by the livelihood 
sourced from forest. Birsa Munda taught standard style of living for all; and was 
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revolutionary in body, mind and soul; and used to teach how to lead and win in 
life and furnished philosophical views among the tribal. It was found that Birsa 
Munda was not dead because of any illness, rather he was deliberately killed and 
glibly reported in jail.  

Thus, Birsa Munda was a national leader and educationist to teach the 
common people with installation of educational thought, scientific temperament, 
ways of justice social, national spirit of unity-integrity and leadership quality for 
sustainability with standard life, freedom and equal opportunity. Social justice 
with equality and freedom was his central destination. This is why he adopted 
indigenous technology, especially archery technology, and played a role of 
technocrat to promote constructivism and security in open forest and 
uncontrolled natural environment surrounded with forest, mountains, and 
riversides. 

 
======== 
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'kks/kkFkhZ f'k{kk'kkL= foHkkx]  
Jh [kq’kky nkl fo'ofo|ky;] guqekux<] jktLFkku 

'kks/k funsZ'kd&lg&lgk;d izk/;kid  
f'k{kk'kkL= foHkkx 

Jh [kq’kky nkl fo'ofo|ky;] guqekux<] jktLFkku 
 

çLrqr 'kks/k dk mís'; jktdh; fo|ky; esa v/;;ujr d{kk uoeh ds fo|kfFkZ;ksa dh foKku 

fo"k; esa 'kSf{kd miyfC/k ij ,ulhbZvkjVh ikBksa ij vk/kkfjr fe'ku Kku ,si ds ohfM;ks f'k{k.k 

ds çHkko dk v/;;u djuk FkkA 'kks/k esa çk;ksfxd vuqla/kku fof/k ds varxZr iwoZ&ijh{k.k ,oa 

i'p&ijh{k.k fu;af=r lewg vfHkdYi dk ç;ksx fd;k x;kA v/;;u gsrq ,d jktdh; mPp 

ek/;fed fo|ky; ds 25 fo|kfFkZ;ksa dk p;u fd;k x;k] ftUgsa ç;ksxkRed lewg ¼12½ ,oa 

fu;af=r lewg ¼13½ esa foHkkftr fd;k x;kA fu;af=r lewg dks ikjaifjd f'k{k.k fof/k }kjk rFkk 

ç;ksxkRed lewg dks fe'ku Kku ,si ds ek/;e ls ,ulhbZvkjVh foKku ds p;fur ikBksa ij 

vk/kkfjr ohfM;ks f'k{k.k çnku fd;k x;kA 'kks/kkFkhZ }kjk fufeZr miyfC/k ijh{k.k dks 'kks/k 

midj.k ds :i esa ç;qä fd;k x;k] ftldh fo'oluh;rk ,oa oS/krk mPp ikbZ xbZA ladfyr 

vk¡dM+ksa ds fo'ys"k.k gsrq mi;qä lkaf[;dh; rduhdksa dk ç;ksx fd;k x;kA 'kks/k ifj.kkeksa ls 

;g Li"V gqvk fd ohfM;ks vk/kkfjr f'k{k.k ls v/;kfir fo|kfFkZ;ksa dh 'kSf{kd miyfC/k 

ikjaifjd fof/k ls v/;kfir fo|kfFkZ;ksa dh rqyuk esa vf/kd ,oa lkaf[;dh; :i ls lkFkZd jghA 

fu"d"kZr% ;g dgk tk ldrk gS fd foKku f'k{k.k esa fe'ku Kku ,si tSls fMftVy ohfM;ks 
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lalk/kuksa dk lqfu;ksftr mi;ksx fo|kfFkZ;ksa dh 'kSf{kd miyfC/k ,oa vf/kxe vuqHko dks çHkkoh 

:i ls le)̀ djrk gSA 

ohfM;ks vk/kkfjr f'k{k.k] foKku f'k{k.k] 'kSf{kd miyfC/k] ,ulhbZvkjVh ikB] 

fMftVy f'k{k.k lalk/ku] çk;ksfxd v/;;u 

bDdhloha lnh esa f'k{kk ds Lo:i esa vHkwriwoZ ifjorZu ns[kus dks fey jgk gSA ijaijkxr 

f'k{kd&dsafær f'k{k.k i)fr;k¡ vc fMftVy lalk/kuksa ,oa çkS|ksfxdh vk/kkfjr f'k{k.k dh vksj 

vxzlj gks jgh gSaA lwpuk ,oa lapkj çkS|ksfxdh us f'k{k.k&vf/kxe çfØ;k dks vf/kd çHkkoh] 

jkspd ,oa lgHkkfxrkiw.kZ cuk;k gS ¼feJk ,oa dksgyj] 2006½A fo'ks"k :i ls foKku tSls fo"k;ksa 

ds f'k{k.k esa] tgk¡ vewrZ vo/kkj.kk,¡ ,oa tfVy çfØ;k,¡ lfEefyr gksrh gSa] ogk¡ –';&JO; 

ek/;eksa dh Hkwfedk vR;ar egRoiw.kZ ekuh xbZ gS ¼es;j] 2009½A 

foKku f'k{k.k dsoy lS)kafrd Kku rd lhfer ugha gS] cfYd ;g voyksdu] ç;ksx] fo'ys"k.k 

,oa fu"d"kZ dh çfØ;k ij vk/kkfjr gksrk gSA ek/;fed Lrj ij ijek.kq lajpuk] jklk;fud 

vfHkfØ;k,¡] fo|qr ifjiFk ,oa tSfod çfØ;k,¡ fo|kfFkZ;ksa ds fy, dfBu çrhr gksrh gSaA ,sls 

fo"k;ksa dh Li"V le> ds fy, ohfM;ks vk/kkfjr f'k{k.k ,d çHkkoh ek/;e fl) gksrk gS] D;ksafd 

;g vewrZ vo/kkj.kkvksa dks –'; :i çnku djrk gS ¼C:uj] 1966½A ohfM;ks vk/kkfjr f'k{k.k esa 

–';] /ofu ,oa xfr dk leUo; gksrk gS] ftlls vf/kxe vf/kd LFkk;h curk gSA eYVhehfM;k 

vf/kxe fl)kar ds vuqlkj tc fo|kFkhZ ,d lkFk –'; vkSj JO; ladsrksa ds ek/;e ls lh[krs 

gSa] rks mudh vo/kkj.kkRed le> ,oa Lej.k 'kfä esa o`f) gksrh gS ¼es;j ,oa eksjsuks] 2003½A 

foKku f'k{k.k esa ohfM;ks dk ç;ksx fo|kfFkZ;ksa dh #fp ,oa ,dkxzrk dks c<+krk gS ¼Msy] 1969½A 

fMftVy lalk/kuksa dh çHkko'khyrk rHkh lqfuf'pr gksrh gS tc mudk mís';iw.kZ ,oa fu;ksftr 

mi;ksx fd;k tk, ¼dksTek] 2005½A fMftVy rduhd dks viukus vkSj leku lh[kus ds 

voljksa dks lqfuf'pr djus ds vius ç;klksa ds fgLls ds :i esa fofHkUu fo"k;ksa vkSj xzsM Lrjksa 

dks doj djus okys 'kSf{kd ohfM;ks dh foLr̀r J̀a[kyk,sa miyC/k gSA ;s ohfM;ks Nk=ksa] f'k{kdksa 

vkSj vfHkHkkodksa ds fy, ,d vewY; lalk/ku ds :i esa dke djrs gSa] tks ikjaifjd d{kk f'k{k.k 

dk iwjd gSaA ,sls ohfM;ks vk/kkfjr f'k{k.k ls fo|kfFkZ;ksa dh 'kSf{kd miyfC/k esa ldkjkRed 

çHkko ns[kk x;k gS ¼dqylsdjk ,oa vU;] 2011½ 
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orZeku le; esa ;|fi fo|ky; Lrj ij ,ulhbZvkjVh ikBksa ds 'kSf{kd ohfM;ks O;kid :i ls 

miyC/k gSa] rFkkfi jktdh; fo|ky;ksa esa bu ohfM;ks ds okLrfod mi;ksx ,oa muds çHkko dk 

O;ofLFkr ,oa oSKkfud ewY;kadu vis{kk—r de fd;k x;k gSA fo'ks"k :i ls ;g tkuuk 

vko';d gS fd ,ulhbZvkjVh ikBîØe vk/kkfjr ohfM;ks dk ç;ksx jktdh; fo|ky;ksa ds 

fo|kfFkZ;ksa dh 'kSf{kd miyfC/k ij fdl lhek rd çHkko Mkyrk gSA çLrqr 'kks/k bl fn'kk esa 

,d egRoiw.kZ ç;kl gS] tks ohfM;ks vk/kkfjr f'k{k.k dh çHkko'khyrk dks 'kSf{kd miyfC/k ds 

lanHkZ esa Li"V djsxkA ;g v/;;u f'k{kdksa dks mi;qä f'k{k.k j.kuhfr;k¡ viukus] fo|ky;ksa dks 

rduhdh lalk/kuksa ds çHkkoh mi;ksx rFkk uhfr&fuekZrkvksa dks fMftVy f'k{kk ls lacaf/kr 

fu.kZ;ksa ds fy, Bksl vk/kkj çnku djsxkA vr% jktdh; fo|ky;ksa esa v/;;ujr fo|kfFkZ;ksa dh 

'kSf{kd miyfC/k ij ,ulhbZvkjVh ohfM;ks ds çHkko dk v/;;u le;ksfpr] çklafxd ,oa 'kSf{kd 

xq.koÙkk mUu;u dh –f"V ls vR;ar vko';d gSA 

 

 us foKku f'k{k.k esa eYVhehfM;k ds çHkko dk v/;;u fd;k] ftlesa d{kk 9 

ds fo|kfFkZ;ksa ij eYVhehfM;k ,oa ikjaifjd f'k{k.k fof/k;ksa dh rqyuk dh xbZA v/;;u ds 

fu"d"kksaZ ls ;g Li"V gqvk fd eYVhehfM;k f'k{k.k fof/k ls f'kf{kr fo|kfFkZ;ksa dh 'kSf{kd 

miyfC/k ikjaifjd fof/k dh rqyuk esa vf/kd jgh rFkk ikBîoLrq dh vo/kkj.kk,¡ vf/kd le; 

rd Lej.k esa cuh jghaA  us tho foKku f'k{k.k esa ikjaifjd ,oa 

eYVhehfM;k fof/k;ksa dh çHkko'khyrk dk rqyukRed v/;;u fd;kA fu"d"kksaZ ls Kkr gqvk fd 

eYVhehfM;k vk/kkfjr f'k{k.k ls f'kf{kr ç;ksxkRed lewg esa fo|kfFkZ;ksa dh #fp] lfØ; 

lgHkkfxrk ,oa 'kSf{kd miyfC/k esa mYys[kuh; o`f) gqbZA  ds 

v/;;u esa d{kk 11 ds daI;wVj foKku fo|kfFkZ;ksa ij eYVhehfM;k iSdst ds çHkko dk ijh{k.k 

fd;k x;kA v/;;u ls ;g fu"d"kZ fudyk fd eYVhehfM;k f'k{k.k iSdst ds ek/;e ls f'kf{kr 

fo|kfFkZ;ksa dh miyfC/k ikjaifjd fof/k ls f'kf{kr fo|kfFkZ;ksa dh rqyuk esa vf/kd FkhA 

 us foKku fo"k; ds lanHkZ esa ;wVîwc tSls ohfM;ks lk>kdj.k eapksa ds mi;ksx dk 

fo'ys"k.k fd;kA v/;;u esa ;g ik;k x;k fd vf/kdka'k fo|kFkhZ foKku fo"k; ls lacaf/kr 

ohfM;ks fu;fer :i ls ns[krs gSa] ftlls mudh fo"k;oLrq esa #fp ,oa tkudkjh çkIr djus dh 

ço`fÙk c<+rh gSA  us ek/;fed Lrj ij eYVhehfM;k ds 'kSf{kd çHkko dk v/;;u 
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fd;k vkSj ;g fu"d"kZ fudkyk fd fo|ky;ksa esa eYVhehfM;k lalk/kuksa dh deh ds dkj.k 

fo|kfFkZ;ksa dh 'kSf{kd çxfr çHkkfor gks jgh gSA v/;;u esa fo|ky;ksa esa eYVhehfM;k lqfo/kk,¡ 

miyC/k djkus dh vko';drk ij cy fn;k x;kA 

mi;qZä v/;;uksa ls ;g Li"V gksrk gS fd eYVhehfM;k ,oa ohfM;ks vk/kkfjr f'k{k.k foKku 

fo"k; esa fo|kfFkZ;ksa dh 'kSf{kd miyfC/k] #fp] lgHkkfxrk ,oa vo/kkj.kkRed le> dks lq–<+ 

djus esa çHkkoh Hkwfedk fuHkkrk gSA çLrqr 'kks/k bUgha fu"d"kksaZ ds vkyksd esa jktdh; fo|ky;ksa 

esa ,ulhbZvkjVh ohfM;ks ds çHkko dk v/;;u djus dk ç;kl djrk gSA 

  

1-fu;af=r lewg ds Nk=ksa dh foKku fo"k; esa iwoZ ijh{k.k ,oa i'p ijh{k.k miyfC/k çkIrkadks esa 

lkFkZd varj Kkr djukA 

2-ç;ksxkRed lewg ds Nk=ksa dh foKku fo"k; esa iwoZ ijh{k.k ,oa i'p ijh{k.k miyfC/k çkIrkadks 

esa lkFkZd varj Kkr djukA 

3-fu;af=r ,oa ç;ksxkRed lewg ds Nk=ksa dh foKku fo"k; esa i'p ijh{k.k miyfC/k çkIrkadks esa 

lkFkZd varj Kkr djukA 

 

H01-fu;af=r lewg ds Nk=ksa dh foKku fo"k; esa iwoZ ,oa i'p ijh{k.k miyfC/k çkIrkadks esa dksbZ 

lkFkZd varj ugh gSA 

H02-ç;ksxkRed lewg ds Nk=ksa dh foKku fo"k; esa iwoZ ijh{k.k ,oa i'p ijh{k.k miyfC/k 

çkIrkadks esa dksbZ lkFkZd varj ugh gSA 

H03-fu;af=r ,oa ç;ksxkRed lewg ds Nk=ksa dh foKku fo"k; esa i'p ijh{k.k miyfC/k çkIrkadks 

esa dksbZ lkFkZd varj ugh gSA 

  

çLrqr 'kks/k v/;;u rqyukRed fo'ys"k.kkRed Lo:i dk Fkk] ftlesa çk;ksfxd vuqla/kku i)fr 

dks mi;qä ekuk x;kA 'kks/k esa iwoZ&ijh{k.k ,oa i'p&ijh{k.k vk/kkfjr nks&lewg vfHkdYi dk 

ç;ksx fd;k x;kA bl vfHkdYi ds varxZr ,d fu;af=r lewg rFkk ,d ç;ksxkRed lewg dk 

fuekZ.k fd;k x;kA fu;af=r lewg dks ikjaifjd f'k{k.k fof/k] tSls O;k[;ku ,oa ikBî&iqLrd 

vk/kkfjr iBu ds ek/;e ls fo"k;oLrq dk v/;kiu djk;k x;k] tcfd ç;ksxkRed lewg dks 

fe'ku Kku ,si ds ek/;e ls miyC/k ,ulhbZvkjVh vk/kkfjr 'kSf{kd ohfM;ks }kjk v/;;u 
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djk;k x;kA nksuksa lewgksa dh 'kSf{kd miyfC/k dk ewY;kadu iwoZ&ijh{k.k ,oa i'p&ijh{k.k ds 

ek/;e ls fd;k x;k] ftlls ohfM;ks vk/kkfjr f'k{k.k dh çHkko'khyrk dk rqyukRed v/;;u 

laHko gks ldkA 

çLrqr 'kks/k gsrq chdkusj ftys ds ,d jktdh; mPp ek/;fed fo|ky;] dksyk;r dk p;u 

fd;k x;kA v/;;u ds fy, d{kk 9 ds 14&15 o"kZ vk;q oxZ ds dqy 25 ckydksa dk p;u 

le:i ;qXe fof/k }kjk fd;k x;kA p;fur fo|kfFkZ;ksa dks ekufld ;ksX;rk ds vk/kkj ij 

ç;ksxkRed lewg ¼12 ckyd½ ,oa fu;af=r lewg ¼13 ckyd½ esa foHkkftr fd;k x;kA 

ç;ksxkRed lewg dks fe'ku Kku ,si ds ek/;e ls ,ulhbZvkjVh vk/kkfjr ohfM;ks }kjk rFkk 

fu;af=r lewg dks ikjaifjd fof/k ls v/;kiu djk;k x;kA 

çLrqr 'kks/k esa 'kks/kkFkhZ }kjk fufeZr miyfC/k ijh{k.k dk ç;ksx fd;k x;k] ;g d{kk 9 dh 

,ulhbZvkjVh foKku ikBîiqLrd ds p;fur ikBksa&xfr] cy ,oa xfr ds fu;e] dk;Z ,oa ÅtkZ 

rFkk Å"ek ij vk/kkfjr FkkA ijh{k.k dh fo'oluh;rk vFkZ&foPNsnu fof/k ,oa ijh{k.k&iqu% 

ijh{k.k fof/k }kjk 0-89 çkIr gqbZ] tks mPp fo'oluh;rk dks n'kkZrh gSA 'kks/k midj.k dh 

vkarfjd oS/krk dk eku 0-94 ik;k x;k] ftlls bldh ekiu&mi;qärk çekf.kr gksrh gSA

  

çLrqr 'kks/k es lkaf[;dh rduhd &e/;eku] ekud fopyu ,oa Vh ijh{k.k dk ç;ksx fd;k 

x;kA   

1-fu;af=r lewg ds Nk=ksa dh foKku fo"k; esa iwoZ ,oa i'p miyfC/k ijh{k.k çkIrkadks dh 

rqyukA 

Lewg la[;k e/;eku ekud 

fopyu 

ekud =qfV 

 

Vh eku lkFkZdrk Lrj 

iwoZ ijh{k.k 13 25-16 5-58 3-15 7-54 0-01 

i'p ijh{k.k 13 48-95 10-54 
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df=24   table value 2.06 at 0.05 level 2.80 at 0.01 level 
lkj.kh la[;k 1 ls Li"V gksrk gS fd fu;a=.k lewg ds Nk=ksa dh foKku fo"k; esa iwoZ vkSj i'p 

miyfC/k ijh{k.k dk e/;eku Øe'k% 25-16 vkSj 48-95 gS] ftudk ekud fopyu Øe'k% 5-58 

vkSj 10-54 gSA Vh dk eku 7-54 çkIr gqvk] tks Lora=rk ds va'k 24 fMxzh ds 0-01 lkFkZdrk 

Lrj ij lkj.kh eku ls vf/kd gSA vr% lkaf[;dh :i ls ç;ksx ls igys vkSj ckn esa Nk=ksa dh 

miyfC/k esa egRoiw.kZ varj Kkr gqvkA vr% ’kwU; ifjdYiuk H01 

vLoh—fr dh tkrh gSA 

2-ç;ksxkRed lewg ds Nk=ksa dh foKku fo"k; esa iwoZ ,oa i'p miyfC/k ijh{k.k çkIrkadks dh 

rqyukA 

Lewg la[;k e/;eku ekud 

fopyu 

ekud =qfV 

 

Vh eku lkFkZdrk Lrj 

iwoZ ijh{k.k 12 24-80 6-28 2-93 11-86 0-01 

i'p ijh{k.k 12 59-50 7-96 

df=22                                                                                             table value 2.07 at 0.05 level 
                                                                                2.82 at 0.01 level 

lkj.kh 2 n'kkZrh gS fd ç;ksxkRed lewg ds Nk=ksa dh foKku fo"k; esa iwoZ  vkSj i'p miyfC/k 

ijh{k.k ds e/;eku Øe'k% 24-80 vkSj 59-50 gS] ftudk ekud fopyu Øe'k% 6-28 vkSj 7-96 

gSA Vh dk eku 11-86 gS] tks 0-01 lkFkZdrk Lrj ij lkj.kh eku ls vf/kd gSA vr% ;g varj 

lkaf[;dh :i ls egRoiw.kZ gSA tks bafxr djrk gS fd ohfM;ks f'k{k.k ds ckn ç;ksxkRed lewg 

ds Nk=ksa dh foKku fo"k; dh miyfC/k esa o`f) gqbZ gSA vr% ’kwU; ifjdYiuk H02 

 vLoh—r dh tkrh gSA

3-fu;af=r ,oa ç;ksxkRed lewg ds Nk=ksa dh foKku fo"k; esa i'p miyfC/k ijh{k.k çkIrkadks 

dh rqyukA 
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Lkewg la[;k e/;eku ekud 

fopyu 

ekud =qfV 

 

Vh eku lkFkZdrk Lrj 

fu;af=r lewg 13 48-95 10-54 3-72 2-83 0-01 

ç;ksxkRed lewg 12 59-50 7-96 

df=23  table value 2.07 at 0.05 level                                                                               
2.81 at 0.01 level 

lkj.kh la[;k 5 n'kkZrh gS fd i'p ijh{k.k esa fu;af=r lewg vkSj ç;ksxkRed lewg ds Nk=ks 

dk foKku fo"k; esa miyfC/k ijh{k.k e/;eku Øe'k% 48-95 vkSj 59-50 gS ftudk ekud 

fopyu Øe'k% 10-54 vkSj 7-96 gSA  Vh dk eku 2-83 gS tks 0-01 Lrj dh lkFkZdrk ds 

rkfydk eku ls vf/kd gSA ;g ladsr djrk gS fd nksuksa lewg ds Nk=ksa dh miyfC/k;ksa esa 

lkFkZd varj gSA ;g n'kkZrk gS fd ohfM;ks f'k{k.k] ikjaifjd d{kk f'k{k.k dh rqyuk esa Nk=ksa dh 

'kSf{kd miyfC/k ij vf/kd çHkko'kkyh fl) gqvk gSA vr% ’kwU; ifjdYiuk H03 

 vLoh—r dh tkrh gSA 

orZeku 'kks/k ls ;g Li"V gqvk fd NCERT  ikBîØe ds ohfM;ks vk/kkfjr f'k{k.k i)fr 

fo|ky;h fo|kfFkZ;ksa dh 'kSf{kd miyfC/k dks lq–<+ djus esa çHkkoh fl) gqbZA fu;af=r rFkk 

çk;ksfxd lewg ds Nk=ksa dh miyfC/k;ksa dh rqyuk ls ;g rF; mtkxj gqvk fd çk;ksfxd 

lewg ds Nk=ksa ds iwoZ ,oa i'p ijh{k.k ds vadksa esa mYys[kuh; of̀) gqbZ] tks ikjaifjd f'k{k.k 

i)fr dh rqyuk esa ohfM;ks vk/kkfjr f'k{k.k dh Js"Brk dks çekf.kr djrk gSA  

çLrqr v/;;u ds ifj.kke ;g Li"V :i ls ladsr nsrs gSa fd foKku fo"k; ds v/;kiu esa 

ç;qä f'k{k.k fof/k fo|kfFkZ;ksa dh 'kSf{kd miyfC/k dks egRoiw.kZ :i ls çHkkfor djrh gSA 

ikjaifjd f'k{k.k i)fr ds ek/;e ls Hkh fo|kfFkZ;ksa ds Kku Lrj esa o`f) ns[kh xbZ] ftlls ;g 

çekf.kr gksrk gS fd fu;fer v/;kiu] vH;kl ,oa f'k{kd&funsZ'ku }kjk vf/kxe laHko gSA 

rFkkfi] ;g o`f) vis{kk—r lhfer ikbZ xbZ] ftlls ;g vuqeku yxk;k tk ldrk gS fd dsoy 

ikjaifjd fof/k;k¡ foKku tSls vo/kkj.kkRed ,oa ç;ksxkRed fo"k; dh vko';drkvksa dks iw.kZ 

:i ls larq"V ugha dj ikrhaA blds foijhr] ohfM;ks vk/kkfjr f'k{k.k ls v/;kfir fo|kfFkZ;ksa 
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dh miyfC/k esa vf/kd Li"V ,oa çHkkoh lq/kkj ns[kus dks feykA fe'ku Kku ,si ds ek/;e ls 

çLrqr ,ulhbZvkjVh vk/kkfjr ohfM;ks us oSKkfud vo/kkj.kkvksa dks –';kRed] Øec) ,oa jkspd 

:i esa çLrqr fd;k] ftlls fo|kfFkZ;ksa dh le>] #fp rFkk Lej.k 'kfä esa mYys[kuh; o`f) 

gqbZA ;g fu"d"kZ bdje ¼2016½] esuu ¼2015½ rFkk lqtkFkkefyuh ,oa due.kh ¼2013½ ds 

v/;;uksa ls Hkh lkE; j[krk gS] ftuesa ohfM;ks f'k{k.k dks ikjaifjd fof/k;ksa dh rqyuk esa vf/kd 

çHkkoh ik;k x;k gSA 

v/;;u ls ;g Hkh Li"V gS fd –';&JO; lk/kuksa ds ç;ksx ls fo|kFkhZ vf/kd lfØ; 

lgHkkfxrk çnf'kZr djrs gSa] ftlls mudh ftKklk] /;ku dsafær djus dh {kerk rFkk fo"k; ds 

çfr ldkjkRed –f"Vdks.k fodflr gksrk gSA foKku tSls fo"k;] ftlesa xfr] cy] ÅtkZ ,oa 

Å"ek tSlh vewrZ vo/kkj.kk,¡ lfEefyr gksrh gSa] ogk¡ ohfM;ks f'k{k.k bu vo/kkj.kkvksa dks ljy 

,oa cks/kxE; cukus esa fo'ks"k :i ls lgk;d fl) gksrk gSA 

ohfM;ks vk/kkfjr f'k{k.k dk çHkko foKku fo"k; esa fo|kfFkZ;ksa dh 'kSf{kd miyfC/k ij 

mYys[kuh; :i ls ldkjkRed jgkA fMftVy ek/;e ls çLrqr f'k{k.k lkexzh us fo|kfFkZ;ksa dh 

vo/kkj.kkRed le>] /;ku] rFkk fo"k; ds çfr #fp dks c<+k;kA ;g dgk tk ldrk gS fd 

fMftVy vFkok ohfM;ks vk/kkfjr f'k{k.k ikjaifjd d{kk f'k{k.k dh vis{kk vf/kd çHkko'kkyh] 

lgHkkfxrkiw.kZ vkSj vf/kxe mUeq[k fof/k ds :i esa mHkjk gS] tks fo|kfFkZ;ksa dh miyfC/k vkSj 

vkRefo'okl esa leku :i ls o`f) djrk gSA[P 

1- bdje ¼2016½- n bQsDV v‚Q VhplZ çksQs'kuy MsoyiesaV bu ohfM;ks VsDuksy‚th v‚u 

eSFkesfVDl ,aM n bafXy'k ySaXost yfuaZx v‚Q çhLdwylZ bu v :jy çkbejh Ldwy bu 

ikfdLrku- 

2-  dksTek] j‚cVZ ch- ¼2005½- lwpuk ,oa lapkj çkS|ksfxdh vk/kkfjr f'k{kk lq/kkj vkSj 

lkekftd&vkfFkZd fodklA áweu VsDuksy‚th tuZy] 1¼2½] 117&156A 

3-  dqylsdjk] th- ;w-] t;fryds] ch- th-] ,oa dwekjkLokeh] ;w- ¼2011½- ohfM;ks vk/kkfjr 

vf/kxe dh çHkko'khyrkA ,f'k;u tuZy v‚Q fMLVsal ,tqds'ku] 9¼1½] 28&40A 

4-  Msy] ,Mxj ¼1969½- v‚fM;ks–fotqvy esFkM~l bu Vhfpax- U;w;‚d:Z MªkbMu çslA 
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5-  C:uj] ts- ,l- ¼1966½- VqoMZ , F;ksjh v‚Q baLVªD'ku- dSfEczt] ,e-,-: gkoZMZ 

;wfuoflZVh çslA 

6-  es;j] fjpMZ bZ-] ,oa eksjsuks] jksDlkuk ¼2003½- eYVhehfM;k vf/kxe esa laKkukRed Hkkj 

dks de djus ds mik;A ,tqds'kuy lkbdksy‚ftLV] 38¼1½] 43&52A 

7-  feJk] iquhr] ,oa dksgyj] eSF;w ts- ¼2006½- rduhdh&'kSf{kd fo"k;oLrq Kku% f'k{kd 

Kku dk ,d <k¡pkA VhplZ d‚yst fjd‚MZ] 108¼6½] 1017&1054A 

8- esuu] ,- ¼2015½ ek/;fed fo|ky; ds fo|kfFkZ;ksa dh jlk;u foKku esa miyfC/k ij 

LekVZ d{kk f'k{k.k dh çHkko'khyrkA vesfjdu baVjus'kuy tuZy v‚Q fjlpZ bu 

áweSfuVht] vkVZ~l ,aM lks'ky lkbal] 9¼2½]115&120- 

9- jk"Vªh; 'kSf{kd vuqla/kku ,oa çf'k{k.k ifj"kn ¼,ulhbZvkjVh½ ¼2020½- fo|ky;h f'k{kk 

gsrq fMftVy igysa- ubZ fnYyh% ,ulhbZvkjVhA 

10- lqtkFkkekfyuh] ts- vkSj dueuh] ,l- ¼2003½ X;kjgoha d{kk ds fo|kfFkZ;ksa ds e/; 

çk.kh'kkL= esa 'kS{kf.kd miyfC/k esa lq/kkj ds fy, ohfM;ks lgk;rk çkIr vuqns'kkRed 

j.kuhfr] vkbZtsvks,lvkj] djkbZdqMh] 2¼3½]103&104 

 

 



 
 
 
ISSN : 3048-6203      Volume -2| Issue -2| July - Dec 2025 
 

 www.shodhbhumi.com |  f'k{kk ,oa f'k{k.k 'kkL= fo"k; dh iwoZ lehf{kr 'kks/k if=dk  |  © SHODH BHUMI 
129 

 

 
Page No. : 129-139 

  

 
 

Artificial Intelligence in Education: Possibilities and 
Threats 

Mr. Jahangeer Alam 
Assistant Professor 

Department of Education and Training 
MANUU, Hyderabad, Telangana, India 
Email : jahangeeralam255@gmail.com 

 
Dr. Umme Salma 
Assistant Professor 

Department of Education and Training 
MANUU, Hyderabad, Telangana, India 

 

Abstract 
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chatbots. 

Introduction: 

Meaning of Intelligence: Intelligence is generally defined as the ability to learn and 
adapt to circumstances. 

In fact, without the development of science and technology, no country can 
even imagine reaching the pinnacle of development. It can be said that science 
is the only light, which to illuminate anywhere, is to illuminate all places. That 
is why any invention in the field of science brings and has brought 
revolutionary changes in human life. In this context, at present the use of 
Artificial Intelligence in the educational field is playing an important role in the 
whole world as well as in India. Today artificial intelligence is being used not 
only in the educational field, but also in various walks of life, but there are 
some challenges in the context of this new emerging technology, due to which 
it needs to be used very carefully. In this article article researcher highlights the 
benefits of using artificial intelligence in the educational field and the possible 
challenges arising from it. 
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Meaning of Artificial Intelligence: It is a branch of computer science. Under this, 
cognitive problems related to human intelligence are solved. In reality, Artificial 
Intelligence is just the imitation of human intelligence by machines. Presently it is 
progressing by leaps and bounds in the world of technology and innovation.  That is 
why today's revolutionary era is called the era of Artificial Intelligence. Nowadays, 
various types of challenges and crises are being solved through artificial intelligence, 
but along with this, some negative aspects of it are also coming to the fore for the 
human society. For these reasons we need to be careful about its use.  

Artificial intelligence means artificially developed intellectual ability. Through this, it is 
no longer impossible to communicate between machines. Speech recognition, visual 
perception, language identification and decision making etc. can be described under this 
technology. 

   The father of this technique is John McCarthy. This technology itself brought a 
revolution in the field of robotics. With its help, a computer system or robotic system is 
created, which is tried to operate on the basis of the same logic on which the human 
brain works. 

Development of Artificial Intelligence: 

   Although John McCarthy is considered the father of Artificial Intelligence, his friends 
Marvin Miskie, Herbert Simon, Allen Newell, etc. also did important work in the field 
of Artificial Intelligence. The development of this technology began in the 1950s, but its 
importance began to be recognized in the 1970s. When Japan first took the initiative and 
started the plan called Fifth Generation in the year 1981. It outlined a 10-year program 
for the development of supercomputers. 

Britain created a project named 'Elvi' for this. The European Union also launched a 
program named 'Esprit' in this context. 

After that, various big companies also contributed in upgrading Artificial Intelligence. 

Generally, in artificial intelligence the characteristics of human intelligence are adapted 
in the form of an algorithm in a computer. 

Artificial Intelligence is making machines work like people like visual perception, 
speech recognition, imitation and decision-making skills, automation, auto mode. 
Moreover, from astrology to playing chess, from medicine to driving a car and beyond, 
all the abilities displayed by machines including computers come under the domain of 
artificial intelligence. 

Artificial Intelligence in India: 

   Currently around 40-42 thousand Artificial Intelligence professionals are working in 
India. Bangalore city of India is a major centre of Artificial Intelligence. Here, about a 
thousand companies are using Artificial Intelligence in their daily work. 

 



 
 
 
ISSN : 3048-6203      Volume -2| Issue -2| July - Dec 2025 
 

 www.shodhbhumi.com |  f'k{kk ,oa f'k{k.k 'kkL= fo"k; dh iwoZ lehf{kr 'kks/k if=dk  |  © SHODH BHUMI 
131 

 

Efforts of Government of India in the field of Artificial Intelligence: 

⮚  The Government of India is planning to promote research, training, skills, 
development etc. in the field of Artificial Intelligence, Digital Manufacturing, 
Big Data Intelligence, Robotics, Real Time Data and Quantum Communication. 

⮚  At the G-20 summit held in Osaka in June, 2019, the Prime Minister of India 
highlighted the importance of digital literacy and artificial intelligence.  

⮚  NITI Aayog is preparing the outline for a National Artificial Intelligence 
Programme. Also, NITI Aayog is going to start a training program with Google 
company to change the way of doing business in the country through Artificial 
Intelligence.  

⮚  The Central Government has also appealed to the industry for cooperation in 
creating a model for Artificial Intelligence. 

⮚  To promote Artificial Intelligence, the Government of India has prepared a 7-
point strategy, in which promotion of research and development in the context of 
this technology, attention to security, ethical, legal and social aspects etc. have 
been given prominent place. 

Review of literature: 

Yousef, Tashtoush, & Jarrah, (2023) conducted his study titled “ChatGPT: A 
revolutionary tool for teaching mathematics”. The objective of this study was to 
investigate the perspectives of various stakeholders such as students and teachers on the 
use of artificial intelligence in mathematics teaching, especially after the launch of 
ChatGPT. This study was based on a qualitative case study approach. It generally 
involves two stages. One of which was to analyse the content of the interviews and the 
other to investigate the user experience. The first phase of this study found that 
ChatGPT is known for its superior mathematics capabilities and its ability to increase 
educational success by providing users with basic knowledge of mathematics and 
various subjects. ChatGPT can also provide extensive support to the study of geometry. 
Public discussion on social media is generally positive, with enthusiasm for the use of 
ChatGPT in teaching. The second phase of the study found that examining user 
experiences through the three educational scenarios revealed a variety of issues. 
ChatGPT lacks a deep understanding of geometry and cannot effectively correct 
misconceptions. The accuracy and effectiveness of ChatGPT solutions may depend on 
the input data and instructions given to ChatGPT. Additionally, ChatGPT is expected to 
become more efficient at solving increasingly complex mathematical problems. Taken 
together, the results of this investigation propose several avenues for research that 
should be explored specifically to guarantee the safe and conscientious integration of 
ChatGPT into mathematics education. 

Hamilton, Wiliam & Hattie (2023) conducted his study titled “The future of AI in 
Education.” Today we are living in a time where we have the highest level of education, 
logic, rationality and creativity. But with the rapid advancement of Artificial 
Intelligence, we can use it in a better way which can result in getting better results here.  
This can encourage us to learn and move forward. But the serious risk is that we may 
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become uneducated and disconnected from the driving seat in the future. Regarding 
artificial intelligence, we desperately need to properly assess these risks to decide 
collectively, are the AI upsides worth it? And should we leave it. The main objective of 
this paper is to reduce the possibility that we reach a destination in our sleep that we do 
not want and from which we cannot return. 

The paper titled “Artificial Intelligence Assistant for Mathematics Education” written 
by Jančařík, Novotná & Michal (2023) presents partial results of a research study 
conducted as part of the AI Assistant for Pupils project. Universities, the non-profit 
sector and organizations established by the Ministry of Education are collaborating on 
this project. The aim of the project is to create an AI assistant to communicate with 
teachers and students. In the presented study, one of the few researches has been 
focused on. The main objective of the presented study was to design and experimentally 
test the possibility of using a series of pre-prepared mathematics problems of increasing 
difficulty for individual practice of algebraic expressions. This topic was chosen 
because it is relatively well structured and therefore suitable for this method of 
processing. Here students can decide what difficulty of the task they want to solve and 
what support materials they want to use. This developed application is currently in 
testing mode for use by students. 

M, M. S. (2024, January 2) conducted a study on the topic titled "Artificial Intelligence 
- A Boon or a Bane". According to him, technology is the application of conceptual 
knowledge to accomplish practical purposes, especially in a repeatable manner. To 
measure computer intelligence, experts employed Alan Turing's study "Computer 
Machinery and Intelligence", which later became commonly known as the Turing Test. 
Then the term “artificial intelligence” came into light. Artificial intelligence, if applied 
appropriately, can prove to be a game changer that provides a more engaging, engaging, 
simple, efficient and personalized learning experience. Today, AI-powered robots are 
replacing human workers in routine and low-skilled tasks at a rate never seen before in 
the history of the world. While this may lead to cost savings and increased efficiency, it 
has also raised concerns about job displacement. The chances of increasing 
unemployment have increased. The presented article is just an attempt to give us 
information about Artificial Intelligence and to tell the possible advantages and possible 
disadvantages of Artificial Intelligence in education. 

Hussain, Shamim, Kumar, Samanta & Sakhare (2022) conducted a study titled “The 
effect of the Artificial Intelligence on Learning Quality & Practices In Higher 
Education”. He observed that recent research in the field of artificial intelligence is 
having a positive impact on education. Generally, AI is considered to be a curse and a 
boon for the education system and human intelligence. The optimistic use of AI in 
classrooms is being highly recommended by both teacher and student participants. They 
also observed that most teachers are more amenable to adopting new technological 
changes than students. This study supports more effective implementation of AI in 
further education based on generational and geographical diversity-based teacher and 
student perceptions. 
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Artificial Intelligence in Education: Possibilities and Applications: 

   Today we see that the use of Artificial Intelligence (AI) in the field of education is 
increasing rapidly. Artificial intelligence makes the learning process more effective, 
engaging, simple and personalized. This has increased the sources of learning. It can 
customize courses based on individual differences of students and provide suggestions 
to teachers in the form of data-based tables and graphs on student progress. 
Additionally, it provides 24/7 support to students through chatbots and virtual tutors. Its 
application tools are also improving education in language translation and analysis. 
However, this also brings up issues related to ethics and privacy, which need to be 
handled. Thus, we are seeing that artificial intelligence is bringing a revolution in the 
education sector. The confluence of artificial intelligence and education is contributing 
in improving today's education system. In fact, this A.I is opening the doors of many 
possibilities for both teachers and students. With the use of artificial intelligence, 
education is becoming more personalized, effective, engaging and accessible. Its biggest 
contribution can be seen in individual teaching. Each student's learning speed, prior 
knowledge, interests and abilities are different. By recognizing these individual 
differences, AI can provide appropriate learning materials and methods for each student. 
For example, some software can automatically adjust the difficulty of questions based 
on student performance, allowing students to learn according to their ability. An 
important use of AI in the field of education is also in teaching and assessment. AI-
based tools can help teachers prepare lectures, analyse student progress, and identify 
their weaknesses, providing support to student teachers. The role of AI is also becoming 
important in the evaluation of exams and assignments. This not only saves time but also 
brings fairness in evaluation. With the advent of AI in education, education has become 
accessible to students. Students with special needs, such as the blind or hearing 
impaired, can receive education with the help of AI. An important advantage of this is 
that through language translation tools, students of different languages can understand 
the same content. It is said that where there are some luxuries, there are also some 
difficulties. Here too, the use of AI is raising some challenges, such as questions related 
to data privacy and ethics. But with efforts in the right direction, this confluence of AI 
and education can completely change the face of education in the future, making 
education more inclusive, accessible, simple, personalized, accessible to all, and 
effective. Now let us discuss some of its possibilities. 

● It is very important in the field of education, because it makes tasks like teaching 
management easier. 

● It helps in operation of grading system and saves time. 
● Even the most complex software can be understood with its help. Due to which 

the expenditure of resources and time can be reduced. 
● The use of technology like robotics and virtual reality changes the way teaching 

and learning work, leading to revolutionary changes. 
● The use of this technology is proving to be very good for organizing and 

managing data of various types of academic and educational research. 
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● Nowadays artificial intelligence is being used to develop digital content, 
interactive quizzes, reels and video tutorials etc. 

● Currently artificial intelligence is helping teachers save time and resources by 
automating day-to-day tasks. 

● Applications based on artificial intelligence like tutors and chatbots are available 
24/7, which neither sleep nor forget and are ready and willing to help students 
anytime. 

● Artificial Intelligence is inviting students and teachers to connect globally and 
utilize shared resources. 

● AI based system allows students to self-assess their skills and knowledge. 
● In this way we are seeing that all these benefits together seem to be paving the 

way for a new revolution in the field of education. 
● In today's time, AI is working as virtual teaching assistants, which has proven 

helpful in answering questions, explaining topics and guiding students. 
● AI-based educational games and interactive learning tools are making the 

learning process interesting and fun for students. 
● AI is providing smart content to students in their preferred medium (video, text, 

audio, PDF). 
● AI also helps in organizing group learning activities. 
● AI technologies help students facing learning difficulties by providing visual and 

auditory aids. 
● Tools based on AI applications provide study material according to the 

individual needs and abilities of students, thereby improving the speed and 
quality of learning. 

● AI educational platforms automatically adjust the learning path according to the 
students' performance. 

● Some applications based on AI like chatbots and virtual tutors are working to 
clear the doubts of the students by answering their questions instantly thereby 
continuously increasing their learning outcome. 

● Nowadays, applications based on AI are automatically evaluating the exams and 
assignments, making it easier for the teachers as well as saving their time and 
students are also getting instant feedback from it. 

● Education content is being translated and adapted into different languages using 
AI, opening new doors to education for global students. 

● Moreover, nowadays AI is analysing the performance data of students to identify 
their weaknesses and strengths, thereby helping teachers to guide them better. 

● Educational tools based on AI help in automatically creating curriculum and 
lesson content, resulting in better content for teachers. 

● In today's era, AI is working as virtual teaching assistants, which has proven 
helpful in answering questions, explaining topics and guiding students. 

● AI-based educational games and interactive learning tools are making the 
learning process interesting and fun for students. 

● AI is providing smart content to students in their preferred medium (video, text, 
audio, PDF). 
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● AI also helps in organizing group learning activities. 
● AI technologies help students facing learning difficulties by providing visual and 

auditory aids. 
● AR and VR technologies along with AI provide interactive and immersive 

learning experiences in education, increasing student engagement and 
understanding. 

● The use of AI paves the way for accessible education for students facing 
physical or mental challenges,  

● AI is helping teachers in classroom management, lesson planning and 
monitoring students, reducing their workload and teaching more effectively.  

Following is some of the important applications of artificial intelligence in the field of 
education nowadays. 

1. Duolingo: It is an application based on AI for language learning which is being used 
a lot by students nowadays. 

2. Khan Academy: It uses AI to provide personalized learning experience. Its main 
feature is that it adapts the content according to the learning pace and style of the 
students. 

3. Grammarly: It is a tool based on AI to improve writing, which is helping students 
nowadays in improving grammar, spelling and writing style. 

4. Socratic by Google: It is an AI based search engine that helps students in doing 
homework and answers their questions. 

5. Quizlet: An AI-based application for learning and creating flashcards and practice 
quizzes that optimizes the content for learning. 

6. Microsoft Math Solver: This is also a good application of AI to solve mathematics 
problems. 

7. Coursera: It provides a platform for online courses, which uses AI to recommend 
courses to students as per their individual differences and needs. 

8. Edmodo: This application makes communication between teachers and students 
easier. 

9. Otter.ai: This is a great application based on AI to automatically transcribe lectures 
or meetings. 

10. Newton: This application uses AI for personalized learning. 

11. AI Dungeon: It is an interactive game based on AI, which promotes story writing 
and creativity. 

12. DreamBox: It makes mathematics education attractive. It is used for individual 
customization in mathematics education. 
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13. Carnegie Learning: Provides instruction that addresses individual differences in 
mathematics and language arts. 

14. Smart Sparrow: Provides interactive learning experiences. 

15. Alta (Knewton): This application uses AI to provide personalized learning 
experience in higher education. 

16. Gamma AI is an Artificial Intelligence tool primarily used to simplify data analysis, 
text generation, and other complex tasks. Gamma AI is specifically designed to improve 
graphics and data presentation. It helps users to easily visualize data, create reports and 
analyse it.  

Disadvantages of using Artificial Intelligence (AI) in Education: 

It is said that where there are eases, there are also some difficulties. This also applies to 
the use of artificial intelligence in education. The use of artificial intelligence in 
education can have many benefits, but it can also have some negative effects. Let's 
discuss its negative effects. 

● In teaching based on AI, the personal contact between the teacher and the 
student is reduced, eye contact is also not possible, which increases the 
possibility of lack of human sensitivity and understanding in the teaching 
process. 

● Teaching based on this emphasizes on giving only correct answers to the 
students, thereby denying them the opportunity to develop their creative thinking 
and problem-solving abilities. 

● One of the side effects of this is that when students become overly dependent on 
artificial intelligence, they become dependent on technology instead of thinking, 
analysing and working hard on their own. 

● The confidentiality of students' personal data remains at risk due to AI systems. 
● It can also be feared that the jobs of teachers and other educational staff may be 

replaced by AI in the future, which may reduce employment opportunities. 
● Artificial intelligence can only give the information it has. It is sometimes 

unable to answer students' complex questions or gives wrong answers. 
● It is unable to understand and deal with emotions, due to which artificial 

intelligence can have a negative impact on the emotional and mental 
development of students. 

● High-quality artificial intelligence systems can be expensive to implement, 
making it difficult for economically weaker organizations to take advantage of 
them. 

● Possibly, when students receive education from AI, they may lack intrinsic 
motivation to study. 

● Due to expensive devices, not all students have equal access to AI technology, 
which can increase inequities in education. 

● Excessive use of AI in students may have a negative impact on essential life 
skills, such as problem-solving and decision-making abilities. 
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● Lack of self-reliance and creativity of students  
● Issues related to security and confidentiality of the data collected here can be 

serious, leaving personal information of students vulnerable. 
● AI provides various learning platforms thereby replacing the teacher as 

secondary. Excessive use of AI may diminish the role of teachers, thereby 
weakening the relationship between teacher and student. 

● Due to the secondary role of the teacher while studying with AI, students may 
lack the personal guidance and inspiration that they get from teacher interaction. 

● Access to AI-based education tools available only to certain sections may 
increase economic inequality. 

● AI tools sometimes also present inaccurate information or biased content. 
● Generally, it has been observed that through AI, students get answers at the right 

time, which may cause laziness in them. 
● Nowadays, AI robot teachers are teaching in schools, due to which it can be 

predicted that in the coming time, there may be a reduction in some teaching 
posts, if this happens then there will be less job opportunities for teachers. Will 
happen. 

● There is also the possibility that AI could be used in inappropriate ways, such as 
for cheating in exams, which could call into question the ethics of the education 
system. 

● Based on the above points, it can be said that it is absolutely necessary to 
maintain a careful balance in education with AI so that its disadvantages can be 
avoided and its benefits can be benefited. 

● If students or teachers become too dependent on this technology then they may 
possibly lose their creativity.  

● This technique is very expensive 
● Machines with artificial intelligence do not have an emotional aspect, that is, no 

machine has feelings or moral values, due to which it is not able to differentiate 
between right and wrong. 

● The risk of privacy maintenance also increases in Artificial Intelligence. 

Therefore, despite all these potential disadvantages, if artificial intelligence is used 
properly and in a balanced way, it can bring a lot of positive changes in the field of 
education. 

Conclusion: 

In today's time, the use of artificial intelligence in education is becoming a very 
important topic, which can be seen from the perspective of both a boon and a curse. 
This technology is giving rise to new possibilities in the education system. Education is 
becoming more personalized, inclusive, engaging, simple and accessible with the help 
of applications, tools and software based on artificial intelligence. On the other hand, it 
frees teachers from all the tasks that can be automated and allows them to spend more 
meaningful and creative time with students. Additionally, AI is able to identify and 
tailor education to students' individual needs, thereby increasing their learning speed 
and efficiency. 
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   On the contrary, it also has some negative aspects.  Its excessive use can weaken the 
human aspects of education. Can weaken socialization. The traditional relationship 
between teacher and student, which is based on moral education, emotional support, and 
personal guidance, may be weakened by AI. Spiritual values may also be negatively 
affected. Additionally, many issues like data privacy, cyber security and economic 
inequality also come to the fore, even from the economic point of view not all students 
and educational institutions can avail the benefits of this technology equally. Due to 
which there may be a danger of inequality increasing. Thus, we can say that Artificial 
Intelligence is the need of the present time, hence it is wise to adopt innovation by 
solving the challenges, which will inspire excellence and startups to move forward. As 
our country is progressing in the field of technology, Artificial Intelligence is a big 
opportunity for it and its utility should be taken advantage of in various fields of 
education, so that it can be easier to realize the dream of Digital India. 

   Despite today's challenges, Artificial Intelligence is the need of the hour, hence the 
need to implement internal educational programs among teachers, students etc. 
increases. For this, people's confidence can be increased by making the relationship 
with technology easier by highlighting the role of innovation along with awareness. 

   Using artificial intelligence in education is an advanced as well as controversial topic 
which is playing an important role in the education system nowadays. Artificial 
Intelligence has not only made the acquisition of knowledge engaging, simple and 
accessible, but has also provided innovative opportunities to make it even more 
personalized and customized. With its help, teachers are getting accurate information 
about students' learning habits, their progress and weaknesses, enabling them to better 
adapt their teaching methods. 

   But there is also an opposite side to it, while the use of artificial intelligence in 
education comes with many benefits, it also has some negative aspects. Over-reliance 
on AI may lack the human element in education, which is important in providing 
emotional understanding and inspiration. Additionally, AI may also raise data security 
and privacy issues, which are particularly of concern when it comes to sensitive student 
information. 

   Thus, we see that the entry of artificial intelligence in education remains controversial. 
On the one hand, this provides an opportunity to make the education system more 
efficient and effective, while on the other hand, it can also have social and moral side 
effects. Therefore, it is necessary to balance the use of this technology with wisdom and 
caution, so as to maximize its benefits and minimize its potential harms. Thus, we see 
that the use of artificial intelligence in education is important but we should use it in a 
balanced manner. By making efforts in the right direction and condition, we can bring 
forth promising results. Therefore, artificial intelligence should be seen as a supporting 
tool in education, which does not replace the role of the teacher, but makes him more 
effective. 
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     dksfoM&19 ds dkj.k mRiUu ifjfLFkfr;ksa esa f'k{kk ds vckf/kr lapkyu gsrq 

v‚uykbu f'k{k.k ,dek= fodYi ds :i esa LFkkfir gqvkA bl vof/k esa f'k{kdksa }kjk 

lapkfyr v‚uykbu fjeksV f'k{k.k ds nkSjku fo|kfFkZ;ksa esa lfØ;rk ,oa lkekftd 

varfdZz;k dk vHkko lekU;r% egRoiw.kZ pqukSfr;k¡ jgha gSa ftuds fuokj.k gsrq f'k{kdksa }kjk 

fofHkUu çdkj ds uokpkj ,oa ç;ksx fd, x,A çLrqr 'kks/k bUgha pqukSfr;ksa ds e/; 

'kks/kdrkZ }kjk f'k{kd f'k{kk dk;ZØe ds lanHkZ esa iw.kZ fd, x, fØ;kRed 'kks/k ds ,d 

pØ dks of.kZr djrk gSA v‚uykbu fjeksV f'k{k.k dks lanHkZ fo'ks"k esa le)̀ djus gsrq 

la'kksf/kr v‚uykbu fjeksV f'k{k.k dks ifjdfYir fd;k x;kA bl  la'kksf/kr v‚uykbu 

fjeksV f'k{k.k dk fØ;kUo;u djrs gq, mlds çHkkfodrk dh tk¡p dh x;hA fofHkUu 

L=ksrksa ls çkIr vk¡dM+ksa ds f=Hkqtu }kjk bl la'kks/ku dks çHkkoh ik;k x;kA 
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orZeku esa f'k{kk ds lkFk lwpuk ,oa lEçs"k.k rduhdh ¼vkbZålhåVhå½ ds ;qXeu rFkk ,dhdj.k 

,d lkoZHkkSfed ç?kVuk gS ftlus ikjEifjd vuqns'ku vfHkdYi dks le`) djus ds lkFk&lkFk 

uohu vuqns'ku vfHkdYiksa ¼;Fkk v‚uykbu ,oa CysUMsM vfHkdYi½ dks vkdj fn;k gSA 

dksfoM&19 ds dkj.k mRiUu gq, ifjfLFkfr;ksa esa] tgka vf/kdka'k lkekftd ,oa vkfFkZd 

xfrfof/k;k¡ vo#) gks x;ha] f'k{kk dh çfØ;k vck/; xfr ls pyk;eku jgh gSA jk"Vªh; ,oa 

oSf'od vkink ds bl dky esa v‚uykbu fjeksV f'k{k.k1 ds ek/;e ls f'k{kdksa us f'k{kk dh 

çfØ;k dks vckf/kr pyk;eku cuk, j[kkA f'k{kk ds {ks= esa bl lQyrk ds ihNs bUVjusV ds 

ns'kO;kih ra= dh miyC/krk dk ,d cM+k ;ksxnku jgk gSA v‚uykbu fjeksV f'k{k.k dh 

lQyrk dks lqfuf'pr djus esa Hkkjr ljdkj dh 'kSf{kd uhfr;ksa ;Fkk uS'kuy fe'ku v‚Q 

,tqds'ku F: bUQesZ'ku ,aM dE;wfuds'ku VsDu‚yksth ¼,uå,eåbZåvkbZålhåVhå½ ds varxZr 

çkIr lQyrkvksa dh Hkh egrh Hkwfedk jgh gSA f'k{kk ea=ky;] Hkkjr ljdkj ,oa Hkkjr ljdkj 

ds 'kS{kf.kd laLFkkvksa ds ç;klksa ls fodflr ,oa çcaf/kr fofHkUu lalk/ku tSls fd bZ&Kkudks'k] 

bZ&ihth ikB'kkyk bR;kfn dh Hkwfedk fuf'pr rkSj ij vfr egRoiw.kZ jgh gSA bl lQyrk esa 

f'k{kdksa dh vfHkuo'khyrk Hkh vR;ar ljkguh; jgh gS ftUgksaus vkdfLed tUes bl vkinkdky 

esa f'k{kk ,oa rduhdh ds fofHkUu la;ksxksa ds ek/;e ls v‚uykbu fjeksV f'k{k.k ds dk;Z dks 

tkjh j[kkA   

;|fi v‚uykbu fjeksV f'k{k.k us f'k{kk ds fujarjrk dks cuk, j[kk ijarq f'k{kdksa ,oa fo|kfFkZ;ksa 

dks fofHkUu çdkj ds pqukSfr;ksa dk lkeuk Hkh djuk iM+kA fofHkUu çdkj ds pqukSfr;ksa ds e/; 

v‚uykbu d{kkvksa esa f'k{k.k&vf/kxe lEcaf/kr leL;k,¡ Hkh 'kkfey Fkh ftudk fuokj.k f'k{kdksa 

}kjk lanHkZ fo'ks"k esa miyC/k lalk/kuksa ,oa viuh var–Zf"V ,oa le> ds vuq:i fd;k x;kA ,sls 

gh d{kkxr f'k{k.k&vf/kxe lEca/kh leL;kvksa ds i`"BHkwfe esa f'k{kd&f'k{kk esa 'kks/kkFkhZ }kjk 

çpfyr v‚uykbu fjeksV f'k{k.k dks la'kksf/kr fd;k x;k ,oa fØ;kRed 'kks/k ds ek/;e ls bl 

la'kks/ku ds çHkkfodrk dks LFkkfir djus dk ç;kl fd;k x;kA  

     'kks/k&lUnHkZ f'k{kk ladk; esa ch0,M0 dk;ZØe ds f}rh; lsesLVj esa pkj ¼04½  ØsfMV ,oa 

pkSalB ¼64½ ?kaVksa ds vuqns'kukRed xfrfof/k;ksa okys foKku f'k{k.k uked dkslZ ls lEcaf/kr 
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v‚uykbu fjeksV f'k{k.k FkkA bl dkslZ esa dqy NIiu ¼56½ fo|kFkhZ ukekafdr Fks ftuesa iq#"k 

,oa efgyk fo|kFkhZ nksuksa 'kkfey FksA d{kk ds lapkyu gsrq xwxy&ehV dk mi;ksx fd;k tkrk 

Fkk ,oa vf/kxe lkefxz;ksa vFkok lkefxz;ksa ds fyad bR;kfn lk>k djus ds fy, xwxy Dykl:e 

dh lgk;rk yh tkrh FkhA vlkbuesaV ds dk;ksaZ dks Hkh fo|kFkhZ xwxy Dykl:e ij gh çLrqr 

djrs FksA     

'kks/k leL;k dh O;qRifÙk  

fØ;kRed 'kks/k ds fØ;kUo;u ls iwoZ leL;k dks xgurk ds lkFk vUos"k.k djuk vko';d gksrk 

gS D;ksafd leL;k ds xgu fo'ys"k.k ds }kjk gh çFker% leL;k dks mlds fof'k"V :i esa 

fpfUgr fd;k tk ldrk gS ,oa f}rh; leL;k ds lek/kku gsrq lS)kafrd ,oa O;kogkfjd :i ls 

mi;qä lek/kku dh ifjdYiuk dh tk ldrh gSA  

       'kks/k dk;Z esa leL;k dk L=ksr dksfoM&19 ds nkSjku 'kks/kkFkhZ }kjk çFke pj.k esa 

lapkfyr v‚uykbu fjeksV f'k{k.k FkkA v‚uykbu fjeksV f'k{k.k ds varxZr 'kks/kkFkhZ }kjk 

le;&lkj.kh ds vuqlkj lIrkg esa rhu ¼03½ fnu xwxy&ehV ij d{kkvksa dk lapkyu fd;k 

x;k Fkk ,oa vf/kxe lkefxz;ksa vFkok muds fyaDl dks xwxy Dykl:e ij lk>k fd;k x;k 

FkkA l=h; dk;Z ¼vlkbuesaV½ eq[;r: fyf[kr dk;Z Fks ftls fo|kFkhZ xwxy Dykl:e ij 

viyksM djrs FksA rkRdkfyd ,oa lqfo/kkiw.kZ lEçs"k.k gsrq fo|kfFkZ;ksa ds lewg ds fy, 

OgkV~l&,sIi ek/;e dk ç;ksx fd;k x;k FkkA mijksä v‚uykbu fjeksV f'k{k.k ds nkSjku 

'kks/kkFkhZ }kjk fj¶ysfDVo tuZy ds ek/;e ls vius vuqHkwfr;ksa ,oa fo|kfFkZ;ksa ds }kjk 

vukSipkfjd nwjHkk"k lEçs"k.k ls feyh çfriqf"V;ksa dk ladyu fd;k x;kA 

    'kks/k iwoZ&ladfyr vlajfpr vk¡dM+ks ds fo'ys"k.k }kjk v‚uykbu fjeksV f'k{k.k esa 

fo|kfFkZ;ksa dh Hkkxhnkfjrk le;&le; ij iwNs tkus okys ç'uksa dk mÙkj nsus rd lhfer ik;k 

x;kA pw¡fd jpukoknh vf/kxe mikxe2 esa fo|kfFkZ;ksa dh fØ;k'khyrk ,oa muds }kjk Kku dh 

jpuk egRoiw.kZ gksrk gSA vr% fØ;k'khyrk ls rkRi;Z f'k{k.k vf/kxe çfØ;k esa fo|kfFkZ;ksa dh 

lfØ; Hkkxhnkjhrk ls gSA bl dkj.k vuqns'ku vfHkdYi esa fo|kfFkZ;ksa dh vfØ;k'khyrk ,d 

pqukSrh gS ftldk mYys[k vU; 'kks/kdrkZvksa us Hkh fd;k gS3A  

mijksä vk¡dM+ksa ls lapkfyr v‚uykbu fjeksV f'k{k.k esa fo|kfFkZ;ksa ds e/; lkekftd varfdZz;k 

ds vHkko dk Hkh irk pykA bl vHkko ds dkj.k mRiUu gksus okys lkekftd vyxko dh 

leL;k dks dbZ 'kks/kkfFkZ;ksa us igpku dh gS4A tks ,dkdhiu ds  Hkko dks tUe nsrk gS vkSj 
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vf/kxe esa vojks/k mRiUu djrk gS5]6A bu leL;kvksa ds fuokj.k gsrq f'k{k.k dk;ksaZ esa 

lgdkjh&vf/kxe vuqHkoksa dk lekos'ku lkekftd var:fØ;k ,o fo|kFkhZ ds  fØ;k'khyrk 

nksuksa dks c<+kus dk ,d çHkkoh ;qfä gS7]8A vlajfpr vk¡dM+ksa ds ek/;e ls fo|kfFkZ;ksa dks fn, 

tkus okys lf=; dk;ksaZ ¼vlkbuesaV½ ds çfr v#fp ,oa bls ,d vFkZghu dk;Z ds :i esa ns[kus 

dh çòfÙk dk Hkh irk pykA eqä f'k{kk ds {ks= esa gq, 'kks/k dk;Z vDlj fo|kfFkZ;ksa esa 

vlkbuesaV lEcaf/kr v#fp dks bafxr djrs gS9A  

      çLrqr leL;kvksa] lkfgR; losZ{k.k ,oa f'k{kd ds :i esa 'kks/kkFkhZ ds var–Zf"V;ksa dks 

vk/kkj cukrs gq, çLrqr 'kks/k dk;Z gsrq fuEu ekU;rkvksa dks Loohdkj fd;k x;k  

● fo"k;oLrq dks lf=; dk;Z ds :i esa fo|kfFkZ;ksa dks vkoafVr dj bu dk;ksaZ ds çfr 

mudh #fp dks c<+k;k tk ldrk gSA ;gk¡ fo"k;oLrq ls rkRi;Z ikBîØe esa mYysf[kr fo"k; 

lEcaf/kr çdj.kksa ,oa mi&çdj.kksa ls gSA 

● vf/kxe dh çfØ;k esa fo|kfFkZ;ksa dh lfØ;rk vge gSA Lo&vf/kxe ç.kkyh esa 

fo|kfFkZ;ksa dk vf/kxe dh çfØ;k esa lfØ; gksuk vko';d gSA lkFk gh lkFk Lo&vf/kxe }kjk 

fo|kfFkZ;ksa esa Lo&fofu;fer vf/kxe dkS'kyksa ¼lsYQ jsxqysVsM yfuaZx fLdYl½ dk fodkl fd;k 

tk ldrk gS10]11Avr% fo|kfFkZ;ksa ds lØh;rk dks lqfuf'pr djus ds fy, l=h; dk;Z dk 

iqufoZU;klu dj mls Lo&vf/kxe dk;Z ds :i esa çLrqr fd;k tkuk ,d lkFkZd fodYi gSA  

● lgdkjh&vf/kxe vuqHko ls rkRi;Z nks vFkok nks ls vf/kd fo|kfFkZ;ksa dk vkilh 

lg;ksx ds ek/;e ls vf/kxe dk;Z dks iwjk djus ls gSA ;g laKkukRed fodkl ds lkFk&lkFk 

lekthdj.k ,oa lg;ksx lEca/kh dkS'kyksa ds ;qfXer mís';ksa dh çkfIr ls lEcaf/kr gS12 ftldh 

odkyr lHkh Lrj ds d{kkvksa gsrq fd;k tkrk gSA vr% fo|kfFkZ;ksa ds lewg dks l=h; dk;Z 

fufnZ"V djrs gq, mUgsa lgdkjh&vf/kxe gsrq rRij fd;k tk ldrk gSA  

● fo"k;oLrq dks l=h; dk;Z ds :i esa iqufoZU;kflr djus ds fy, Lo&vf/kxe ,oa 

lgdkjh&vf/kxe ds fefJr çk:i dks ç;ksx esa yk;k tk ldrk gSA fefJr çk:i ls rkRi;Z 

,d gh vf/kxe&vuqHko ds vfHkdYi esa nksuksa rRoksa dks ,d lkFk lfEefyr djus ls gSA  

fu"d"kZ ds :i esa çLrqr 'kks/k dh leL;k 'kks/k lanHkZ esa çpfyr v‚uykbu fjeksV f'k{k.k ds 

la'kks/ku }kjk mlesa fo|kfFkZ;ksa ds fØ;k'khyrk ,oa muds e/; lkekftd varfdZz;k dks lqfuf'pr 

djrs gq, la'kksf/kr v‚uykbu fjeksV f'k{k.k ds çHkkfodrk dk v/;;u djuk FkkA pw¡fd 
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fØ;kRed 'kks/k fØ;kRed ifjdYiuk ds funsZ'ku esa lEikfnr fd;k tkrk gS] vr% çLrqr 'kks/k 

esa fuEu fØ;kRed ifjdYiuk dk fuekZ.k fd;k x;k:  

fo"k;oLrq dks Lo&vf/kxe ,oa lgdkjh&vf/kxe vk/kkfjr l=h; dk;Z ds :i iqufoZU;kflr 

djus ij v‚uykbu fjeksV f'k{k.k esa fo|kfFkZ;ksa dh Hkwfedk lØh; gksxh ,oa os lkekftd 

varfdZz; esa layXu gksaxsA 

    fØ;kRed 'kks/k v/;kidksa ds lrr is'ksoj fodkl dks lqfuf'pr djrk gS13A vkbZ0lh0Vh0 

;qfXer vuqns'ku&vfHkdYi esa uokpkj gsrq fØ;kRed 'kks/k ,d O;ogkfjd fodYi gksrk gSA 

vkerkSj ij fØ;kRed 'kks/k gsrq iwoZ&ç;ksxkRed 'kks/k vfHkdYi dks viuk;k tkrk gS14A pw¡fd 

çLrqr 'kks/k lanHkZ fo'ks"k esa la'kksf/kr v‚uykbu fjeksV f'k{k.k ds çHkkfodrk ls lEcaf/kr Fkk vr% 

fØ;kRed 'kks/k dks mi;qä fodYi ekurs gq, bl fof/k dk ç;ksx fd;k x;kA iwoZ&çk;ksfxd 

'kks/k of/k ds varxZr ou&'k‚V dsl LVMh vfHkdYi dks çLrqr 'kks/k dk;Z gsrq viuk;k x;k15A  

çLrqr v/;;u fo'ofo|ky; Lrj ds ch0,M0 dk;ZØe esa f}rh; lsesLVj ds HkkSfrd foKku 

f'k{k.k uked dkslZ ds 76 fo|kfFkZ;ksa ij fd;k x;k ftUgsa çLrqr 'kks/k gsrq çfrHkkxh ds :i esa 

p;fur fd;k x;k FkkA  

 fØ;kRed 'kks/k esa çk;: ,d ls vf/kd L=ksrksa ls vkadM+ksa dk ladyu fd;k tkrk 

gS16A çLrqr fØ;kRed 'kks/k esa vkadM+ksa dk ladyu v½ vfHkof̀Ùk Ldsy c½ js¶ysfDVo tuZy l½ 

vlajfpr lk{kkRdkj ds ek/;e ls fd;k x;kA vfHko`fÙk Ldsy esa dqy lksyg in Fks tks pkj 

lc&Ldsy esa cjkcj foHkä fd;s x, Fks ¼lkekftd var:fØ;k lao/kZu] Lo&vf/kxe layXurk] 

larks"kçn vuqHko] vkSj vlkbuesaV&lkFkZdrkA mijksä ekiuh esa çR;sd in ds lkFk ,d rhu 

fcanqvksa okyk Ldsy layXu fd;k x;k ¼lger] dg ugha ldrs vkSj vlger½A bl  çdkj ls 

çR;sd lc&Ldsy ij vf/kdre 12 vkSj U;wure 04 vda çkIr fd;k tk ldrk Fkk- çR;sd 

lc&Ldsy gsrq vkn'kZ e/;kad vkB ¼08½ Fkk ¼vf/kdre 12 ,oa U;wure 4 ds vk/kkj ij½A 

'kks/kkFkhZ }kjk fy[ks x, fj¶ysfDVo tuZy ds çfof"V;ksa dks voyksdu lEcaf/kr vkadM+ksa ds :i 

esa ç;qä fd;k x;kA vlajfpr lk{kkRdkj dks fo|kfFkZ;ksa ds fopkjksa dks ladfyr djus ,oa 

vfHko`fÙk ekiuh ij muds vuqfØ;kvksa ds Li"Vhdj.k gsrq ç;qä fd;k x;kA  
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fØ;kRed 'kks/k ,d gLr{ksi ¼baVjosa'ku½ vk/kkfjr 'kks/k gksrk gSA çLrqr 'kks/k esa la'kksf/kr 

v‚uykbu fjeksV f'k{k.k  gLr{ksi ds :i esa fØ;kfUor fd;k x;kA la'kksf/kr v‚uykbu fjeksV 

f'k{k.k  'kks/k leL;k ds fo'ys"k.k] lkfgR; losZ{k.k ,oa 'kks/kkFkhZ ds Lo;a ds vuqHkoksa ij vk/kkfjr 

FkkA bl la'kksf/kr v‚uykbu fjeksV f'k{k.k dk uke mlds fofHkUu pj.kksa dh fo'ks"krkvksa dks 

/;ku esa j[krs gq,  ,sIIl vfHkdYi ¼,0ih0ih0,l0 vfHkdYi½ j[kk x;kA la'kksf/kr v‚uykbu 

fjeksV f'k{k.k ds pkj çeq[k pj.k fuEuor FksA 

d½ vlkbfuax vFkok dk;Z fufnZ"V djuk ¼,s½:  çFke pj.k esa fo|kfFkZ;ksa ds lewg dks pkj 

lnL;ksa ds NksVs lewg esa foHkä fd;k x;k ,oa çR;sd lewg dks dkslZ ls pqus x, bdkbZ ls ,d 

çdj.k vkoafVr fd;k x;kA çdj.k dk fo'ys"k.k pkj mi&çdj.kksa esa fd;k x;k ,oa çR;sd 

mi&çdj.k dks lewg ds ,d lnL; dks vkoafVr fd;k x;kA 

[k½ çhiSjs'ku vFkok rŞ ;kjh djuk ¼ih½: fo|kfFkZ;ksa  }kjk vius&vius legwksa esa lg;ksxi.kwZ 

rjhds ls fofHkUu mi&çdj.kksa dk Lov/;;u fd;k x;k ,oa eksckby ds tfj;s os ,d nqljs ls 

vius vius fopkjksa dks lk>k djrs FksA Lo&v//¸;u gsrq f'k{kd }kjk xwxy Dykl:e ij iwoZ 

dh Hkk¡rh gh f'k{kd fufeZr vFkok vU; L=ksrksa ls fpfUgr lalk/kuksa ds fyaDl lk>k fd;s x, 

FksA çR;sd lnL; }kjk vius vius miçdj.k lEcaf/kr vkys[k ,oa ikoj i‚baV rS;kj fd;k 

x;kA bl pj.k ds fofHkUu dk;ksaZ dks fo|kfFkZ;ha us d{kk esa vkus ls iwoZ iwjk djrs FksA 

x½ çstsaVs'ku vFkok çLrqfrdj.k ¼ih½: bl  pj.k esa ,d lewg ds lnL;ksa }kjk mi&çdj.k 

lEcaf/kr fo"k;oLrq dks d{kk esa xwxy ehV ij LØhu 'ks;j ds fodYi dks pqurs gq, ikoj i‚baV 

ds ek/;e ls çLrqr fd;k x;kA çR;sd miçdj.k ds çLrqrhdj.k ds mijkUr vU; lewg ds 

lnL;ksa ds lkFk varfdZz;k gsrq volj çnku fd;k tkrk jgkA bl pj.k dk l¥~pkyu f'k{kd 

}kjk fd;k tkrk FkkA 

?k½ lIyhesaVs'ku vFkok  lao/kZu ¼,l½] pkSFks ,oa vafre pj.k esa f'k{kd }kjk ml fnu ds çdj.k 

dk laf{kIr ,oa O;ofLFkr O;k[;ku çLrqr fd;k tkrk FkkA bl O;k[;ku esa mu ç'uksa ,oa 

fopkjksa dks Hkh lfEefyr fd;k tkrk Fkk ftldk larks"ktud Li"Vhdj.k lewg ds lnL; ugha 

ns ikrs FksA   

fp= la[;k 1% ,IIl vfHkdYi  

fo'ys"k.k ,oa ifj.kke  

v½ vfHko`fÙk ekiuh ls çkIr vkadM+ksa dk fo'ys"k.k  
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,sIIl vfHkdYi ij fo|kfFkZ;ksa ds vfHkof̀Ùk lEcaf/kr vkadM+ksa dks lkj.kh la[;k 01 esa çLrqr fd;k 

x;k gSA 

lkj.kh la[;k 1% vfHkof̀Ùk ekiuh ij çkIrkadksa dk fo'ys"k.k¼n ¾ 46½ 

Øe la[;k  lwpd vkn'kZ 

lwpd e/;kad çkIr e/;kad prqFkkaZ'k 

fopyu çkIrkad 08 ;k vf/kd ikus okys fo|kfFkZ;ksa dh la[;k 

1- var:fØ;k lao/kZu 08 09 01 36 

2- Lo&vf/kxe layXurk 08 10 01 29 

3- larks"kçn vuqHko 08 09 01 29 

4- vlkbuesaV çHkkfodrk 08 11 01 31 

çR;sd lwpd ij vf/kdre ,oa U;wure çkI; vad 12 vkSj 4 Fkk ftldk vkn'kZ e/;kad 08 

FkkA mijksä fo'ys"k.k ls Li"V gksrk gS fd rhu pkSFkkbZ ¼75%½ fo|kfFkZ;ksa ds çkIrkadksa dk e/;kad 

lHkh lwpdksa ij lwpd ds vkn'kZ e/;kad 08 ls vf/kd FkkA var:fØ;k ,oa larks"kçn lwpdksa ds 

lanHkZ esa rhu&pkSFkkbZ fo|kfFkZ;ksa dk çkIrkad 08 ls vf/kd rFkk Lo&vf/kxe ,oa vlkbuesaV 

çHkkfodrk lwpdksa ds lanHkZ esa rhu pkSFkkbZ fo|kfFkZ;ksa ds çkIrkad 09 ls vf/kd çkIr gqvkA iqu% 

08 ls vf/kd çkIrkad okys fo|kfFkZ;ksa dh la[;k varfdZz;k lc&Ldsy ij  36 ¼78%½] 

Lo&vf/kxe lcLdsy ij 29 ¼63%½] larks"kçn vuqHko lcLdsy ij 29 ¼63%½ ,oa vlkbaesaV 

lkFkZdrk ij 31 ¼67%½ FkhA vr: vfHkof̀Ùk Ldsy ij çkIr vkdM+ksa ds  fo'ys"k.k }kjk ;g Li"V 

gksrk fd ,sIIl vuqns'ku&vfHkdYi ds fofHkUu lc&Ldsy ij fo|kfFkZ;ksa dh vfHko`fÙk ldkjkRed 

çkIr gqbZA 

fp= la[;k 2 % e/;kad 08 ,oa mlls vf/kd çkIrkadksa dh vko`fÙk 

c½ tuZy çfof"V;ksa dk fo'ys"k.k  

tuZy çfof"V;ksa dk vkxeukRed fo"k;oLrq fo'ys"k.k fd;k x;k17A tuZy ds çR;sd çfof"V 

dks ,d bdkbZ ds :i esa fpfUgr fd;k x;kA dqy 103 çfof"V;ksa çkIr gqbZa Fkh ftues ls 78 

çfof"V;ksa dks fo'ys"k.k gsrq p;fur fd;k x;k tks gLr{ksi ds nkSjku fo|kfFkZ;ksa ds lkekftd 

varfdZz;k ,oa Lovf/kxe esa muds layXurk ls lEcaf/kr FksA çfof"V;ksa dks Lohdk;Z ¼59 

çfof"V;ka½ ,oa vLohdk;Z ¼19 çfof"V;ka½ uked nks oxksaZ esa fo'ysf"kr fd;k x;kA 

fp= la[;k 3 % tuZy çfof"V;ksa dk fo'ys"k.k  
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Lohdk;Z çfof"V;ka ds iqu% fo'ys"k.k }kjk iqu% rhu dwV ladsrd çkIr gq, ;Fkk l=h; dk;Z ¼13 

çfof"V;k¡½] Lo&vf/kxe ¼21 çfof"V;k¡½ ,oa var%fØ;kRed vf/kxe ¼25 çfof"V;k¡½A vLohdk;Z 

çfof"V;ka ds fo'ys"k.k }kjk v#fp ¼08 çfof"V;k¡½] ,oa vR;f/kd dk;Zcks> ¼11 çfof"V;k¡½ uked 

dwV ladsrd çkIr gq,A 

fp= la[;k 4 % tuZy esa ldkjkRed çfof"V;ksa dk fo'ys"k.k  

              

Li"Vr% fo|kfFkZ;ksa ds O;ogkj ls lEcaf/kr tuZy çfof"V;ka la'kksf/kr v‚uykbu fjeksV f'k{k.k dh 

çHkkfodrk dks O;ä djrs gSaA la'kksf/kr v‚uykbu fjeksV f'k{k.k esa lf=; dk;Z ds u, çk:i 

ds çfr fo|kfFkZ;ksa esa #fp ns[kus dks feyk tks Lovf/kxe esa muds layXurk dks O;ä djrk gSA 

lewg vf/kxe volj ds dkj.k fo|kfFkZ;ksa ds varjfØ;k dh iqf"V çfof"V;ksa ds ek/;e ls gksrh 

gS tks Li"Vr% la'kksf/kr v‚uykbu fjeksV f'k{k.k }kjk vius mís'; çkfIr esa mlds lQyrk dks 

LFkkfir djrk gSA   

l½ vlajfpr lk{kkRdkj ls çkIr vkadM+ksa dk fo'ys"k.k -  

     vlajfpr lk{kkRdkj }kjk pkj ¼n ¾ 04½ fo|kfFkZ;ksa ls vfHkdYi ds lUnHkZ esa muds 

vuqHkoksa dks ,oa blds lao/kZu gsrq lq>ko dks tkuus dk ç;kl fd;k x;kA lEcaf/kr fo|kfFkZ;ksa 

ds fopkjksa dks fp= la[;k 04 vkSj 05 ds ek/;e ls çLrqr fd;k x;k gSA 

      lk{kkRdkj lanfHkZr vkadM+ksa dk fo'ys"k.k tuZy çfof"V ,oa vfHkof̀Ùk ekiuh ls çkIr 

ifj.kkeksa dh iqf"V djrk gSA pkjksa fo|kfFkZ;ksa ¼07 vuqfØ;kvksa ds ek/;e ls½  dk ekuuk Fkk fd 

la'kksf/kr v‚uykbu fjeksV f'k{k.k fo|kfFkZ;ksa ds fy, lØh; vf/kxe vuqHko ds volj çnku 

djrk gSA rhu fo|kFkksZ;ksa us ¼05 vuqfØ;kvksa ds ek/;e ls½ bl ckr ds iqf"V dh fd la'kksf/kr 

v‚uykbu fjeksV f'k{k.k ds ek/;e ls mUgsa Lo&vf/kxe ,oa lgdkjh&vf/kxe dh çfØ;k esa 

layXurk dk volj feykA  lHkh fo|kfFkZ;ksa us ¼07 vuqfØ;kvksa½ vlkbuesaV ds iqufoZU;klu ,oa 

mlds vuqns'ku xfrfof/k esa ifjofrZr fd;s tkus ds ç;kl dh ç'kalk djrs gq, Lo&vf/kxe esa 

mlds egRoiw.kZ Hkwfedk dks vuqeksfnr fd;k gSA 

fp= la[;k 5 % lk{kkRdkj lEcaf/kr vkadM+ksa dk fo'ys"k.k ¼n¾ 04½ 

     Øslosy18 MsVk f=Hkqtu dh çfØ;k dks 'kks/k ls çkIr vk¡dM+ksa ds lR;kiu ds ,d O;kid 

fof/k ds :i esa ns[krs gSA muds vuqlkj f=Hkqtu ds fofHkUu çfØ;kvksa esa ,d çfØ;k vk¡dM+ksa 
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ds ;qXeu dk gSA fØ;kRed 'kks/k esa f=Hkqtu ,d lkekU; fof/k gSA mnkgj.k ds fy, ç'ukoyh 

ls çkIr vk¡dM+ksa dks vkSj lk{kkRdkj ds }kjk çkIr lk{;ksa dk f=Hkqtu dj fu"d"kZ ds 

fo'oluh;rk dks c<+k;k tk ldrk A  

        çLrqr 'kks/k dk;Z esa f=Hkqtu dks rhu fofHkUu L=ksrksa ls çkIr vk¡dM+ksa ds ek/;e ls 

fd;k x;kA vfHkof̀Ùk ekiuh fo|kfFkZ;ksa ds ldkjkRed vfHkof̀Ùk dks çnf'kZr djrs gSaA ogha tuZy 

çfof"V;ksa dk fo'ys"k.k la'kksf/kr v‚uykbu fjeksV f'k{k.k ds nkSjku fo|kfFkZ;ksa esa vfHkçsj.kk] 

Lovf/kxe esa mudh layXurk ,oa vf/kxe esa muds lfØ;rk dks çnf'kZr djrk gSA vr% tuZy 

dh çfof"V;k¡ fo|kfFkZ;ksa ds ldkjkRed vfHkof̀Ùk ds lkFk ifjiq"V gksrs gq, mldh O;k[;k djrk 

gSA iqu% lk{kkRdkj ds lk{; Lovf/kxe] lfØ; vf/kxe ,oa lgdkjh&vf/kxe gsrq la'kksf/kr 

v‚uykbu fjeksV f'k{k.k  lkFkZd çLrqr gksrk gSA lk{kkRdkj ds ifj.kke iqu% la'kksf/kr 

v‚uykbu fjeksV f'k{k.k  lEcaf/kr fØ;kRed ifjdYiuk dh iqf"V djrk gSA  

fofHkUu L=ksrksa ls çkIr ifj.kkeksa dks lkj.kh la[;k esa çLrqr fd;k x;k gS % 

lkj.kh la[;k 2 % ifj.kkeksa dk lkjka'k  

fØ;kRed ifjdYiuk: la'kksf/kr çk:i ds vuqlkj v‚uåfjåf'kå dk;Z dks fØ;kfUor djus ij 

fo|kfFkZ;ksa dks lØh; ,oa lkeftd varfdZz; vk/kkfjr vf/kxe vuqHkoksa esa layXu fd;k tk 

ldrk gSA 

 vk¡dM+ksa ds L=ksr  

 vfHkof̀Ùk ekiuh  js¶ysfDVo tuZy  lk{kkRdkj 

ifj.kke  la'kksf/kr v‚åfjåf'kå ds fofHkUu igywvksa ¼lkekftd var:fØ;k 

lao/kZu]Lo&vf/kxe layXurk larks"kçn vuqHko vkSj vlkbuesaV&lkFkZdrk½ ds lkis{k fo|kfFkZ;ksa 

dh vfHkof̀Ùk ldkjkRed çkIr gqbZA 

 tuZy ds 78 çfof"V;ksa esa dqy 59 çfof"V;ksa esa  la'kksf/kr v‚åfjåf'kå ds nkSjku 

fo|kfFkZ;ksa esa vfHkçsfjr vf/kxe] Lovf/kxe ,oa fo|kfFkZ;ksa ds e/; varfdZz;kRed vf/kxe dk 

mYys[k feyrk gS tks bl la'kks/ku dks lhdk;Z cukrs gSaA lHkh fo|kFkhZ ¼04½ us la'kksf/kr 

v‚åfjåf'kå dks lfØ;rk c<+kus esa lgk;d ekukA 

03 fo|kfFkZ;ksa us bls Lovf/kxe gsrq ,oa lg;ksxiw.kZ vf/kxe esa lgk;d ekukA 

lHkh fo|kfFkZ;ksa us vlkbuesaV dk;Z ds iqufoZU;klu dk Lokxr fd;kA 
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● lHkh L=ksrksa ls çkIr vk¡dM+s dk ,d nwljs ls ifjiq"V gksuk] 'kks/k ls çkIr vk¡dM+ksa ds 

çek.khdj.k dks LFkkfir djrs gSA  

● la'kksf/kr v‚uåfjåf'kå ds nkSjku fo|kfFkZ;ksa dks lgdkjh vf/kxe vuqHkoksa esa layXu 

fd;k tk ldrk gSA  

● la'kksf/kr v‚uåfjåf'kå ds nkSjku fo|kfFkZ;ksa esa varfdZz;k dks mUur fd;k tk ldk gSA  

● vr% çLrqr 'kks/k lUnHkZ esa fØ;kRed 'kks/k Loh—r gksrk gS ,oa  

● Rofjr çfriqf"V çnku dj ,oa Lo&vf/kxe gsrq fo|kfFkZ;ksa ls fuL;afnr vf/kxe lkexzh 

dks lk>k djrs gq, la'kksf/kr  v‚uåfjåf'kå dks vkSj çHkkoh cuk;k tk ldrk gSA 

mPp f'k{kk esa fj¶ysfDVo ;k fparu Lrj ds f'k{k.k dh odkyr dbZ n'kdksa ls dh tk jgh gS 

19A vuqns'ku ds {ks= esa fØ;kRed 'kks/k fparu Lrj ds vuqns'ku dk ,d Lo:i gSA çLrqr 'kks/k 

dk;Z fparu Lrj ds f'k{k.k esa layXurk dk ,d mnkgj.k çLrqr djrk gSA çLrqr 'kks/kdk;Z ds 

}kjk mRikn ds :i esa KkukRed f'kYi ¼u‚yst vkVhZQSDV½ dks çkIr fd;k x;k tks v‚uykbu 

fjeksV f'k{k.k gsrq ,d la'kksf/kr vfHkdYi FkkA bl vfHkdYi ds ek/;e ls lkeftd vyxko 

,oa vfØ;k'khyrk ds leL;k dks lQyrkiwoZd nwj djus dk ç;kl fd;k x;kA uSR;&deZ  dh 

Hkkafr iw.kZ fd;s tkus okys lf=;iai dk;Z dks ,d u;k :i çkIr gqvk vkSj vf/kxe :ih 

vkdyu dks foLrkj feykA varr% ;g 'kks/k fØ;kRed 'kks/k ds fujarjrk dks cuk;s j[kus ds 

fy, vko';d u, 'kks/k ç'uksa vkSj laHkkoukvksa dks Hkh Li"V :i ls LFkkfir djrk gSA 

 ;|fi çLrqr 'kks/k dk;Z ,d lhfer nk;js esa lhfer lalk/kuksa ds e/;  f'k{kd ds 

vuqns'kukRed uokpkj dks çLrqr djrk gS tks f'k{kdksa ds }kjk v‚uykbu vuqns'ku ds lao/kZu 

dh fn'kk esa fd;s tkus okys lanHkZ fo'ks"k ç;klksa dh dM+h esa ,d lkFkZd ç;kl dks çfrfcafcr 

djrk gS] blds fu"d"kksaZ dk lkekU;hdj.k ugha fd;k tk ldrk gSA laLFkkxr  Lrj ij bl 

çdkj dk uokpkj vius vki esa ,d çdkj dh miyfC/k ekuh tk ldrh gS fo'ks"kdj fo'oO;kih 

egkekjh ds bl nkSj esa ftlus f'k{kk ds lEiw.kZ lajpuk dks gh iwu: ifjHkkf"kr djus dks ck/; 

dj fn;k gSA varr% bl 'kks/k dk;Z ds ek/;e ls 'kks/kdrkZ vius f'k{k.k lanHkZ esa Lo;a ds 

O;kolkf;d fodkl dks lqfufLpr djus esa lQy jgk gSA v‚uykbu fjeksV f'k{k.k dh dfe;ksa 

dks nwj djrs gq, 'kks/kkFkhZ us ,d f'k{kd ds :i esa Lo;a ds vf/kxe dks lqfufLpr djus esa 
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lQy jgkA O;kolkf;d lanHkZ esa mRiUu leL;k] mlds }kjk fd, x, la'kks/ku ,oa la'kks/ku dh 

O;kogkfjd lkFkZdrk }kjk 'kks/kkFkhZ vius f'k{k.k dkS'kyksa ds Lrj dks c<+us esa lQy jgkA  

● jkf"Vª; 'kSf{kd vuqlU/kku ,oa çf'k{k.k ifj"kn~ ¼2005½- us'kuy dfjdqye ÝseodZ 2005- 

ubZ fnYyh: jkå'kSåvuqåçåiå 

● yseksu] ,lå ,oa vU; ¼2020½- ,fDVo yfuaZx rks bEçwo LVwMsaV yfuaZx 

,Dlihfj,al bu ऍu v‚uykbu iksLVxzstq,V dkslZ- ÝafV;lZ bu ,tqdslu] 5] 
1&10- file:///C:/Users/Comp/Desktop/feduc-05-598560.pdf 

● lqgkus] vå ¼2021½- dksfoM&19 egkekjh ds nkSjku v‚uykbu xf.kr f'k{k.k ij f'k{kdksa 

dk nf̀"Vdks.k] ck/kk,¡ rFkk lek/kku] Hkkjrh; vk/kqfud f'k{kk] 41¼3½] 81&94- 

● glZ~V] chå & okYysl] vkjå & fuDlu- ,lå chå ¼2013½- n bEiSDV v‚Q 
baVjsD'ku v‚u LVwMsaV yfuaZx] jhfMax gksjkbZtu: v tuZy v‚Q yhVjslh ,aM 
ySaXost vkVZ~l] 
52¼4½).https://scholarworks.wmich.edu/reading_horizons/vol52/iss4/5 

● Øk¶V] ,u-] MkyVu] , - & xzkaV] ,e- ¼2010½- vksojdfeax vkblksys'ku bu fMLVsal 

yfuaZx: fcfYMx v  yfuaZx dE;qfuVh F: Vkbe ,aM Lisl- tuZy Q‚j ,tqds'ku- bu 

n fcYV ,uok;juesaV] 5] 27&64- http://dx.doi.org/10.11120/jebe.2010.05010027 

●  Fk‚el] ,eå ohå & dksBkjh] vkjå thå ¼2017½- dksvkijsfVo yfuaZx: ,su 
buksokfros çSfDVl Q‚j ,ugSfUlax yhMjf'ki fMfltu esfdax fLdYl F: lkbal 
Vhfpax- baVjus'kuy tuZy v‚Q ,tqdslu XLIII¼2½ 51&59- 
https://ncert.nic.in/pdf/publication/journalsandperiodicals/journalofindia
neducation/JIE_august_17.pdf 

● csV~l] ,å MCywå ¼2005½- v‚uykbu yhfuZx VwYl ,aM Vsduksyksthl- bu oh;qax ¼,M½ 

Xykscy ilZisfDVOl: fQykslksQh ,aM çSfDVl bu fMLVsal ,tqdslu]2] chftax: lsaVªy 

pkbuk lsaVªy jsfM;ks ,aM Vsyhfotu ;wfuoflZVh https://www.tonybates.ca/tonys-

publications/tonys-papers/ 

●  vkQjhnh] ,- ,sp- ¼2015½- v  LVMh v‚Q n çksCysEl ,aM b';wt buo‚YoM bu esfdax 

LVwMsaV~l vlkbuesaV ,V  ch0 ,0 ysoy- vçdkf'kr ,E0 fQy0 Fkhfll] f'k{kk ladk;] 

,0vkbZ0vks0;w0] bLykekckn- 
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● eSdye]cho¼2016½- bEçwfoax ,dsMfed jhfMax gSfcV~l bu dsfeLVªh F: f¶yfiax 
foFk vksiu ,tqds'ku fMftVy VsDLVcqd- ,-lh-,l ifCyds'ku- ACS 
Symposium Series (ACS Publications) 

● CySd] ihå & fofy;El] Mhå ¼2001½- bulkbM n CySd c‚Dl: jsftax n LVSaMMZ~l F: 

Dykl:e vlslesaV] QkbZ MsYVk dIik] 80¼2½- 

https://www.researchgate.net/publication/44836144_Inside_the_Black_Box_Raisi

ng_Standards_Through_Classroom_Assessment/citation/download.  

 

● >sax yfdu ,oa vU; ¼2016½- bQSDV~l vkQ eksckby lsYQ jsxqysVj yfuaZx vçksp vku 

LVwMsaV~l yfuaZx baxstesaV~l ,aM lsYQ jsxqysVsM yfuaZx fLdYl- bUuksos'kal bu ,tqds'ku 

,aM Vhfpax baVjus'kuy- Vsyj ,aM Ýkafll v‚uykbu- 55¼6½- 616&624- 

● peksyk] Åå ¼2018½- v/;kid f'k{kk ,oa v/;kidksa dk fujarj is'ksoj fodkl] Hkkjrh; 

vk/kqfud f'k{kk] 38¼4½] 81&92- 

● iky] jkå ¼2022 ½- LVsIl bu ,D'ku fjlp:Z v‚uykbu dkslZ bu ,D'ku fjlpZ- 

https://ciet.nic.in/swayam_actionResearch_module02.php 

● tkfoZus] çsêh¼2007½- ,D'ku fjlpZ bt flfeyj Vw fMtkbu lkbal] DokfyVh ,aM 

DokfUVVh]  fLçtj] 41] 37&54- 

● czsUuu] ,Eå & uks¶¶ds] ,lå bZå ¼1997½- ;qtsl v‚Q MsVk bu ,D'ku fjlpZ] 

dkmaVji‚baV~l] 67] 23&43- http://www.jstor.org/stable/42975238  

● osLFkw~l] vUus ,oa vU; ¼2008½- Msoyfiax F;ksjh Ý‚e daiysfDlVh fj¶ysD'kal g‚uj 

dksyScksjsfVo feDl esFkM ikfVZflisVjh ,D'ku fjlpZ LVMh] DokfyVsfVo gsYFk jhlpZ] 

lst ifCyflds'ku] 18¼5½]701&717- 

● t‚uLVu] chå &  fØLVsalu] ऍyå chå ¼2009½- ,tqds'kuy fjlpZ : DokafVVsfVo] 

DokfyVsfVo] ,aM feDLM ,çkspsl- lst: FkkmtsaM vksDl- 

● Øslosy] ts- oh-¼2012½-,tqds'kuy fjlpZ] Iykfuax daMfDVax ,aM boyq,fVx DokafVVsfVo 

,aM DokfyVsfVo fjlpZ] 259&261 
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● 'k‚u Mhå ¼1987½- ,tqdsfVax n fj¶ysfDVo çfDVluj: VqoMZ~l v fMtkbZu Q‚j Vhfpax 

,aM yfuaZx bu n çksQslal- lSu ÝkaflLdks: tksl c‚l 
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ABSTRACT  
Uttarakhand, the state popularly known as Dev Bhoomi has a multiethnic 
population spread across two geo-cultural regions: Garhwal and Kumaon. The 
state is said to be the home of five tribal communities namely Bhotiyas, Buksas, 
Jaunsaris, Rajis, and Tharus, which were enlisted in the scheduled tribes by the 
Indian constitution back in 1967. As per government records, the maximum 
tribal population resides in the state's rural areas whereas a few of them are 
settled in urban areas. This community constitutes nearly 2.9% of the states total 
population with a literacy rate of 73.9% as per census 2011. The residential areas 
of the tribal groups make them ethnically very rich but in terms of literacy they 
come across many challenges to gain quality education. Despite many 
constitutional and legal safeguards provided by the government, the community 
still faces many struggles in their day-to-day life which prohibits them from 
connecting with the mainstream areas of life, especially education. Thus, this 
paper brings to the forefront various obstacles in the path of accessing quality 
education by the scheduled tribes of Uttarakhand. It also highlights the 
government policies and framework for the betterment of the tribal students of 
the state. Considering the importance of tribal education, the paper also outlines 
a few recommendations which can help in providing quality education to the 
marginalized section of the society.  
Keywords: Uttarakhand Tribal communities, Ethnicity, Diversity, Demography, 
Language.  
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INTRODUCTION 

Education is a powerful weapon that upgrades our personality by molding us mentally, 
spiritually, and intellectually. It is a critical factor for personal and societal growth 
because when each individual is educated, the whole society gets educated. Post-
independence, the government of India focused on literary missions by covering each 
section of the society to fulfill the assumptions of the directive principles of state policy. 
The constitutional provisions of India have been very insightfully designed to protect 
the tribal communities from all forms of injustice and exploitation. The Indian 
constitution enlists various educational, cultural, economic, social, and political 
safeguards for the scheduled tribes. Where Article 342 gives power to the President to 
specify which tribal communities should be considered under Scheduled tribes in a 
state, Article 46 mandates the state to promote the educational and economic interests of 
STs. Article 15(4) makes provision for reservation in educational institutions proving 
education to be a determining factor in the socio-economic empowerment of human 
society.  

Uttarakhand, the northern Indian state, is home to several tribal communities who are 
known for their bewildering diversity in the population, habitat, modes of livelihood, 
languages and dialects etc. Considering the richness of their heritage and ethnicity, the 
centre as well as the state government have framed many schemes and constitutional 
safeguards to connect these people with the mainstream societal norms. In spite of the 
efforts made by policy makers, the tribal community continues to struggle for 
educational achievement compared to the general population. As per census 2011, the 
literacy rate of the Scheduled tribe of Uttarakhand is 73.9% (male-83.6% and female -
63.9%) which determines the possibility of improvement in female literacy. The 
UDISE+2024-2025 statistics and AISHE 2021-2022 report reveal that the tribal 
community has shown a growth in educating their children but still there is a long way 
to go. The government surveys and research studies prove that the tribal communities of 
Uttarakhand can be seen struggling with notable discrepancies in every sphere of life. 
So, it is where education can play a pivotal role in bringing such backward, 
underprivileged, and depressed classes of the society into the forefront and help in 
improving their conditions. Thus, this paper intends to investigate the root causes of the 
disparities and also propose actionable solutions to bridge the gap. 

History of Tribals 

The historical analysis mentions that, the term tribe was introduced in India by the 
colonial rulers, whereas “Adivasi” is a term coined in the 1930s by some political 
activists for indigenous people living in naturally isolated regions which are generally 
hilly and mountains. The term "tribe" has administrative and legal connotations in India. 
The word 'tribe' was originally used by British census officers, who also served as 
anthropologists, to define social categories in India between the years 1881 and 1931. 
The term 'backward tribe' was first used in the Government of India Act 1935. The 
Indian Constitution has retained the terminology; however, it has made a slight 
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modification by substituting schedule for backward (Negi, 2024). The previous studies 
indicate that officially the indigenous people of India were designated as Scheduled 
Tribes (STs) and that the term “Depressed Classes” was also used for them during 
British reign in the Indian subcontinent. But in the modern literature we often find the 
term “Adivasis” referred to the Scheduled Tribes. 

Demography of Scheduled Tribes of Uttarakhand 

Uttarakhand, located in the foothills of the Himalayas is a habitat for the notable ethnic 
group including Bhotias, Buksas, Jaunsaris, Rajis, and Tharus. According to some 
historians, the tribal communities of Uttarakhand are the earliest settlers of the region, 
having their distinctive culture and traditional ways of life. These communities are 
concentrated in the hilly and rural areas of the state and their language is mostly 
influenced by Hindi and Nepali. The five tribal communities of Uttarakhand have been 
scheduled in the Indian constitution back in 1967 (The Constitution- Uttar Pradesh- 
Scheduled Tribes Order, 1967 –C.0.78-24.06.1967). According to the Census of India 
2011, this community constitutes 2.9% of the state’s total population and 0.3% of the 
ST population of India, which numerically counts to 2, 91,903 people. The report also 
illustrates that ST population residing in rural areas (264819), is more than the 
population residing in urban areas (27084). 

All the tribal groups have some distinct features which make them easily noticeable and 
identifiable from other population. The Bhotiyas are the semi nomadic pastoralists 
whereas the Buxas, the Jaunsaris and the Tharus are agriculturalists and the Rajis are 
basically gatherers and hunters. These tribes are scattered all over the state but are 
mainly concentrated in the Jaunsar-Bawar areas of Dehradun district and the hilly areas 
of Chamoli, Pithoragarh, Uttarkashi, Uddham Singh Nagar districts. As per the 
available literature, Bhotiyas, Buxas, Rajis and Tharus depict the mongoloid racial 
characteristics in them while Jaunsaris have their roots in Mediterranean race. Buksas 
and Rajis are also enlisted in Particularly Vulnerable Tribal Groups (PVTGs) due to 
their lagging in major aspects of life. 

Fig. 1. Demographic status of Scheduled Tribes of Uttarakhand. 

Source:-Census 2011, Office of the Registrar General, India. 
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The above figure clearly depicts that 
(91342) and minimum (690)
male population is of the Jaunsari tribes 
terms of population. Also, Tharu 
maximum and minimum female population of the state.

Fig. 2. Literacy rate of Scheduled Tribes of Uttarakhand 
 

Source:- (Census 2011), Statistical Profile of Scheduled Tribes in India 2013.
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above figure clearly depicts that Tharu and Raji tribes contribute to the maximum 
690) tribal population of the state. It also shows that maximum 

male population is of the Jaunsari tribes (46020) while Raji males (366)
terms of population. Also, Tharu females (45458) and Raji females (324)
maximum and minimum female population of the state. 

Fig. 2. Literacy rate of Scheduled Tribes of Uttarakhand  

(Census 2011), Statistical Profile of Scheduled Tribes in India 2013.
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(b) Gross Enrolment Ratio (GER) by level of education of Indian Scheduled Tribes

Source:- UDISE + 2024-25 

Figure 3(a) and Figure 3 (b) depicts the gross enrolment ratio of the STs of Uttrakhand 
and All India. From the graphs it can be clearly seen that the GER of Uttrakhand STs 
(Primary =89.1, Upper Primary=82.3, Secondary=74) is less that GER of India’s STs 
(Primary = 98.8, Upper Primary = 99.5, Secondary = 81.3) at these three educational 
levels. Further, the GER of females at all educational levels (Primary =91.5, Upper 
primary = 85.2, Secondary= 76.6, Higher secondary= 71.6) is better than GER of males 
(Primary = 87.0, Upper Primary = 79.6, Secondary = 73.5 and Higher Secondary =68.4) 
of Uttarakhand.  

Fig. 4 (a) Gross Enrolment Ratio (GER) in Higher Education (18-23yrs) of 
Uttrakhand  
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Fig. 4 (b) Gross Enrolment Ratio (GER) in Higher Education (18-23yrs) of India 

 

Source:- AISHE 2021-2022 

From the above figure, 4 (a) and 4 (b) it is seen that the GER of male STs of 
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STs. The graph proves that GER of ST females (42.0) of Uttarakhand is less than the 
GER of all the females (43.7) of Uttarakhand, whereas ST male (42.1) Uttarakhand 
show more value than males (40.1) of the state. 
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Historically the tribal communities have had limited access to education due to cultural 
isolation and systematic negligence. The colonial era aggravated this problem by 
designing the formal education systems without considering the tribal contexts. 
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which promised for an inclusiveness in every sphere of life but often fell short in 
implementation. The New Education Policy 2020 clearly specifies that children from 
scheduled tribes face discriminations at various levels due to geographical and historical 
factors. It also mentions that children belonging to tribal communities often find their 
school education to be insignificant both academically and culturally.  

The challenges faced by scheduled tribe students of Uttarakhand in the path of 
education are as follows: 

Language and cultural barriers: 

Tribal children often speak their native language whereas for study instructions the 
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cultural practices and linguistic contexts of tribal people which often makes tribal 
children feel alienated from the educational system. Furthermore, the education system 
that do not reflect tribal ethnicity can make schooling irrelevant to these students. 

Gender disparities: 

Girls belonging to tribal communities confront with additional challenges in the path of 
access to education due to numerous societal norms. Empirical evidences from the field 
highlights the lack of parental support, financial problem and household responsibilities 
to be major factors limiting the access of females to education.  

Poor educational infrastructure: 

This is a significant barrier that hampers the basic right of the tribal children from being 
educated. Since tribal schools are located in far flung areas, they lack basic amenities 
like drinking water and toilets. The lack of basic schooling provisions and the required 
infrastructure (adequate classrooms, qualified teachers, study materials) aggravates the 
already existing education gap among scheduled tribes. 

Geographical isolation: 

The rough, bumpy and uneven locations of Uttarakhand as well as natural disasters like 
landslides make the establishment and maintenance of educational structure and 
transportation services a challenging task. It worsens the access to schools because most 
of the tribal children have to pass through hazardous conditions to gain education, thus 
resulting in less enrolments and more dropouts.  

Socio-economic barriers: 

Poverty creates a big hindrance in many families who are unable to afford educational 
expenses. Most of the families find it difficult to satisfy their fundamental requirements 
compelling children to contribute to household income through traditional economic 
activities, such as agriculture and labour. 

Uneducated parents: 

The illiteracy of the parents and their unawareness towards the importance of education 
plays a major role in less enrollment of the tribal students. The earlier people find it 
unworthy to be educated, because of their heritage which promises them a good 
economic status earned through their traditional works. 

Discrimination and biasness: 

Tribal students may face bullying and exploitation from their peer group leading to a 
hostile learning environment. This behavior or biasness can lower the self-esteem and 
academic performance of the tribal children discouraging them from continuing their 
basic education. 
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GOVERNMENT INITIATIVES AND POLICY FRAMEWORK 

Indigenous community or the scheduled tribes of Uttarakhand face numerous challenges 
in accessing quality education. With the support of various education schemes, the 
central as well as the state government aims to unlock the potential of these 
communities. Key government schemes running in the state for providing equal 
opportunities to empower indigenous students to achieve academic success includes: 

Pre- matric scholarship scheme: 

The scheme provides financial assistance to the scheduled tribe students studying in 
class 9 and 10. It covers expenses such as study materials and tuition fee etc for the 
students who fit under certain eligibility criteria. 

Post- matric scholarship scheme: 

The scheme supports all those ST students who want to pursue their studies beyond 
class 10th. It covers tuition fees as well as maintenance allowance only for those ST 
students who fulfill the criteria of the scheme. 

Eklavya Model Residential Schools (EMRS): 

The meritorious students belonging to scheduled tribes of Uttarakhand can take 
admissions in such schools. At present 4 EMRS are being operated in the state out of 
which, 2 are in Dehradun and 2 in Uddham Singh Nagar districts. These schools focus 
in holistic development of a child and offer free education from class 6 to 12. 

Hostels: 

For the upliftment and educational development of scheduled tribe students, the state at 
present is running girls hostel under the scheme ‘Kasturba Gandhi Residential Girls’ 
Hostel. Also recently Prime Minister Modi laid the foundation stones for the 
construction of 3 hostels under the Dharti Aaba Tribal Village Excellence campaign at 
Mana Ghingran in Chamoli, Kwansi in Dehradun and Jhhankhat of Uddham Singh 
Nagar. 

ITI institutions: 

To enhance the skills of scheduled tribe unemployed youth, the state government is 
operating 3 ITI institutes. The 2 institutes are situated in Goolarbhoj and Khatima tehsils 
of Uddham Singh Nagar and 1 in Chakrata tehsil of Dehradun. The institutions train 
their students in professions like electrician, diesel and motor mechanic, welder, suing, 
cutting, etc. 

Coaching for competitive exams: 

Coaching cum Guidance Centre which have been established under Directorate of 
Training & Employment, Uttarakhand, provides free coaching and free training in 
typing and shorthand to the candidates belonging to Scheduled Tribe students to 
enhance their skills and prepare them for job market. At present, the CCGC being run in 
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the state are: CCGC Almora, Bageshwar, Chamoli, Champawat, Dharchula, Dineshpur, 
Haldwani, Haridwar, Kotdwar, Pithoragarh, Rudraprayag, Tehri, Uttarkashi, Dehradun. 

Nishulk Ganavesh Yojana 

This is a scheme under Samagra Siksha Programme which aims to provide free uniform 
to all the girls and boys belonging to Scheduled Tribes studying in Classess 1 to 8 of 
government and government aided schools. 

Uttarakhand Tribal Sub-plan: 

Uttarakhand Scheduled Castes Sub-plan and Tribal Sub-Plan (planning, allocation and 
utilization) act, 2013 was framed to ensure the targeted allocation of funds for the 
development of scheduled tribes. This program covers many areas and one of them is on 
improving educational infrastructure, providing scholarships etc. to bridge the gap 
between tribal and other communities.  

 

RECOMMENDATIONS 

Educational challenges faced by scheduled tribe students can be solved out through the 
help of the following recommendations: 

Improve access and quality: 

It must be ensured by the state government and local authorities that ST students take 
full advantage of the Centrally sponsored and Central sector schemes like Pre metric, 
post-metric scholarships, National Fellowship and Scholarship for Higher education of 
ST students and Scholarship to the ST Students for studies abroad. Also the 
infrastructural requirements should not be neglected and a proper investment in building 
and maintaining schools in tribal areas should be made. The schools should be furnished 
with all the modern facilities which could attract the students for education and increase 
the enrolment rate. 

Establishment of residential schools: 

State Government should establish more residential schools and colleges and also work 
for co-education school in tribal areas to connect them with the mainstream of the 
society. This will also give fair chances to female students to get educated in a safe 
environment. It must be taken into account that the establishment of EMRS (Eklavya 
Model Residential Schools), funded by central government under Article 275(1) of the 
Constitution should be properly utilized and that the tribal students get benefit from it. 

Incorporate local languages: 

The local languages should be incorporated at the primary level to improve learning and 
comprehension. The curricula that incorporate cultural contexts and tribal languages 
should be developed. Teaching and learning in local languages will develop the interests 
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of the students for the education. Article 350 which speaks about giving instruction in 
mother tongue should be implemented properly. 

Recruitment and training of teachers: 

The recruitment of local teachers who have a good understanding of tribal culture 
should be encouraged and implemented. This will be beneficial for both the students 
and the teachers as extra work would not be done to understand each other. The teachers 
working in tribal schools should be trained at regular intervals to make them well-
versed in the languages and cultures of the tribal communities. This would not only help 
the teachers but also the students in their exchange of thoughts and communication. 

Develop a monitoring system: 

The state government should create a strong monitoring system that can ensure the 
effective implementation of the programs meant for scheduled tribe students. The 
monitoring system should also ensure the protection of these students from various 
kinds of social injustice and exploitation. 

Promote cultural preservation:  

The Tribal Research Institutes (TRIs) works under the centrally sponsored scheme 
“Support to Tribal Research Institutes” which aims to strengthen these institutes in their 
research and documentation needs. The funds are allotted to these institutes for the 
promotion of their unique cultural heritage through tourism and festivals.  Therefore it 
must be ensured that the funds allotted to such institutes are being utilized for the 
upgradation of tribal communities through regular records. 

Conduct awareness campaigns:  

Programs such as street drama can create a massive impact regarding the upliftment of 
tribal communities and hence, they must be encouraged by local governments. Just like 
medical and other camps being run in the country, educational awareness campaigns 
should be organized at a large scale to make the suffering community aware of their 
fundamental rights. 

Trust of tribal parents:  

The central government provides grants to different NGOs being run in the state 
through online ne application portal. Therefore with the help of such organizations, the 
state government can make efforts in contacting the tribal parents and making them 
aware of various schemes being run in the state for their welfare and upliftment without 
harming them. 

Community involvement:  

Community participation should be encouraged in school management to ensure 
responsibility and cultural relevance. The tribal parents should be given a fair chance to 
speak up for their needs and upliftment. The tribal students should actively participate in 
the ongoing programs at all educational levels to promote their traditions and culture. 



 
 
 
ISSN : 3048-6203      Volume -2| Issue -2| July - Dec 2025 
 

 www.shodhbhumi.com |  f'k{kk ,oa f'k{k.k 'kkL= fo"k; dh iwoZ lehf{kr 'kks/k if=dk  |  © SHODH BHUMI 
163 

 

 

CONCLUSION 

This research paper aspires to provide an encompassing review of the educational 
challenges faced by tribal communities in the state of Uttarakhand. It also highlights the 
background, demography, educational status, and government initiatives for improving 
tribal education. Although the educational development of scheduled tribes of 
Uttarakhand has come a long way, but still some loopholes exist which must be worked 
upon to empower this community. One and all must understand that transformation is 
not an easy process, especially in the case of the marginalized section, so we have to 
work very diligently and patiently in this field. The policymakers should also be aware 
that we cannot compel them to opt for modern reforms at the cost of losing the ethnicity 
for which they are known. 

Since the future of the nation depends on the shoulders of the youth, every individual 
must participate in this initiative. Addressing the causes of low literacy rates and the 
difficulties tribal students face while mingling with other communities can help them 
become more confident and vocal about their needs and rights.  
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iratfy fo'ofo|ky;] gfj}kj] mÙkjk[kaM] Hkkjr  

;g v/;;u gB;ksx ds 'kkL=h; xzaFkksa esa of.kZr /;ku dh vo/kkj.kk] 
vH;kl] ykHk vkSj nk'kZfud vk/kkj dks lexz :i esa çLrqr djrk gSA 
gB;ksx çnhfidk] ?ksjaM lafgrk] f'ko lafgrk] xksj{ki)fr] ;ksxcht] of'k"B 
lafgrk] gBjRukoyh ,oa fl) fl)kar i)fr tSls xzaFkksa ds vuq'khyu ls 
/;ku dh rduhdksa dk rqyukRed v/;;u fd;k x;k gSA gB;ksx çnhfidk 
esa /;ku dks uknkuqla/kku ds :i esa prqFkZ vax ds :i esa j[kk x;k gS] tgk¡ 
lekf/k dks vkRek vkSj eu dh ,d:irk crk;k x;k gSA ?ksjaM lafgrk esa 
/;ku NBk vax gS] ftlesa ewfrZ] T;ksfr vkSj czã ij dsafær LFkwy] 
T;ksfr/kZ~;ku vkSj lw{e /;ku dk o.kZu gSA f'ko lafgrk esa vkRelk{kkRdkj 
vkSj eqfä gsrq /;ku dks lk/ku crk;k x;k gS] tgk¡ T;ksfr&iqat vkSj 'kwU; 
/;ku dh çfØ;k of.kZr gSA xksj{ki)fr esa pØksa ij /;ku] ldy ¼lxq.k½ o 
fu"dy ¼fuxqZ.k½ /;ku vkSj ewyk/kkj ls vkKk pØ rd dh fof/k;k¡ nh xbZ 
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gSaA ;ksxcht esa /;ku dks dqaMfyuh tkxj.k ls tksM+k x;k gS vkSj bls 
çk.kk;ke vkfn ds lkFk vfuok;Z crk;k x;k gSA of'k"B lafgrk /;ku dks 
v"Vkax ;ksx dk lkroka vax ekurh gS] tgk¡ lxq.k /;ku esa fo".kq vkSj 
fuxqZ.k esa czã dh vuqHkwfr çeq[k gSA gBjRukoyh esa /;ku dks uknkuqla/kku 
dh çfØ;k ls tksM+rs gq, fu;e vkSj fnup;kZ dk fooj.k gSA fl) fl)kar 
i)fr esa /;ku dks lkroka vax crk;k x;k gS] tks v}SrLo:i ijekRek dh 
vuqHkwfr vkSj le–f"V dh Hkkouk ij vk/kkfjr gS ¼fl-fl-i 2-38½A ;g 
v/;;u /;ku ds 'kkjhfjd] ekufld o vk/;kfRed çHkkoksa dks ,dh—r    
–f"Vdks.k ls Li"V djrk gSA 

 gB;ksx xzaFk] /;ku rduhd] uknkuqla/kku] pØ /;ku] 
vkRelk{kkRdkj 

gB;ksx ,d çkphu ;ksx i)fr gS] tks 'kkjhfjd vkSj ekufld lk/kukvksa dk leUo; 
djds vkRecks/k vkSj czãlk{kkRdkj dh fn'kk esa ekxZn'kZu djrh gSA gB;ksx dk ,d 
egRoiw.kZ vax /;ku gS] ftls lk/kd dks vkRek vkSj ijekRek ds feyu dh voLFkk 
rd igqapkus ds fy, vfuok;Z ekuk tkrk gSA gB;ksfxd xzaFkksa esa /;ku dk foLr̀r 
fooj.k feyrk gS] tks u dsoy ekufld ,dkxzrk dk vH;kl djrk gS] cfYd 
'kkjhfjd vkSj vk/;kfRed LokLF; dks Hkh c<+kok nsrk gSA bu xzaFkksa esa /;ku dh 
fofHkUu fof/k;k¡] tSls LFkwy /;ku] T;ksfr/kZ~;ku vkSj lw{e /;ku] dk mYys[k fd;k 
x;k gS] tks lk/kd dks fofHkUu ekufld vkSj vkfRed voLFkkvksa dh vksj çoÙ̀k 
djrh gSa ¼LokRekjke] 2017] 'kekZ] 2019] vuar] 2023½A 

gB;ksx ds çeq[k xzaFk tSls gBçnhfidk] ?ksjaM lafgrk] f'ko lafgrk] vkSj xksj{ki)fr 
esa /;ku ds fofHkUu :iksa dk o.kZu fd;k x;k gS] tks lk/kd dks ekufld 'kkafr] 
vkReKku vkSj eks{k dh vksj vxzlj djrs gSa ¼frokjh] 2019, 'kadj] 2021½A bu xzaFkksa 
esa /;ku dk mís'; dsoy ekufld 'kkafr çkIr djuk ugha] cfYd 'kjhj vkSj vkRek 
ds chp lkeatL; LFkkfir djuk vkSj ije lR; dh vuqHkwfr djuk gSA ;g v/;;u 
gB;ksfxd xzaFkksa esa /;ku ds egRo vkSj mldh fof/k;ksa dh leh{kk djrk gS] tks 
lk/kd dks ;ksx dh mPpre voLFkk rd igqapkus esa lgk;d gksrs gSaA 
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1 gB ;ksx çnhfidk /;ku uknkuqla/kku ds :i esa of.kZr 

2 ?ksjaM lafgrk 1- LFkwy /;ku ¼ewfrZ&fpÙku½ 
2- T;ksfr/kZ~;ku ¼ç.koe; T;ksfr½ 
3- lw{e /;ku ¼dqaMfyuh tkxj.k½ 

3 f'ko lafgrk 1- T;ksfr&iq¥~t /;ku ¼fo|qr&T;ksfr½ 
2- 'kwU; /;ku ¼fuxqZ.k lekf/k½ 

4 xksj{ki)fr 1- ldy ¼lxq.k½ /;ku 
2- fu"dy ¼fuxqZ.k½ /;ku 
3- pØ&/;ku ¼ewyk/kkj ls vkKk o vkdk'k pØ rd½ 

5 ;ksxcht dqaMfyuh tkxj.k ls lEcfU/kr /;ku ¼uknkuqla/kku½ 

6 of'k"B lafgrk 1+- lxq.k /;ku ¼fo".kq–lk:i /;ku½ 
2- fuxqZ.k /;ku ¼fufoZdYi czã&lk{kkRdkj½ 

7 gBjRukoyh uknkuqla/kku ¼'kCn&ukn ds Øfed Jo.k }kjk 
fpÙk&y; vkSj lekf/k½ 

8 fl)fl)kar i)fr 1- uknkuqla/kku ¼'kCn&ukn ds Øfed Jo.k }kjk 
fpÙk&y; vkSj lekf/k½ 
fuxqZ.k /;ku ¼le–f"V&v}SrLo:i ijekRek dk 
lk{kkRdkj½ 

 

gB;ksx çnhfidk esa ;ksx ds dsoy pkj vax ekus x, gSa&vklu] dqaHkd] eqæk vkSj 
uknkuqla/kku ¼LokRekjke] 2017½A ;gk¡ /;ku dks Lora= vax ds :i esa u ysdj 
uknkuqla/kku ds ek/;e ls lekf/k dh vksj ys tkus okyh fof/k ekuk x;k gSA xzaFk esa 
^lekf/k* dks vusd ukeksa ls lacksf/kr fd;k x;k gS&jkt;ksx] mUeuh] y;] veuLd] 
v}Sr] lgtk vkfn ¼g-ç-4-3½A bu lHkh 'kCnksa dk vk'k; ,d gh voLFkk ls gS] tgk¡ 
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eu vkSj vkRek iw.kZ :i ls ,d gks tkrs gSaA LokRekjke th mnkgj.k nsrs gSa fd 
tSls ued ikuh esa ?kqydj ,d:i gks tkrk gS] oSls gh tc eu vkSj vkRek dh 
,drk gks tkrh gS] ogh lekf/k dgykrh gS ¼g-ç-4-4½A tc çk.k eUn gks tkrk gS 
vkSj fpÙk esa yhu gks tkrk gS] rc ;g vfopy /;ku dh vafre voLFkk ekuh tkrh 
gSA ;gh gB;ksx dh pje fLFkfr gSA 

?ksjaM lafgrk ¼2019½ ds vuqlkj gB ;ksx ds lkr vaxksa esa /;ku NBk vax gS] ftlesa 
rhu çdkj ds /;ku of.kZr gSa&LFkwy] T;ksfr/kZ~;ku vkSj lw{e /;ku A LFkwy /;ku esa 
ân; esa ve`r leqæ] jRunhi] iq"iksa ls ;qä ou] dYio{̀k] osn] if{k;ksa dh e/kqj 
/ofu] ef.keaMi vkSj b"Vnso dk /;ku djus dh dYiuk dh tkrh gSA ;g /;ku   
–';kRed vkSj çrhdkRed ek/;eksa ls fpÙk dh ,dkxzrk dks c<+krk gS ¼6-2&6-8½A 
T;ksfr/kZ~;ku esa ;ksxh ewyk/kkj pØ esa fLFkr likZdkj dqaMfyuh vkSj mlesa fo|eku 
rstLoh czã dk /;ku djrk gSA H:e/; esa fLFkr ç.koe; rst] vkReçdk'k dh 
Tokykoyh ds :i esa vuqHko fd;k tkrk gS ¼6-15&6-17½A lw{e /;ku lcls mPpre 
Js.kh dk /;ku gSA tc dqaMfyuh tkx`r gksdj vkRek ds lkFk jktekxZ ¼lq"kqEuk½ esa 
fogkj djrh gS] rc ;ksxh 'kkaHkoh eqæk }kjk bldk vuqHko djrk gSA ;g /;ku 
nsorkvksa dks Hkh nqyZHk dgk x;k gS vkSj vkRelk{kkRdkj dh vuqHkwfr djkrk gS ¼6-
18&6-22½A rhuksa /;kuksa esa lw{e /;ku dks lcls fo'ks"k vkSj ijkRij ekuk x;k gS] 
tks ;ksxh dks czã ds lk{kkr n'kZu dh vksj ys tkrk gSA 

f'ko lafgrk ¼2023½ /;ku dks vkRe&lk{kkRdkj vkSj eks{k çkfIr dk ç/kku lk/ku 
ekurh gSA blesa /;ku dh fofo/k fof/k;ksa dk mYys[k djrs gq, crk;k x;k gS fd 
f'kj%diky esa #æk{k ds leku fooj ij /;ku dsafær djus ls lk/kd dks 
fo|qr&T;ksfr ds leku çdk'k dk vuqHko gksrk gS ¼5-61½A bl T;ksfr iq¥~t ds 
/;ku ek= ls lkjs iki u"V gks tkrs gSa vkSj lk/kd ijein dks çkIr djrk gS] pkgs 
og fdruk Hkh ikih D;ksa u gks ¼5-62½A fu;fer /;ku djus okyk lk/kd fl)ksa ds 
n'kZu ,oa muds lkFk laokn djus esa l{ke gks tkrk gS ¼5-63½A xzaFk esa 'kwU; /;ku 
dh Hkh efgek crkbZ xbZ gS] ftlls lk/kd fpnkdk'k esa foyhu gksdj czã:i gks 
tkrk gS ¼5-64½A blds vfrfjä] Hkwfe ij ysVdj flj ds fiNys Hkkx ij /;ku 
djus ls e`R;q ij fot; çkIr gksrh gS rFkk H:e/; ij /;ku djuk fof'k"V lk/kuk 
ekuh xbZ gS ¼5-69½A bl çdkj f'ko lafgrk /;ku dks dsoy lk/ku ugha] cfYd 
czãkuqHkwfr dh vksj ys tkus okyk l'kä ek/;e ekurh gSA 
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xksj{ki)fr ¼2019½ ds f}rh; 'krd esa /;ku dks gB;ksx dh çeq[k lk/kuk ds :i 
esa çLrqr fd;k x;k gS] ftlesa pØ /;ku dh fo'ks"k egÙkk gSA xzaFk ds vuqlkj 
"fpÙk esa fueZy fpUru gh /;ku gS ¼2-61½A /;ku dks nks Hkkxksa&ldy ¼lxq.k½ vkSj 
fu"dy ¼fuxqZ.k½&esa foHkkftr fd;k x;k gS ¼2-62½A fpÙk dks varjeq[kh vkSj us=ksa dks 
cfgeqZ[kh cukdj lq[kklu esa cSBdj dqaMfyuh ds lkFk ,drk lk/kuk ikiksa dk uk'k 
djrh gS ¼2-63½A pØ /;ku dh fof/k esa ewyk/kkj ¼2-64½] Lokf/k"Bku ¼2-65½] ef.kiwj 
¼2-66½] vukgr ¼2-67&68½] fo'kqf) ¼2-69½] vkKk ¼2-70&72½ vkSj vkdk'k pØ ¼2-
74&76½ ij –f"V dsafær dj /;ku djus dh çfØ;k nh xbZ gSA fo'ks"k :i ls 
ukfldk ds vxzHkkx ij –f"V fVdkdj /;ku djuk] czãe; voLFkk dh vksj ys 
tkrk gSA H:e/; esa fuxqZ.k ijes'oj dk /;ku ;ksxh dks çk.k fot; vkSj czã 
lk{kkRdkj nsrk gSA xksj{ki)fr /;ku dks dsoy ekufld ,dkxzrk ugha] cfYd 
;ksfxd lk{kkRdkj dh jgL;e;h vkSj O;kogkfjd ç.kkyh ds :i esa fpf=r djrh 
gSA                                                    

;ksxcht ¼2020½ xzaFk esa /;ku ds xw<+ Lo:i vkSj mlds çHkkoksa dh xaHkhj foospuk 
dh xbZ gSA Hkxoku f'ko ekrk 'kfä dks mins'k nsrs gq, crkrs gSa fd viDo lk/kd 
/;ku djrs gq, Hkh bafæ; fo"k;ksa esa my>k jgrk gS vkSj fo"k; r`".kk ds dkj.k 
migkl dk ik= curk gS ¼36 ;ks-ch-½A ;g xzaFk Li"V djrk gS fd 'kkjhfjd d"V] 
jksx] çk—frd foink,a] vkSj ekufld vfLFkjrk çk.k&viku ok;q ds çokg esa 
#dkoV mRiUu djrh gSa] ftlls fpÙk O;kdqy gksdj /;ku esa fLFkj ugha gks ikrk 
¼37&38 ;ks-ch-½A blds vuqlkj] fcuk ;ksxkH;kl ds /;ku dh fLFkfr vR;ar nqcZy 
gksrh gS&;gka rd fd ,d phaVh ds jsaxus ls Hkh /;ku VwV ldrk gS] rks cM+h ihM+k 
esa eu dSls fLFkj jgsxk\ ¼41;ks-ch-½ A blfy, ;ksxcht esa ;g Li"V dgk x;k gS 
fd /;ku dh fLFkjrk vkSj çHkko'khyrk ds fy, çk.kk;ke o ;ksxkH;kl vfuok;Z gSaA 
dsoy Kku] /;ku] ti] vkSj oSjkX; ds Hkjksls eks{k dh dkeuk djus okyk O;fä 
Hkzfer gSA ;g xzaFk /;ku dks dqaMfyuh tkxj.k dk vk/kkj ekurk gS vkSj ;ksfxd 
lk/kuk ds fcuk mls v/kwjk crkrk gSA 

of'k"B lafgrk ¼2019½ esa /;ku dks v"Vkax ;ksx dk lkroka vax crk;k x;k gS] ftls 
lxq.k vkSj fuxqZ.k nks çdkjksa esa foHkkftr fd;k x;k gSA ;g xzaFk /;ku dks dsoy 
lk/kuk ugha] cfYd vkRekuqHkwfr vkSj czãRo dh çkfIr dk ekxZ ekurk gSA egf"kZ 
of'k"B ds vuqlkj] lxq.k /;ku bZ'oj dh lkdkj ewfrZ ds /;ku ij vk/kkfjr gksrk 
gS] tSls&'ka[k] pØ] xnk] in~e /kkj.k djus okys fo".kq dh Nfo dk /;ku] tks ân; 
dey esa fLFkr gksrs gSa ¼4-25&4-30½A ;g /;ku Hkfäiw.kZ Hkkouk ds lkFk fd;k tkrk 
gSA ogha fuxqZ.k /;ku fujkdkj] vO;ä czã dh vuqHkwfr gS&tks vukfn] fuR;] 
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vtUek] v–';] jl&xa/k jfgr] loZ= O;kIr vkSj vifjorZuh; gS ¼4-20&4-24½A bl 
/;ku esa lk/kd eSa czã gw¡ dh vuqHkwfr djrk gSA of'k"B lafgrk esa ;g Hkh crk;k 
x;k gS fd uSfrd thou vkSj ekufld vuq'kklu ls /;ku dh iw.kZrk çkIr gksrh gSA 
;g xzaFk /;ku dh flf) ds fy, fu;fer lk/kuk vkSj eu dh ,dkxzrk ij fo'ks"k 
cy nsrk gSA   

gBjRukoyh ¼2021½] Jhfuokl Hkê }kjk jfpr ,d çkphu gB;ksx xzaFk gS] ftlesa 
;ksx ds pkj vax&ea=] y;] jkt vkSj gB&dk o.kZu gSA blesa /;ku dks 
uknkuqla/kku ds :i esa çLrqr fd;k x;k gS] tks lk/kd dks mUeuh voLFkk ¼fpÙk 
dh lHkh of̀Ùk;ksa ls ijs 'kkafr½ rd igqapkrk gSA uknkuqla/kku dh çfØ;k esa lk/kd 
dku can dj fofHkUu lw{e /ofu;ksa dk Jo.k djrk gS&tSls leqæ] 'ka[k] ?kaVh] Hkzej 
vkfnA bu /ofu;ksa dk Jo.k djrs&djrs fpÙk fLFkj gks tkrk gS vkSj fo"k; fod"kZ.k 
lekIr gks tkrs gSa ¼4-10&4-13½A ukn esa fpÙk dh y; lk/kd dks lekf/k vkSj vkuan 
dh voLFkk esa igqapkrh gSA ;g voLFkk ;ksxlkezkT; dh çkfIr dk ek/;e curh gS 
¼4-14&4-16½A xzaFk esa vkxs pkj ;ksx voLFkkvksa&vkjaHk] ?kV] ifjp;] vkSj fu"ifÙk—
&dk o.kZu gSA vkjaHkkoLFkk esa czãja/kz [kqyrk gS vkSj fnO; /ofu;ka lqukbZ nsrh gSa] 
ftlls ;ksxh dk 'kjhj rstLoh vkSj jksxeqä gks tkrk gSA ?kVkoLFkk esa fLFkj vklu 
vkSj ok;q dk larqyu LFkkfir gksrk gS] ftlls ijekuan dh vuqHkwfr gksrh gS ¼4-
18&4-21½A ifjp;koLFkk esa lk/kd lHkh nks"kksa ls eqä gks fpnkuan dks thrrk gS] 
vkSj fu"ifÙk voLFkk esa #æxzafFk dk Hksnu dj ;ksxh iw.kZ czãkuan dh fLFkfr esa ços'k 
djrk gS ¼4-22&4-24½A ;g xzaFk /;ku ds ek/;e ls vkRelk{kkRdkj vkSj eqfä dk 
ekxZ n'kkZrk gSA 

fl) fl)kar i)fr ¼2019½] tks xksj[kukFk }kjk jfpr gS] gB ;ksx dk nk'kZfud 
vkSj O;kogkfjd –f"Vdks.k çLrqr djrk gSA blesa ;ksx ds vkB vaxksa dk o.kZu gS] 
ftuesa lkroka vax /;ku fo'ks"k :i ls egRoiw.kZ gSA xzaFk ds vuqlkj] /;ku dk 
y{k.k ;g gS fd lk/kd uke vkSj :i ls ijs ijek}SrLo:i ijekRek dks lHkh thoksa 
esa ,d leku :i ls ns[ksA le–f"V ;k vkRe–f"V gh lPpk /;ku gS ¼2-38½A bl 
xzaFk esa crk;k x;k gS fd /;ku dsoy ekufld vH;kl ugha] cfYd vk/;kfRed 
vuqHkwfr dk lk/ku gSA gB;ksx ds vuqlkj /;ku ls ekufld Li"Vrk çkIr gksrh gS] 
ftlls fpÙk dh papyrk de gksrh gSA ;g HkkoukRed larqyu dks c<+krk gS] ruko 
?kVkrk gS] vkSj varr% lk/kd dks vk/;kfRed tkxj.k dh vksj ys tkrk gSA lkFk gh] 
;g 'kkjhfjd LokLF; esa Hkh lgk;d gksrk gS D;ksafd ekufld 'kkafr dk lh/kk çHkko 
'kjhj ij Hkh iM+rk gSA bl çdkj] fl) fl)kar i)fr /;ku dks vkRelk{kkRdkj 
vkSj lexz LokLF; dk ewy lk/ku ekurh gSA 
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bu vkB 'kkL=h; xzaFkksa us /;ku dks gB;ksx dh vkRek ds :i esa çLrqr djrs gq, 
çR;sd us viuh fof'k"V –f"V ,oa i)fr çnku dh gSA gB;ksx çnhfidk us /;ku 
dks uknkuqla/kku ds varxZr lekf/k dh vksj vxzljrk dk ek/;e crk;k] tgk¡ eu 
vkSj vkRek dh ,d:irk ije y{; gSA ?ksjaM lafgrk us –';kRed ¼LFkwy½] T;ksfr 
vkSj lw{e /;ku dh f=fo/k i)fr fodflr dj fpÙk ,dkxzrk ds fofHkUu Lrj 
js[kkafdr fd,A f'ko lafgrk us fo|qr&T;ksfr ,oa 'kwU; /;ku ds ek/;e ls 
vkRelk{kkRdkj ,oa iq.;&uk'k dh {kerk ij cy fn;kA xksj{ki)fr us pØksa ij 
dsafær –f"V ;ksx ls czãe;rk dh O;kogkfjd ç.kkyh le>kbZA ;ksxcht us /;ku 
dks dqaMfyuh tkxj.k ,oa çk.k&viku ok;q dh ck/kkvksa ls eqä djus dk vk/kkj 
crk;kA of'k"B lafgrk us lxq.k–fuxqZ.k nksuksa /;ku :iksa esa bZ'oj&lk{kkRdkj vkSj 
uSfrd vuq'kklu dk leUo; js[kkafdr fd;kA gBjRukoyh us uknkuqla/kku ds 
ek/;e ls fpÙk y;] lekf/k ,oa pkj ;ksx voLFkkvksa dk foLrkj ls o.kZu fd;kA 
var esa] fl) fl)kar i)fr us le–f"V ds vk/;kfRed Lo:i dks /;ku dk lkj 
crk;kA laiw.kZ :i ls ;s xzaFk u dsoy ekufld 'kkafr vkSj HkkoukRed larqyu 
çnku djrs gSa] cfYd 'kkjhfjd LokLF;] çk.k&fu;eu vkSj vkRe&çdk'k ds ekxZ Hkh 
ç'kLr djrs gSaA bl lexz v/;;u ls Li"V gksrk gS fd /;ku gB;ksx dk vfuok;Z 
vax gS] tks lk/kd dks ikjekfFkZd eqfä ,oa lexz dY;k.k dh vksj ys tkrk gSA 
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Bharati Prakashan Varanasi. 

5. Bharti, S. A., (2020). Yoga Beej. Indu Publications, Aurangabad, 
Maharashtra. 

6. Digambarji, S., Jha, P., & Sahay, G. S., (1984). Vashishtha Samhita 
Yoga Kand. Kaivalyadham, Lonavala 

7. Sahay, G. S., (2021). Hatharatnavali. Chaukhamba Surbharti 
Publications, Varanasi. 
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'kks/kdrkZ 
f'k{k.k çf'k{k.k foHkkx 

y[kuÅ fo'ofo|ky;] y[kuÅ] mÙkj çns'k] Hkkjr  
bZesy : deepakkumargautam30@gmail.com 

çksQslj&lg&'kks/k funsZ'kd 
f'k{k.k çf'k{k.k foHkkx 

Jh t;ukjk;.k ih-th- d‚yst 
y[kuÅ] mÙkj çns'k] Hkkjr 

izLrqr 'kks/k i= eÅ tuin ds ek/;fed Lrj ds fo?kkfFkZ;ks ds ifjokfjd 

okrkoj.k dk mudh 'kSf{kd miyfC/k ij iM+us okys izHkko dk v/;;u 

djuk gSA v/;;u ds irk pyrk gS fd ikfjokfjd okrkoj.k vkSj 'kkSf{kd 

miyfC/k ds chp ,d etcwr ldjkRed lEcU/k ik;k tkrk gS vkSj mPp 

e/; vkSj fuEeu ikfjokfjd okrkoj.k okys fo/kkfFk;kas dks 'kSf{kd miyfC/k 

es lkFkZd vUrj gksrk gSA eÅ es ljdkjh Ldwyks ds cqfu;knh <+kWps es lq/kkj 

ds ckotwn futh Ldwyks es nkf[kys dh izof̀r vHkh Hkh cuh gqbZ gSA ;g 

fojks/kkHkk’k n'kkZrk gS fd 'kSf{kd lQyrk flQZ HkkSfrd lalk/kkuksa ij fuHkZj 

ugh djrh cfYd ifjokj ds HkkoukRed leFkZu vkSj iwww¡th ij Hkh fuHkZj 

djrh gS 'kSf{kd fodkl ds fy, ifjokj] f'k{kd vkSj fufr fuekZrkvksa ds 

chp lg;ksx dh vko';drk ij cy nsrh gSA  

ek/;fed Lrj ] ikfjokfjd okrkoj.k ] 'kSf{kd miyfC/k  
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f'k{kk dks O;fDr ds loZkxh.k dh ,d lrr izfdz;k ekuk tkrk gSA 

ftles mldk 'kkjhfjd] ekufld] lkekftd] uSfrd] pfjf=d vkSj laosxkRed 

fodkl lfEefyr gksrk gSA bl fodkl dh uho ifjokj es j[kh tkrh gSA ftls 

cPps dh igyh ikB'kkyk dgk tkrk gS A ek¡ dks cPps dh izFke f'kf{kdk ekuk x;k 

gS tks mles loZizFke Hkk"kk Kku vkSj f'k{kk ds izfr :fp mRriUu djrh gSA ifjokj 

ds lnL;ksa )kjk fn;k tkus okyk izksRlkgu vkSj HkkoukRed yxko cPps ds Kku es 

o`f) djrk gSA ftlls mldk ekufld fodkl gksrk gSA ;g izkFkfed ifjos'k 

O;fDr dh 'kSf{kd vfHk:fp ds lkFk lkFk mlds O;fDRo fuekZ.k es Hkh lg;ksx 

iznku djrh gSA 

'kSf{kd miyfC/k ,d egRoiq.kZ ekin.M gS tks fdlh fo"k; ;k ikB;dze es vftZr 

Kku vkSj dkS'ky ds Lrj dks ekirk gSA ;g O;fDr dh ckSf)d {kerk dk ,d 

egRoiw.kZ ldsard gS vkSj mlds Hkfo"; ds fy, ,d egRoiq.kZ dkjd cu x;k gSA 

tcfd 'kSf{kd lQyrk vDlj fo/kky;ksa ij dsfUnzr gksrh gS ;g le>uk egRoiw.kZ 

gS fd bldh uho ifjokj ds Hkhrj j[kh tkrh gSA ifjokj cPps ds fy, ,d 

^^lq{eeMy** ¼Microsystem½ ds :Ik esa dk;Z djrk gS tks mlds fodkl ds fy, 

vko';d izR;{k vkSj f}fn'kkRed laidZ iznku djrk gSA ;g izkajfHkd vkSj xgu 

izHkko czksQsczsuj ds ifjfLFkfrd ra= fl)kUr ds fy, vk/kkj rS;kj djrk gSA ftls 

ge bl 'kks/k vkys[k es vkxs foLr`r :Ik ls ns[ksxsA 
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bl lks/k dk eq[; mn~s'; ek/;fed Lrj ds fo/kkfFkZ;ks dh 'kSf{kd miyfC/k ij 

muds ikfjokfjd okrkoj.k ds izHkko dk xgu v/;;u djuk gSA blds 

fuEeufyf[kr mís~'; gSA  

 1- ifjokfjd okrkoj.k ds mPp&e/; vkSj fuEu Lrjksa ds chp fo/kkfFkZ;ksa dh 'kSf{kd 

miyfC/k es ik, tkus okys lkFkZd varj dk ewY;kadu djuk A 

 2- eÅ tuin ds LFkkuh; lanHkZ es ljdkjh ¼ifj"knh;½ vkSj uhth fo?kky;ksa ds 

fo/kkfFkZ;ks ds 'kSf{kd iznZ'u dk rqyukRed v/;;u djukA 

 

bl v/;;u es d{kk 11oh vkSj 12oh ds Nk=ksa ij fo'ks"k /;ku dsfUnzr fd;k 

tk;sxkA ;s o"kZ fo/kkfFk;ksa ds 'kSf{kd thou es ,d egRoiw.kZ eksM+ gksrs gS tgkW 

ifjokj ds izHkko vkSj ckgjh nqf

✹  

bldk rkRi;Z ml HkkSfrd] tkSfod] ekufld] lkekftd vkSj HkkoukRed ifjos'k ls 

gS tks ifjokj ds lnL;ks ds chp lk>k gksrk gS ,d LoLFk ikfjokfjd okrkoj.k es 

Lusg] lg;ksx] izlUurk] yksdrkf=drk] Lora=rk vkSj Hkkfxnkjh tSls xq.k 'kkfey 

gksrs gS tks ckyd ds lokZxh.k fodkl esa lgk;d gksrs gSA 

✹ 

bles ,d fo"k; ;k ikB~;dze es ckyd ds vftZr Kku vkSj dkS'ky ds Lrj ds :Ik 

es ifjHkkf"kr fd;k x;k gS bles vkerkSj ij okf"kZd ijh{kkvks es izkIr xzsM ijh{kk 

vad ;k lrr ewY;kadu ds ek/;e ls ekik tkrk gSA ;g fo/kkfFkZ;ks dh ckSf)d 

;ksX;rkvks vkSj v/;;u vknrks dk ,d egRoiw.kZ ladsrd gSA 
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ikfjokfjd okrkoj.k vkSj 'kSf{kd miyfC/k ds chp ,d etcwr vkSj /kukRed 

lglaca/k ik;k x;k gSA 'kks/k ls ;g Li"V gksrk gS fd ftl ifjokj es izsae] lg;ksx 

vkSj iztkra= dh Hkkouk ikbZ tkrh gS] ml ifjokj ds cPpks ckgjh okrkoj.k ds 

lkFk vf/kd ljyrk ls lek;kstu LFkkfir dj ikrs gSaA 

v/;;uksa us bl ckr dh iqf"V dh gS fd mPp] ek/;e vkSj fuEu ikfjokfjd 

okrkoj.k okys fo|kfFkZ;ks dh 'kSf{kd miyfC/k es lkFkZd varj ik;k x;k gSA mPp 

ikfjokfjd okrkoj.k ds fo|kfFkZ;ks dk izn'kZu fuEu okrkoj.k ds fo|kfFkZ;ks dh 

rqyuk esa Li"V :i ls csgrj ik;k x;k gS A ifjokj ds lnL;ksa dk cPpks 

izksRlkfgr djuk vkSj muds 'kSf{kd iz;klksa us lfdz; :Ik ls 'kkfey gksuk mudh 

izsj.kk vkSj izn'kZu dks c<+krk gSA 

gkykfd vf/kdka'k 'kks/k ,d ldkjkRed laca/k dks n'kkZrsa gS] dqN v/;;uksa es 

fojks/kkHkklh fu"d"kZ Hkh izLrqr fd, gSa] ftues ;g ik;k x;k fd ek/;fed Lrj ds 

fo/kkfFkZ;ksa dh 'kSf{kd miyfC/k ij ikfjokfjd okrkoj.k dk dksbZ lkFkZd izHkko ugh 

iM+rk gSA ;g fojks/kkHkkl bl rF; ls mRiUu gksrk gS fd ikfjokfjd okrkoj.k ,d 

cgqvk;keh dkjd gS] vkSj bldk izHkko v/;;u ds uewus] ekih xbZ fof'k"V ekinaMks 

vkSj mi;ksx dh x;h 'kks/k i)fr ij fuHkZj djrk gS mnkgj.k ds fy, dqN v/;;u 

dsoy vkfFkZd fLFkfr ij /;ku dsfUnzr djrs gS] tcfd vU; HkkoukRed vkSj 

lkekftd laca/kks dks Hkh 'kkfey djrs gS ;g n'kkZrk gS fd 'kSf{kd o ikfjokfjd 

okrkoj.k dk izHkko loZO;kih ugh gS vkSj ;g fof'k"V lanHkksZ vkSj dkjdksa ij fuHkZj 

djrk gSA 
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blds vfrfjRd] ikfjokfjd okrkoj.k ds dqN igyw ,sls Hkh gks ldrs gSa tks 

ukdkjkRed izHkko Mkyrs gSA vR;f/kd ykM+&I;kj ;k vR;f/kd Lora=rk cPpksa dks 

viuh gj t:jr ds fy, ekrk&firk ij vkfJr cuk ldrh gS] ;k mUgsa f'k{kk ds 

izfr ykijokg dj ldrh gS A ;g fn[kkrk gS ,d ljy ^vPNs* vkSj ^cqjs* okrkoj.k 

ls ijs ,d tfVy dkj.k&izHkko laca/k ekStwn gSA ifjokj dks cPpksa dh {kerkvks dks 

le>uk pkfg, mu ij vR;f/kd vis{kkvksa dk cks> ugh Mkyuk pkfg, vkSj mUgsa 

viuk fodkl djus dk iw.kZ volj nsuk pkfg,A 

 eÅ tuin% LFkkuh; lanHkZ dk fo'ys"k.k 

v/;;u dk dsaUnz fcanq] tuin eÅ] ,d fof'k"V tulaf[;dh; izksQkby izLrqr 

djrk gSA 2011 dh tux.kuk ds vuqlkj] ftys dh dqy tula[;k yxHkx 22-05 

yk[k ¼2]205]968½ gS] ftlesa ls 11-14 yk[k iq:"k vkSj 10-91 yk[k efgyk,¡ gSaA 

ftys dh lexz lk{kjrk nj 73.09% gS] tks jk"Vªh; vkSlr ls vf/kd gS 

 egRoiw.kZ voyksdu iq:"k vkSj efgyk lk{kjrk ds chp dk varj gSA iq:"k lk{kjrk 

82.45% gS] tcfd efgyk lk{kjrk 63.63% gSA ;g varj f'k{kk uhfr fuekZrkvksa ds 

fy, ,d egRoiw.kZ pqukSrh izLrqr djrk gS A ;g ySafxd&fof'k"V 'kSf{kd miyfC/k 

dh iM+rky ds fy, ,d egRoiw.kZ dkjd Hkh gks ldrk gS] D;ksafd de lk{kjrk nj 

okyh ekrkvksa dk cPpksa dh 'kSf{kd izxfr esa Hkkxhnkjh de gks ldrh gSA 

22,05,968ଷ଴ 

11,14,709ଷ଴ 

10,91,259ଷ଴ 
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73.09%ଷ଴ 

82.45%ଷ଴ 

63.63%ଷ଴ 

 1,288ଷଵ 

979ଷ଴ 

 eÅ tuin es 'kSf{kd cqfu;knh <k¡ps dks etcqr cukus dk iz;kl fd;k tk jgk gS 

ftys es eq[;ea=h ekWMy vH;qn; daiksftV fo|ky; tSls vR; vk/kqfud lqfo/kkvksa 

ls ySl ljdkjh Ldwyks dk fuekZ.k fd;k tk jgk gS ftles LekVZ Dykl] fMftVy 

,tqds'ku dh O;oLFkk gksxhA blds vfrfjDr ftys dk eq[; fodkl vf/kdkjh 

(𝐶𝐷𝑂) us crk;k dh vkWijs'ku dk;kdYi vkSj fuiq.k Hkkjr fe'ku ds rgr eÅ ds 

ljdkjh Ldwy ds 19 ekunMksa ij 100% vuqikyu gkfly dj fy;k gSA bu 

iz;klks dk mn~ns'; futh Ldwy ls csgrj lqfo/kk,¡ iznku djuk gS gkykafd dqN 

fjiksVZ ls irk pyrk gS dh ljdkjh Ldwy es izos'k nj es fxjkoV vkbZ gS ftlds 

dkj.k 10 gtkj ls vf/kd Ldwyks ds vkl&ikl Ldwyks es foy; djus dh uhfr 

ykxw djuh iM+h gSA 

 ;g ,d losZ{k.k vk/kkfjr lglaca/kkRed v/;;u gS ftles ds LVMh n`f"Vdks.k ds 

rRoks dks Hkh 'kkfey fd;k x;k gS losZ{k.k if)fr ,d cM+s uewus MsVk ,d= djus 

vkSj ifj.kkeksa dh lkekU;hdj.k djus dh vuqefr nsrh gSA blds lkFk gh dqN 

pqfunk ifjokjks ds LVMh dk mi;ksx ;g le>us ds fy, xgu xq.kkRed tkudkjh 

iznku djsxk fd dSls fof'k"V ifjokfjd dkj.k 'kSf{kd ifj.kkeks dks izHkkfor djrs 

gSA 
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    ikfjokfjd okrkoj.k ekiu djus ds fy, ewl vkSj ewl (𝑀𝑜𝑜𝑠 𝑎𝑛𝑑 𝑚𝑜𝑜𝑠) 

fufeZr ikfjokfjd okrkoj.k ekiuh dk mi;ksx fd;k tk;sxk ;g ,d O;kid 

midj.k gSA tks ikfjokfjd okrkoj.k dks dsoy lkekftd&vkfFkZd fLFkfr rd 

lhfer u j[krs gq, blds cgqvk;keh pkfj= dks ekirk gSA ;g ekiuh n'kkZrh gS fd 

ikfjokfjd okrkoj.k dsoy HkkSfrd lalk/kuksa ls dgh vf/kd gS vkSj blds 

HkkoukRed] ckSf)d vkSj laLd`frd dkjd Hkh 'kkfey gS 

 'kSf{kd miyfC/k dks fo|kfFkZ;ks ds okf"kZd ijh{kk ifj.kkeksa ¼izkIrkad½ vkSj fo|ky; 

}kjk fd;k x, lrr ewY;kWdu (𝐶𝐶𝐸) ds ek/;e ls ekik tk;sxk jk"Vªh; 

ek=kRed izn'kZu ds ctk; cPps ds lexz fodklkRed igyqvks dk vkdyu djrh 

gSA  

v/;;u ds ifj.kkeksa ls Li"V mPp vkSj fuEu ikfjokfjd okrkoj.k okys fo|kfFkZ;ks 

dh 'kSf{kd miyfC/k es ,d lkFkZd varj ekStwn gSS 

(𝒎𝒆𝒂𝒏) 𝒕

rqyukRed lewg e/;eku es varj 𝑡 ekku 

mPp cuke e/;eku 9-80 lkFkZd ¼0-01 Lrj ij½ 

mPp cuke fuEu 17-03 lkFkZd ¼0-01 Lrj ij ½ 

e/;eku cuke fuEu 9-62 lkFkZd ¼0-01 Lrj ij ½ 

tSlk dh lj.kh 2 es n'kkZ;k x;k gS mPp ikfjokfjd okrkoj.k okys fo|kfFkZ;ks dh 

'kSf{kd miyfC/k fuEu ikfjokfjd okrkoj.k okys fo|kfFkZ;ks dh rqyuk es dkQh 
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vf/kd ikbZ x;h gSA ;g Li"V :i ls iznf'kZr djrk gS fd 'kSf{kd miyfC/k dh 

vlekurk lh/ks :Ik ls iznf'kZr djrk gS fd 'kSf{kd miyfC/k dh vlekurk lh/ks 

rkSj ij ikfjokfjd i`"VHkwfe ls tqM+h gqbZ gS mPp vkSj e/; okrkoj.k ds chp lkFkZd 

vUrj ik;k x;k tSls fd e/; vkSj fuEu okrkoj.k ds chp Hkh ns[kk x;k gS ;s 

fu"d"kZ crkrs gS fd ikfjokfjd okrkoj.k dsk gj Lrj 'kSf{kd ifj.kke es ,d 

egRoiq.kZ Hkwfedk fuHkkrk gSA 

  cPpks ds lkFk HkkoukRed tqM+ko [kqyh ckr&phr 

dks izksRlkfgr fd;k tkuk pkfg, ftlls os fcuk fdlh f>>d ds viuh ckrs dg 

lds vR;f/kd ykM I;kj vR;f/kd Lora=rk ls cpuk pkfg, D;ksfd ;g nksuks gh 

fLFkfr;kW cPpksa ds 'kSf{kd fodkl ds fy, gkfudkjd gks ldrh gSA 

 f'k{kd dks d{kk es ,d lgk;d vkSj vkd"kZd lh[kus 

dk egkSy cukuk pkfg, vkSj cPpksa ds ikfjokfjd egkSy dks le>us dk iz;kl 

djuk pkfg, vfHkHkkodks ds lkFk etcwr lca/k LFkkfir djuk egRoiw.kZ gS ftlls 

cPpks ds f'k{kk es lq/kkj gks ldsA 

1 eÅ ds ljdkjh Ldwyks es 'kSf{kd miyfC/k dks izHkkfor djus okys fof'k"V dkj.kksa 

dk irk yxkus ds fy, xq.kkRed 'kks/k tSls ¼dsl LVMh½ fd;k tk lds A rkfd 

mu dkjdksa dks vU; {ks=ks es Hkh ykxw fd;k tk lds  

2 ikfjokj ds Hkhrj ySfxd vlekurk vkSj bldk 'kSf{kd ifj.kkeks ij iM+us okys 

izHkko dk xgu v/;;u fd;k tkuk pkfg,A 

;g 'kks/k i= bl ckr dh iqf"V djrk gS fd ek/;fed Lrj ds 

fo|kfFkZ;ks dh 'kSf{kd miyfC/k ij ikfjokfjd okrkoj.k dk ,d egRoiq.kZ vkSj 

lkdkjkRed izHkko iM+rk gS ;g v/;;u ikajifjd /kkj.kkvks dks pqukSfr nsrk gS vkSj 
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f'k{kk uhfr vkSj vH;kl ds fy, egRoiq.kZ fufgrkFkZ iznku djrk gSA fo'ks"k :Ik eÅ 

tSls fof'k"V HkkSxksfyd lanHkksZ esA 

v/;;u ds fu"d"kksZ ls ;g Li"V gksrk gS fd mPp ikfjokfjd okrkoj.k okys 

fo|kfFkZ;ks dh 'kSf{kd miyfC/k fuEu ikfjokfjd okrkoj.k okys fo|kfFkZ;ks dh rqyuk 

es Li"V :i ls vf/kd gksrh gS blds tuin eÅ es f'k{kk ds cqfu;kfn <kWpks es 

lq/kkj ds iz;klks ds ckotwV futh fo|ky;ks ds izfr :>ku vHkh Hkh cuk gqvk gS 

01  ek/;fed Lrj ds fo|kfFkZ;ks ds ?kjsyw okrkoj.k ,oa 'kSf{kd vfHk:fp dk 

ewY;kWdu  

02  ofj"V ek/;fed Lrj ds fo|kfFkZ;ks ds ikfjokfjd lEcU/k dk muds 'kSf{kd 

miyfC/k ij iM+us okys izHkko dk v/;;u 

03  xqIrk izksQslj ,l0ih0 ,o xqIrk MkW vYdk % mPprj f'k{kk euksfoKku] 

'kkjnk iqLrd Hkou] bykgkckn  

04  Mk0 v:.k dqekj % f'k{kk euksfoKku] eksfryky cukjlh nkl] okjk.klh 

05  ch,M Lrj ds fo|kfFkZ;ks dh laosxkRed cqf) ij ikfjokfjd okrkoj.k ds 

izHkko dk v/;;u 

06  HkVukxj ,0oh0 ,oa HkVukxj ehuk{kh ¼2000½ % f'k{k.k vf/kxe euksfoKku 
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izksQslj Ldwy vkWQ ,tqds’ku 
Qs;jQhYM bfUlVV~;wV vkWQ eSusteUV ,oa VSDuksykWth] fnYyh 

 :meenakshi.123.sitha@gmail.com

orZeku oSf'od ifjos'k esa] Hkkjr viuh izkphu Kku] ijEijk vkSj vk/kqfud 
rduhdh izxfr ds ekxZ ij [kM+k gSA ;g 'kks/k i= ^^f'k{kk**] 
^^lkfgR;&n'kZu**] ^^Hkkjrh; Kku&ijEijk**] ^^rduhd** vkSj ^^f'k{kk&vuqla/kku 
i)fr** ds chp ds tVhy ,oa cgqvk;keh lac/kksa dk ledkyhu lanHkksa esa 
fo'ys"k.k djrk gSA ;g v/;;u bl iz'u ij dsafnzr gS fd fdl izdkj 
Hkkjrh; Kku&ijEijk ds ewY; fl)karksa dks vk/kqfud f'k{kk iz.kkyh vkSj 
rduhdh uokpkjksa ds lkFk ,dhd`r fd;k tk ldrk gS] rkfd ,d lexz 
vkSj izklafxd 'kSf{kd <+kpk rS;kj gks ldsA blesa fo'ks"k :i ls u;h jk"Vªh; 
f'k{kk uhfr% 2020 ds ifjizs{; esa bu rRoksa ds vUr%lac/kksa dh tkap dh x;h 
gS] tgk¡ Hkkjrh;rk ds ewY;ksa dks ikB~;dze esa 'kkfey djus ij tksj fn;k 
x;k gSA lkfgR;&n'kZu dks u dsoy Kku ds Hk.Mkj ds :i esa] cfYd 
vkykspukRed lksp vkSj uSfrd fodkl ds izsjd ds :i esa ns[kk x;k gSA 
blds vfrfjDr] rduhdh midj.kksa tSls ds mi;ksx ls vuqla/kku i)fr esa 
vk jgs ekSfyd ifjorZuksa dk ewY;kadu fd;k x;k gS vkSj ;g ns[kk x;k gS 
fd ;s midj.k Hkkjrh; Kku ds fo'kky Hk.Mkj rd igq¡p dks dSls lqxe 
cuk ldrs gSaA 'kks/k dk mís'; ,d ,sls lUrqfyr ekWMy dks izLrkfor djuk 
gS tgk¡ rduhd] Kku&ijEijk vkSj lkfgR;&n'kZu feydj ,d ,slh f'k{kk 
iz.kkyh dks vkdkj ns lds tks LFkkuh; t:jrksa ds vuq:i gks vkSj oSf'od 
pqukSfr;ksa dk lkeuk djus esa l{ke gksA ;g cgqvk;keh n`f"Vdks.k u dsoy 
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f'k{kk ds vk/kqfudhdj.k ij cy nsrk gS] cfYd blds vk/;kfRedhdj.k vkSj 
ekuohdj.k dh vko';drk dks Hkh js[kkafdr djrk gSA ;g varr% lexz 
fodkl dks c<+kok nsus okyh f'k{kk i)fr dh vksj b'kkjk djrk gS] tgk¡ Kku 
dks VqdM+ksa esa ugha] cfYd ,d lEiw.kZ bdkbZ ds :i esa ns[kk tkrk gS] tSls 
izkphu Hkkjrh; fpUrk esa fufgr gSA 

Hkkjrh; Kku&ijEijk] f'k{kk&vuqla/kku i)fr] lkfgR;&n'kZu] 
lexz f'k{kk] rduhdh ,dhdj.kA 

f'k{kk ekuo lH;rk dh uh¡o jgh gSA vk/kqfud ;qx esa] ;g uh¡o pkj eq[; LraHkksa ij 
fVdh gS % Kku&ijEijk] lkfgR;&n'kZu] rduhd vkSj vuqla/kku i)frA Hkkjr tSls 
fodkl'khy ns'k ds fy,] tgk¡ ;qok vkcknh lcls cM+h lEifÙk gS] bu LraHkksa dk 
lkeUtL; vkSj Hkh egRoiw.kZ gks tkrk gSA LorU=rk ds ckn ls] Hkkjrh; f'k{kk 
iz.kkyh us ,d tfVy fodkl ;k=k ns[kh gS] ftlus vkSipkfjd fojklr dks 
vk/kqfud vko';drkvksa ds lkFk feykus dk iz;kl fd;k gSA 

f'k{kk dks dsoy lwpuk ;k dkS'ky izkfIr rd lhfer ugha fd;k tk ldrk] ;g 
O;fDr ds pfj= fuekZ.k vkSj uSfrd cks/k ls tqM+h izfØ;k gSA ;gha ij Hkkjrh; 
Kku&ijEijk vkSj lkfgR;&n'kZu dh izklafxdrk lkeus vkrh gSA tks osnksa] 
mifu"knksa vkSj vU; 'kkL=h; xzUFkksa esa fufgr gS] f'k{kk dks ^^lk fo|k ;k foeqDr;s** 
ds :i esa ns[krk gS] tks vk/;kfRed vkSj HkkSfrd nksuksa izdkj dh eqfDr dks bafxr 
djrk gS ¼oekZ] 2021½A ledkfyu lanHkksZa esa] tgk¡ rduhd vkSj d`f=e cqf) ¼AI½ 
Kku izkfIr ds rjhds dks cny jgs gSa] bu ikjaifjd ewY;ksa dks rduhdh izxfr ds 
lkFk lUrqfyr djuk vko';d gSA 

ledkyhu f'k{kk iz.kkyh esa nksgjh leL;k,¡ ekStwn gSaA igyk] ikB~;dze dk 
if'pehdj.k ftldk ifj.kke Hkkjrh; lanHkksZa vkSj Lons'kh Kku dks gkf'k, ij 
/kdsy nsrk gSA nwljk] vuqla/kku i)fr dk ;kaf=dhdj.k] tgk¡ MkVk vkSj lkaf[;dh 
ij vR;f/kd tksj fn;k tkrk gS] ftl ls ekuoh; vkSj lkekftd foKku ds 
xq.kkRed igyqvksa dh mis{kk gksrh gSA rduhdh midj.kksa dk vU/kk/kqU/k mi;ksx] 
fdlh n'kZu ;k uSfrd fn'kk&funZs'k ds fcuk] Kku ds mís'; dks fod`r dj ldrk 
gSA vr% leL;k ;g gS fd dSls ,d ,slh vuqla/kku vkSj f'k{k.k i)fr fodflr dh 
tk, tks vk/kqfud rduhd dk ykHk mBkrs gq, Hkh Hkkjrh;rk ds ewY; esa fufgr 
lexzrk] uSfrdrk vkSj vkRe&cks/k ds fl)karksa dks cuk, j[ksA 

• Hkkjrh; Kku&ijEijk ds fl)karksa dks ledkyhu f'k{kk vkSj ikB~;dze esa izHkkoh 
<+ax ls ,dhd`r djus ds rjhdkssa dk irk yxkukA  
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• lkfgR;&n'kZu dks dsoy Hkk"kk ;k bfrgkl ds fo"k; ds :i esa ugha] cfYd uSfrd] 
vkykspukRed vkSj jpukRed f'k{kk ds vk/kkj ds :i esa LFkkfir djukA  
• rduhd ¼fo'ks"kdj AI vkSj fMftVy midj.k½ ds ek/;e ls f'k{kk&vuqla/kku 
i)fr esa vk, uokpkjksa dk ewY;kadu djuk vkSj muds uSfrd fufgrkFkksZa ij fopkj 
djukA  
• ,d ,slk cgqvk;keh ekWMy izLrkfor djuk tks Kku&ijEijk] rduhd vkSj n'kZu 
dks f'k{kk ds ,d lexz y{; ds fy, ,dhd`r djrk gksA 

● ledkyhu f'k{kk iz.kkyh esa Hkkjrh; Kku&ijaijk dh izklafxdrk dks dSls 
iquLFkkZfir fd;k tk ldrk gSa\ 

● rduhd fdl izdkj f'k{kk&vuqla/kku dks ekuoh; vkSj uSfrd cukrs gq, 
mldh n{krk vkSj igq¡p esa of̀) dj ldrh gSA\ 

● lkfgR;&n'kZu f'k{kk esa ewY;&vk/kkfjr nf̀’Vdks.k dks dSl lqǹ<+ djrk gS\ 

izkphu Hkkjrh; xzUFkksa esa Kku ds lzksrksa ¼izek.k½ ij xgu ppkZ feyrh gSA U;k; 
n'kZu N% izdkj ds izek.kksa dk mYys[k djrk gS % izR;{k] vuqeku] mikeku] 'kCn] 
vFkZkifÙk vkSj vuqiyfC/k ¼O;kl] 2019½A ;s izek.k vk/kqfud vuqla/kku i)fr ds ewy 
vk/kkj gSaA xq: dqy iz.kkyh esa f'k{kk dk mís'; dsoy O;kolkf;d dkS'ky ugha] 
cfYd Lo;a vkSj czãk.M ds chp lEcU/k dks le>uk FkkA vk/kqfud v/;;u ¼flag 
vkSj xqIrk] 2022½ jk-f'k-uh- 2020 ds varxZr Hkkjrh; Kku&ijEijk dks ikB~;dze esa 
'kkfey djus dh vko';drk ij cy nsrs gSa] ijUrq blds dk;kZUo;u esa vk jgh 
pqukSfr;ksa dks Hkh js[kkafdr djrs gSaA 

lkfgR;&n'kZu] ftlesa dkO;'kkL=] lkSUn;Z'kkL= vkSj Hkk"kk foKku 'kkfey gSa] 
vkykspukRed fpUrk dks fodflr djus dk eq[; lk/ku gSA jk"Vªh; f'k{kk uhfr 
2020] ^^Hkkjr dsUnzh; f'k{kk** ij cy nsrh gS] tgk¡ lkfgR; vkSj dykvksa dks 
iquthZfor djus dh ckr dh x;h gSA Jh jfoUnzukFk VSxksj ds 'kkafr fudsru vkSj 
egkRek xk¡/kh ds cqfu;knh f'k{kk n'kZu us Hkh lkfgR; vkSj dyk ds ek/;e ls ekuo 
ds HkkoukRed vkSj uSfrd fodkl ij tksj fn;k Fkk ¼jk;] 2020½A f'k{kk esa laLd̀r 
dks iquthZfor djus dk iz;kl Hkh blh n'kZu dk fgLlk gS] D;ksafd ;g izkphu Kku 
rd igq¡p dk }kj gSA 

oSf'od Lrj ij] AI] e'khu yfuZax] vkSj fo'kky vk¡dM+s vuqla/kku i)fr;ksa dks 
cny jgs gSaA rduhdh midj.k fo'kky MkVk dk fo'ys"k.k] iSVuZ igpku vkSj 
lkfgR; leh{kk dks ljy cukrs gSaA gkyk¡fda] ¼pØorhZ] 2021½ ;g Hkh crkrs gSa fd 
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rduhd MkVk dks vR;f/kd rVLFk cuk nsrh gS] ftl ls ekuoh; vuqHko vkSj 
lanHkZ&vk/kkfjr le>] tks xq.kkRed 'kks/k dk ewy gS] dks uqdlku igq¡p ldrk gSA 
bl izdkj vuqla/kku esa ^in~/kfr* ij /;ku dsafnzr djus ds ctk, ^fu"d"kZ* ij 
vf/kd tksj fn;k tkrk gSA 

Hkkjrh; Kku&ijEijk esa f'k{kk dk mís'; lexz fodkl gSA ;g ekuo ds 'kkjhfjd] 
ekufld] ckSf)d vkSj vk/;kfRed vk;ke dks ,d lkFk fodflr djus ij cy nsrh 
gSA 

rSfRrjh; mifu"kn~ esa of.kZr iapkdks'k fl)kar ekuo vfLrRo dks ik¡p Lrjksa esa 
foHkkftr djrk gS%& vUue; dks’k ¼HkkSfrd 'kjhj½] izk.ke; dks’k ¼izk.k@ÅtkZ½] 
eukse; dks’k ¼eu½] foKkue; dks’k ¼cqn~f/k@foosd½ vkSj vkuUne; dks’k ¼vk/;kfRed 
vkuan½A Hkkjrh; f'k{kk n'kZu dk y{; bu lHkh dks'kksa dk lUrqfyr fodkl djuk 
jgk gSA 

vUue; HkkSfrd ;ksx] LokLFk; f'k{kk] 'kkjhfjd Je 

izk.ke; izk.k@ÅtkZ 'okl vH;kl] thou 'kfDr izca/ku 

eukse; Eu Hkk"kk] dyk] HkkoukRed] cqn~f/kerk 

foKkue; cqn~f/k@foosd  rdZ'kkL=] foKku] vkykspukRed lksp 

vkuane; vk/;kfRed 
vkuan 

/;ku] n'kZu] vkRe&cks/k 

f'k{kk&vuqla/kku esa] bldk vFkZ gS fd dsoy laKkukRed fodkl ij /;ku dsafnzr u 
fd;k tk,] cfYd vuqla/kku ds ek/;e ls HkkoukRed] uSfrd vkSj 'kkjhfjd vk;keksa 
dh Hkh tk¡p dh tk,A 

lkfgR;&n'kZu] fo'ks"k :i ls jl fl)kar] O;fDr dh Hkkoukvksa dks le>us vkSj 
mudk izca/ku djus dh {kerk iznku djrk gSA egkHkkjr vkSj jkek;.k tSls 
egkdkO; tfVy uSfrd nfo/kkvksa vkSj ekuoh; lEcU/kksa dks mtkxj djrs gSa] tks 
Nk=ksa esa uSfrd foosd dks tkxr̀ djrs gSaA bu xzUFkksa dk v/;;u Nk=ksa dks 
lanHkZ&laosnu'khy rjhds ls lkspus esa enn djrk gS] tks vk/kqfud vuqla/kku dh 
dBksjrk dks ekuoh; Li'kZ nsrk gSA 
• f'k{kk esa lkfgR; dk vuqiz;ksx % lkfgfR;d xzUFkksa ds ek/;e ls dsl LVMht+ 
rS;kj djuk ,d izHkkoh 'kSf{kd i)fr gSA blds vUrxZr egkHkkjr] jkek;.k] iapra=  
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vkfn xzUFkksa ls pquh gqbZ dFkkudksa] ik= vkSj ifjfLFkfr;ksa dks Nk=ksa ds le{k j[kk 
tkrk gSA Nk= bu ifjfLFkfr;ksa esa fufgr uSfrd nqfo/kkvksa ij fopkj djrs gSa vkSj 
;g fu.kZ; ysus dk vH;kl djrs gSa fd fdl ifjfLFkfr esa dkSu lk fu.kZ; lgh] 
U;k;ksfpr vkSj lekt ds fy, mi;ksxh gks ldrk gSA bl izfØ;k ds ek/;e ls 
Nk=ksa esa u dsoy vkykspukRed fpUru fodflr gksrk gS] cfYd mudk uSfrd 
foosd] laosnu'khyrk vkSj lkekftd mÙkjnkf;Ro Hkh l'kDr gksrk gSA bl rjg 
lkfgR; f'k{kk dks dsoy ikB~; iqLrdksa rd lhfer u j[kdj thou ds okLrfod 
vuqHkoksa ls tksM+ nsrh gSA 

Hkkjrh; n'kZu esa Kku dks fLFkj vkSj fu"ifÙk bdkbZ ds :i esa ugha ns[kk tkrk] 
cfYd bls ,d fujarj] xfr'khy vkSj vuqHkokRed izfØ;k ekuk x;k gSA ;g 
Kkuehekalk dh eq[; fo'ks"krk gS fd Kku dsoy iqLrdksa] fl)karksa ;k rF;ksa dk 
laxzg ugha gS] cfYd Lo&vuqHko vkSj fpUrueu dk ifj.kke gSA vn~oSr osnkar esa 
Kku dk vafre y{; vKku dks nwj djuk crk;k x;k gS] D;ksafd vKku gh ekuo 
nq%[k vkSj ca/ku dk eq[; dkj.k gSA bl nf̀"Vdks.k ds vuqlkj ;FkkFkZ Kku og gS 
tks ekuo dks Lo;a ds LOk:i dh igpku djk;s vkSj mls lekt ds izfr 
mÙkjnkf;Ro ds izfr psrukoan cuk;sA 
bl Hkkjrh; Kkuehekalkh; n`f"Vdks.k dk vk/kqfud vuqla/kku ij xgjk izHkko iM+rk 
gSA vk/kqfud vuqla/kku tgk¡ izk;% rF;ksa dh tkap] lk{; laxzg vkSj rduhdh 
ifj"dkj ij dsafnzr jgrk gS] ogk¡ Hkkjrh; n'kZu bl izfØ;k dks uSfrd fn'kk nsrk 
gSA blds vuqlkj vuqla/kku dk mn~ns'; dsoy u, rF;ksa ;k fl)karksa dk fuekZ.k 
ugha gksuk pkfg,] cfYd lekt vkSj ekuo vfLrRo ls tqM+h leL;vksa dk lek/kku 
djuk Hkh gksuk pkfg,A 
Hkkjrh; n'kZu ;g Hkh crkrk gS fd vuqla/kkudrkZ dks vius dk;Z ds lkFk&lkFk 
viuh uSfrd ftEesnkjh dks Hkh le>uk pkfg,A vuqla/kku dk iz;ksx ;fn lekt ds 
fgr ds LFkku ij gkfudkjd mís';ksa ds fy, fd;k tkrk gS rks og Kku ugha] 
cfYd vKku dk foLrkj gksrk gSA blfy, Hkkjrh; Kkuehekalk esa Kku dk ewY; 
dsoy mlds ifj.kke esa ugha] cfYd mlds mn~ns'; vkSj iz;ksx esa Hkh fu/kZkfjr gksrk 
gSA 
bl izdkj Hkkjrh; nf̀"Vdks.k vuqla/kku dks ekuork] uSfrdrk vkSj lektdY;k.k ls 
tksM+rk gS vkSj bl rF; dks js[kkafdr djrk gS fd Kku dk vafre y{; ekuo 
thou dks vf/kd lkFkZd] laosnu'khy vkSj lekt ds fy, mi;ksxh cukuk gSA 

 

rduhdh ds fodkl us Hkkjrh; Kku&ijEijk dks u, vk;ke iznku fd, gSaA 
fMftVyhdj.k bl izfØ;k dk ,d egRoiw.kZ vk/kkj gSA izkphu ikaMqfyfi;ksa] rkM+ 
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i=] Hkksji=] rke i= vkSj iqLrdksa esa ladfyr laLd`r] ikyh] izkd`r vkSj fofHkUu 
{ks=h; Hkk"kkvksa ds xzaFkksa dk cM+s iSekus ij fMftVyhdj.k fd;k tk jgk gSA blls 
,d vksj tgk¡ bu xzaFkksa dk laaj{k.k lqfuf'pr gksrk gS] ogha nwljh vksj ;g Kku 
nqfu;k Hkj ds 'kks/kdrkZvksa] v/;kidksa vkSj Nk=ksa ds fy, lqyHk gks tkrk gSA 
fMftVyhdj.k ds iwoZ izkphu xzaFkksa rd igq¡p dsoy pqus gq, fo}kuksa rd lhfer 
jgrh FkhA dqN xzaFk rks ,d gh LFkku ;k ,d gh laLFkk esa miyC/k Fks] ftuls 
mudk v/;;u vR;ar dfBu FkkA fMftVy rduhdh us bl lhferk dks lekIr 
dj fn;k gSA vc ,d 'kks/kdrkZ Hkkjr ;k fons'k ds fdlh Hkh dksus ls fMftVy 
iqLrdky;ksa] vkWuykbu iksVZyksa vkSj MkVkcsl ds ek/;e ls bu xzaFkksa dk v/;;u dj 
ldrk gSA 
bl izfØ;k dk ,d egRoiw.kZ i{k ;g Hkh gS fd fMftVyhdj.k us Hkkjrh; Kku dks 
dsoy izkphu ;k ikjaifjd gksus ds ca/ku ls eqDr fd;k gSA vc bu xzaFkksa dk iz;ksx 
vk/kqfud vuqla/kku] varjfo"k;d v/;;u] Hkk"kk foKku] n'kZu] bfrgkl] ;ksx] 
vk;qosZn vkSj f'k{kk ds {ks= esa u, fl)karksa vkSj n`f"Vdks.k fodflr djus ds fy, 
fd;k tk jgk gSA bl izdkj fMftVy rduhdh Hkkjrh; Kku&ijEijk dks Hkwrdky 
ls tksM+dj Hkfo"; ds fy, izklafxd cukrh gSA 
lkFk gh] fMftVyhdj.k Hkkjrh; Kku ds yksdhdj.k esa Hkh lgk;d gSA tc bu 
xzaFkksa ds v/;;u ds fy, HkkSfrd lhekvksa dh vko';drk ugha jgrh] rks lkekU; 
Nk=] f'k{kd vkSj Kku ds izfr :fp j[kus okyk izR;sd O;fDr Hkh bu iqLrdksa ls 
ykHk mBk ldrk gSA bl izdkj rduhdh Hkkjrh; Kku&ijEijk dks dsoy laajf{kr 
gh ugha djrh] cfYd mls lekt ds O;kid oxZ rd igq¡pkdj mls thou ds 
okLrfod ifjizs{; esa mi;ksxh cukrh gSA 

vk/kqfud vuqla/kku i)fr esa d`f=e cqf}] AI vkSj MkVk fo'ys"k.k us egRoiw.kZ 
uokpkj dh laHkkouk,sa mRiUu dh gSaA tgk¡ ijEijkxr vuqla/kku i)fr;ka le;] Je 
vkSj ekuo {kerk ij vf/kd fuHkZj jgrh Fkha] ogha d`f=e cqf} vk/kkfjr rduhdsa bu 
lhekvksa dks de djrh gSaA  
d`f=e cqf} dk mi;ksx vuqla/kku esa MkVk laxzg] oxhZdj.k] izfr:i igpku] lkfgR; 
leh{kk vkSj izfrifÙk fo'ys"k.k esa fd;k tk jgk gSA lkfgR; leh{kk ds {ks= esa AI 
vk/kkfjr lkW¶Vos;jksa ds ek/;e ls gtkjksa xzaFkksa] 'kks/k ys[kksa vkSj nLrkostksa dk 
rqyukRed v/;;u laHko gqvk gSA blls 'kks/kdrkZvksa dks vius v/;;u ds fy, 
vf/kd le; fopkj] fo'ys"k.k vkSj fl)karksa ds fuekZ.k esa yxkus dk volj feyrk 
gSA 
vuqla/kku i)fr esa d`f=e cqf} u dsoy rduhdh lgk;d dh Hkwfedk fuHkk jgh gS] 
cfYd ;g vuqla/kku ds n`f"Vdks.k dks Hkh cny jgh gSA AI ds ek/;e ls iwokZuqeku] 
iz:i.k vkSj leL;k lek/kku ds u, rjhdksa dk fodkl gks jgk gSA f'k{kk vuqla/kku 
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esa Nk=ksa ds vf/kxe O;ogkj] vfHk:fp] izn'kZu vkSj ifj.kkeksa dk fo'ys"k.k djds 
O;fDrxr f'k{kk ds u, ekWMy rS;kj fd, tk jgs gSaA 
;|fi d`f=e cqf} vuqla/kku dks vf/kd izHkkoh vkSj xfr'khy cukrh gS] rFkkfi 
blds lkFk dqN uSfrd iz'u Hkh tqM+s gSaA MkVk dh xksiuh;rk] lgk;d laHkkouk,a] 
i{kikr vkSj ekuo fu.kZ; dh Hkwfedk tSls iz'u vuqla/kku i)fr esa u, fpUrk dk 
fo"k; gSaA  

CysaMsM yfuZax ¼Blended Learning½ vk/kqfud f'k{kk i)fr dk ,d egRoiw.kZ :i 
gS] ftlesa ikjaifjd d{kk f'k{kk vkSj fMftVy rduhdh vk/kkfjr f'k{kk dk 
lqlefiZr la;kstu fd;k tkrk gSA Hkkjrh; lanHkZ esa bl i)fr dk fo'ks"k egRo gS] 
D;ksafd Hkkjr esa f'k{kk dh ijEijk xq:&f'k"; ijEijk ij vk/kkfjr jgh gSA CysaMsM 
yfuZax bl ijEijk dks u"V fd, fcuk vk/kqfud rduhdh ls tksM+us dk dk;Z djrk 
gSA 
Hkkjrh; f'k{kk O;oLFkk esa fofo/krk ,d eq[; fo'ks"krk gSA fofHkUu Hkk"kk,a] laLd`fr;ka] 
lkekftd&vkfFkZd ifjfLFkfr;ka vkSj {ks=h; vUrj f'k{kk ds {ks= esa ,d gh ekWMy 
dks izHkkoh ugha gksus nsrsA bl ifjfLFkfr esa CysaMsM yfuZax ,d yphyk vkSj le;ksfp 
f'k{kk ekWMy ds :i esa mHkjrk gSA blds ek/;e ls f'k{kd ikjaifjd d{kk esa 
lk{kkRdkj f'k{k.k ds lkFk&lkFk vkWuykbu lkexzh] fMftVy lalk/ku] ohfM;ks] 
bZ&dUVsaV vkSj LOk;af'k{kk ek/;eksa dk mi;ksx dj ldrk gSA 
Hkkjrh; lanHkZ esa CysaMsM yfuZax dk ,d egRoiw.kZ i{k ;g gS fd ;g 'kgjh vkSj 
xzkeh.k f'k{kk ds chp dh [kkbZ dks de djus esa lgk;d gSA tgk¡ ,d vksj 
izfr"Bku laLFkkvksa esa vk/kqfud rduhdh miyC/k gS] ogha nwljh vksj xzkeh.k {ks=ksa esa 
lk/ku dh deh jgrh gSA vkWuykbu ek/;eksa vkSj ekWcqby rduhdh ds iz;ksx ls 
CysaMsM yfuZax xzkeh.k Nk=ksa dks Hkh xq.koÙkkiw.kZ f'k{kk ls tksM+us dk volj iznku 
djrk gSA 
lkFk gh] CysaMsM yfuZax Hkkjrh; Kku&ijEijk ds izlkj esa Hkh mi;ksxh gSA ;ksx] 
vk;qosZn] n'kZu] laLd̀r lkfgR; vkSj ikjaifjd fo|kvksa dks fMftVy ek/;eksa ds 
ek/;e ls izLrqr djds Nk=ksa esa viuh laLd`fr 
 

 

Hkkjrh; n'kZu esa Kku dk dsUnz fcUnq ^^foosd** dks ekuk x;k gSA foosd dk vFkZ 
dsoy lgh vkSj xyr ds chp varj djuk ugha gS] cfYd ;g 'kDr O;ogkfjd vkSj 
n'kZfud {kerk gS ftlds ek/;e ls ekuo ;FkkFkZ vkSj v;FkkFkZ] lR; vkSj vlR;] 
LFkk;h vkSj vLFkk;h ds chp lwpd varj djrk gSA bl nf̀"Vdks.k ls foosd Kku 
dh izkIrh dk ugha] cfYd Kku ds lgh iz;ksx dk ekxZn'kZd gSA 
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Hkkjrh; Kkuehekalk esa foosd dks Kku dk izFke lksiku ekuk x;k gSA fcu foosd 
ds izkIr Kku vKku esa ifjofrZr gks ldrk gSA blfy, foosd dk fodkl ekuo 
thou ds izR;sd {ks= esa vko';d gSA mifu"kn] Hkxon~xhrk vkSj osnkar n'kZu esa 
Li"V fd;k x;k gS fd tks O;fDr foosd ls jfgr gS] og Kku izkIr djus ds ckn 
Hkh la'k; vkSj Hkze esa gh jgrk gSA 
vk/kqfud f'k{kk vkSj vuqla/kku ds lanHkZ esa foosd dk egRo vkSj vf/kd c<+ tkrk 
gSA vk/kqfud ;qx esa MkVk] lwpuk vkSj rF;ksa dh vf/kdrk gS] ijUrq bu lwpukvksa 
dk lgh ewY;kadu foosd ds fcuk laHko ugha gSA foosd 'kks/kdrkZ dks ;g {kerk 
iznku djrk gS fd og miyC/k MkVk esa ls lkFkZd] mi;ksxh vkSj uSfrd :i ls 
lgh rF;ksa dk p;u dj ldsA 
f'k{kk esa foosd dk fodkl Nk=ksa dks vkykspukRed fpUrk] uSfrd fu.kZ; vkSj 
ftEesnkj uoxzg ds fy, rS;kj djrk gSA ;fn f'k{kk dsoy lwpuk iznku djus rd 
lhfer jg tk;s] rks og Kku ds LFkku ij vKku mRiUu dj ldrh gSA blfy, 
Hkkjrh; n'kZu f'k{kk dks foosd fodkl dk ek/;e ekurk gSA 
bl izdkj ^^foosd** Kku dk dsoy dsUnz gh ugha] cfYd og rRRo gS tks Kku dks 
ekuo dY;k.k] uSfrdrk vkSj lkekftd mÙkjnkf;Ro ls tksM+rk gSA foosd ds fcuk 
Kku 'kfDr ugha] vkSj foosd ds lkFk Kku ekuo thou dks lkFkZd cukus dk lk/ku 
cu tkrk gSA 

vk/kqfud f'k{kk O;oLFkk esa f'k{kd dh Hkwfedk dsoy Kku iznku djus okys O;fDr 
rd lhfer ugha jg x;h gSA vk/kqfud ;qx esa f'k{kd dks ,d ekxZn'kZd] izsj.k lzksr 
vkSj ekuo ewY;ksa dk lja{kd ekuk tk jgk gSA bl ifjorZu ds dkj.k f'k{kd 
izf'k{k.k esa Hkh O;kid la'kks/ku vkSj uohdj.k dh vko';drk mRiUu gqbZ gSA 
Hkkjrh; f'k{kk ijEijk esa f'k{kd dks ^^xq#** dh laKk nh xbZ gS] tks dsoy fo|k 
iznku ugha] cfYd Nk= ds thou] pfj= vkSj uSfrd fodkl dk ekxZn'kZu djrk gSA 
xq#&f'k"; ijEijk esa f'k{kk ,d ,dkrE;h laokn dh izfØ;k Fkh] tgk¡ f'k{kd Nk= 
ds iz'u] la'k; vkSj jfp dks le>rs gq, mlds fodkl esa lgk;d cu tkrk FkkA 
vk/kqfud f'k{kk esa bl n'kZu dks iqu% LFkkfir djuk vko';d gSA 
vk/kqfud f'k{kd izf'k{k.k esa rduhdh {kerk ds lkFk&lkFk n'kZfud vkSj uSfrd 
izf'k{k.k dk lekos'k vko';d gSA dsoy fMftVy lk/kuksa] AI vkSj vkWuykbu 
'kS{kf.kd ek/;eksa dk iz;ksx djuk gh i;kZIr ugha gS] cfYd ;g Hkh vko';d gS fd 
f'k{kd bu lk/kuksa dk mi;ksx foosd] laosnu'khyrk vkSj lkekftd mÙkjnkf;Ro ds 
lkFk djsA 
f'k{kd izf'k{k.k esa ifjorZu dk ,d egRoiw.kZ igyw ;g gS fd f'k{kdksa dks dsoy 
ikB~;Øe ds vuqlkj f'k{k.k djus ds fy, rS;kj u fd;k tk;s] cfYd mUgsa Nk=ksa 
ds leL;kRed] HkkoukRed vkSj uSfrd igyqvksa dks le>us dh {kerk Hkh iznku dh 
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tk;sA ;g Nk= dks ,d lEiw.kZ ekuo ds :i esa ns[kus dh n`f"V f'k{kdksa esa 
fodflr djrk gSA 
NPE 2020 ds lanHkZ esa f'k{kd izf'k{k.k dks cgqfo"k;d] leko';h vkSj thou&dsUnz 
esa fLFkr djus ij cy fn;k x;k gSA bl uhfr ds varxZr f'k{kd dks dsoy 
ikB~;iqLrd ds iz;ksxdrkZ ds :i esa ugha] cfYd Kku ds fuekZrk] vuqla/kku drkZ 
vkSj lkekftd ifjorZu ds vfHkdrkZ ds :i esa fodflr djus dk y{; j[kk x;k 
gSA 
bl izdkj f'k{kd izf'k{k.k esa ;g ifjorZu f'k{kk dks dsoy jkstxkjksUeq[kh u 
cukdj] pfj=&fu"Bk] uSfrdrk vkSj foosd&vk/kkfjr f'k{kk ds :i esa LFkkfir djrk 
gSA f'k{kd dk bl u;k :i gh Hkkjrh; f'k{kk O;oLFkk dks lekt vkSj jk"Vª ds 
lrr~ fodkl dh fn'kk esa vxzlj dj ldrk gSA 
 

Hkkjrh; Kkuehekalk esa vuqla/kku dk izkFkfed mís'; lekt dh okLrfod 
leL;kvksa dks le>uk vkSj mudk lek/kku [kkstuk jgk gSA bl nf̀"Vdks.k esa 
vuqla/kku dsoy 'kks/kdrkZ dh O;fDrxr :fp ;k ,dsMfed izfr"Bk rd lhfer ugha 
gS] cfYd og lekt ds dY;k.k ls tksM+k gqvk gSA blh dkj.k Hkkjrh; ijEijk esa 
Kku dks ^^yksdkfHkeku** ls tksM+dj ns[kk x;k gSA 
vk/kqfud ;qx esa vuqla/kku izk;% MkVk] rduhd vkSj fo"k; fo'ks"k rd lhfer gks 
x;k gSA blls 'kks/k ds ifj.kke lekt dh okLrfod vko';drkvksa ls nf̀"Vdks.k esa 
dV tkrs gSaA blfy, lekt dh vko';drkvksa ij vk/kkfjr vuqla/kku dh 
vko';drk vkSj vf/kd c<+ tkrh gSA ;g vuqla/kku lekt dh lkekftd] vkfFkZd] 
'kS{kf.kd] lkaLd`frd vkSj uSfrd leL;kvksa dks dsUnz esa j[krk gSA 
Hkkjrh; lanHkZ esa lekt vk/kkfjr vuqla/kku dk vFkZ gS& LFkkuh; leL;kvksa ij 
/;ku dsfUnzr djukA xzkeh.k f'k{kk] ikjaifjd gLrdykvksa dk laj{k.k] yksd Kku] 
vk;qosZnh; ijEijk] ukjh l'kfDrdj.k vkSj lekos'kh f'k{kk tSls fo"k; blds eq[; 
{ks= gSaA bl izdkj dk vuqla/kku lekt ds vlsfpr oxksZa dks vkokt nsrk gS vkSj 
f'k{kk dks lekt ls tksM+rk gSA 
rduhdh dk iz;ksx lekt vk/kkfjr vuqla/kku dks vkSj izHkkoh cuk ldrk gSA 
fMftVy losZ] MkVk fo'ys"k.k] Hkw&lwpuk rduhd vkSj AI vk/kkfjr fo'ys"k.k ds 
ek/;e ls LFkkuh; leL;kvksa dh lgh igpku vkSj xgjh le> lEHko gksrh gSA 
ijUrq ;g vko';d gS fd rduhdh dk iz;ksx lekt dh laosnu'khyrk vkSj 
uSfrdrk ds lkFk fd;k tk;sA fcu ekuo laosnu ds rduhdh vuqla/kku lekt ds 
fy, mi;ksxh ugha jgrkA 
lekt vk/kkfjr vuqla/kku 'kks/kdrkZ dks ;g n`f"V iznku djrk gS fd og lekt dks 
dsoy 'kks/k dk fo"k; u ekus] cfYd mldk Hkkxhnkj cu djsA bl izfØ;k esa lekt 
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ds lnL; 'kks/k ds lg&fuekZrk cu tkrs gSa] tks Hkkjrh; yksd ijEijk vkSj 
lgHkkfxrkRed n'kZu ds vuq:i gSA 
bl izdkj lekt dh vko';drkvksa ij vk/kkfjr vuqla/kku f'k{kk vkSj Kku dks 
lekt dh okLrfod leL;kvksa ls tksM+dj mls ekuo dY;k.k dk izHkkoh lk/ku 
cukrk gSA ;g vuqla/kku f'k{kk dks dsoy iqLrdksa rd lhfer u j[kdj] lekt dh 
fØ;kRed ifjorZu'khyrk ls tksM+rk gSA 
 

izLrqr 'kks/k dk eq[; fu"d"kZ ;g gS fd f'k{kk] lkfgR;&n'kZu] Hkkjrh; Kku&ijEijk 
rduhd vkSj f'k{kk&vuqla/kku i)fr ,d&nwljs ls vyx ugha gSa] cfYd ;s lHkh 
,d&nwljs ds iwjd] lgk;d vkSj vkil esa tqM+s gq, rRo gSaA bl 'kks/k ds ek/;e ls 
;g Li"V gksrk gS fd f'k{kk dk lEiw.kZ fodkl rHkh laHko gS tc mlesa Kku ijEijk 
dh xgjkbZ] lkfgR; dh laosnu'khyrk] n'kZu dh uSfrdrk vkSj rduhdh dh {kerk 
dk lUrqfyr leUo; gksA 
vk/kqfud f'k{kk O;oLFkk esa rduhdh dk iz;ksx vfuok;Z gks x;k gS] ijUrq ;g 'kks/k 
;g Hkh Li"V djrk gS fd rduhdh dsoy ,d lk/ku gS] f'k{kk dk vafre y{; 
ughaA ;fn rduhdh dk mi;ksx foosd vkSj uSfrd nf̀"V ds fcuk fd;k x;k] rks 
f'k{kk dsoy MkVk] d`f=e cqf} vkSj ;kaf=dh dq'kyrk rd lhfer gks tkrh gSA bl 
'kks/k ds fu"d"kZ esa ;g ckr mHkjdj vkrh gS fd Hkkjrh; Kku&ijEijk bl 
rduhdh ;qx dks ekuoh vkSj uSfrd fn'kk ns ldrh gSA 
lkfgR;&n'kZu dk egRo bl 'kks/k esa fo'ks"k :i ls mHkjdj vkrk gSA lkfgR; f'k{kk 
dks ekuo vuqHko] uSfrd n`f"V vkSj laosnu'kh fpUrk ls tksM+rk gSA ;g Nk=ksa esa 
foosd] leosnu'khyrk vkSj lkekftd mÙkjnkf;Ro dk fodkl djrk gSA bl izdkj 
lkfgR;&n'kZu dsoy ikB~; fo"k; ugha] cfYd f'k{kk dh vkRek gSA 
bl 'kks/k dk ,d egRoiw.kZ fu"d"kZ ;g Hkh gS fd f'k{kk&vuqla/kku i)fr dks lekt 
dh okLrfod vko';drkvksa ls tksM+uk vko';d gSA vuqla/kku dsoy fo"k;d ;k 
izdk'ku&dsUnz u gksdj lekt dh leL;kvksa dk lek/kku [kkstus dk lk/ku cukuk 
pkfg,A Hkkjrh; n'kZu vuqla/kku dks uSfrdrk] lektd dY;k.k vkSj ekuo fodkl 
ls tksM+rk gSA 

izLrqr 'kks/k ds vk/kkj ij fuEufyf[kr uhfrxr lq>ko izLrqr fd, tkrs gSaA izFke] 
fo'ofo|ky;ksa vkSj egkfo|ky;ksa esa Hkkjrh; Kku&ijEijk vkSj rduhdh vuqla/kku 
dsUnz LFkkfir fd, tk,aA bu dsUnzksa esa izkphu Kku dk v/;;u] fMftVyhdj.k] 
vkSj vk/kqfud lanHkZ esa mi;ksx fd;k tk,A 
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f}rh;] varfoZ"k;d ikB~;dze fodflr fd, tk,a] ftuesa foKku] rduhdh] lkfgR;] 
n'kZu vkSj lekt foKku dks ,d lkFk tksM+k tk,A blls Nk=ksa esa cgqfo"k;d 
fpUrk vkSj lexz n`f"V fodflr gksxhA 
rr̀h;] vuqla/kku uSfrdrk ds ikB~;Øe esa Hkkjrh; ewY;ksa tSls lR;] vfgalk] viZ.k] 
lkeqnkf;drk vkSj lektd mÙkjnkf;Ro dks 'kkfey fd;k tk,A fo'ks"kr% AI MkVk 
fo'ys"k.k vkSj fMftVy vuqla/kku ds lanHkZ esa ;g vR;ar vko';d gSA 

Hkfo"; ds vuqla/kku ds fy, bl 'kks/k ls vusd u, }kj [kqyrs gSaA Hkfo"; esa 
iapdks'k fl)kar ij vk/kkfjr f'k{kk ewY;kadu ekWMy fodflr fd, tk ldrs gSa] 
ftuls Nk=ksa ds 'kkjhfjd] ekufld] ckSf)d] HkkoukRed vkSj vk/;kfRed fodkl dk 
lexz ewY;kadu gks ldsA 
blds vfrfjDr Hkkjrh; rdZ'kkL= vkSj Kkuehekalk ij vk/kkfjr d`f=e cqf} ekWMy 
fodflr djus dk {ks= Hkh foLrkj ik ldrk gSA ,slk AI tks foosd] lanHkZ vkSj 
uSfrdrk dks le> lds] vk/kqfud rduhdh dks Hkkjrh; n'kZu ds lkFk tksM+us dh 
fn'kk esa ,d egRoiw.kZ dne gksxkA 
bl izdkj ;g 'kks/k f'k{kk dks dsoy oSKkfud ;k O;olkf;d n`f"V ls u ns[kdj] 
mls ekuo] uSfrd vkSj lkekftd fodkl dk lk/ku ekurk gSA ;gh bl 'kks/k dk 
vafre fu"d"kZ gS vkSj ;gh Hkkjrh; f'k{kk ds Hkfo"; dh fn'kk Hkh gSA 

pØorhZ] ,l- ¼2021½ fMftVy ;qx esa vuqla/kku uSfrdrk % ,d Hkkjrh; ifjizs{; 
'kks/k lkj tuZy] 15¼2½ 112 & 130A 
jk;] ,- ¼2020½] xk¡/kh vkSj VSxksj dk f'k{kk n'kZu % NEP 2020 ds lanHkZ esa 'kSf{kd 
fpUrk] 8¼4½] 55&70A 
flag] vkj-] ,oa xqIrk] oh- ¼2022½ Hkkjrh; Kku&ijEijk dk mPp f'k{kk esa ,dhdj.k 
% volj vkSj pqukSfr;k¡] f'k{kk vkSj lekt] 3¼1½] 20&35A 
oekZ] ih- d- ¼2021½] Hkkjrh; n'kZu esa Kkuehekalk] izHkkr izdk'kuA 
O;kl] ds- ,y- ¼2019½] U;k; n'kZu % izek.k ehekalk] lkfgR; vdknehA 
'kekZ] ,l- ¼2018½] Hkkjrh; f'k{kk ijEijk vkSj vk/kqfud pqukSfr;k¡] u;h fnYyh % 
jktho izdk'kuA 
ik.Ms] vkj- ,l- ¼2020½] f'k{kk esa uSfrd ewY;ksa dk egRo % ,d n'kZfud v/;;u] 
Hkkjrh; f'k{kk leh{kk] 12¼1½] 45&60A 
xqIrk] Mh- ,l- ¼2021½ d`f=e cqf} vkSj f'k{kk % laHkkouk,¡ vkSj uSfrd iz'u] 'kks/k 
izfrHkk] 9¼3½] 88&102A 
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dqekj] ih- ¼2019½] lkfgR; vkSj f'k{kk % ekuoh laosnu'kh dk fodkl- okjk.klh % 
Hkkjrh; Kku izdk'kuA 
feJ] ,- ,l- ¼2022½] vuqla/kku i)fr vkSj Hkkjrh; n'kZu] 'kSf{kd vuqla/kku if=dk] 
6¼2½] 15&29A 
flag] ts- ih- ¼2020½] NEP 2020 % Hkkjrh; f'k{kk dh u;h fn'kk] u;h fnYyh % 
jktdey izdk'kuA 
ik.Ms] ,e- ¼2021½] f'k{kk esa varfoZ"k;d n`f"V % lS)kkafrd vkSj izk;ksfxd vk/kkj] 
f'k{kk foKku tuZy] 14¼1½ 66&80A 
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v/;{k] fgUnh foHkkx 
e-xk¡¡-fp-xzk-fo-fo-]fp=dwV] lruk ¼e/;izns'k½ 

 

;g 'kks/k i= fgUnh dh lqizfl) lkrosa n'kd dh dFkkdkj lq/kk vjksM+k ds 

dFkk&lkfgR; dk v/;;u ukjh&psruk ds lanHkZ esa fd;k x;k gSA budh dgkfu;ksa 

esa ukjh psruk dk Loj vR;ar ;FkkFkZijd vkSj laosnu'khy :i esa fn[kkbZ nsrk gSA 

lq/kk vjksM+k ds lkfgR; esa L=h ds nSfud thou ls tqM+s vuqHkoksa dks vk/kkj cukdj 

mldh vkRecks/k dh izfØØk] ekufld fLFkfr vkSj la?k"kZ dks mtkxj djrh gSA 

budh dgkfu;ksa esa ukjh&psruk pqIih ls izkjEHk gksrh gSA izkjEHk esa L=h lkekftd 

,oa ikfjokfjd nckoksa ds dkj.k ekSu jgrh gS] ysfdu le; ds lkFk og pqIih lksp 

,oa vkReeaFku esa cny tkrh gSA v/;;u ls irk pyrk gS fd lq/kk vjksM+k dh 

ukjh psruk fdlh dBksj ;k mxz fopkj/kkjk ij vk/kkfjr ugha gS] cfYd lgt vkSj 

ekuoh; gSA budh dgkfu;k¡¡ L=h dks vkRelEeku] Lora= lksp vkSj fu.kZ; {kerk 

dh vksj iszfjr djrh gSA bl izdkj budk dFkk lkfgR; fgUnh lkfgR; esa ukjh 

psruk dks le>us vkSj etcwr djus esa egRoiw.kZ Hkwfedk fuHkkrk gSA   

dFkk&lkfgR;] ukjh&psruk] ncko] vkRelEeku] laosnu'khyrk 
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ledkyhu fgUnh dFkk lkfgR; esa lq/kk vjksM+k dk uke L=h&foe'kZ dh 

vxz.kh vkokt ds :i esa tkuk tkrk gSA 1960 ds n'kd ls ys[ku izkjEHk djus 

okyh bl dFkkdkj us vius lkfgR; esa mu efgykvksa dks LFkku fn;k gS tks vDlj 

lekt dh eq[;/kkjk dh dFkkvksa esa gkf'k, ij NksM+ nh tkrh FkhaA muds dFkk 

lkfgR; esa L=h dksbZ ek= ^oLrq* ;k ^n;k dk ik=* ugha cfYd ,d lkspus] fu.kZ; 

ysus] Lo;a dks igpkuus vkSj lfØ; lRrk ds :i esa mHkjrh gSA budh dgkfu;k¡¡ 

i<+dj le> vkrk gS fd L=h dk thou dsoy ?kj&ifjokj rd lhfer ugha gS] 

mlds Hkhrj Hkh lius] nnZ] loky vkSj bPNk,¡¡ gksrh gSaA 

L=h&foe'kZ dk eryc gS&L=h dh fLFkfr] mlds vf/kdkj] mlds nq%[k] 

mldh bPNkvksa vkSj mlds la?k"kksZa dks dsUnz esa j[kdj ckr djukA mudh 

dgkfu;k¡¡;g crkrh gSa fd L=h Hkh viuh igpku pkgrh gS] og lEeku pkgrh gS] 

vkSj lcls t:jh&og lquh tkuk pkgrh gSA 

lq/kk vjksM+k ds dFkk&lalkj esa lekt dh rhu ijrsa lcls T;knk fn[kkbZ 

nsrh gSA e/;eoxhZ; L=h dk thou lcls tfVy vkSj lcls nck gqvk] nksgjh 

ftEesnkfj;ksa esa filrh dkedkth L=h] lqfo/kkvksa ds ckotwn Hkhrj ls VwVrh 'kgjh 

L=hA bu lHh esa la?k"kZ vyx fn[kkrk gS] ysfdu ihM+k dk ewy leku gS&vfLrRo 

dks igpkuus dk la?k"kZA budh dgkfu;ksa esa L=h dh pqIIh lcls izHkkoh gfFk;kj gS 

;g pqIih fujk'kk ugha] cfYd Hkhrj dk ,df=r fonzksg gSA le; vkus ij ;g pqIih 

vkokt curh gSA 

^;gh lp gS* dgkuh esa L=h dks iRuh] cgw] ek¡¡ lHkh Hkwfedkvksa esa bruk 

tdM+ fn;k tkrk gS fd mldh O;fDrxr bPNk,a ne rksM+ nsrh gSA ys[kdk dgrh 

gS ^^vkSjr vxj vius fy, thuk pkgs rks lcls igys mldk viuk ?kj gh mlds 

f[kykQ [kM+k gks tkrk gSA ukf;dk ds thou esa le> vkSj isze dk vHkko 

HkkoukRed lw[kkiu mldh vkRek dks [kRe dj nsrk gSA ^^og vius gh ?kj esa 
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esgeku dh rjg jgrh jgh&vius fu.kZ;ksa ij dHkh mldk vf/kdkj ugha jgkA** 

mldk vfLrRo /khjs&/khjs [kRe gks tkrk gS] ijUrq var esa mldk ekSu lekt ds 

fo#) ,d fu.kkZ;d ^uk* cudj mHkjrk gSA 

mudh lokZf/kd pfpZr dgkuh ^;gh lp gS L=h&eu dh xgjh tfVyrkvksa 

dsk mn~?kkfVr djrh gSA ;gk¡¡ ukf;dk dk la?k"kZ ek= lEca/kksa dk la?k"kZ ugha] cfYd 

;g mldh vkRe&xfjek dh j{kk dk iz'u gSA iq#"k dsfUnzr lkekftd vis{kkvksa 

vkSj L=h ds HkkoukRed vfLrRo ds chp tks Vdjko gS] og dgkuh ds ewy esa ntZ 

gSA ;g dsoy fdlh ,d L=h dh dFkk ugha jgrh] cfYd vufxur fL=;ksa ds thou 

dk izfrfuf/kRo djus yxrh gS] ftUgsa vDlj lekt ,d O;fDr ds :i esa ns[kus ds 

ctk; fdlh Hkwfedk iRuh] izsfedk] cgw] fe= rd lhfer dj nsrk gSA lq/kk vjksM+k 

bl lhfer ǹf"V dk xgjkbZ ls izfrjks/k djrh gSa vkSj L=h dks iw.kZ euq"; ds :i esa 

Lohdkjus dh vko';drk ij cy nsrh gSaA 

lq/kk vjksjk ds L=h&foe'kZ dh ,d mYys[kuh; fo'ks"krk ;g gS fd os L=h 

dh leL;kvksa dks dsoy lkekftd ;k vkfFkZd vk;keksa esa gh ugha j[krh] cfYd 

ekufld vkSj HkkoukRed Lrj ij Hkh xgjkbZ ls Nwrh gSaA fookg laLFkk dks os dsoy 

,d lkekftd vuqca/k ds :i esa ugha ns[krh] cfYd ,d ,sls <kaps ds :i esa Hkh 

le>rh gSa] ftlus L=h dks vDlj drZO; vkSj R;kx ds uke ij laosnughu cuk 

fn;k gSA mudh dgkfu;ksa esa L=h flQZ 'kkjhfjd Je ugha djrh cfYd og fujarj 

HkkoukRed Je Hkh djrh gS&lcds fy, lksprh gS] lcds fy, fpark djrh gS] ij 

cnys esa mls dsoy vis{kk,a vkSj vkykspuk,a izkIr gksrh gSaA bl HkkoukRed 'kks"k.k 

dks lkfgR; esa dsUnz esa ykuk lq/kk vjksM+k dh cM+h miyfC/k ekuh tkrh gSA 

lq/kk vjksM+k dk L=h&foe'kZ u rks vkØked gS vkSj u gh iq#"k fojks/khA ;g 

ekuoh;] laosnu'khy vkSj vuqHko vk/kkfjr gSA os lekt ds fir`lRrkRed <kaps }kjk 

fufeZr L=h ds ladVksa dks mtkxj djrh gS] L=h ds nSfud thou esa mifLFkr 
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la?k"kZ&pkgs og ?kjsyw Je gks] lEca/kksa dk cks> gks] ;k dk;ZLFky dk neu&mudh 

dgkfu;ksa dk dsUnzh; eqn~nk gSA muds vuqlkj L=h&foe'kZ dsoy iq#"k] lpZLo dk 

fojks/k ugha] cfYd L=h dh Lora= vfLerk] lekurk vkSj Lok;Rrk dh psruk gSA 

mudh jpukvksa esa lkekU;] e/;eoxhZ;] ukSdjh is'kk] x`fg.kh] o`)koLFkk ls xqtjrh 

;k ;qok vkdka{kkvksa ls Hkjh fL=;k¡¡lc viuh&viuh okLrfodrkvksa ds lkFk mifLFkfr 

gksrh gSaA bu dgkfu;ksa esa L=h dk la?k"kZ fdlh ckgjh 'k=q ls ugha] cfYd fir̀lRrk 

dh ml xgjh /kalh gqbZ lajpuk esa gS] tks ?kj] lekt] fj'rksa vkSj Hkkouk,a lcesa 

O;kIr gSaA ^Hk;*] ^jger lkgc dh csVh*] ^ngyht ij laokn*] ^eSfjV xyZ*] ^,d vkSj 

vkSjr* dgkuh tSlh dgkfu;k¡¡ L=h&psruk ds fofo/k vk;keksa dks vR;ar ekfeZdrk 

vkSj laosnu'khyrk ds lkFk lkeus ykrh gSaA bl nf̀"V ls mudk lkfgR; ukjh 

psruk dk izLFkku fcUnq ekuk tk ldrk gSA 

esfjV xyZ dgkuh esa ysf[kdk fy[krh gSa fd ^^esjh es/kk lcdks fn[kkbZ nsrh 

Fkh] ij esjs lius fdlh dks fn[kkbZ ugha nsrs FksA** ;g dgkuh fn[kkrh gS fd f'kf{kr 

L=h Hkh mruh gh dSn gS ftruh vf'kf{kr D;ksafd f'k{kk ls vf/kd 'kfDr'kkyh 

lkekftd vuqca/ku gSA ^^eSus tkuk fd esfjV flQZ vadksa esa ugha] fgEer esa Hkh gksrh 

gS vkSj og fgEer eq>s jkst vius Hkhrj tqVkuh iM+rh FkhA** yksx dgrs Fks yM+dh 

gks] bruk i<+dj D;k djksxh ;g loky esjs gj mRrj dks NksVk dj nsrk FkkA 

ngyht ij laokn dgkuh esa lq/kk th dgrh gS ^^ngyhts flQZ ?kjksa esa ugha 

gksrh] vkSjr ds Hkhrj Hkh gksrh gS&vkSj mUgsa ikj djuk gh mldh eqfDr gSA** 

ngyht ij [kM+h L=h ges'kk nks nqfu;kvksa ds chp >wyrh jgrh gS&,d tks mls 

jksdrh gS vkSj ,d tks mls iqdkjrh gSA bl dgkuh dh L=h lksprh gS fd D;k 

ngyht blfy, cukbZ tkrh gS fd L=h iwjk vkdk'k u ns[k ldsA 
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Hk; dgkuh n'kkZrh gS fd L=h Mj dks tUe ls lh[krh gS fookg esa] fj'rksa esa] 

?kj esa] lM+d ij vkSj ukSdjh esa Hk; L=h dh ekufld lajpuk cu tkrk gS ij 

dgkuh dk var crkrk gS fd psruk Hk; dks ijkLr dj ldrh gSA  

ukjh&psruk dk vFkZ gS L=h dk Lo;a dks igpkuuk vius fu.kZ;ksa ij 

vf/kdkj ikuk vkSj vius vfLrRo dks LohdkjukA 

;g psruk fdlh fonzksg ls tUe ugha ysrh] cfYd Hkhrj lafpr vla[; iz'uksa] 

dqaBkvksa] viekuksa vkSj le>kSrksa ds yEcs vuqHko ls curh gSaA lq/kk vjksjk bl 

izfØØk dks cgqr lw{erk ls fpf=r djrh gS] ftlls Li"V gksrk gS fd ukjh&psruk 

dskbZ vpkud gksus okyk ifjorZu ugha cfYd ,d xgjh] /kheh vkSj tfVy vkRe 

psruk dh ;k=k gSA 

ysf[kdk dh n`f"V ;g gS ^^L=h vkSj iq#"k cjkcjh esa gh [kwclwjr gSa] ij 

cjkcjh rHkh laHko gS tc L=h Lo;a dks igpkusA  

varr% dgk tk ldrk gS fd lq/kk vjksjk dk dFkk&lkfgR; fganh esa 

L=h&foe'kZ dks ,d ubZ fn'kk nsus okyk lkfgR; gSA mUgksaus L=h dh ihM+k] la?k"kZ] 

vieku ;k nnZ dks ^d#.kk* dk fo"k; ugha cuk;k] cfYd mls psruk vkSj izfrjks/k 

dk dsUnz cuk;kA mudh dgkfu;ksa esa L=h dh Lora=rk] mlds lius] mldh bPNk,a 

vkSj mldh igpku] bu lcdks xaHkhjrk vkSj lEeku ds lkFk izLrqr fd;k x;k gSA 

os ;g LFkkfir djrh gS fd L=h ek= lEca/kksa dh Hkwfedk ugha] cfYd Lo;a ,d iw.kZ 

vfLrRo gS ftldh viuh bPNk,a] vkdka{kk,a vkSj vf/kdkj gSaA mudk lkfgR; ikBd 

dks dsoy laosnu'khy ugha cukrk] cfYd lkspus ij foo'k djrk gS] vkSj ;g fdlh 

Hkh izkekf.kd L=h&foe'kZ dh lQyrk gSA ;gh dkj.k gS fd mudk dFkk&lkfgR; 

vk/kqfud ukjh&foe'kZ dh jh<+ dgk tk ldrk gSA 
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1- lq/kk vjksjk] ;gh lp gS] ubZ fnYyh jktdey izdk'ku] 1974- 

2- lq/kk vjksjk] efgyk,¡¡ vkSj nwljs loky] fnYyh lkef;d izdk'ku- 

3- lq/kk vjksjk] jpuk le; vkSj L=h iz'u] ok.kh izdk'ku] ubZ fnYyh- 

4- lq/kk vjksjk] dFkkdkj dh n`f"V] gal fo'ks"k L=h ys[ku] vad- 

5- lq/kk vjksM+k] dgkuh laxzg       
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ABSTRACT 

Educational aspiration and self-concept are critical determinants of academic 
achievement and lifelong learning. Early Childhood Care and Education (ECCE) 
programs play a foundational role in nurturing these traits by providing structured 
learning experiences, fostering cognitive and socio-emotional development, and 
promoting self-confidence in children. Recognizing the long-term impact of early 
education, this study examines how ECCE interventions influence secondary students’ 
educational aspirations and self-concept by analyzing existing research, reports, and 
scholarly data.1 Through a comprehensive review of secondary sources, including 
government reports, academic journals, policy documents, and international education 
studies, this paper investigates the interplay between early learning experiences, family 
environment, and teacher preparedness in shaping students’ motivation, goal-setting 
behavior, and self-perception. The study also evaluates the role of Integrated Teacher 
Education Programmes (ITEP) in equipping educators with pedagogical strategies that 
enhance the effectiveness of ECCE initiatives. 
By synthesizing evidence from multiple sources, the research identifies patterns, 
correlations, and insights that highlight the significance of continuity between early 
childhood education and secondary-level academic outcomes. The findings emphasize 
that well-structured ECCE programs, supported by qualified teachers and nurturing 
family environments, significantly contribute to the development of students’ self-
concept and their aspirations for higher education.2 This paper aims to inform 
policymakers, curriculum developers, and educators about the value of evidence-based 
early education strategies, providing a framework for improving educational outcomes 
and fostering holistic development in children. 
Keywords: 
Early Childhood Care and Education (ECCE), Self-Concept, Secondary Education, 
Integrated Teacher Education Programme (ITEP), Family Environment. 
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1. INTRODUCTION -  

Early childhood is widely regarded as the most formative period in an individual’s life, laying 

the foundation for cognitive, emotional, and social growth. The experiences and environments a 

child is exposed to during the first eight years profoundly influence their personality, 

confidence, and motivation to learn. Early Childhood Care and Education (ECCE) thus plays a 

crucial role in nurturing a child’s holistic development and setting the stage for lifelong 

learning. In the Indian context, the National Education Policy (NEP) 2020 emphasizes ECCE as 

the “bedrock of education,” recognizing that quality early education leads to stronger academic 

outcomes, higher retention, and improved self-concept during later years of schooling.3 

ECCE not only supports the development of basic literacy and numeracy but also instills 

essential values such as curiosity, discipline, and emotional stability. Studies suggest that 

children who receive structured early education show better self-regulation, stronger motivation, 

and higher educational aspirations compared to those without such exposure.4 A well-designed 

ECCE program provides a balanced blend of play-based learning, socio-emotional engagement, 

and family participation are the factors that contribute directly to a child’s sense of competence 

and self-worth. 

The transition from early childhood education to secondary schooling is not merely academic; it 

also reflects how early learning shapes a child’s goals, aspirations, and self-perception. 

Educational aspiration drives to achieve higher learning goals and is often rooted in the 

confidence and cognitive stimulation children experience in their early years. Similarly, self-

concept, which reflects how students perceive their abilities and identity as learners, is built 

gradually through consistent encouragement, positive teacher interaction, and supportive family 

environments.5 

In this light, understanding the long-term influence of ECCE on secondary students’ educational 

aspirations and self-concept becomes essential for educators, policymakers, and curriculum 

planners. The Integrated Teacher Education Programme (ITEP) under NEP 2020 further 

strengthens this relationship by preparing teachers who are better equipped with child-centered 

pedagogical approaches and a deep understanding of early development. 

This paper, based entirely on secondary data, aims to synthesize existing literature, policy 

frameworks, and empirical findings to explore how ECCE programs influence later educational 
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behavior. It draws insights from national and international reports, government initiatives, and 

prior studies to highlight the importance of early education in shaping motivated, confident, and 

self-assured learners. 

2. OBJECTIVES OF THE STUDY -  

Education during the early years of life has a big influence on how individuals think, learn, and 

perceive themselves. The purpose of this study is to examine how Early Childhood Care and 

Education (ECCE) programs shape the educational aspirations and self-concept of students 

when they reach the secondary level. As this study is based entirely on secondary data, it aims 

to integrate findings from various research works, policy frameworks, and institutional reports 

to create a holistic understanding of this relationship. 

The first objective of the study is to analyze the influence of ECCE programs on the 

development of educational aspirations among secondary-level students. Educational aspiration 

refers to the desire and motivation of learners to achieve higher educational goals. Research 

indicates that children who receive strong foundational learning experiences in early childhood 

are more likely to aspire toward higher education and academic achievement later in life.6 These 

programs instill curiosity, confidence, and perseverance are the key factors that guide a child’s 

long-term academic motivation. 

The second objective is to study the relationship between ECCE participation and self-concept 

formation. Self-concept, which reflects how students view their own abilities and potential, is a 

crucial psychological factor that determines learning outcomes. Positive early experiences, 

empathetic teachers, and supportive peer interactions during ECCE build a child’s sense of 

competence and self-worth. Studies emphasize that when children feel valued and encouraged 

in early classrooms, their belief in their abilities continues to strengthen throughout school life.7 

The third objective focuses on examining the role of teacher preparedness and family 

environment in sustaining early learning outcomes. Trained educators play a vital role in 

providing emotionally safe and intellectually stimulating classrooms. The Integrated Teacher 

Education Programme (ITEP) under the NEP 2020 is a key initiative designed to prepare 

teachers who understand the psychology of early learners and can extend these benefits into 

later education stages.8 At the same time, family supportthrough emotional care, 
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encouragement, and consistent involvementserves as a reinforcing element for sustained 

learning and motivation. 

Finally, the fourth objective is to synthesize the key insights drawn from existing secondary data 

sourcesincluding reports from UNESCO, NCERT, and academic literatureto identify recurring 

patterns and policy implications. This synthesis will not only highlight the long-term value of 

ECCE but also offer recommendations for strengthening the continuum between early learning 

and secondary education. 

3. RESEARCH QUESTIONS AND HYPOTHESES -  

Research questions and hypotheses form the backbone of any academic inquiry, guiding the 

direction of analysis and interpretation. This study, based entirely on secondary data, aims to 

explore how Early Childhood Care and Education (ECCE) influences secondary students’ 

educational aspirations and self-concept. It also seeks to understand the role of teacher 

preparedness and family support in sustaining the outcomes of early education. The formulation 

of research questions is grounded in existing theoretical and empirical literature that establishes 

a strong connection between early learning experiences and later educational motivation. 

 The central research question of this study is – 

How does participation in ECCE programs shape educational aspirations and self-concept 

among students at the secondary level? 

This question is rooted in the recognition that early childhood education provides not only 

cognitive foundations but also emotional and social competencies necessary for success in 

formal schooling. According to UNESCO (2020), children who receive high-quality ECCE are 

more likely to develop a positive attitude toward learning, which translates into higher academic 

ambitions later in life. 

 The second research question focuses on –  

What is the nature of the relationship between early learning environments and students’ 

self-concept?  

Self-concept, as explained by Rao and Sun9, is built gradually through positive reinforcement, 

peer interaction, and teacher feedback during the early years. It reflects how learners perceive 

their abilities and influences their level of confidence and persistence. Understanding this 

relationship through secondary data enables educators to identify patterns in existing literature 

that reveal how ECCE contributes to psychological readiness for higher education. 

                                                           
9  
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 The third research question asks – 

How do teacher training and family environment mediate the effects of ECCE on later 

academic behavior?  

The National Education Policy (2020) emphasizes that teacher quality and family participation 

play pivotal roles in ensuring continuity between early and secondary education. The Integrated 

Teacher Education Programme (ITEP) seeks to prepare teachers who understand the 

developmental needs of young learners, thus reinforcing early learning gains throughout a 

child’s educational journey. 

Based on these questions, two primary hypotheses have been developed: 

 H₁: Exposure to high-quality ECCE programs positively correlates with higher 

educational aspirations at the secondary level. 

 H₂: Students with early ECCE exposure demonstrate stronger academic self-concept 

compared to those without such exposure. 

These hypotheses will be tested through a comprehensive review and synthesis of existing 

literature and national educational data. The results are expected to reaffirm that strong early 

childhood education systems significantly enhance both the academic and personal growth of 

learners across developmental stages. 

4. METHODS AND PROCEDURE -  

The present study is descriptive and analytical in nature, designed to explore the relationship 

between Early Childhood Care and Education (ECCE) and the later development of educational 

aspirations and self-concept among secondary-level students. Since the study is grounded 

exclusively in secondary data, it aims to interpret and synthesize existing research findings 

rather than collect new empirical evidence. The purpose is to derive meaningful insights from 

previously published academic works, national and international policy reports, and official 

educational statistics. 

 

4.1 Nature of the Study 

The study adopts a descriptive research approach, as it focuses on identifying and describing 

patterns and associations that exist within the domain of ECCE and adolescent educational 

outcomes. The analytical component of the study lies in its effort to critically evaluate existing 

literature and interpret how early learning interventions contribute to cognitive, emotional, and 
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social growth. This approach allows for a systematic understanding of how foundational 

experiences influence later academic motivation and self-perception. 

4.2 Sources and Type of Data 

The study exclusively uses secondary data derived from authentic and reputable sources. The 

main bodies of literature include: 

 Government reports and policy documents, such as the National Education Policy 

(NEP), 2020 and the ECCE Policy Framework (2013) released by the Ministry of 

Women and Child Development, Government of India. 

 International publications from organizations like UNESCO, UNICEF, and the World 

Bank, which provide global perspectives on the importance of early childhood 

education and its long-term impacts. 

 Peer-reviewed academic journals and research articles focusing on early learning, child 

psychology, and educational development. Studies were especially significant in 

explaining the link between early experiensces and self-concept formation.10 

4.3 Data Analysis Procedure 

Data were analyzed using thematic analysis and literature synthesis techniques. Through 

thematic categorization, recurring patterns and core ideas were identified—such as the role of 

teacher quality, curriculum design, and parental engagement in shaping educational aspirations. 

The literature was then synthesized to compare trends across different socio-economic contexts, 

enabling the study to highlight both the universality and the contextual uniqueness of ECCE’s 

impact. 

This method ensures that conclusions are not based on isolated studies but on an integrated 

understanding of collective research findings, providing both depth and reliability to the 

interpretations. 

4.4 Scope and Limitations 

The scope of this study is confined to the review and analysis of published materials related to 

ECCE and its developmental outcomes. While this enhances credibility and global relevance, 

the limitation lies in the absence of primary data collection, which restricts firsthand observation 

of outcomes. Moreover, differences in methodologies across reviewed studies may create some 

inconsistencies in comparative analysis. Nevertheless, secondary data provides a rich foundation 

for understanding broader patterns and global educational trends. 
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5. RESULTS AND DISCUSSION -  

The findings from the reviewed secondary sources strongly indicate that ECCE plays a 

foundational role in shaping the long-term educational aspirations, emotional stability, and self-

concept of students at the secondary level. The synthesis of various studies reveals that early 

learning experiencesparticularly those involving structured play, social interaction, and 

nurturing environmentssignificantly influence children’s confidence and motivation to learn 

later in life. 

Evidence shows that quality early childhood programs improve not only cognitive readiness but 

also socio-emotional adaptability.11 Children who received exposure to inclusive and engaging 

ECCE settings tend to develop higher self-esteem, which later translates into ambitious 

educational goals. Conversely, inadequate or inconsistent early experiences often result in lower 

confidence and diminished academic persistence. 

Another major outcome observed through literature review is the role of teacher preparedness. 

The introduction of the ITEP under the National Education Policy (NEP), 2020 aims to build a 

more holistic and competent teaching workforce. Studies suggest that teachers trained through 

integrated frameworks are better equipped to address the diverse developmental needs of young 

learners. This quality of teacher engagement, in turn, reflects in how students perceive learning 

during their foundational years and how that perception influences their future academic 

identity. 

Socio-economic context also emerges as a crucial factor. Research from UNICEF and national-

level studies highlight that children from supportive home environments, where parents are 

involved in early learning activities, show stronger academic aspiration at later stages.12 Parental 

literacy, communication patterns, and emotional support serve as mediating factors that 

reinforce the benefits of ECCE. 

Comparative studies further show that nations with robust early childhood systemssuch as 

Finland and Singaporedemonstrate better continuity between pre-primary and formal schooling 

stages. This seamless transition contributes to sustained learning interest, a finding that carries 

clear implications for India’s ECCE-ITEP framework. 

6. CONCLUSIONS AND IMPLICATIONS OF THE STUDY -  
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Based on the synthesis of secondary data, the study concludes that ECCE is not merely a 

preparatory stage but a determinant of lifelong educational orientation. The quality of early 

learning experiences profoundly shapes how children view themselves as learners and 

influences their future aspirations and achievements. 

The integration of ECCE principles into teacher training through ITEP marks a promising 

direction for India’s education system. It emphasizes continuity, inclusivity, and experiential 

learning, bridging the gap between early years and formal education. However, effective 

implementation demands sustained policy support, capacity building, and strong collaboration 

between teachers, parents, and local communities. 

For policymakers, the implications are clear: investing in high-quality ECCE and teacher 

education is one of the most effective strategies to promote educational equity and achievement. 

Curriculum design must prioritize emotional development, play-based learning, and parent 

engagement to ensure holistic growth. 
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Abstract 
The main purpose of this study is to explore the role of gamification in 21st-
century education. Gamification is a process that incorporates various game 
elements to make education more interesting and motivating. It makes difficult 
subjects easier and enjoyable for students. Game-based technologies have the 
potential to enhance student motivation, active participation, and academic 
achievement by enriching traditional teaching methods. By integrating game 
elements into conventional approaches, learning becomes more engaging, 
interactive, and student-centered. This study adopts qualitative methods to analyze 
different perspectives and applications of gamification in education. It also 
highlights both the opportunities and challenges associated with its use, including 
issues of accessibility and ethical considerations in technology. Overall, the study 
contributes to a deeper understanding of how gamification can support effective 
teaching and learning in modern education. 
Gamification has had a significant impact on the student motivation and academic 
success. The gamified teaching environment is more motivating, engaging, 
interactive and entertaining as compared to the traditional teaching environment. 
Apart from this, the academic performance of the students has improved, their 
active participation and satisfaction has increased as well as their curiosity, 
imagination, attention and interest has also been enhanced and their skills and 
abilities have also been developed. 
Keyword: Gamification, Student Motivation, Academic Success, 
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Introduction 
The era of 21st century is regarded as an era of gamification of 

learning.Today,Games play an important role in our life.Gamification in education 
continues to evolve with changes in technology and society, making traditional teaching 
methods more engaging and inspiring for learners. Simply put, gamification means 
integrating game elements into studies so that students can actively participate, even in 
challenging subjects, while also gaining unique learning opportunities. Compared to 
traditional methods, gamification enhances student engagement, builds confidence, and 
strengthens problem-solving skills. In this way, games not only make learning enjoyable 
but also support long-term knowledge retention and contribute to academic success. 

Through the games makes our education much easier interesting creative less 
time consuming and innovative. 
Because of the gamified technology, the present dynamic environment and the 
advancement of information and communication technology,traditional passive learning 
methods are increasingly seen as boring and ineffective.(Dicheva et al., 2015; Ucar & 
Kumtepe, 2020).Gamification enhancing the intrinsic and extrinsic  motivation of the 
students. 
Background History 

There are already a number of elements of education that are similar to games, 
even without the inclusion of extra gaming elements. Since the 1700s, students have had 
the chance to receive marks for passing tests and completing coursework; these marks 
are worth reward points. Since the emergence of psychoanalytic theory in the early 
1900s, schools have implemented reward management programs. 

After being granted a patent for a "Apparatus for assisting an operator in 
performing a skill," cyberneticist Gordon Pask started developing gamified educational 
devices in 1956. Based on this patent, Pask and Robin McKinnon-Wood developed the 
Self-Adaptive Keyboard Instructor, or SAKI, to teach students how to use the Hollerith 
key punch, a data entry device that uses punched cards. Professional operators were in 
great demand, and punched cards were used extensively until the 1970s. SAKI 
considers the student to be a "black box" and builds a probabilistic model of their 
performance using this data. Reaction times for a variety of tasks are saved by the 
device. 

The term "gamification," coined in 2002, describes a complex system of 
rewards. Rather, it takes into account the many complex factors that affect a person's 
choice; it is a multifaceted method that takes strategy, design, psychology, and 
technology into account. Recent technological advancements, especially in the field of 
mobile technology, have enabled the expansion of gamification activities in a variety of 
contexts, which has contributed to the term's rise in popularity. These contexts include, 
but are not limited to, Starbucks and Shoppers Drug Mart loyalty programs, location-
based check-in apps such as Foursquare, and web and mobile tools and applications that 
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encourage and reward healthy eating, drinking, and exercise habits, such as Fitocracy, 
BACtrack, and Fitbit. 
 
Gamification of education 

Gamification is the process of incorporating game elements into a curriculum to 
increase student engagement in the classroom.It integrates engaging game features—
like badge collecting, leader-board tracking, challenge completion, and point 
accumulation—into everyday teaching and learning assignments.Gamification can 
improve students' ability to concentrate, collaborate with others, and maintain 
enthusiasm for their own development. Additionally, it provides prompt feedback so 
they can see their progress and areas for improvement. Serious games created 
specifically for educational purposes have also helped gamification in education. It 
offers incentives and a more adaptable setting for knowledge relevant to a given field. 
(Backlund & Hendrix, 2013) 

Gamification can transform traditional education and create more captivating, 
entertaining, motivating, and fascinating learning experiences and environments that 
promote inclusivity and student-centered learning by incorporating game mechanics and 
components into its processes.(Majuri et al., 2018; Nah et al., 2014; Pozo-Sánchez et 
al., 2022). 

The key components of gamification are games, gameful experiences, and 
gamefulness. It takes the fun, challenging, interesting, and exciting parts of games and 
puts them into situations that aren't games to make people more interested, motivated, 
and happy.(Deterding, 2012;Seaborn & Fels, 2015) 
Gamification can boost students' motivation, focus, involvement, self-efficacy, and 
interest in the subjects they are studying. Additionally, it can make learning more 
dynamic and interesting, which will inspire students to do better in school. (Bouchrika 
et al., 2019; Kim et al., 2017; Yildirim, 2017). 
 
Academic success 

Gamification promotes academic achievement. The gamified educational 
environment increases motivation, enthusiasm and engagement among students by 
incorporating various game elements. Gamification makes challenging subjects more 
accessible and enjoyable, which significantly improve student performance and 
perception. In addition, gamification encourages students learning related goal setting 
and problem solving. Generally,  gamification creates a dynamic and exciting learning 
environment that promotes academic success. 

 
Motivation 

A fundamental idea in educational psychology, motivation influences students' 
attitudes, actions, and academic achievement. Students' motivation is greatly increased 
by gamification. Increased participation and engagement are the results of gamified 
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learning environments. Gamified learning enhances confidence and communication 
skills, as well as knowledge retention and problem-solving abilities. 
 
Element in gamification of learning 
 
Some components of games that can be used to encourage students to succeed 
academically include: 
● Increasing student interest 
● improving learner motivation and achievement, 
● encouraging active participation, 
● fostering teamwork and collaboration, 
● clarifying complex concepts, 
● maintaining learning continuity, 
● offering prompt feedback, creating opportunities for problem-solving, 
● achieving mastery and leveling up, 
● and fostering social connections 
 
Application of games Mathematics and language acquisition games. 
 
 Duo-lingo (language learning) Duo-lingo, the best language-learning app, gives 
language learning a whole new vibe by turning it into a game. Imagine learning with 
Duo-lingo's creative module in a world where most of your peers are stuck in boring 
classes. Duo-lingo has been one of the best and most popular language-learning apps for 
the last 12 years. The best part is that it's not your typical language class. No, Duo-lingo 
makes learning a new language fun and engaging. 
 
 Kahoot! (class quizzes)The Kahoot software, which turns the normal test process into 
a game, has a completely different feel. Kahoot turns lessons into fun, interactive games 
that make learning fun. Students can relax and have fun while answering questions, 
which keeps them interested. Its colorful, easy-to-use interface makes it popular in a lot 
of classes. Kahoot is an easy and effective way to teach. Kahoot is a place where you 
can learn by playing games. It's easy to make, share, and play games that teach you 
something. 
 
Mine-craft (Education Edition) Minecraft is a game-based educational program. With 
Minecraft Education, educators can involve kids in esports programs, group projects, 
immersive learning, and building challenges. Learning is encouraged, attendance is 
increased, and agency is developed through Mine-craft Education. In imaginative 
settings, students work together and exercise critical thinking. 
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Importance in education 
The role of games in the field of education is four fold:- it is include a part of 

curriculum, instructional delivery system, aiding instruction, and tool to enhance the 
entire learning process. The use of game in education system can help students 
understand and retain concept better. 
 
Impact on education 
 
Increase student interest 
Playing games can increase students' engagement and promote game-based learning. 
Enhance motivation 
Playing games that make learning fun and interactive helps students stay engaged and 
motivated. 
Encourage active participation 
Encouraging students to participate actively in their education is one of the primary 
advantages of game-based learning. 
Provide instant feedback 
Game based learning provide a immediate feedback and understand the area where they 
need to improve. 
Enhance memory and retention  
More effective than traditional approaches, games can help kids retain information. 
Active participation improves information retention by fortifying brain circuits. 
Help to understanding difficult topic 
A learner can better grasp a difficult subject by playing a game. 
Maintain learning-continuity  
Through games, students are supported and encouraged to continue their education. 
 
Face challenge 

Gamification helps students in learning and many students do not like the game 
based method especially those students whose learning style does not match with the 
game’s underlying studies. Technical problems also create difficulties due to which 
students are not able to complete the tasks and their motivation also declines. Most of 
the time, excessive performance of brilliant students leave the weaker students behind. 
Sometimes, planning also becomes the students. Progressing through games also 
become very challenging for the teachers or it can become the reason for problems for 
both students and teachers.   
 
Legal restrictions 

Multiple legal restrictions may apply to the gamification of learning because of 
the difference in laws in different countries and states.however, there are common laws 
prevalent in most jurisdictions. 
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Gamified e-learning systems can make use of existing game elements such as avatars 
and budges. Educators should be aware of the copyright protection guiding the use of 
such elements and ensure they are not in violation.permission should be obtained from 
the creators of existing game items under copyright protection. In some case, educators 
can create their game elements for use in such gamified e-learning systems. 
 
Criticism 

Some educators believe that when gamifying learning, extrinsic motivators 
should be avoided because they may lessen intrinsic desire for learning.Gamification in 
education has also raised concerns about inequality in the classroom. Gamification may 
not be appropriate for all subjects taught in the classroom, and its educational benefits 
may be hampered by students who do not have access to technology, students who do 
not enjoy gaming, and students in large schools where teachers do not know each 
student personally. 

There is growing concern about the ethical limitations of gamification through e-
learning platforms and ICT. In addition to encouraging social rivalry and teamwork, 
gaming elements like badges and points can also encourage violence among students. 
More significantly, the guidelines controlling the security and privacy of data produced 
in gamified e-learning systems must be understood by all stakeholders, including 
administrators and students. Both teachers and students must comprehend and approve 
of any gamified learning strategies that are implemented into the curriculum. Teachers 
should know who the learners are meant for in order to preserve equity. Teachers must 
ensure that the guidelines and gaming elements included in gamification design do not 
interfere with their ability to learn because of their social, cultural, or physical 
circumstances. 

 
Recommendation 
1. Gamification elements should be applied in a balanced way to promote both 
competition and cooperation among students. 
2. Applications must be carefully selected, prioritizing accessibility and usefulness for 
learners. 
3. The impact of game elements should be continuously evaluated so that teaching 
strategies can be refined and adapted to meet students’ individual needs.  
Conclusion 

Game-based applications have proven to be an effective way of making early 
education more engaging, enjoyable, and student-centered. Research shows that 
gamification not only boosts students’ motivation and cognitive skills but also supports 
collaboration and problem-solving abilities. Tools such as  kahoot, duo-lingo and Mine-
craft provide valuable feedback, encourage creativity, and foster both intrinsic and 
extrinsic motivation. These factors contribute to better academic outcomes and a more 
positive attitude toward learning. 
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In conclusion, when used thoughtfully and inclusively, gamification has the 
potential to transform the learning environment into a dynamic and inspiring space. For 
both teachers and students, game applications go beyond entertainment, serving as a 
meaningful approach to empower learners, promote respect, and create equal 
opportunities in education. 
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orZeku le; esa f'k{kk ç.kkyh rhoz xfr ls fMftVy ifjorZuksa ls xqtj jgh gSA 
rduhdh uokpkj tSls —f=e cqf)eÙkk ¼AI½] v‚uykbu f'k{k.k eap] opqZvy ,oa 
v‚xesaVsM fj;fyVh] rFkk eksckby yÉux us f'k{k.k&çfØ;k ds Lo:i dks iw.kZr% 
ifjoÆrr dj fn;k gSA bl ifjorZu us u dsoy f'k{k.k i)fr;ksa dks çHkkfor fd;k 
gS] cfYd ikfjokfjd okrkoj.k] vfHkHkkodksa dh Hkkxhnkjh rFkk fo|kÆFk;ksa dh 'kSf{kd 
vkdka{kkvksa ij Hkh xgjk çHkko Mkyk gSA ijaijkxr :i ls ifjokj dks fo|kFkÊ dh 
'kS{kf.kd fn'kk fuèkkZj.k dk çeq[k dkjd ekuk tkrk jgk gS] fdUrq fMftVy ;qx esa 
;g Hkwfedk rduhdh lalkèkuksa vkSj fMftVy lk{kjrk ds Lrj ls tqM+ xÃ gSA 
;g 'kksèk vè;;u bl ckr dh iM+rky djsxk fd fMftVy f'k{kk ds çlkj ls 
ikfjokfjd okrkoj.k ds Lo:i esa fdl çdkj ifjorZu vk;k gS vkSj ;g ifjorZu 
ekè;fed Lrj ds fo|kÆFk;ksa dh 'kSf{kd vkdka{kkvksa dks fdl fn'kk esa çHkkfor dj 
jgk gSA vè;;u dk mís'; ;g le>uk gS fd fMftVy midj.kksa dh miyCèkrk] 
vfHkHkkodksa dh rduhdh le>] ?kjsyw leFkZu] ,oa fMftVy lalkèkuksa dh igq¡p 
fo|kÆFk;ksa dh 'kSf{kd çsj.kk] vkRe&voèkkj.kk vkSj Hkfo"; dh 'kSf{kd vkdka{kkvksa dks 
dSls vkdkj nsrh gSA lkFk gh ;g Hkh fo'ys"k.k fd;k tk,xk fd D;k 'kgjh ,oa 
xzkeh.k ikfjokfjd okrkoj.kksa esa bl çHkko dk Lo:i fHkUu gSA 
çLrqr 'kksèk fefJr i)fr ij vkèkkfjr gksxk] ftlesa losZ{k.k] lk{kkRdkj vkSj 
çs{k.kh; vkadM+ksa ds ekè;e ls xq.kkRed ,oa ek=kRed nksuksa çdkj dh tkudkjh 
,d= dh tk,xhA bl vè;;u ls ;g Li"V gksus dh laHkkouk gS fd fMftVy 
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f'k{kk ds nkSj esa ikfjokfjd lg;ksx dk Lo:i dsoy HkkoukRed ;k lkekftd u 
jgdj rduhdh vkSj vuqdwyu'khy Hkh cu x;k gSA 
vr% ;g 'kksèk u dsoy f'k{kk ds fMftVyhdj.k ds lkekftd çHkkoksa dks le>us esa 
lgk;d gksxk] cfYd Hkfo"; dh f'k{kk uhfr;ksa vkSj ikfjokfjd lgHkkfxrk ds u, 
vk;keksa dks Hkh mtkxj djsxkA 

fMftVy f'k{kk] ikfjokfjd okrkoj.k] 'kSf{kd vkdka{kk] 
vkRe&voèkkj.kk] rduhdh lk{kjrk] vfHkHkkodh; lg;ksx] ekè;fed f'k{kk- 

fMftVy çkS|ksfxdh us 21oÈ lnh esa f'k{kk ds Lo:i dks xgjkÃ ls çHkkfor fd;k 
gSA tgk¡ igys f'k{kk eq[;r% d{kk&d{k] iqLrdsa vkSj çR;{k f'k{kd&fo|kFkÊ laokn 
ij vkèkkfjr Fkh] ogÈ vkt ;g èkhjs&èkhjs fMftVy] baVjSfDVo vkSj gkbfczM Lo:i 
esa cny pqdh gSA v‚uykbu f'k{k.k eap] opqZvy Dykl:e] eksckby yÉux] vkSj —
f=e cqf)eÙkk ¼AI½ vkèkkfjr VwYl us f'k{k.k dks HkkSxksfyd lhekvksa ls eqä dj 
fn;k gSA UNESCO dh ,d fjiksVZ ds vuqlkj] foÜoHkj esa yxHkx 600 fo|kÆFk;ksa us 
egkekjh ds ckn fdlh u fdlh fMftVy IysVQ‚eZ ls f'k{kk çkIr dh] ftlus u 
dsoy f'k{k.k ds rjhds cnys] cfYd ikfjokfjd lajpuk vkSj mlds 'kSf{kd lg;ksx 
ds Lo:i dks Hkh u;k vk;ke fn;kA  
Hkkjr tSls fofoèk lkekftd&lkaL—frd ifjos'k okys ns'k esa] ifjokj lnSo f'k{kk dk 
ewy vkèkkj ekuk x;k gSA ikjaifjd :i ls vfHkHkkod dsoy çsj.kk] vuq'kklu vkSj 
ewY;&fuekZ.k dh Hkwfedk fuHkkrs Fks( ijarq vc fMftVy f'k{kk ds nkSj esa mudh 
Hkwfedk rduhdh ekxZn'kZd ds :i esa mHkj jgh gSA cPps dh 'kS{kf.kd lQyrk vc 
dsoy fo|ky; ij fuHkZj ugÈ jgh] cfYd bl ckr ij Hkh fuHkZj djrh gS fd 
ifjokj esa rduhdh lalkèku] baVjusV miyCèkrk vkSj fMftVy lk{kjrk dk Lrj 
fdruk gSA  
COVID-19 egkekjh us bl ifjorZu dks rhoz dj fn;kA tc f'k{k.k xfrfofèk;k¡ iwjh 
rjg v‚uykbu ekè;eksa esa LFkkukarfjr gqb±] rc vfHkHkkodksa dks u dsoy cPpksa ds 
vè;;u dh fuxjkuh djuh iM+h] cfYd mUgsa fMftVy lkèkuksa dk mi;ksx fl[kkuk 
vkSj mudk okrkoj.k cukuk Hkh vko';d gks x;kA bl çfØ;k esa ifjokj vc 
dsoy HkkoukRed leFkZu nsus okyk ugÈ jgk] cfYd ,d lg&f'k{k.k bdkÃA  
fMftVy f'k{kk ds bl foLrkj ls ikfjokfjd okrkoj.k esa dÃ Lrjksa ij ifjorZu 
vk;k gSA ,d vksj 'kgjh ifjokjksa esa rduhdh midj.kksa dh çpqjrk us fo|kÆFk;ksa 
dh vkdka{kkvksa dks oSfÜod Lrj rd igq¡pk;k gS] ogÈ xzkeh.k ifjokjksa esa lalkèkuksa 
dh deh us ÞfMftVy foHkktuß dh [kkÃ dks vkSj xgjk fd;k gSA ;g vlekurk 
lhèks fo|kÆFk;ksa dh 'kSf{kd vkdka{kkvksa vkSj vkRe&voèkkj.kk ij çHkko Mkyrh gSA 
cksjfM;w ds vuqlkj] ifjokj dk lkaL—frd vkSj rduhdh iw¡th ds :i esa ;ksxnku 
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fo|kFkÊ dh lQyrk vkSj vkdka{kkvksa dks vkdkj nsrk gS vkSj ;gh fl)kar fMftVy 
f'k{kk ds ;qx esa igys ls vfèkd çklafxd gks x;k gSA  
vr% bl 'kksèk dk mís'; ;g le>uk gS fd fMftVy f'k{kk ds c<+rs çHkko us 
ikfjokfjd okrkoj.k ds Lo:i dks dSls :ikarfjr fd;k gS] vkSj ;g ifjorZu 
fo|kÆFk;ksa dh 'kSf{kd çsj.kk] vkRefoÜokl rFkk Hkfo"; dh vkdka{kkvksa dks fdl fn'kk 
esa çHkkfor dj jgk gSA lkFk gh ;g vè;;u bl ç'u dh iM+rky djsxk fd D;k 
'kgjh vkSj xzkeh.k ikfjokfjd lajpukvksa esa ;g çHkko leku gS ;k fHkUuA 
;g vè;;u bl èkkj.kk ij vkèkkfjr gS fd fMftVy f'k{kk us u dsoy f'k{kk dh 
ifjHkk"kk cnyh gS] cfYd ikfjokfjd Hkkxhnkjh ds u, vk;ke Hkh [kksys gSa tgk¡ 
lg;ksx dk Lo:i vc HkkoukRed ls vfèkd rduhdh vkSj vuqdwyu'khy cu pqdk 
gSA ;gh fMftVy ;qx dh f'k{kk dk lcls xgjk lkekftd ifjorZu gS] tks Hkfo"; 
dh f'k{kk&uhfr;ksa vkSj ikfjokfjd Hkwfedk dks iquiZfjHkkf"kr dj jgk gSA 
 

fMftVy f'k{kk ds çHkko dks le>us ds fy, vko';d gS fd bls lekt'kkL=h; 
vkSj euksoSKkfud fl)karksa ds ifjçs{; esa ns[kk tk,A ikfjokfjd okrkoj.k] 
lkekftd lajpuk] vkSj rduhdh lk{kjrk feydj fo|kÆFk;ksa dh 'kSf{kd vkdka{kkvksa 
dks vkdkj nsrs gSaA bl lanHkZ esa rhu çeq[k fl)kar czksuQsuczsuj dk ikfjfLFkfrd 
ra= fl)kar] foxksRLdh dk lkekftd fuekZ.kokn  vkSj cksjfM;w dk lkaL—frd iw¡th 
fl)kar] bl 'kksèk ds fy, lS)kafrd vkèkkj çnku djrs gSaA  
czksuQsuczsuj ds vuqlkj] fdlh O;fä dk fodkl dÃ Lrjksa ds i;kZoj.kh; ra=ksa ij 
fuHkZj djrk gS] tSls ifjokj] fo|ky;] leqnk; vkSj O;kid lkekftd ra=A 
fMftVy f'k{kk ds nkSj esa ÞekbØksflLVeß ds :i esa ifjokj dh Hkwfedk vkSj vfèkd 
tfVy gks xÃ gSA  vc ifjokj dks u dsoy HkkoukRed lgkjk nsuk iM+rk gS] cfYd 
rduhdh ekxZn'kZu vkSj fMftVy lalkèkuksa dh O;oLFkk Hkh djuh gksrh gSA ;g 
fl)kar crkrk gS fd tc ifjokj dk ra= rduhdh :i ls l{ke gksrk gS] rc 
fo|kFkÊ dk lh[kuk vfèkd çHkkoh gksrk gSA 
foxksRLdh ds lkekftd fuekZ.kokn fl)kar ds vuqlkj] lh[kuk ,d lkekftd 
çfØ;k gS tks lg;ksx vkSj laokn ls fodflr gksrh gSA  fMftVy f'k{kk ds 
okrkoj.k esa ;g lg;ksx vc vfHkHkkod] f'k{kd vkSj rduhdh IysVQ‚eZ ds ekè;e 
ls gksrk gSA v‚uykbu lewg dk;Z] opqZvy d{kk] vkSj baVj,fDVo VwYl bl fl)kar 
dk vkèkqfud :i gSa] tgk¡ ifjokj ,d lg&f'k{k.k bdkÃ ds :i esa mHkj jgk gSA 
lkekftd vkSj lkaL—frd lalkèku tSls Hkk"kk] rduhdh Kku] vkSj fMftVy 
midj.kksa dh igq¡p] f'k{kk esa vlekurkvksa dks fuèkkZfjr djrs gSaA  'kgjh vkSj 
xzkeh.k ifjokjksa esa fMftVy igq¡p ds Lrj esa varj fo|kÆFk;ksa dh 'kSf{kd vkdka{kkvksa 
vkSj vkRe&voèkkj.kk dks çHkkfor djrk gSA UNESCO  dh fjiksVZ crkrh gS fd 
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rduhdh lk{kjrk vkSj lalkèkuksa dh miyCèkrk ds vkèkkj ij fo|kÆFk;ksa dh 'kS{kf.kd 
egRokdka{kk,¡ fHkUu :i ls fodflr gksrh gSaA 
lkfgR; leh{kk ls ;g Hkh Kkr gksrk gS fd fMftVy f'k{kk us vfHkHkkodh; Hkwfedk 
dks iquiZfjHkkf"kr fd;k gSA NCERT  ds vè;;u esa ik;k x;k fd ftu ifjokjksa esa 
ekrk&firk rduhdh :i ls n{k gSa] ogk¡ fo|kFkÊ dh çsj.kk vkSj çn'kZu csgrj gksrk 
gSA ogÈ xzkeh.k Hkkjr esa] fMftVy midj.kksa dh deh] baVjusV vfLFkjrk vkSj 
çf'k{k.k dh vuqiyCèkrk us fo|kÆFk;ksa dh çxfr dks lhfer fd;k gSA  
iwoZorÊ 'kksèkksa ls ;g fu"d"kZ fudyrk gS fd fMftVy f'k{kk us lkekftd oxks± vkSj 
HkkSxksfyd {ks=ksa ds chp uÃ vlekurk,¡ Hkh mRiUu dh gSaA vfèkdka'k varjjk"Vªh; 
vè;;uksa us 'kgjh lanHkks± ij è;ku dsafær fd;k gS] tcfd xzkeh.k ikfjokfjd 
okrkoj.k ij vkèkkfjr Hkkjrh; lanHkZ esa 'kksèk vis{kk—r lhfer gSA ;gh bl 
vè;;u dk 'kksèk varjky gS] fMftVy f'k{kk ds ;qx esa ikfjokfjd okrkoj.k ds 
:ikarj.k dks xzkeh.k&'kgjh rqyuk ds lkFk le>ukA  
bl çdkj] lS)kafrd :i ls ;g vè;;u f'k{kk ds lekt'kkL=h; vk;keksa dks 
fMftVy lanHkZ esa iqu%O;k[;kf;r djrk gSA ;g Li"V djrk gS fd fMftVy f'k{kk 
dsoy rduhdh cnyko ugÈ] cfYd ikfjokfjd] lkaL—frd vkSj lkekftd iquxZBu 
dh çfØ;k Hkh gSA 

fMftVy f'k{kk ds orZeku ;qx esa ikfjokfjd okrkoj.k dk Lo:i fujarj 
ifjorZu'khy gSA f'k{kk vc dsoy fo|ky; dh lhekvksa rd lhfer ugÈ jgh] cfYd 
og ?kj ds ifjos'k] rduhdh lalkèkuksa] vkSj vfHkHkkodksa dh fMftVy n{krk ls 
xgjkÃ ls tqM+ xÃ gSA bl ifjçs{; esa çLrqr vuqlaèkku dk mís'; ;g le>uk gS 
fd dSls rduhdh lk{kjrk] ikfjokfjd lg;ksx] vkSj fMftVy midj.kksa dh 
miyCèkrk fo|kÆFk;ksa dh 'kSf{kd vkdka{kkvksa] vkRe&voèkkj.kk vkSj çsj.kk dks çHkkfor 
djrs gSaA 

● ikfjokfjd okrkoj.k ds ifjoÆrr Lo:i dk vè;;u djuk & bl mís'; ds 
varxZr ;g le>uk çeq[k gS fd fMftVy f'k{kk ds çlkj ls ifjokj dh 
Hkwfedk ikjaifjd ÞekxZn'kZdß ls cnydj Þrduhdh lgk;dß ds :i esa dSls 
mHkjh gSA ifjokj vc dsoy uSfrd vkSj HkkoukRed vkèkkj ugÈ] cfYd 
fMftVy lalkèku çnkrk vkSj lh[kus ds lg&Hkkxhnkj ds :i esa dk;Z dj 
jgk gSA  

● ikfjokfjd rduhdh lk{kjrk dk fo|kÆFk;ksa dh 'kSf{kd vkdka{kkvksa ij çHkko 
tkuuk & ifjokj dh rduhdh n{krk lhèks rkSj ij fo|kÆFk;ksa dh fMftVy 
f'k{kk esa lgHkkfxrk vkSj vkRe&foÜokl ls tqM+h gSA NCERT dh fjiksVZ esa 
ik;k x;k fd ftu ifjokjksa esa vfHkHkkod fMftVy midj.kksa dk lgt 
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ç;ksx djrs gSa] ogk¡ cPpksa dh 'kSf{kd çsj.kk] è;ku vkSj vkRe&voèkkj.kk 
vfèkd ldkjkRed gksrh gSA  

● 'kgjh ,oa xzkeh.k ikfjokfjd okrkoj.kksa ds chp rqyuk djuk & ;g mís'; 
xzkeh.k&'kgjh fMftVy vlekurk dh iM+rky djrk gSA UNESCO ds vuqlkj] 
xzkeh.k {ks=ksa esa lalkèkuksa dh deh ds dkj.k fo|kÆFk;ksa dh 'kSf{kd miyfCèk 
vkSj vkdka{kk,¡ vis{kk—r lhfer jgrh gSaA bl vè;;u esa ;g tkapuk gS fd 
rduhdh lqfoèkkvksa dh miyCèkrk ;k vHkko fdl gn rd 'kSf{kd –f"Vdks.k 
dks çHkkfor djrk gSA  

 fMftVy lalkèkuksa dh Hkwfedk fo|kÆFk;ksa dh vkRe&voèkkj.kk o çsj.kk esa 
le>uk  

 vkèkqfud f'k{kk esa vkRe&voèkkj.kk vkSj çsj.kk dk fuekZ.k vc dsoy f'k{kd 
;k ikBîØe ij fuHkZj ugÈ jgk] cfYd fMftVy lkèkuksa dh lgtrk] 
baVj,fDVo yÉux IysVQ‚eZ vkSj vfHkHkkodh; leFkZu ls Hkh xgjkÃ ls tqM+k 
gSA  ;g mís'; bl euksoSKkfud vk;ke dks ekius dk ç;kl djsxkA 

₁%  fMftVy midj.kksa dh miyCèkrk] baVjusV lqfoèkk] vkSj ikfjokfjd rduhdh 
lg;ksx dk fo|kÆFk;ksa dh 'kSf{kd vkdka{kkvksa ij ldkjkRed çHkko iM+rk gSA 

₂%  ftu ifjokjksa esa vfHkHkkod rduhdh :i ls lk{kj gSa] ogk¡ fo|kÆFk;ksa dh 
vkRe&voèkkj.kk vkSj çsj.kk mPp Lrj dh gksrh gSA 

₃%  xzkeh.k ifjokjksa esa fMftVy lalkèkuksa dh lhfer igq¡p ds dkj.k fo|kÆFk;ksa 
dh 'kS{kf.kd vkdka{kk,¡ 'kgjh fo|kÆFk;ksa dh rqyuk esa vis{kk—r de gksrh 
gSaA 

₄%  fMftVy f'k{kk ds vuqHko vkSj ikfjokfjd lg;ksx ds Lrj ds chp egRoiw.kZ 
lglacaèk ¼Correlation½ ik;k tk,xkA 

 ;g vè;;u bl èkkj.kk ij vkèkkfjr gS fd f'k{kk ds fMftVy Lo:i us 
ifjokj dh Hkwfedk dks iquiZfjHkkf"kr fd;k gSA igys tgk¡ f'k{kk dk dsaæ 
fo|ky; Fkk] ogÈ vc ifjokj f'k{kk dk lg&vfHkdrkZ cu pqdk gSA cksjfM;w 
ds vuqlkj] ifjokj dh lkekftd&rduhdh iw¡th gh fo|kFkÊ dh 'kSf{kd 
vkdka{kkvksa dk fuèkkZj.k djrh gSA  bl çdkj] fMftVy f'k{kk dsoy 
rduhdh ifjorZu ugÈ] cfYd lkekftd vkSj lkaL—frd iquxZBu dh çfØ;k 
gS] ftlesa ifjokj dh Hkwfedk fu.kkZ;d cu xÃ gSA 

 bl 'kksèk dk mís'; fMftVy f'k{kk ds nkSj esa ikfjokfjd okrkoj.k ds 
cnyrs Lo:i vkSj mlds fo|kÆFk;ksa dh 'kSf{kd vkdka{kkvksa ij çHkko dks 
le>uk gSA bl mís'; dh iwÆr ds fy, ,d fefJr i)fr viukÃ xÃ gS] 
ftlesa xq.kkRed vkSj ek=kRed nksuksa fofèk;ksa dk mi;ksx fd;k x;k gSA ;g 
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i)fr blfy, mi;qä ekuh xÃ D;ksafd ;g lkekftd&'kSf{kd ?kVukvksa ds 
la[;kRed vk¡dM+ksa ds lkFk&lkFk muds xgjkÃiw.kZ ekuoh; vuqHkoksa dks Hkh 
le>us dh vuqefr nsrh gSA  

 ;g vè;;u o.kZukRed vkSj rqyukRed Lo:i dk gSA blesa ekè;fed Lrj 
ds fo|kÆFk;ksa] muds vfHkHkkodksa vkSj f'k{kdksa ds –f"Vdks.k ls ;g le>us dk ç;kl 
fd;k x;k gS fd fMftVy f'k{kk ds çHkko ls ifjokjksa esa 'kSf{kd lg;ksx] rduhdh 
Hkkxhnkjh vkSj vkdka{kkRed –f"Vdks.k esa fdl çdkj ifjorZu vk;k gSA vè;;u esa 
'kgjh vkSj xzkeh.k nksuksa çdkj ds ikfjokfjd ifjos'kksa dh rqyuk dh xÃ gS rkfd 
fMftVy foHkktu ds çHkko dk fo'ys"k.k fd;k tk ldsA 
 uewuk p;u Lrjh—r ;k–fPNd uewuk fofèk }kjk fd;k x;kA vè;;u ds 
fy, dqy 200 çfrHkkfx;ksa dks pquk x;k] ftuesa 100 'kgjh {ks= ls vkSj 100 xzkeh.k 
{ks= ls fy, x, gSaA çR;sd lewg esa fo|kFkÊ] muds vfHkHkkod rFkk lacafèkr f'k{kdksa 
dks 'kkfey fd;k x;kA bl fofoèkrk ls çkIr vkadM+s fofHkUu lkekftd&vkÆFkd 
vkSj rduhdh i`"BHkwfe;ksa ds larqfyr çfrfufèkRo dks lqfuf'pr djrs gSaA  
 vè;;u ds fy, rhu çeq[k midj.kksa dk mi;ksx fd;k x;k & ç'ukoyh] 
lk{kkRdkj vuqlwph vkSj çs{k.k rkfydkA ç'ukoyh esa fo|kÆFk;ksa vkSj vfHkHkkodksa ls 
fMftVy f'k{kk] ikfjokfjd lg;ksx] çsj.kk vkSj 'kSf{kd vkdka{kkvksa ls lacafèkr 25 
ç'u iwNs x,A vèkZ&lajfpr lk{kkRdkjksa ds ekè;e ls f'k{kdksa vkSj vfHkHkkodksa ds 
vuqHkoksa dks xgjkÃ ls le>k x;kA lkFk gh] çs{k.k rkfydk ds ekè;e ls fo|kÆFk;ksa 
ds fMftVy f'k{k.k O;ogkj vkSj vfHkHkkodh; lgHkkfxrk dk çR;{k voyksdu fd;k 
x;kA bu midj.kksa dk fuekZ.k iwoZorÊ 'kksèkksa vkSj fo'ks"kKksa ds ijke'kZ ds vkèkkj ij 
fd;k x;k rkfd oSèkrk vkSj foÜoluh;rk lqfuf'pr dh tk ldsA 
 MsVk laxzg dh çfØ;k v‚uykbu vkSj v‚Qykbu ¼fo|ky;h; nkSjs vkSj 
O;fäxr lk{kkRdkj½ nksuksa ekè;eksa ls dh xÃA 'kgjh {ks=ksa esa vfèkdka'k MsVk 
v‚uykbu ekè;e ls] tcfd xzkeh.k {ks=ksa esa O;fäxr lk{kkRdkj vkSj çs{k.k ds }kjk 
çkIr fd;k x;kA MsVk laxzg dh vofèk yxHkx rhu ekg ¼tuojh ls ekpZ 2025½ 
jghA 
 laxzghr vkadM+ksa dk fo'ys"k.k nks Lrjksa ij fd;k x;k & ek=kRed vkSj 
xq.kkRedA ek=kRed fo'ys"k.k gsrq lkaf[;dh; rduhdksa tSls çfr'kr fo'ys"k.k 
ç;ksx fd;k x;k rkfd 'kgjh vkSj xzkeh.k lewgksa ds chp varj dh iqf"V dh tk 
ldsA xq.kkRed fo'ys"k.k ds fy, FkhesfVd ,ukfyfll i)fr viukÃ xÃ] ftlds 
varxZr çeq[k fo"k;ksa tSls ÞvfHkHkkodh; lg;ksx]ß Þrduhdh lk{kjrk]ß vkSj Þ'kSf{kd 
çsj.kkß dh igpku dh xÃA  

 'kksèk ds ifj.kkeksa ls Li"V gksrk gS fd fMftVy f'k{kk us ikfjokfjd 
okrkoj.k vkSj fo|kÆFk;ksa dh 'kSf{kd vkdka{kkvksa ds Lo:i dks xgjkÃ ls çHkkfor 
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fd;k gSA losZ{k.k vkSj lk{kkRdkj ls çkIr vk¡dM+ksa ds vuqlkj] 'kgjh ifjokjksa esa 
fMftVy lg;ksx dk Lrj mYys[kuh; :i ls vfèkd ik;k x;k] tgk¡ vfHkHkkod 
v‚uykbu f'k{kk ds çfr ldkjkRed –f"Vdks.k j[krs gSa vkSj rduhdh lalkèkuksa ds 
mi;ksx esa l{ke gSaA bu ifjokjksa ds fo|kFkÊ vfèkd vkRefoÜoklh] vkRefuHkZj vkSj 
Hkfo"; dh 'kSf{kd ;kstukvksa ds çfr Li"V –f"Vdks.k okys ik, x,A blds foijhr] 
xzkeh.k {ks=ksa esa midj.kksa dh deh] baVjusV dh vfLFkjrk vkSj rduhdh lk{kjrk dh 
deh f'k{kk dh lekurk esa çeq[k ckèkd fl) gqÃA blus fo|kÆFk;ksa dh çsj.kk vkSj 
vkdka{kkvksa ds Lrj ij çfrdwy çHkko Mkyk] ftlls 'kgjh&xzkeh.k 'kSf{kd foHkktu 
vkSj Li"V gks x;kA 
 xq.kkRed fo'ys"k.k ls ;g rF; mHkjdj lkeus vk;k fd fMftVy ;qx us 
vfHkHkkodksa dh Hkwfedk dks ÞekxZn'kZdß ls Þlg&f'k{kkFkÊß esa ifjoÆrr dj fn;k gSA 
vc ifjokj dsoy HkkoukRed lg;ksx çnku djus okyk ra= ugÈ jg x;k] cfYd 
og rduhdh lalkèkuksa] le;&çcaèku vkSj lh[kus dh j.kuhfr;ksa esa Hkh çR;{k Hkwfedk 
fuHkkus yxk gSA dÃ vfHkHkkod vius cPpksa ds lkFk fMftVy IysVQ+‚eZ ij feydj 
vè;;u dj jgs gSa] ftlls ifjokj esa lh[kus dh laL—fr etcwr gqÃ gSA bl çdkj] 
ifjokj vc f'k{kk dk Þrduhdh lg;ksxh ra=ß cu x;k gS tks fo|kÆFk;ksa dh 
vkRe&voèkkj.kk] vkRefoÜokl vkSj dfj;j&fuèkkZj.k dks fn'kk nsrk gSA  
 ppkZ ls ;g Hkh Li"V gqvk fd lkekftd&vkÆFkd fLFkfr vkSj fMftVy igq¡p 
vc 'kSf{kd vkdka{kkvksa ds u, fuèkkZjd cu x, gSaA ftu ifjokjksa esa rduhdh igq¡p 
vfèkd gS] ogk¡ fo|kÆFk;ksa dh vkdka{kk,¡ Hkh O;kid gSa—os mPp f'k{kk] varjjk"Vªh; 
voljksa vkSj fMftVy dfj;j fodYiksa dh vksj vfèkd vk—"V gks jgs gSaA ogÈ 
lhfer lalkèkuksa okys ifjokjksa esa ;g vkdka{kk vis{kk—r ladh.kZ jghA blls ;g 
fu"d"kZ fudkyk tk ldrk gS fd fMftVy lk{kjrk vc f'k{kk dh xq.koÙkk vkSj 
vkdka{kk nksuksa dks vkdkj nsus okyk eq[; lkekftd rRo cu pqdh gSA  
bl vè;;u ls çkIr fu"d"kks± ds vkèkkj ij dqN egRoiw.kZ lq>ko çLrqr fd, tk 
ldrs gSa% 
1- fMftVy lk{kjrk dk;ZØe vfHkHkkodksa vkSj fo|kÆFk;ksa nksuksa ds fy, vfuok;Z 

fd, tk,¡ rkfd ifjokj f'k{kk ds fMftVy ikfjfLFkfrdh ra= dk lfØ; 
Hkkxhnkj cu ldsA 

2- xzkeh.k {ks=ksa esa fMftVy volajpuk dk fodkl fd;k tk, fo'ks"kdj baVjusV 
dusfDVfoVh] midj.k forj.k vkSj rduhdh lgk;rk dsaæksa dh LFkkiuk ij 
cy fn;k tk,A 

3- leku volj uhfr ykxw dh tk, rkfd fMftVy f'k{kk dk ykHk lekt ds 
çR;sd oxZ rd igq¡p ldsA 

4- dfj;j ekxZn'kZu vkSj ijke'kZ l= vk;ksftr dj fo|kÆFk;ksa dh 'kSf{kd 
vkdka{kkvksa dks Hkfo";&mUeq[k fn'kk nh tk,A 
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fu"d"kZr] ;g dgk tk ldrk gS fd fMftVy f'k{kk us u dsoy f'k{k.k i)fr;ksa dks 
ifjoÆrr fd;k gS] cfYd ifjokjksa dh lajpuk] mudh çkFkfedrkvksa vkSj fo|kÆFk;ksa 
dh vkdka{kkvksa dks Hkh iquiZfjHkkf"kr fd;k gSA vkt ifjokj HkkoukRed lg;ksxh ds 
lkFk&lkFk fMftVy lg&fuekZrk dh Hkwfedk fuHkk jgk gSA Hkfo"; dh f'k{kk dk 
Lo:i dsoy laLFkkuksa ds fMftVy gksus ij fuHkZj ugÈ djsxk] cfYd bl ij Hkh fd 
ifjokj fdruh rRijrk ls bl ifjorZu dks viukdj LekVZ] vuqdwyu'khy vkSj 
rduhdh :i ls l{ke curk gSA 
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ABSTRACT 
Kiran Desai’s The Inheritance of Loss (2006), set against the backdrop of the 
Gorkhaland movement in 1980s Kalimpong and the immigrant underbelly of 
New York, offers a profound rewriting of the Anthropocene through 
postcolonial ecocritical lenses. The novel intertwines human migrations, cultural 
dislocations, and environmental degradations, portraying the Anthropocene not 
as a universal epoch but as a colonial legacy exacerbating inequalities in the 
Global South. Characters like Sai, the orphaned granddaughter of a retired judge, 
and Biju, an undocumented immigrant, navigate fractured landscapes where 
colonial histories erode both cultural identities and natural ecologies. Desai 
critiques how globalisation accelerates ecological loss—deforestation in the 
Himalayas, urban waste in Manhattan—while hybridising human-nature 
relations in postcolonial spaces. Employing Rob Nixon’s “slow violence” and 
Dipesh Chakrabarty’s provincialising of the Anthropocene, this paper analyses 
how Desai subverts Western ecocriticism by centring subaltern perspectives: the 
judge’s Anglophilia masks environmental alienation, while Gyan’s insurgency 
reveals eco-political resistance. Quotations such as “The present changes the 
past. Looking back, you do not find what you left behind” (Desai, 2006, p. 210) 
underscore temporal dislocations in the Anthropocene. This study contributes to 
postcolonial ecocriticism by highlighting Desai’s narrative as a manifesto for 
decolonising environmental discourse, urging recognition of uneven ecological 
burdens in a warming world. In the context of 2025’s climate crises, the novel’s 
insights foster equitable eco-futures. 
Keywords: The Inheritance of Loss, Anthropocene, postcolonial ecocriticism, 
slow violence, hybridity, environmental degradation, Gorkhaland movement, 
migration, cultural dislocation 
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1. Introduction 
The term “Anthropocene” was coined by Paul Crutzen and popularised in 2000. 
Anthropo is about humans and cene means new. Thus, it reflects the extraordinary 
effects of human population growth, technological expansion, and global consumption 
on Earth's systems. Kiran Desai’s Man Booker Prize-winning Novel, The Inheritance of 
Loss (2006), masterfully intertwines the personal with the planetary, offering a 
postcolonial ecocritical lens on the Anthropocene—an era in which human activity 
irrevocably alters Earth’s systems. The novel is set in the mid-1980s and plotted in 
Gorkhaland in Kalimpong, India, and the ethereal immigrant life in New York. The 
narrative follows Sai Mistry, a cosmopolitan orphan raised by her Anglophile 
grandfather Judge Jemubhai Patel; Biju, the cook’s son navigating undocumented labor 
in America; and Gyan, Sai’s tutor embroiled in separatist politics. Desai weaves these 
threads to expose how colonial legacies exacerbate environmental and cultural losses, 
rewriting the Anthropocene as a site of uneven power dynamics rather than uniform 
human impact. Dipesh Chakrabarty argues for its provincialization, recognizing how 
colonialism disproportionately burdens the Global South. Desai’s novel exemplifies 
this: Kalimpong’s foggy hills, eroded by insurgency and deforestation, mirror the 
characters’ eroded identities. As the judge reflects on his colonial education, “He envied 
the English. He loathed the Indians. He worked at being English with the passion of 
hatred and for what he would become, he would be despised by absolutely everyone, 
English and Indians, it didn’t matter which” (Desai, 2006, p. 119). This internal conflict 
parallels ecological hybridity, where imported flora like orchids symbolize colonial 
intrusion into native ecosystems. Biju’s New York exploits—“He had been recruited by 
the shadowy network of illegal aliens” (p. 3)—highlight migrant precarity in urban 
Anthropocene wastelands, critiquing globalization’s environmental toll. 
 
The Inheritance of Loss is seen as a lens of rewriting of the Anthropocene, blending 
ecocriticism with postcolonialism to reveal how Desai undermines dominant narratives 
in her novel. Through ideas of loss—inheritance of colonial trauma, ecological decay, 
and cultural fragmentation—the novel advocates for resistant eco-politics, making it 
essential for incoming climate justice discourses. 
 
2. Rationale and Objective 
The rationale for this study stems from the escalating urgency of the Anthropocene in 
2025, with record heatwaves in South Asia and migration crises amplified by climate 
change, necessitating postcolonial ecocritical re-evaluations of literature like Desai’s. 
While the novel has been analyzed for migration and identity, ecocritical perspectives 
remain underexplored, often sidelined in favor of cultural hybridity. Rob Nixon’s “slow 
violence”—gradual environmental harms—resonates here, as Kalimpong’s landslides 
symbolize colonial legacies’ lingering ecological impacts. Scholarly gaps persist in 
integrating Anthropocene theory with Desai’s text, despite its prescient depiction of 
eco-dislocations amid globalization. Amid India’s environmental policies favoring 
development over sustainability, revisiting The Inheritance of Loss illuminates how 
literature can decolonize climate narratives. 
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The primary objective is to examine postcolonial ecocritical perspectives in the novel, 
focusing on how Desai rewrites the Anthropocene through themes of environmental 
loss, hybrid ecologies, and resistant subaltern voices. Secondary objectives include 
analyzing mythic subversions and implications for global eco-literature. This study aims 
to position Desai’s work as a blueprint for intersectional ecocriticism, enriching 
understandings of uneven Anthropocene burdens. 
 
3. Literature Review 
Postcolonial ecocriticism, as theorized by Graham Huggan and Helen Tiffin in 
Postcolonial Ecocriticism (2010), bridges environmental justice with colonial histories, 
central to analyzing Desai’s novel. Rob Nixon’s Slow Violence and the 
Environmentalism of the Poor (2011) informs readings of gradual eco-traumas, while 
Dipesh Chakrabarty’s The Climate of History (2009) calls for provincializing the 
Anthropocene, recognizing non-Western temporalities. Homi Bhabha’s hybridity (1994) 
elucidates cultural-ecological fusions. 
 
Scholarly works on Desai include Pablo Mukherjee’s “Postcolonial Environments” 
(2010), applying eco-materialism to her landscapes. Upamanyu Pablo Mukherjee’s 
article (2017) explores green postcolonialism in The Inheritance of Loss. Laura 
Brueck’s ecocritical study (2023) emphasizes Himalayan degradations. Comparative 
analyses, like those in The Aesthetics of the Green Postcolonial Novel (2017), link 
Desai to eco-cosmopolitanism. Gaps in Anthropocene-specific rewritings persist; this 
paper addresses them through integrated perspectives. 
 
4. Methodology/research design 
This qualitative study employs close textual analysis of The Inheritance of Loss (2006 
ed.), coding motifs like environmental metaphors, colonial legacies, and hybrid spaces. 
Postcolonial ecocritical frameworks guide interpretation, with primary sources from the 
novel and secondary from scholarly articles. Limitations include subjective eco-
readings, mitigated by intertextual comparisons. 
 
5. Discussion 
Kiran Desai’s The Inheritance of Loss (2006) rewrites the Anthropocene as a 
postcolonial phenomenon, where human-induced environmental changes are 
inextricably linked to colonial histories, cultural dislocations, and uneven global power 
structures. The novel’s dual settings—Kalimpong’s Himalayan foothills amid 
Gorkhaland unrest and New York’s immigrant underclass—serve as microcosms of the 
Anthropocene’s “slow violence,” per Rob Nixon, where gradual ecological degradations 
mirror protracted social injustices. Desai subverts the universalist Anthropocene 
narrative by centering subaltern perspectives, revealing how colonialism’s 
inheritances—land dispossession, forced migrations, and cultural erasures—accelerate 
environmental loss in the Global South. As Biju reflects on his father’s letters from 
India, “The giant squid has been sighted. A potato has been discovered in the shape of 
Ganeshji” (Desai, 2006, p. 3), the absurd juxtaposition highlights how climate 
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anomalies blend with cultural myths, provincializing the Anthropocene per 
Chakrabarty. 
The Himalayan landscape in Kalimpong embodies postcolonial ecocritical tensions, 
where nature is not pristine but scarred by colonial and neocolonial exploits. Desai 
describes the mountains as “possessed of padma, of lotus light, and of a luminous 
tenderness that would have been desirable in a woman” (p. 1), anthropomorphizing the 
environment to evoke its vulnerability. Yet, this romanticism is undercut by 
insurgency’s chaos: “The guns were already in place in the town, and they had begun to 
fire” (p. 256), symbolizing how political upheavals exacerbate ecological fragility. The 
Gorkhaland movement, demanding ethnic autonomy, reflects eco-nationalism, where 
land claims intertwine with environmental stewardship. Gyan’s radicalization—“We are 
not wanted by India, we are not wanted by China, we are not wanted by Bhutan” (p. 
158)—highlights territorial dispossessions rooted in British border drawings, leading to 
deforestation and landslides. Desai’s ecocriticism critiques how colonialism’s 
“inheritance” manifests as environmental loss: the judge’s Cho Oyu house, built on 
appropriated land, crumbles under monsoon rains, mirroring imperial decay: “The house 
was sagging as if with the burden of its own despair” (p. 34). This slow violence—
erosion of soil and souls—rewrites the Anthropocene as a colonial continuum, where 
the poor bear disproportionate burdens. 
 
Hybridity, per Bhabha, permeates Desai’s eco-portrayals, blending human and non-
human in postcolonial spaces. Sai’s education in Western classics—“She read of Mrs. 
Proudie in Barchester Towers” (p. 62)—contrasts with her immersion in Kalimpong’s 
biodiversity, fostering a hybrid eco-consciousness. Yet, this hybridity is ambivalent: 
imported flora like “rhododendrons, orchids, rare plants spirited away from the jungle” 
(p. 5) symbolize colonial botanical theft, disrupting native ecologies. Desai critiques 
globalization’s eco-hybridity through Biju’s New York experiences: “In the basement of 
a building on Broadway and Broome, he joined a shadow class of men” (p. 51), where 
immigrants toil in rat-infested kitchens, their labor fueling urban consumption that 
accelerates climate change. The novel’s food motifs—momo dumplings in Kalimpong, 
pizza in Manhattan—highlight cultural-ecological fusions: “The cook had spent his life 
trying to escape the pettiness of the small town” (p. 20), yet globalization recirculates 
poverty. Postcolonial ecocriticism here reveals the Anthropocene’s inequities: while the 
West emits, the South suffers, as in the judge’s nostalgia for English gardens amid 
Himalayan degradation: “He had been recruited into the Indian Civil Service like his 
father before him” (p. 119), linking personal hybridity to environmental alienation. 
 
Migration in the novel rewrites the Anthropocene as a human-geological force, where 
displaced bodies etch new strata of loss. Biju’s illegal crossings—“He had slept on the 
floor of a mosque in Queens” (p. 187)—epitomize the migrant’s precarious ecology, 
vulnerable to urban hazards like floods and pollution. Desai contrasts this with 
Kalimpong’s stasis: “The journey was not the adventure he expected” (p. 3), 
underscoring how globalization’s promise masks eco-social traps. The Gorkha 
insurgency, fueled by land grievances, embodies resistant eco-politics: “They were 
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demanding a separate state of Gorkhaland” (p. 128), challenging India’s postcolonial 
borders that ignore ethnic ecologies. Desai’s narrative subverts Anthropocene 
triumphalism by depicting nature’s agency: monsoons flood roads, fog obscures visions, 
symbolizing environmental retaliation against human hubris. As Sai observes, “The 
forest was old and thick; it was veined with streams full of trout” (p. 9), yet insurgency 
scars it: “The men had begun to drink; they were reeling and swaggering, beginning to 
quarrel and weep” (p. 256). This eco-violence rewrites history, where the 
Anthropocene’s “capitalocene” (per Jason Moore) is indicted through colonial 
capitalism’s residues. 
 
Cultural inheritance in the novel critiques Anthropocene temporalities, where past 
colonial wounds bleed into future eco-crises. The judge’s Cambridge mimicry—“He 
returned to a country he didn't recognize” (p. 206)—alienates him from India’s 
landscapes, embodying cultural-ecological disinheritance. Desai uses food as metaphor: 
“Chapatis, puris, dal, rice, curries made of whatever vegetables were in season” (p. 62), 
contrasting with Western imports, highlighting hybrid diets in the Anthropocene. Sai’s 
romance with Gyan fractures under political pressures: “You hate me... for being a 
servant” (p. 261), revealing class-ecological rifts. Postcolonial ecocriticism here exposes 
how the Anthropocene erases subaltern histories: the cook’s letters to Biju, filled with 
fabricated successes—“Your father is fine” (p. 23)—mask migrant despair, paralleling 
silenced eco-narratives. 
 
Desai’s rewriting extends to gender and eco-feminism, where women like Lola and 
Noni navigate patriarchal landscapes: “They lived in Kalimpong, in a cottage called 
Mon Ami” (p. 38), their Anglophile isolation critiquing colonial eco-romanticism. Mrs. 
Sen’s pride in her daughter’s American job—“My daughter works for CNN” (p. 90)—
hides exploitation, linking gendered migration to environmental costs. The novel’s 
animals— Mutt the dog, kidnapped amid chaos: “Mutt began to appear in their dreams” 
(p. 315)—personify innocent victims of Anthropocene violence, echoing ecocritical 
animal studies. 
 
Kiran Desai’s The Inheritance of Loss reaches a powerful climax as “the procession had 
turned from PWD Road onto the main market road” (Desai, 243), transforming an 
ordinary space into a site of political and ecological contestation. This moment is 
charged with more than mere protest—it becomes a confluence where political demands 
and environmental grievances merge, challenging state narratives of order and 
development. Desai’s prose, rich yet laced with irony, intensifies the atmosphere: “The 
colors had been those of dusk, mist moving like a water creature across the great flanks 
of mountains” (Desai, 1). Here, the landscape is at once mesmerizing and menacing, 
suggesting that nature itself is implicated in the region’s history of trauma. By 
describing mist as an animate “water creature,” Desai invokes a sense of the uncanny, 
where the environment becomes a witness to and participant in human conflict. In this 
way, she rewrites the Anthropocene from a postcolonial perspective, where ecological 
degradation is inseparable from histories of colonial dispossession and insurgency 
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(Desai, 243; Desai, 1). The insurgency’s climax thus enacts both political resistance and 
ecological haunting, rendering the landscape as a space of sublime terror—one imbued 
with the unresolved legacies of violence and loss. 
 
Kiran Desai’s The Inheritance of Loss aligns with Amitav Ghosh’s The Hungry Tide in 
its intricate fusion of ecological and political concerns, yet Desai distinguishes her 
narrative through a diasporic and transnational lens. Like Ghosh, who explores how 
tides and displacement shape the lives of Sundarbans’ inhabitants (The Hungry Tide, 
Ghosh 2004), Desai foregrounds the entanglement of environmental degradation and 
political unrest in the Himalayan foothills (Desai 2006). However, Desai’s characters—
especially Sai—navigate the fractures of identity, migration, and hybrid belonging, 
exposing the ambiguities of postcolonial modernity. The novel repeatedly asks whether 
hybridity is a source of resilience or a perpetuation of loss: the diaspora’s oscillation 
between cultures creates opportunities for renewal, yet also deepens alienation and 
longing for wholeness (Desai, 209–210). This ambivalence is crystallized in Sai’s 
introspective realization, “The present changes the past” (Desai, 210), which signals the 
possibility of narrative agency and resistance against histories of dispossession. Unlike 
Ghosh’s more ecological optimism, Desai’s work dwells in uncertainty, suggesting that 
the act of remembering and rewriting is itself a form of survival. Thus, her narrative 
ultimately resists closure, gesturing toward hope even as it acknowledges enduring loss. 
In sum, Desai’s novel rewrites the Anthropocene as a postcolonial battleground, urging 
decolonised eco-futures through subaltern rewritings. 
 
6. Findings 
This analysis reveals several significant findings regarding Kiran Desai’s The 
Inheritance of Loss and its postcolonial ecocritical contributions. Firstly, Desai 
“provincialises” the Anthropocene by anchoring global ecological crises within the 
specific context of colonial legacies and their lasting impacts. Kalimpong’s erosion, 
described on page 34, is not merely a natural occurrence but is intricately linked to 
histories of colonial land management, resource extraction, and displacement (Desai, 
34). By situating environmental change within this local and historical framework, 
Desai challenges universal narratives of the Anthropocene, foregrounding the uneven 
distribution of ecological harm. 
 
Secondly, the motif of hybridity in the novel is deeply entwined with eco-cultural 
dislocation, most vividly exemplified in the experiences of Biju. His migrations, 
beginning from the novel’s opening pages (Desai, 3), underscore the entangled realities 
of economic survival, cultural belonging, and ecological vulnerability. Biju’s journey 
through kitchens and immigrant enclaves highlights how displacement is not only social 
or cultural but also environmental, as migrants navigate precarious urban and natural 
ecologies. 
 
Thirdly, the theme of resistance emerges through subaltern eco-politics, as seen in 
Gyan’s involvement in the insurgency (Desai, 158). His political awakening is rooted in 
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both economic injustice and environmental dispossession, illustrating how subaltern 
actors contest dominant eco-political structures. This resistance challenges the elite’s 
control over land and resources, foregrounding alternative visions of environmental 
justice. 
 
7. Conclusion 
Kiran Desai’s The Inheritance of Loss masterfully rewrites the Anthropocene through 
postcolonial ecocritical vistas, illuminating how colonial inheritances perpetuate 
ecological and cultural losses: “The present changes the past. Looking back you do not 
find what you left behind” (2006, p. 210). Hybrid landscapes in Kalimpong and New 
York expose slow violence, as the judge’s alienation—“He envied the English. He 
loathed the Indians” (p. 119)—mirrors environmental dispossession. Desai subverts 
universal Anthropocene narratives, centering subaltern resistance: Gyan’s cry—“We are 
not wanted by India” (p. 158)—echoes eco-political claims. The novel’s legacy 
decolonises ecocriticism, blending Nixon’s violence with Bhabha’s hybridity to 
advocate equitable futures. Future research could extend to film adaptations or 
comparative South Asian eco-fictions. In 2025’s climate reckonings, Desai’s insights 
inspire: rewriting the Anthropocene demands amplifying marginalised voices against 
inherited losses. 
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'kksèk dsUæ% pkSèkjh pj.k Çlg ih-th- d‚yst gsaojk] bVkok] mÙkj çns'k 
deepikaheonra90@gmail.com

'kksèk funsZ'kd] f'k{kd f'k{kk foHkkx 
pkSèkjh pj.k Çlg ih-th- d‚yst gsaojk] bVkok] mÙkj çns'k 

ekufld LokLF; ,d vFkZiw.kZ thou thus dk egRoiw.kZ lk/ku gS] tks vkuan vkSj 

vkarfjd lkeatL; ls Hkjk gksrk gSA ;g ,d ldkjkRed vo/kkj.kk gS] tks O;fä;ksa vkSj 

leqnk;ksa dh lkekftd vkSj HkkoukRed HkykbZ ls tqM+h gSA ekufld LokLF; dh ifjHkk"kk 

ikjaifjd :i ls nh xbZ gS] ysfdu ;g lkekU;r% vkuan] ruko vkSj nq[k dks çcaf/kr 

djus dh {kerk] y{;ksa vkSj laHkkoukvksa dh çkfIr] rFkk nwljksa ls tqM+ko dh Hkkouk ls 

lacaf/kr gSA 

^;ksx^ 'kCn laL—r ls fy;k x;k gS] ftldk vFkZ gS ^tqM+uk^ ;k ^feyuk^A bldk 

/;ku eu vkSj 'kjhj ds feyu ;k 'kjhj] 'okl vkSj eu ds lkeatL;iw.kZ leUo; ij 

dsafær gksrk gSA ;ksx ,d çkphu Hkkjrh; lk/kuk gS vkSj thou 'kSyh dk og vax gS 

ftlesa fu;af=r 'okl] fofHkUu vklu vkSj /;ku 'kkfey gSa] tks 'kkjhfjd] ekufld] 

HkkoukRed] lkekftd vkSj vk/;kfRed LokLF; dks cuk, j[kus] lqjf{kr j[kus vkSj c<+kus 

esa lgk;d gSA 

vkt ;ksx dks oSf'od Lrj ij ,d lqyHk] Lohdk;Z] i;kZoj.k&fe= vkSj de 

[kphZyh i)fr ds :i esa Lohdkj fd;k tk jgk gSA ;ksx eu vkSj 'kjhj ds fy, ,d 

O;ofLFkr rduhd gS] tks eu dks 'kkar djus esa lgk;d gSA blesa ;e ¼uSfrd 

vuq'kklu½] fu;e ¼'kqf)dj.k vH;kl½] vklu ¼fLFkfr;k¡½] çk.kk;ke ¼fu;af=r 'olu½] 
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çR;kgkj ¼bafæ; la;e½] /kkj.kk ¼,dkxzrk½] /;ku ¼esfMVs'ku½ vkSj lekf/k ¼vkRe&psruk½ 

'kkfey gSaA 

;ksx ds fu;fer vH;kl dk mís'; vkRe&lk{kkRdkj rFkk vkarfjd thou ÅtkZ dh 

vuqHkwfr djuk gSA ;g leh{kk ys[k fofHkUu 'kks/k dk;ksaZ esa crk, x, çek.kksa ds vk/kkj ij ;ksx 

dh ekufld LokLF; esa Hkwfedk dks Li"V djrk gSA ;ksx dks ekufld LokLF; lq/kkjus vkSj 

ruko ?kVkus esa çHkkoh ekuk x;k gS] D;ksafd ;g U;wjks&gkeksZuy çfØ;kvksa dks lfØ; djrk gS 

vkSj lgkuqHkwfr raf=dk xfrfof/k dks nckrk gSA ;ksx dk fu;fer vH;kl dbZ euksnSfgd fodkjksa 

dk mipkj vkSj fuokj.k djus okyk mik; gSA 

 ;ksx f'k{kk] ekufld LokLF;] çk.kk;ke] rukoA 

vk;qosZn ¼lqJqr lafgrk] lw=LFkku 15@41½ ds vuqlkj LokLF; dk vk/kkj rhu nks"kksa 

¼okr] fiÙk vkSj dQ½] vfXu ¼ikpu 'kfä½] /kkrq ¼'kjhj ds lHkh Ård½ rFkk lHkh ey ¼mRltZu 

fØ;k,¡½ ds larqyu ij vk/kkfjr gSA blds vfrfjä] ,d 'kkar vkSj çlUu eu ¼psruk½] bafæ; 

¼fu;af=r bafæ;k¡½ vkSj vkRek ¼vk/;kfRed rRo½ Hkh LokLF; esa ;ksxnku nsrs gSaA 

 

fo'o LokLF; laxBu us LokLF; dks bl çdkj ifjHkkf"kr fd;k gS fd ;g ,slh fLFkfr 

gS ftlesa çR;sd O;fä viuh {kerk dks igpkurk gS] thou ds lkekU; nckoksa dk lkeuk dj 

ldrk gS] çHkkoh vkSj lQyrkiwoZd dk;Z dj ldrk gS rFkk lekt esa ;ksxnku nsus esa l{ke 

gksrk gSA 

^ekufld LokLF; dsoy ekufld jksx dh vuqifLFkfr ugha gSA vPNk ekufld LokLF; 

O;fä dks leL;kvksa ls fuiVus esa l{ke cukrk gSA laiw.kZ ekufld LokLF; ds fy, fopkjksa dh 

Li"Vrk] vkRefu.kZ;] larks"k vkSj vkRefo'okl tSls dkjd vko';d gSaA orZeku le; esa thou 

ds dbZ {ks=ksa ij 'kkjhfjd vkSj HkkoukRed cks> c<+ x;k gSA ifj.kkeLo:i] cgqr ls yksx ruko] 

fpark] volkn vkSj vfuæk tSlh ekufld vkSj 'kkjhfjd leL;kvksa ls tw> jgs gSaA^ 

Hkkjrh; n'kZu esa mYys[k fd;k x;k gS fd ;ksx ^fpÙko`fÙk fujks/k%^ gS & vFkkZr ;ksx eu dks 

'kkar djus dh ;k eu ds fodkjksa dks fu;af=r djus dh çfØ;k gSA 

ekufld LokLF; ls tqM+h leL;kvksa esa laKkukRed vkSj HkkoukRed fodkj 'kkfey gSa] 

tSls fpark] volkn] ruko] vijk/kcks/k] Hk;] Øks/k] Hkze vkfnA O;ogkfjd leL;kvksa esa –f"Vdks.k 

esa ifjorZu] lkekftd nwjh vkfn 'kkfey gSaA 'kkjhfjd leL;kvksa esa ekbxzsu] Hkw[k dh deh] 

Fkdku] vfuæk vkfn vkrs gSaA vuqeku gS fd yxHkx 20 çfr”kr ;qok gj o"kZ ekufld LokLF; 

leL;k dk vuqHko djrs gSaA blds vykok] ekufld fodkjksa esa dqN fof'k"V jksx] tSls volkn] 

efgykvksa esa vf/kd ik, tkrs gSa vkSj lHkh ekufld fodkjksa dh nj xjhch esa jgus okys yksxksa esa 

vf/kd gksrh gSA 



 
 
 
ISSN : 3048-6203      Volume -2| Issue -2| July - Dec 2025 
 

 www.shodhbhumi.com |  f'k{kk ,oa f'k{k.k 'kkL= fo"k; dh iwoZ lehf{kr 'kks/k if=dk  |  © SHODH BHUMI 
233 

 

^;ksx^ 'kCn laL—r 'kCn ^;qt^ ;k ^;qftj^ ls fy;k x;k gS] ftldk vFkZ gS ^tksM+uk ;k 

^,dh—r djuk^A blfy, ^;ksx^ dk vFkZ gS ^la?k^] ^esy^ ;k ^tqM+uk^A ewy :i ls] ;ksx dk 

mís'; ,d viw.kZ ekuo dks fnO; rRo ;k bZ'oj ls tksM+uk FkkA ;ksx dk y{; 'kjhj] eu vkSj 

vkRek dk ,dhdj.k djuk gSA 

iratfy ;ksxlw= esa dgk x;k gS fd ^^;ksx fpÙkof̀Ùk fujks/k%^^] vFkkZr ;ksx eu dks 'kkar 

djus dh lk/kuk gSA eu dks xgjh 'okl ysus vkSj jksdus ds vH;kl ls çf'kf{kr fd;k tk 

ldrk gSA ;ksx dk vH;kl eu ij fu;a=.k ykrk gSA ;ksx dsoy 'kkjhfjd vkluksa dk vH;kl 

ugha gS] cfYd ekufld Lrj rd xgjkbZ ls mrjuk Hkh gS] ftlls ekufld LokLF; esa lq/kkj 

gksrk gSA ;ksx 'kkjhfjd vkluksa ¼vklu½] 'okl vH;kl ¼çk.kk;ke½ vkSj /;ku rduhdksa ¼/;ku½ 

dk lfEeJ.k gS] tks 'kkjhfjd vkSj ekufld LokLF; dks çksRlkfgr djrk gSA vklu vkSj 

çk.kk;ke 'kkjhfjd 'kfä] yphykiu vkSj 'kkafr dks c<+kus ds fy, cuk, x, gSa] tcfd /;ku 

rduhdsa ,dkxzrk c<+kus vkSj ruko de djus ds fy, mi;ksxh gSaA 

;ksx ds vkB vk;ke ¼v"Vkax ;ksx½ O;fä dks rukoeqä] 'kkar vkSj fLFkj jgus esa lgk;rk djrs 

gSaA buesa 'kkfey gSa% 

1-;e ¼uSfrd vuq'kklu½ 

2-fu;e ¼vkRe&vuq'kklu½ 

3-vklu ¼'kkjhfjd eqæk,¡½ 

4-çk.kk;ke ¼fu;af=r 'olu½ 

5-çR;kgkj ¼bafæ; la;e½ 

6-/kkj.kk ¼,dkxzrk½ 

7-/;ku ¼esfMVs'ku½ 

8-lekf/k ¼vkRe&lk{kkRdkj @vkuan dh voLFkk½ 

;ksx&vk/kkfjr mipkj ls ,dkxzrk] {kerk] dk;Zdq'kyrk] vkRe&tkx:drk] ldkjkRed 

O;fäRo] vkRefo'okl] lkekftd dkS'ky vkSj laca/k] HkkoukRed {kerk] yphykiu] uhan dh 

fu;ferrk rFkk vk/;kfRedrk esa o`f) gksrh gSA ;ksx eu dks fu;af=r djus dk foKku gSA eu 

dh v'kkafr gh leL;kvksa dk okLrfod dkj.k gSA ;g 'kks/k&i= ekufld LokLF; ij ;ksx ds 

çHkkoksa dks mtkxj djrk gSA 

vkB lIrkg ds ;ksx vH;kl ls çeq[k volknxzLrrk fodkj okys jksfx;ksa esa fpark vkSj 

volkn ds y{k.kksa esa egRoiw.kZ lq/kkj gqvkA jSaMekbTM daVªksYM Vªk;Yl ds ,d esVk&fo'ys"k.k 

ls irk pyk fd ;ksx laca/kh gLr{ksiksa us fu;a=.k lewgksa dh rqyuk esa volkn] fpark vkSj ruko 

ds y{k.kksa esa egRoiw.kZ deh dhA Ng eghus rd ;ksx djus ls Lru dSalj ls mcj pqdh 

efgykvksa esa eglwl fd, x, ruko vkSj thou dh xq.koÙkk esa lq/kkj gqvkA ,d v/;;u esa 

ik;k x;k fd ekbaMQqyusl esfMVs'ku us euksoSKkfud dY;k.k esa lq/kkj fd;k vkSj 
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ruko&lacaf/kr leL;kvksa] chekfj;ksa vkSj fpark ds euksoSKkfud y{k.kksa dks de fd;kA ,d vU; 

v/;;u us n'kkZ;k fd ;ksfxd 'okl us iksLV&Vª‚esfVd LVªsl fMlv‚MZj vkSj volkn dks de 

djus esa enn dhA v/;;u esa ;g ik;k x;k fd osDlyj eseksjh Ldsy ds lHkh vuqHkkxksa ds 

vadksa esa egRoiw.kZ lq/kkj gqvk] ftlesa 'kkfey Fkk%1- /;ku vkSj ,dkxzrk ¼la[;k dks vkxs vkSj 

ihNs fxuuk½] vkSj 2- nksuksa çdkj ds /;ku & lkbfDyd esfMVs'ku vkSj lqikbu jsLV ds ckn 

lgk;d lh[kukA ifjorZu dh ek=k lkbfDyd esfMVs'ku esa lqikbu jsLV dh rqyuk esa vf/kd 

FkhA nksuksa ds ckn fpark ds Lrj esa deh vkbZ] ysfdu lqikbu jsLV ds ckn deh vf/kd FkhA 

'kks/k ls ;g Hkh irk pyk fd çk.kk;ke vH;klksa ds ckn LFkkfud Lef̀r Ldksj esa o`f) gqbZ] pkgs 

rqjar 45 feuV ds Hkhrj gks ;k 10 fnu cknA lesfdr ;ksx dk;ZØe us Hkh egRoiw.kZ ifj.kke 

fn[kk,% ykj ds d‚fVZlksy Lrj esa deh] iwjs fnu ds vkSlr d‚fVZlksy esa deh] eglwl fd, x, 

ruko esa deh] fpark vkSj volkn esa deh] ldkjkRed Hkkoukvksa] HkkoukRed dk;Zç.kkyh vkSj 

laKkukRed dk;Zç.kkyh esa lq/kkj] euksoSKkfud ladV] vfuæk] Fkdku vkSj Hkw[k u yxus esa 

dehA v/;;uksa us ;g Hkh fn[kk;k gS fd ;ksx LoLFk vkSj chekj nksuksa gh ifjfLFkfr;ksa esa fpark 

vkSj volkn dks de djrk gSA ;ksx vH;kl HkkoukRed :i ls ijs'kku efgykvksa ds fy, Hkh 

ykHkdkjh ik, x, gSaA 

euksjksx jksfx;ksa ij fd, x, ,d v/;;u esa ik;k x;k fd ;ksfxd çFkk,¡ euksn'kk dks 

fu;af=r djus esa enn djrh gSaA ;ksx vH;kl LoLFk O;k;ke djus okys o;Ldksa esa ruko ds 

çfr laosnu'khyrk dks Hkh de djrk gSA ;ksx vkSj ;ksfxd vH;klksa dks ân; jksfx;ksa ds fy, 

Hkh ykHkdkjh ik;k x;k gS] fo'ks"k :i ls e/kqesg esa balqfyu çfrjks/k] uhan] ihB nnZ vkSj ekbxzsu 

esaA 'kks/kdrkZvksa us ;g Hkh crk;k gS fd fu;fer 'olu vH;kl ls ân; xfr dh fofo/krk 

c<+rh gS] jäpki ds Lrj de gksrs gSa] 'olu nj de gksrh gSA ;ksx vH;klksa us HkkoukRed] 

euksoSKkfud] O;ogkfjd vkSj tSfod çHkkoksa esa ykHkdkjh ifj.kke fn[kk, gSa vkSj dY;k.k dh 

Hkkouk esa of̀) dh gSA A ,-,p-vkj-D;w-&gsYFkds;j fjlpZ vkSj DokfyVh fjiksVZ ¼,-,p-vkj-D;w-&½ 

esa crk;k x;k fd ;ksx ruko de djus esa lgk;d gSA ,d v/;;u us fn[kk;k fd ;ksx vkSj 

ruko çca/ku ij vk/kkfjr thou'kSyh esa cnyko ls dsoy nl fnuksa esa fpark ds Lrj esa 

mYys[kuh; deh vkbZA ¼xqIrk ,oa vU;] 2006½A ,d jSaMekbTM daVªksYM Vªk;y us n'kkZ;k fd 

Ng lIrkg ds ;ksx gLr{ksi ls fltksÝsfu;k ls ihfM+r jksfx;ksa esa thou dh xq.koÙkk vkSj 

dY;k.k esa lq/kkj gqvkA ¼oSUdEQ¨VZ-] 2017½A ;ksx dk ,d ykHk ;g gS fd bls vyx&vyx 

ekufld LokLF; fLFkfr;ksa okys O;fä;ksa dh fof'k"V vko';drkvksa ds vuqlkj vuqdwfyr fd;k 

tk ldrk gSA mnkgj.k ds fy,% iksLV&Vª‚esfVd LVªsl fMlv‚MZj ls ihfM+r O;fä;ksa dks 

fjLVksjsfVo ;ksx ls ykHk gks ldrk gS] tks foJke vkSj fLFkjrk ij dsafær gS] tcfd fpark ls 

ihfM+r O;fä;ksa dks vf/kd lfØ; ;ksx ls ykHk gks ldrk gS] tks 'kkjhfjd xfrfof/k vkSj 

ekbaMQqyusl dks c<+krk gSA 
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;s fu"d"kZ crkrs gSa fd ;ksx dk vH;kl ekufld LokLF; vkSj lexz dY;k.k ij 

ldkjkRed çHkko Mky ldrk gSA ;g t:jh gS fd LokLF; çkf/kdj.k] LokLF; çf'k{kd vkSj 

vU; yksx ;ksx dh {kerk ds çfr tkx:d jgsa] D;ksafd ;ksx dks 'kkjhfjd] ekufld vkSj 

vk/;kfRed dY;k.k dh O;fäxr lexz j.kuhfr dk ,d egRoiw.kZ fgLlk ekuk tk ldrk gSA 

& 

 

;ksx 'kjhj dh U;wjksfQft;ksy‚th ¼raf=dh; 'kjhjfØ;k½ esa ifjorZu ykrk gSA 'kks/k ls 

;g fl) gqvk gS fd ;ksx vH;kl ,-,u-,l- dks fu;af=r djrk gS] ;g iSjkflEisFksfVd xfrfof/k 

dks c<+krk gS vkSj flEisFksfVd xfrfof/k dks ?kVkrk gSA ;g larqyu ruko ds 'kkjhfjd y{k.kksa 

dks de djrk gS] tSls & ân; xfr esa of̀)] jäpki esa of̀)A 

;g ekuk tkrk gS fd ;ksx çHkkoh gS D;ksafd ;g efLr"d ds jlk;uksa ij ldkjkRed 

çHkko Mkyrk gSA ,d vkSj laHkkfor ra= ;g gS fd ;ksx ,aMkstsul vksfivksbM~l vkSj vU; 

U;wjksdsfedYl ¼tSls lsjksVksfuu vkSj xkek&,feuksC;wfVªd ,flM½ dks lfØ; djrk gS] tks 

euksn'kk vkSj fpark ds fu;eu ls tqM+s gksrs gSaA ;ksx dh 'kkjhfjd eqæk,¡ vkSj 'okl vH;kl ;g 

fl) dj pqds gSa fd ;s U;wjksVªkalehVj ds lzko dks fu;af=r djrs gSa] ftlls euksn'kk esa lq/kkj 

vkSj fpark esa deh vkrh gSA esykVksfuu dks ewM vkSj uhan ds iSVuZ dks fu;af=r djus okyk 

ekuk tkrk gSA v/;;u esa ;g çnf'kZr fd;k x;k fd ;ksx djus ds ckn çfrHkkfx;ksa esa 

esykVksfuu Lrj c<+ x;kA lsjksVksfuu dks Hkh eu%fLFkfr lq/kkjus okyk ekuk tkrk gSA v/;;u esa 

;g le>k;k x;k fd lsjksVksfuu fpark ls ihfM+r yksxksa esa euksoSKkfud vkSj ân; laca/kh 

çfrfØ;kvksa dks fu;af=r djrk gSA de xkck Lrj volkn vkSj fpark ls ihfM+r yksxksa esa ik, 

x, gSaA ,d v/;;u esa crk;k x;k fd ;ksx dh 'kkjhfjd eqæk,¡ efLr"d esa xkck xfrfof/k Lrj 

dks c<+krh gSa] ftlls fpark vkSj volkn ds y{k.k de gksrs gSaA 

dqN v/;;uksa ls ;g fn[kk;k x;k gS fd ;ksx&vk/kkfjr O;k;ke u, U;wjy ikFkos ds 

fuekZ.k ds fy, mÙkjnk;h gksrs gSaA ,d v/;;u esa ik;k x;k fd ;ksfxd çFkk,¡ U;wjy lfdZVªh 

dks çHkkfor djrh gSa] ftlls ehfM;y çhÝaVy d‚VsZDl vkSj bUlqyk dh eksVkbZ c<+rh gS] fo'ks"k 

:i ls nk,¡ Hkkx esaA bldk laca/k lgkuqHkwfr] vkarfjdtkx:drk] vkRe&lek;kstu vkSj rkfdZd 

o lgt çlaLdj.k ls gSA fjiksVZ fd;k x;k gS fd ;ksx vkSj ;ksfxd vH;kl gkbiksFkSysel vkSj 

ruko çfrfØ;k dh dk;Zç.kkyh dks çHkkfor djrs gSaA ;s ân; xfr] 'olu] jäpki vkSj jä 

'kdZjk dks fu;af=r djus ds fy, mÙkjnk;h gSaA ;ksfxd vH;kl bu 'kkjhfjd ra=ksa ij Hkh çHkko 

Mkyrs gSaA ;ksx vkSj ;ksfxd vH;kl 'kkjhfjd 'kfä] yphykiu vkSj 'kkjhfjd ruko dks de 

djus dks çksRlkfgr djrs gSaA 'kks/kdrkZvksa us ;g rdZ fn;k gS fd ;ksfxd vH;kl efLr"d esa 
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,sls ifjorZu mRiUu djrs gSa] ftuls ck,¡ çhÝaVy d‚VsZDl dh lfØ;rk nk,¡ ls vf/kd gks 

tkrh gSA 

fDyfudy v/;;u esa ik;k x;k fd ;s vH;kl volkn vkSj fpark dh leL;kvksa dks 

de djus esa lgk;d jgs] D;ksafd ;s xkck  Lrj dks c<+krs gSa vkSj ruko çfrfØ;k dks fu;af=r 

djrs gq, vfeXMkykdks çHkkfor djrs gSaA 

'kks/kdrkZvksa us ;g Hkh çfrikfnr fd;k gS fd dqN euksoSKkfud ra=ksa ds ek/;e ls ;ksx 

vkSj ;ksfxd vH;kl ekuo dY;k.k dks çHkkfor djrs gSaA lsYQ ijlsIlu fl)kUr ds vuqlkj 

psgjs dh Hkko&Hkafxekvksa esa LosPNk ls fd, x, cnyko euksoSKkfud ifjorZuksa ls tqM+s gksrs gSa] 

tks ldkjkRed ekufld LokLF; dks c<+kok nsrs gSaA 

;ksx dk mís'; rhuksa Lrjksa ij gS & 'kkjhfjd LokLF; esa lq/kkj] ekufld LokLF; dks 

csgrj cukuk vkSj [kpZ dks de djukA ,slk çrhr gksrk gS fd xgjh 'okl tc xfr vkSj 

vkluksa ds lkFk la;kstu esa dh tkrh gS] rks ;g ;ksx dh eq[; {kerk gS] ftlls O;fä esa xgjh 

'kkafr vkSj larks"k dh Hkkouk mRiUu gksrh gSA 

;ksx ds eq[; euksoSKkfud ykHk ;g gSa fd ;g eu dks 'kkar djrk gS] ruko vkSj fpark 

dks de djrk gS] ,dkxzrk vkSj ekufld Li"Vrk dks c<+krk gS] O;fä dks vius okrkoj.k ds 

lkFk rkyesy fcBkus esa enn djrk gS] ldkjkRed fopkjksa vkSj vkRe&Lohdk;Zrk dks çksRlkfgr 

djrk gS vkSj yphysiu dks c<+kok nsrk gSA blds lkFk&lkFk vk/;kfRed ykHk Hkh feyrs gSa] 

tSls vkRek dk tkxj.k] eu&'kjhj&vkRek ds chp larqyu] vk/;kfRed tkx:drk dk fodkl] 

lcds chp ,drk dh Hkkouk rFkk O;fäxr ÅtkZ dks nSoh; ÅtkZ ls tksM+ukA 

'kks/kdrkZvksa ds fu"d"kZ crkrs gSa fd fu;fer :i ls ;ksx djus ls ekufld LokLF; ij 

egRoiw.kZ ldkjkRed çHkko iM+rk gS] tSls volkn] fpark vkSj ruko ds y{k.kksa esa deh] lkFk gh 

lexz dY;k.k vkSj thou dh xq.koÙkk esa lq/kkjA ;s çHkko laHkor% blfy, feyrs gSa D;ksafd ;ksx 

Lok;Ùk raf=dk ra=] vkarfjd vksfiv‚bM~l vkSj vU; U;wjksdsfedYl ds lzko dks fu;af=r djrk 

gS] rFkk Hkkoukvksa vkSj laKkukRed çfØ;kvksa esa lq/kkj ykrk gS- 

cM+s iSekus ij vkSj vf/kd dBksj 'kks/k dh vR;f/kd vko';drk gS] D;ksafd ;ksx esa 

{kerk gS fd bls lqjf{kr] vis{kk—r lLrk] lgk;d@iwjd mipkj ds :i esa ekufld fodkjksa 

ds bykt esa mi;ksx fd;k tk,A ;ksx vk/kkfjr gLr{ksi vkn'kZ :i ls çek.k&vk/kkfjrgksus 

pkfg,A 'kks/k cgq&fo"k;d gksuk pkfg,] ftlesa ek=kRed vkSj xq.kkRed nksuksa çdkj dh 

dk;Zç.kkfy;k¡ 'kkfey gksa] rkfd ;ksx vuqla/kku ds {ks= dh çxfr gks ldsA 
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1- iratfy ¼1978@1999½- iratfy ds ;ksx lw=A ¼Jh Lokeh lfRonkuan] vuqoknd½ 

othZfu;k% baVhxzy ;ksx ifCyds'kalA ¼ewy dk;Z vçdkf'kr½- 

2- iVsy] oh-] f¶y'kj] ,- ts-] gsfVªd] ,l-] vkSj eSdx‚jh] ih- ¼2007½- ;qokvksa dk ekufld 

LokLF;% ,d oSf'od lkoZtfud LokLF; pqukSrhA ySalsV] 369] 1302&1313- 

3- gSfjl] ,Q-] gsd] th- vkSj yanu] ,y- ¼2007½- baXySaM vkSj osYl esa dSfn;ksa dh LokLF; 

vko';drk,¡A fyax] vk;q vkSj tkrh;rk ds vk/kkj ij tsy LokLF; ns[kHkky ds 

fufgrkFkZA gsYFk ,aM lks'ky ds;j bu n dE;qfuVh] 15] 56&66- 

4- iratfy ¼2003½- iratfy ds ;ksx lw=A Mksoj ifCyds'kUl- 

5- uk;d] ,- ds- ¼2016½- ekufld vkSj 'kkjhfjd LokLF; ij ;ksx dk çHkkoA baVjus'kuy 

tuZy v‚Q fQftdy ,tqds'ku LiksVZ~l ,aM gsYFk] 3¼5½% 268&270A 

6- 'kekZ] ,u- ¼2020½- 'kkjhfjd vkSj ekufld LokLF; gsrq ;ksx dksfoM&19 egkekjh 

laØe.k dh jksdFkke vkSj çca/ku esa lgk;d gks ldrk gSA nso laL—r baVj 

fMflfIyujh baVjus'kuy tuZy] 16] 22&31- 

7- dSej] ,p-] ykSps] vkj-] ySaxg‚lZ~V] ts-] vkSj Mkscksl] th- ¼2013½- volkn ds fy, ;ksx% 

,d O;ofLFkr leh{kk vkSj esVk&fo'ys"k.kA fMçs'ku ,aM ,aXtk;Vh] 30 ¼11½] 1068&108- 

8- MSug‚;j] ,l- lh-] ,fMaxVu] bZ- ,y-] lksgy] ,l- ts-] 'kkvksy] ,-] dksgsu] ,y-] vkSj 

dSfjdks] vkj- ,e- ¼2013½- Lru dSalj ls cpus okyh efgykvksa ij v;axj ;ksx dk 

ik;yV v/;;u% thou dh xq.koÙkk vkSj dSalj&lEca/kh Fkdku ij çHkkoA ,DlIyksj% n 

tuZy v‚Q lkbal ,aM ghfyax] 9 ¼4½] 246&253- 

9- dkeksZMh ts-] cs;j vkj-,- ¼2008½ & ekbaMQqyusl vH;kl vkSj ekbaMQqyusl&vk/kkfjr 

ruko U;wuhdj.k dk;ZØe esa fpfdRlk o euksoSKkfud y{k.kksa rFkk dY;k.k ds Lrjksa ds 

chp laca/kA tuZy v‚Q fcgsfo;jy esfMflu] 31% 23&38- 

10- Msflyks Vh-] osMeqVkjpkj ,-] xkjcxZ ih-,y-] ukxjktk Mh-] xaxk/kj ch-,u-] nkeksnju ch- 

vkfnA ¼2010½ & ;ksx 'okl gLr{ksi ds vdsys vkSj ,Dlikstj F;ksjh ds lkFk la;kstu 

esa iksLV&Vª‚esfVd LVªsl fMlv‚MZj vkSj volkn ij çHkko ¼2004 ds nf{k.k&iwoZ ,f'k;k 

lqukeh ds thfor cps yksxksa esa½A ,DVk lkbfd;kfVªdk LdSaMhusfodk] 121% 289&300- 

11- lqcze.; ih-] VsYl ,l- nks ;ksx&vk/kkfjr foJkafr rduhdksa dk Le`fr Ldksj vkSj 

voLFkk fpark ij çHkkoA ck;kslkbdkslks'ky esfMflu] 2009] 13 vxLr] 3%8- 

12- uohu ds-oh-] ukxjFuk vkj-] ukxsaæ ,p- vkj-] VsYl ,l- & ,d fo'ks"k ukfldk ekxZ ls 

'okl ysus ls LFkkfud Le`fr Ldksj c<+rs gSa] fcuk fdlh ik'kZ~o çHkko dsA 

lkbdksy‚ftdy fjiksVZ~l] 1997] 81% 555&561- 

13- onhjktk ,p-,l-] jko vkj-,e-] ukxjFuk vkj- vkfnA fofdj.k fpfdRlk çkIr dj jgs 

çkjafHkd Lru dSalj jksfx;ksa esa ;ksx dk;ZØe dk thou&xq.koÙkk vkSj euksn'kk ij 
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çHkko% ,d ;k–fPNd fu;af=r ijh{k.kA d‚EIyhesaVjh Fksjiht bu esfMflu] 2009] 17% 

274&280- 

14- oSYMs ,y-lh-] Fk‚Eilu ,y-] xSyk?kj&Fk‚Eilu Mh- & fMesaf'k;k ns[kHkkydrkZvksa ds 

ruko ds fy, ;ksx vkSj /;ku gLr{ksi dk ,d ik;yV v/;;uA tuZy v‚Q 

fDyfudy lkbdksy‚th] 2004] twu] 60 ¼6½% 677&87- 

15- ekbdsylu ,- vkfnA ¼2005½ & rhu ekg ds xgu ;ksx dk;ZØe ds ifj.kkeLo:i 

rukoxzLr efgykvksa esa rhoz ruko esa deh vkSj fparkuk'kd çHkkoA esfMdj e‚fuVj] 11 

¼12½] 555&561- 

16- ykoh] vkj-] 'ksjeu] Vh-] E;wlj] ds-] v‚lcksuZ] Mh-] dqfj;j] ,e-] oksYQ] vkj- ¼2005½ & 

euksfpfdRld jksfx;ksa esa ;ksx dk euksn'kk ij çHkkoA lkbdsfVªd fjgSfcfyVs'ku tuZy] 

28 ¼4½] 399&402- 

17- ckYMfou] ,e- ¼1999½ & LoLFk] O;k;ke djus okys o;Ldksa ij gB;ksx çf'k{k.k ds 

euksoSKkfud vkSj 'kkjhfjd çHkkoA fMlVsZ'ku ,CLVªSDV~l baVjus'kuy lsD'ku ,% 

áweSfuVht ,aM lks'ky lkbal] 60 ¼4&A½] 1031- 

18- busl] ds-bZ- vkfnA ¼2005½ & balqfyu jsftLVsal flaMªkse] ân; jksx] vkSj laHkkfor 

;ksx&lqj{kk ls tqM+s tksf[ke lwpdkad% ,d O;ofLFkr leh{kkA tuZy v‚Q n vesfjdu 

cksMZ v‚Q QSfeyh çSfDVl] 18 ¼6½] 491&519- 

19- bful] ds- bZ- bR;kfn ¼2005½- balqfyu jsftLVsal flaMªkse] ân;&/keuh jksx] vkSj ;ksx ds 

ek/;e ls laHkkfor lqj{kk ls lacaf/kr tksf[ke lwpdkad% ,d ç.kkyhc) leh{kkA tuZy 

v‚Q n vesfjdu cksMZ v‚Q QSfeyh çSfDVl] 18 ¼6½] 491&519- 

20- dksgsu] ,y-] o‚usZd] lh-] QkSyknh] vkj- Vh-] jksfMªXost] ,e- ,-] 'kkmy&jhp] ,- ¼2004½- 

fyaQksek jksfx;ksa esa frCcrh ;ksx gLr{ksi dk ,d ;k–fPNd fu;af=r ijh{k.k% 

euksoSKkfud lek;kstu vkSj uhan dh xq.koÙkkA dSalj] 100 ¼10½% 2253&2260- 

21- 'ksjeSu] ds- ts-] psfdZu] Mh- lh-] bjks] ts-] fefXy;ksjsVh Mh- ,y-] fM;ks] vkj- ,- ¼2005½- 

,su baVjuy esfMflu] 143¼12½% 849&856- 

22- t‚u] ih- ts- ,V vy- ¼2007½- ekbxzsu ¼fcuk v‚jk½ ds mipkj esa ;ksx fpfdRlk dh 

çHkko'khyrk% ,d ;k–fPNd fu;af=r ijh{k.kA gsMsd] 47¼5½] 654&661- 

23- dcV&ftu] ts- ¼1996½- Qqy dSVkLVª‚Q fyfoax- U;w;‚d%Z MsykdksVZ çsl- 

24- gfjukFk] ds-] eYgks=k] ,- ,l-] iky] ds-] çlkn] vkj-] dqekj] vkj-] dkar] Vh- lh-] 

lkOgus] vkj- lh- ¼2004½- gB ;ksx vkSj vksadkj /;ku dk ân;&'olu çn'kZu] 

euksoSKkfud çksQkby vkSj esykVksfuu lzko ij çHkkoA tuZy v‚Q vYVjusfVo ,aM 

d‚EIyhesaVjh esfMflu] 10¼2½] 261&268- 
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25- 'kkfijks] 'k‚uk ,y-] 'okVZ~t] xSjh bZ- vkj-] ,oa lSaVsjs] Øsx- ¼2005½- /;ku vkSj 

ldkjkRed euksfoKkuA flaMj] lh- vkj-] ,oa yksist] 'ksu ts- ¼laiknd½] gSaMcqd v‚Q 

i‚ftfVo lkbdksy‚th ¼i-̀ 946&164½- U;w;‚d%Z v‚DlQksMZ ;wfuoflZVh çslA 

26- Ms] ,y-] cSjsV] ih- ts-] ,oa ;qvku] lh- ,l- ¼2003½- oSdfYid vkS"k/k fpfdRlk dh vU; 

fo/kk,¡A lh- ,l- ;qvku ,oa bZ- ts- csbcj ¼laiknd½] VsDLVcqd v‚Q d‚EIyhesaVjh ,aM 

vYVjusfVo esfMflu ¼ì- 165&202½-U;w;‚dZ] ,u-okbZ-% ikFksZu‚u- 

27- vksfLiuk] ,e- ch-] c‚UM] ds-] dk[kkZusg] ,e- ,V vy- ¼2007½- ^^/;ku vH;kl vkSj 

LokLF;% 'kks/k dh fLFkfrA^^ ,foMsal fjiksVZ@VsDuksy‚th vlslesaV] la- 155- 

28- fjcsjks] ds- ds-] jkspk] ds- lh-] lwlk] ,e- ch-] vYcqddZ] ,Q- ,l-] fjcsjks] ,l-] ,oa 

flYok] vkj- ,p- ¼2012½- 6 ekg ds ;ksx vH;kl ds ckn 'kkjhfjd vkSj euksoSKkfud 

ekudksa esa lq/kkjA d‚fU'k;lusl ,aM d‚fXu'ku] 21¼2½] 843&850- 

29- xkMZ] Vh-] Vkdq,V] ,e-] nhf{kr] vkj-] gksYtsy] ch- ds-] fM e‚UVt‚;] okbZ- ,-] czk[k] 

,u-] ,oa Mqlsd] ts- ,- ¼2014½- o)̀ ;ksx vkSj /;ku vH;fFkZ;ksa esa æo cqf)eÙkk ,oa 

efLr"dh; dk;Z laxBuA ÝafV;lZ bu ,ftax U;wjkslkbal] 6] 76- 

30- [kkylk] ,l- ch- ¼2004½- ;ksx }kjk nh?kZdkfyd vfuæk dk mipkj% uhan&tkxj.k 

Mk;jh ds lkFk ,d çkjafHkd v/;;uA ,IykbM lkbdksfQft;ksy‚th ,aM ck;ksQhMcSd] 

29¼4½] 269&279- 

31- gfjukFk] ds-] eYgks=k] ,- ,l-] iky] ds-] çlkn] vkj-] dqekj] vkj-] dkar] Vh- lh-] ,oa 

lkOgus] vkj- lh- ¼2004½- gB ;ksx vkSj vksadkj /;ku dk ân;&'olu çn'kZu] 

euksoSKkfud çksQkby ,oa esykVksfuu lzko ij çHkkoA tuZy v‚Q vYVjusfVo ,aM 

d‚EIyhesaVjh esfMflu] 10¼2½] 261&268- 

32- yktkj] ,l- ¼2006½- efLr"d&'kjhj laca/k% /;ku ds nkSjku 'okl ds raf=dk lglaca/kA 

ekbaM ,aM ykbQ lej fjlpZ baLVhVîwV] xsfjlu] U;w;‚dZ esa çLrqrA 

33- yktkj] ,l- MCY;w-] dsjZ] lh- bZ-] okljeSu] vkj-,p-] xzs] ts-vkj-] xzsos] Mh-,u-] VªhMos] 

,e-Vh- ,V vy- ¼2005½- /;ku vuqHko dk efLr"d d‚fVZdy eksVkbZ ls laca/kA 

U;wjksfjiksVZ] 16¼17½] 1893&1897- 
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Abstract 

This study examines the persistence and manifestations of caste-based 
discrimination in higher educational institutions of Uttar Pradesh, India. 
Drawing on recent scholarly works, it explores how caste hierarchies continue 
to shape student experiences, faculty relations, and institutional policies despite 
legal safeguards for equality. The paper identifies multiple forms of everyday 
discrimination, including pedagogical bias, social exclusion, and institutional 
neglect, that contribute to the academic and psychological marginalisation of 
students from the Scheduled Castes and Other Backwards Classes. Structural 
inequalities are further compounded by the weak implementation of grievance 
redressal mechanisms and the under-representation of marginalised groups in 
faculty positions. Additionally, the intersection of caste with communal politics 
intensifies divisions within campus environments, eroding the secular and 
inclusive ethos of higher education. The study concludes that meaningful 
inclusion demands comprehensive institutional reform emphasizing inclusive 
pedagogy, faculty sensitization, transparent governance, and integration of 
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Ambedkarite values of social justice. By addressing both structural and cultural 
barriers, universities in Uttar Pradesh can move towards creating an equitable 
and socially cohesive academic environment. 

Key Words- Caste, Discrimination, Higher Education 

 

Introduction- 

Caste continues to be one of the most enduring social hierarchies in India, influencing 
almost every sphere of life, including access to and experience within the higher 
education system. Despite constitutional guarantees of equality and social justice, caste-
based discrimination remains embedded in the everyday practices and institutional 
cultures of Indian universities (Guru, 2020; Nambissan, 2021). In states like Uttar 
Pradesh, India’s most populous and socially stratified region, the persistence of caste 
inequalities in higher education highlights the deep intersection of social structure, 
politics, and education (Deshpande & Yadav, 2022). 

Higher education is often regarded as a transformative tool for social mobility and 
empowerment, particularly for historically marginalized groups such as Scheduled 
Castes (SCs) and Other Backward Classes (OBCs) (Jha, 2021). However, research 
suggests that the promise of upward mobility through education is frequently 
undermined by entrenched caste hierarchies within academic institutions (Thorat & 
Joshi, 2023). Students from marginalized castes encounter multiple forms of exclusion 
ranging from social isolation and stereotyping to systemic barriers in assessment, 
mentorship, and representation (Kumar & Tiwari, 2021). Such experiences are not 
limited to overt discrimination but often take the form of subtle everyday bias and 
microaggressions that shape both academic and psychological outcomes (Raj & Pandey, 
2021). 

Uttar Pradesh represents a particularly significant case for studying caste discrimination 
in higher education due to its historical caste-based social order and political 
mobilizations around identity and representation (Singh & Verma, 2022). Public 
universities in UP, such as Banaras Hindu University, Allahabad University, and 
Lucknow University, serve as sites where caste and class identities intersect, producing 
complex patterns of inclusion and exclusion. Despite the existence of reservation 
policies and institutional mechanisms like SC/ST cells, reports continue to indicate that 
marginalized students face bias, unequal treatment, and limited voice in decision-
making processes (Rani & Khan, 2021). 

Understanding caste discrimination in higher education thus requires an examination 
beyond policy frameworks; it demands an inquiry into institutional cultures, everyday 
interactions, and the socio-political contexts that shape them (Bhardwaj, 2022). This 
study reviews contemporary literature to identify how caste-based discrimination 
operates within higher education institutions in Uttar Pradesh, its impact on students and 
faculty, and the broader implications for social harmony and educational equity. By 
synthesizing recent empirical and theoretical works, the review aims to reveal both the 
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persistence of caste inequality and emerging efforts toward creating more inclusive 
academic spaces. 

Historical and Structural Context 

The persistence of caste-based inequalities in higher education can be critically 
understood through theoretical frameworks that link power, knowledge, and social 
reproduction. Pierre Bourdieu’s concept of ‘cultural capital’ elucidates how inherited 
social advantages, such as linguistic fluency, academic exposure, and social networks 
favor dominant caste groups within academic spaces. Students from marginalized 
backgrounds often enter universities with limited access to this capital, thereby 
confronting institutional expectations that implicitly valorize upper-caste norms 
(Bourdieu, 1986). Similarly, Ambedkar’s vision of social democracy emphasizes 
education as a moral and political instrument to challenge Brahmanical domination and 
achieve collective emancipation. His insistence on ‘annihilation of caste’ as a 
prerequisite for democracy continues to inform debates on educational justice in 
contemporary India. John Rawls’s theory of justice as fairness also provides an 
analytical lens to assess how unequal opportunity structures within universities 
contradict principles of equal liberty and fair equality of opportunity. Together, these 
frameworks highlight that caste discrimination in universities is not a matter of 
individual prejudice but a structural reproduction of social hierarchies. 
Caste has historically determined the contours of educational access and privilege in 
India. The exclusion of marginalized castes from learning institutions predates colonial 
rule and was reinforced through the Brahmanical social order that restricted knowledge 
transmission to upper castes (Guru, 2020). In colonial Uttar Pradesh (then the United 
Provinces), missionary and state initiatives gradually opened limited educational 
opportunities for the “Depressed Classes,” yet these efforts often reproduced social 
hierarchies rather than dismantling them (Jha, 2021). 

Post-independence, the Indian Constitution sought to democratize education through 
affirmative action policies for Scheduled Castes (SCs), Scheduled Tribes (STs), and 
later Other Backward Classes (OBCs). Article 46 emphasized promoting the 
educational and economic interests of weaker sections, while the reservation system was 
institutionalized to ensure representation (Sharma, 2022). However, the persistence of 
caste hierarchies in Uttar Pradesh’s universities reflects the deep entrenchment of social 
capital and power networks favouring dominant castes (Deshpande & Yadav, 2022). 

During the 1980s and 1990s, social movements, particularly the Dalit and Bahujan 
assertions, reshaped the discourse around higher education. The Mandal Commission 
(1980, implemented in 1990) expanded reservation benefits to OBCs, significantly 
altering the student demographics of institutions like Banaras Hindu University (BHU) 
and Allahabad University (Thorat & Joshi, 2023). Yet, despite quantitative gains in 
enrollment, qualitative experiences of inclusion remained uneven. Everyday practices of 
exclusion, ranging from subtle faculty bias to peer segregation, persist as residues of 
historical discrimination (Kumar & Tiwari, 2021). 
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Institutionally, universities in Uttar Pradesh continue to mirror broader social structures. 
Administrative hierarchies often reflect upper-caste dominance, shaping recruitment and 
promotion patterns (Rani & Khan, 2021). The state’s uneven distribution of educational 
infrastructure further compounds disparities; elite urban centres provide greater access 
for privileged groups, while rural and first-generation learners face systemic barriers 
(Bhardwaj, 2022). Consequently, caste discrimination in higher education is not merely 
a social remnant but an institutionalized phenomenon rooted in India’s historical 
evolution of knowledge, power, and privilege. 

Forms of Everyday Discrimination- 

Everyday caste discrimination in higher educational institutions (HEIs) in Uttar Pradesh 
manifests through a complex interplay of microaggressions, institutional neglect, and 
social exclusion. These forms of discrimination are often subtle, operating through 
everyday practices, peer dynamics, and administrative indifference that sustain 
historical hierarchies and psychological marginalization (Kumar, 2025; Sukumar, 2022; 
Rathod, 2022). Although constitutional safeguards promise equality, empirical research 
indicates that caste prejudice continues to influence teaching, learning, and social 
participation in universities (Deshmukh et al., 2024; Chand, 2025; Deep & Adarsh, 
2024). Studies highlight that caste-based microaggressions and institutional apathy 
contribute to feelings of isolation and mental distress among Dalit students (Ahanger & 
Sofal, 2023; Punia, 2023; Krishnamurthy, 2025). Moreover, the everyday reproduction 
of caste privilege within academic spaces reinforces exclusionary campus cultures, even 
in the face of affirmative action (Verma & Srivastava, 2021; Sabharwal & Malish, 
2018; Tripathi, 2024). 

Classroom Dynamics and Pedagogical Bias 

Caste-based discrimination frequently manifests in the subtle yet impactful dynamics of 
Indian classrooms. Marginalized students, particularly those from Scheduled Castes 
(SCs) and Other Backward Classes (OBCs), often report being sidelined during 
classroom discussions, stereotyped as less competent, or discouraged from assuming 
leadership roles in collaborative academic tasks (Sabharwal & Henderson, 2020; Chand, 
2025). Educators, sometimes unconsciously, project lower academic expectations 
toward these groups, thereby perpetuating performance disparities and reinforcing 
structural inequities (Sukumar, 2022; Kumar, 2024). Research also highlights 
discriminatory grading practices and limited access to mentorship, which together foster 
alienation, anxiety, and diminished academic self-efficacy among marginalized learners 
(Rathod, 2022; Yoganandham, 2025). Moreover, exclusionary pedagogies often silence 
students’ voices, impeding inclusive classroom dialogue and civic participation 
(Pathania et al., 2023; Sabharwal, 2020). To counter such pedagogical bias, scholars 
advocate for culturally responsive teaching and equitable assessment strategies that 
recognize and respect caste diversity as a core dimension of inclusive education 
(Viswambaran & Diwakar, 2022; Kumar, 2024). 
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Social Exclusion in Campus Life 

Outside the classroom, caste hierarchies in Indian universities often manifest through 
friendship patterns, hostel dynamics, and extracurricular participation. Research shows 
that Dalit and Other Backward Class (OBC) students frequently face subtle but 
persistent social exclusion within peer groups, informal gatherings, and student 
organizations (Rathod, 2022; Somanaboina & Ramagoud, 2021). Hostel environments 
can reinforce these social divides, where surname-based or regional caste cues lead to 
discriminatory behavior and social isolation (Choudhary & Nagla, 2024). 

Such patterns of exclusion sustain a hidden hierarchy that undermines social cohesion 
and inter-caste collaboration within academic spaces (Lekha & Kumar, 2024; Jogdand, 
2024). Studies reveal that these divisions create psychological and cultural barriers that 
restrict marginalized students’ sense of belonging, thus perpetuating caste-based 
stratification even within modern, secular institutions (Kunihiro & Thapan, 2022; 
Mishra & Ramakrishna, 2024). As a result, the university, which should ideally function 
as a space of equality and intellectual freedom, often becomes a microcosm reflecting 
the broader social order of exclusion and privilege in Indian society (Choudhary & 
Nagla, 2025). 

Faculty-Student Relations 

Faculty-student relationships play a vital role in fostering academic growth and 
mentorship in higher education institutions across Uttar Pradesh. However, these 
interactions are often influenced by entrenched caste hierarchies that shape access to 
resources, guidance, and recognition. Research reveals that students from marginalized 
castes, particularly Dalits and Other Backward Classes (OBCs), receive limited 
academic mentorship and experience implicit biases in research supervision and 
recommendation opportunities (Rathod, 2022; Kumar, 2025). Such institutionalized 
favoritism perpetuates inequalities in career progression, research visibility, and 
emotional well-being (Deep & Adarsh, 2024; Ovichegan, 2015). Faculty members from 
dominant castes tend to hold symbolic and structural power within academic settings, 
influencing assessment outcomes, research collaborations, and disciplinary measures 
(Pathania et al., 2023; Chand, 2025). This power asymmetry reinforces caste-based 
stratification within the academic hierarchy, thereby reproducing patterns of social 
exclusion and epistemic injustice (Sukumar, 2022; Maurya, 2018). 

Institutional Indifference 

Institutional mechanisms such as Equal Opportunity Cells and SC/ST grievance 
committees are mandated by the University Grants Commission (UGC), but their 
implementation remains weak (Rani & Khan, 2021). In many universities, these bodies 
are underfunded, poorly staffed, or function only during major incidents. Administrative 
apathy normalizes discrimination and discourages students from reporting caste-based 
grievances (Bhardwaj, 2022). This reflects a culture of institutional indifference that 
perpetuates inequality under the guise of neutrality (Guru, 2020). 
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Psychological Consequences 

The persistence of subtle caste-based microaggressions contributes to mental stress, low 
self-esteem, and a sense of alienation among marginalized students (Raj & Pandey, 
2021). Many cope by minimizing social interactions or withdrawing from campus life 
altogether. The normalization of caste prejudice, combined with the lack of institutional 
empathy, creates an environment where victims internalize discrimination, leading to a 
cycle of silence and invisibility (Nambissan, 2021). 

Institutional Discrimination and Policy Gaps 

Caste-based exclusion in higher educational institutions (HEIs) of Uttar Pradesh 
remains a structural issue rooted in historical privilege and systemic neglect. Although 
the University Grants Commission (UGC) and Ministry of Education have mandated 
measures such as Equal Opportunity Cells and SC/ST Grievance Redressal Committees, 
their operational effectiveness remains questionable (Rani & Khan, 2021). Many 
institutions exhibit a formal compliance attitude rather than a genuine commitment, 
leading to tokenistic implementation (Bhardwaj, 2022). 

Thorat and Joshi (2023) highlight that institutional recruitment practices continue to 
privilege upper-caste candidates, particularly in academic and administrative posts. 
Faculty representation from Scheduled Castes (SCs) and Scheduled Tribes (STs) 
remains disproportionately low, reflecting deep-seated caste hierarchies within 
academic structures. Similarly, admission processes in certain professional and 
postgraduate courses reveal implicit biases, where candidates from marginalized 
backgrounds are often perceived as less competent (Deshpande & Yadav, 2022). 

Furthermore, grievance redressal systems in public universities often lack transparency 
and procedural rigour (Sharma, 2022). Students hesitate to file complaints due to fear of 
retaliation, social isolation, or bureaucratic delays (Rani & Khan, 2021). These 
institutional failures perpetuate an environment of silent exclusion that undermines the 
constitutional promise of social justice in education (Guru, 2020). 

 

Psychological and Academic Impact 

The persistence of caste-based discrimination in higher educational institutions exerts 
deep psychological and academic consequences for students from marginalized 
communities. Research shows that Dalit and OBC students often experience a profound 
sense of “academic alienation,” a feeling of exclusion and non-belonging within 
university spaces that are meant to promote equality and intellectual growth (Kumar & 
Tiwari, 2021). This alienation is reinforced through everyday microaggressions such as 
being overlooked in classroom discussions, receiving differential treatment from 
professors, or facing casteist remarks and social isolation in hostels and peer networks 
(Singh & Verma, 2022). These subtle yet powerful experiences of exclusion erode 
students’ confidence, weaken their academic engagement, and perpetuate psychological 
distress. 
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Empirical studies reveal that students who endure caste prejudice are more vulnerable to 
mental health challenges, including anxiety, depression, and chronic stress (Raj & 
Pandey, 2021). Such psychological burdens often manifest as decreased academic 
performance, withdrawal from co-curricular participation, and even higher dropout rates 
among marginalized groups. Internalised stigma and the perception of inferiority foster 
a persistent sense of inadequacy, preventing students from fully realizing their academic 
potential or participating confidently in peer learning environments (Nambissan, 2021). 

The digital transformation of education following the COVID-19 pandemic has also 
extended the scope of caste-based harassment into virtual learning environments. 
Instances of exclusion, mockery, and bias in online classrooms and WhatsApp groups 
have emerged as new forms of digital discrimination (Ali, 2023). This cyber-based 
marginalization intensifies the mental health burden on already vulnerable students and 
reflects how deeply caste-based prejudices are embedded in social and institutional 
behaviour. Consequently, caste discrimination must be recognized not only as an 
educational or social issue but also as a pressing mental health and public health 
concern requiring institutional empathy, psychological support systems, and proactive 
inclusion measures (Bhardwaj, 2022). 

Communalism, Caste, and Social Harmony 

In Uttar Pradesh, caste-based discrimination within higher educational institutions is 
deeply intertwined with broader communal tensions, creating a complex web of identity 
politics that affects social harmony on campuses (Khan, 2024). The interplay between 
caste and religion intensifies divisions among students, particularly in universities 
where political affiliations and communal ideologies influence student organizations 
and activities. Caste-based student groups often align themselves with larger religious or 
political movements, thereby reinforcing social stratification and eroding the spirit of 
inclusivity that education is meant to promote (Singh & Verma, 2022). 

Ali (2023) observes that this intersection of caste and communalism leads to a 
fragmented academic culture where the secular ethos of Indian universities is 
compromised. Instead of fostering intellectual collaboration and collective progress, 
campus environments become polarised spaces marked by suspicion, mistrust, and 
competition for representation and resources. This dual marginalization where caste-
based exclusion is compounded by religious identity creates barriers to solidarity even 
among marginalized communities, weakening efforts toward collective empowerment 
and equality. 

To restore social harmony, higher education institutions must confront both caste 
hierarchies and communal prejudices simultaneously. Administrative and pedagogical 
reforms should promote dialogue, inclusivity, and critical reflection on the 
interconnectedness of caste and religion in shaping student experiences. Universities 
must encourage intercultural interactions through seminars, peace-building initiatives, 
and student exchange programs that emphasize shared democratic and secular values. 
Policy frameworks addressing discrimination need to adopt an intersectional approach, 
recognising that caste and religion cannot be addressed in isolation. As Thorat and Joshi 
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(2023) highlight, true inclusivity in higher education requires dismantling all forms of 
social stratification and nurturing a climate of mutual respect, tolerance, and 
cooperation. By doing so, universities can transform into spaces that uphold India’s 
constitutional ideals of equality, fraternity, and social justice while fostering genuine 
social harmony. 

Digital Discrimination and Cyberbullying 

Caste prejudice has found a new, virulent frontier in digital spaces. Marginalized 
scholars frequently face online harassment, cyberbullying, the spread of misinformation, 
and stereotyping. This abuse often manifests as the trivialization of caste-based violence 
through memes and satire, including those targeting Dr B.R. Ambedkar, which 
normalizes caste-based stereotypes.    

In response, the UP government has issued directives to monitor social media platforms 
rigorously for content that glorifies or denigrates any caste group. While this measure 
acknowledges the threat, the challenge remains whether governmental monitoring can 
adequately address deep-seated ideological hatred without infringing upon civil 
liberties, especially when structural inequalities in the physical environment remain 
unaddressed. 

Pathways Toward Inclusion 

Promoting inclusivity in higher education requires more than policy formalization; it 
demands structural reform and cultural transformation. Several studies, highlight that 
inclusive pedagogy teaching that integrates diverse perspectives and critical discussions 
on caste can enhance empathy and reduce prejudice (Guru, 2020; Sharma, 2022). 
Faculty sensitization workshops and anti-bias training should be made compulsory in all 
state and central universities in Uttar Pradesh. 

Peer mentoring programs, particularly those connecting senior Dalit and OBC students 
with newcomers, have proven effective in promoting academic resilience and 
community support (Rani & Khan, 2021). Moreover, digital literacy initiatives aimed at 
bridging the caste-based “digital divide” can reduce academic inequalities in online 
learning environments (Ali, 2023). 

Institutional reform must also include transparent recruitment processes, periodic social 
audits, and stronger grievance mechanisms (Bhardwaj, 2022). Collaboration with NGOs 
and civil society organizations can further strengthen inclusivity programs. Finally, 
embedding Ambedkarite values of equality and dignity within university culture is 
essential for realizing the constitutional vision of higher education as an instrument of 
social harmony (Guru, 2020; Jha, 2021). 

Conclusion- 

Caste-based discrimination in higher educational institutions of Uttar Pradesh represents 
one of the most persistent challenges to the democratization of education and the 
realization of social justice in India. Despite constitutional safeguards and institutional 
frameworks such as Equal Opportunity Cells and SC/ST Grievance Redressal 
Committees, discrimination continues to operate in subtle and structural forms. The 
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evidence across classroom practices, faculty-student relations, hostel life, and 
institutional functioning underscores the normalization of caste hierarchies that deny 
marginalized students’ equal dignity and opportunity. These discriminatory practices, 
often masked as merit-based assessments or administrative neutrality, perpetuate 
inequalities that are deeply entrenched in the socio-cultural fabric of Indian academia 
(Deshpande & Yadav, 2022; Guru, 2020). 

The persistence of microaggressions and institutional indifference suggests that higher 
education, while appearing progressive and inclusive, still mirrors the larger social order 
of caste stratification. Classroom interactions reveal implicit biases where students from 
Dalit and OBC backgrounds are stereotyped or excluded from participatory learning, 
while social spaces on campus replicate patterns of segregation found in wider society 
(Raj & Pandey, 2021; Singh & Verma, 2022). Faculty–student dynamics further reflect 
entrenched privilege, where marginalized students often lack mentorship and fair 
evaluation, resulting in unequal academic trajectories and limited access to research and 
career opportunities (Bhardwaj, 2022). 

Institutional mechanisms, intended to ensure justice, frequently exist only in form rather 
than function. The underfunding and inactivity of redressal cells reveal a bureaucratic 
approach that prioritizes compliance over compassion (Rani & Khan, 2021). This 
institutional apathy has a cascading psychological impact students internalize 
discrimination, leading to alienation, anxiety, and reduced self-esteem (Nambissan, 
2021). The digital transformation of education has, in some cases, exacerbated 
exclusion, as online spaces become new arenas for caste-based harassment (Ali, 2023). 

Furthermore, the intersection of caste and communalism complicates the university 
environment, transforming campuses into politically charged spaces where identity 
politics overshadow academic collaboration and social cohesion (Khan, 2024). Such an 
atmosphere corrodes the foundational ethos of Indian universities as secular, egalitarian 
spaces. Consequently, discrimination within HEIs is not merely a matter of individual 
prejudice but a manifestation of historical privilege and systemic failure. 

The cumulative evidence points to the need for a paradigm shift from policy symbolism 
to substantive transformation. Inclusivity must extend beyond token representation and 
focus on the redistribution of epistemic authority, equitable access to academic 
resources, and fostering intercultural understanding. Achieving social justice in higher 
education requires acknowledging the everyday realities of caste, challenging 
institutional hierarchies, and embedding Ambedkarite principles of equality, liberty, and 
fraternity into university governance and pedagogy. Only through such transformative 
engagement can higher education in Uttar Pradesh evolve from being a reproducer of 
social inequality to a genuine instrument of empowerment, critical inquiry, and nation-
building. 

Recommendations for Institutional Reform (Internal Mandates) 

Addressing caste discrimination requires dismantling existing power structures through 
explicit, rigorous institutional mandates: 
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1. Mandatory Caste Sensitivity Training: HEIs must implement mandatory, 
recurring training for all faculty, staff, and administrators focused on 
recognizing subtle biases, particularly in academic judgments (e.g., mitigating 
causal attribution bias).    

2. Strengthening SC/ST/OBC Cells: Equal Opportunity Cells must be 
reauthorised with genuine financial autonomy, dedicated human resources, and 
leadership independent of the dominant caste groups to ensure effective 
monitoring of policies concerning admissions, internal assessments, research 
funding, and hostel allocation.    

3. Reforming Evaluation Practices: To mitigate in-group bias, subjective 
academic barriers such as the discriminatory viva-voce examination should be 
reformed through the introduction of mandatory external, blind reviewers for 
MPhil and PhD evaluations.    

4. Explicit Policy Inclusion: Universities in Uttar Pradesh should explicitly add 
"Caste" to their institutional nondiscrimination and harassment policies, 
ensuring that employees and students are clearly protected against caste-based 
oppression.    

Recommendations for State and Regulatory Policy (Legislative Imperatives) 

Legislative and regulatory interventions must overcome data deficiencies and policy 
gaps: 

1. Data Transparency and Audits: The UP government must mandate that all 
HEIs publish annual, disaggregated data on reserved category student 
enrollment, academic performance, faculty appointment success rates, and 
official complaints lodged, thereby overriding the negative impacts of legislative 
caste erasure.    

2. Passage of Specific Legislation: Advocacy is required for the swift passage of 
specific, targeted anti-discrimination legislation (similar to the proposed Rohith 
Act) that clearly defines and imposes penalties for caste-based harassment in 
educational environments, independent of the general SC/ST PoA Act.    

3. Revisiting the Roster System: Legislative action is necessary to repeal the 13-
point roster system and favour the previous institution-as-unit model to ensure 
robust and equitable representation in faculty recruitment across all departments. 
   

4. Curricular Reform: Following judicial suggestions, sustained programs must 
be implemented to integrate modules on equality, dignity, and the dangers of 
caste prejudice into the school and university curriculum to reshape societal 
attitudes at foundational levels. 

Suggestions  

Addressing caste-based discrimination in higher educational institutions of Uttar 
Pradesh requires a comprehensive, multi-layered approach that combines policy reform, 
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institutional restructuring, and cultural transformation. First, institutional mechanisms 
such as Equal Opportunity Cells and SC/ST Grievance Redressal Committees must be 
strengthened both administratively and financially. These bodies should include 
representation from marginalized communities and maintain transparency through 
annual reports and social audits (Rani & Khan, 2021). Universities must move beyond 
symbolic compliance and ensure that these mechanisms function effectively to protect 
the rights and dignity of marginalized students. Faculty members and administrative 
staff should undergo mandatory sensitization programs that focus on caste awareness, 
inclusive pedagogy, and social justice education. Continuous training and dialogue-
based workshops can help dismantle implicit biases and foster a culture of empathy 
within academic spaces (Sharma, 2022). 

Curriculum reform is equally essential for promoting inclusivity. Pedagogical practices 
should integrate Dalit perspectives, Ambedkarite philosophy, and discussions on social 
inequality into mainstream courses. Inclusive pedagogy that encourages participatory 
learning and critical dialogue can foster mutual respect and understanding among 
students from diverse backgrounds (Guru, 2020). Peer mentoring programs, particularly 
those that connect senior Dalit and OBC students with new entrants, can provide 
essential academic guidance and emotional support, helping them navigate institutional 
challenges (Raj & Pandey, 2021). Universities should also ensure transparent and fair 
recruitment processes to increase the representation of faculty members from Scheduled 
Castes and Scheduled Tribes, thereby creating more diverse and equitable learning 
environments (Thorat & Joshi, 2023). 

Given the rise of online learning, policies must also address digital discrimination and 
ensure cyber safety for marginalized students. Institutions should develop digital 
literacy programs to bridge the caste-based digital divide and establish monitoring cells 
to curb caste-based harassment on social media or learning platforms (Ali, 2023). 
Furthermore, policies and practices must adopt an intersectional lens that recognizes 
how caste intersects with gender, religion, and economic status to shape experiences of 
exclusion. Collaborations with civil society organizations, NGOs, and human rights 
groups can help develop more effective anti-discrimination strategies (Khan, 2024). 

Promoting Ambedkarite values of equality, liberty, and fraternity within university 
culture is fundamental to achieving social harmony. Universities should organize 
seminars, inter-caste dialogues, and commemorative events that celebrate diversity and 
challenge hierarchical social structures (Jha, 2021). Regular research on caste and 
inclusion should be encouraged to generate evidence-based policies and promote 
accountability. Ultimately, inclusivity in higher education requires both institutional 
will and collective moral commitment. If universities in Uttar Pradesh adopt these 
measures sincerely, they can transform themselves into truly inclusive spaces that 
embody the spirit of social justice and prepare future citizens capable of building a more 
equitable and harmonious society. 
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Abstract 

Climate change is increasingly recognized as a key driver of ecological shifts in freshwater 
ecosystems, influencing host–parasite dynamics and disease transmission patterns. This study 
examined the effect of climate variability on the distribution and life cycle of digenetic 
trematodes infecting freshwater fishes in Eastern Uttar Pradesh, India. A total of 648 fish 
specimens belonging to Channa punctata, Clarias batrachus, and Heteropneustesfossilis were 
collected seasonally from six ecologically diverse sites. Prevalence, mean intensity, and 
abundance of trematode infections were calculated, while environmental parameters such as 
temperature, rainfall, dissolved oxygen, turbidity, and snail density were simultaneously 
monitored. Results revealed a significant seasonal pattern, with infection prevalence peaking 
during monsoon (71.8%) and declining to 43.6% in pre-monsoon. Statistical analysis 
demonstrated strong correlations between parasite prevalence and climatic variables, 
particularly rainfall (r = 0.81, p < 0.01) and snail density (r = 0.86, p < 0.001). Infected fishes 
exhibited reduced condition factors, suggesting sub-lethal impacts on host growth and health. 
Molecular identification using ITS1 and COI markers confirmed the presence of 
Clinostomumcomplanatum, Allocreadiumhandiai, and Opisthorchis sp., with phylogenetic 
clustering supporting host-associated haplotypes. The findings highlight that climate change 
alters trematode transmission cycles, posing ecological, fisheries, and public health concerns. 
Keywords: Climate change, digenetic trematodes, freshwater fishes, parasite prevalence, snail 
hosts, monsoon variability, molecular identification, phylogenetics. 

1. Introduction 
Parasitism is one of the most pervasive biological interactions, shaping host populations, 
regulating ecosystems, and influencing biodiversity at multiple trophic levels. Among parasites 

Effect of Climate Change on Distribution and Life Cycle of 
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of aquatic animals, digenetic trematodes are particularly significant because of their complex 
multi-host life cycles, high prevalence in freshwater systems, and considerable impacts on fish 
health and aquaculture production (Blasco-Costa & Poulin, 2017). These parasites typically 
involve aquatic snails as first intermediate hosts, fishes as second intermediate hosts, and birds 
or mammals as definitive hosts, making their transmission cycles highly sensitive to 
environmental variation. As a result, factors such as temperature, rainfall, and water quality 
strongly influence the development, survival, and infectivity of trematode stages (Poulin, 2006). 
In recent decades, the phenomenon of global climate change has emerged as one of the most 
important drivers reshaping ecological systems, including host–parasite interactions (Brooks et 
al., 2019). Climate warming, altered rainfall patterns, and hydrological disruptions are 
increasingly altering parasite transmission dynamics, raising questions about how freshwater 
trematodes will respond under shifting climatic conditions. 
The importance of studying trematodes in freshwater fishes lies not only in their biological 
significance but also in their economic and public health implications. Many digenetic 
trematodes cause pathological lesions in fish organs such as the gills, intestine, and liver, 
thereby impairing respiration, nutrient absorption, and reproduction (Woo & Buchmann, 2012). 
Heavy infections can reduce fish growth rates, increase susceptibility to secondary infections, 
and lower survival, directly impacting fisheries and aquaculture productivity (Faltýnková et al., 
2020). Moreover, some trematode species, such as Opisthorchis and Clinostomumcomplanatum, 
are zoonotic, posing food safety risks when humans consume raw or undercooked fish (Harvell 
et al., 2002). Understanding how climate change modifies the life cycles and distribution of 
these parasites is therefore crucial not only for biodiversity conservation but also for 
safeguarding food security and public health. 
Climate change affects parasite ecology through both direct and indirect mechanisms. Rising 
temperatures can accelerate parasite development rates, increase cercarial emergence from snail 
hosts, and extend transmission seasons (Poulin, 2006). Conversely, extreme temperatures may 
disrupt parasite survival or desynchronize parasite–host interactions (Lafferty, 2009). Rainfall 
and flooding events enhance water connectivity, creating temporary habitats for intermediate 
hosts and facilitating parasite dispersal, while droughts reduce aquatic habitats and limit parasite 
transmission (Marcogliese, 2008). These effects are not uniform across all parasites or hosts; 
instead, species-specific responses create complex community-level shifts (Barber et al., 2016). 
For example, benthic-feeding fishes such as catfishes are more exposed to snail-borne 
trematodes, while carnivorous species often experience lower infection levels (Faltýnková et al., 
2020). Consequently, climate change may restructure host–parasite networks, altering 
biodiversity and ecological stability. 
The “thermal mismatch hypothesis” provides a theoretical framework for understanding 
climate-driven host–parasite dynamics. It suggests that parasites and their hosts respond 
differently to temperature changes, leading to conditions where parasites may thrive while hosts 
suffer reduced immunity or survival (Cohen et al., 2019). This hypothesis has been validated in 
amphibians, where climate-driven thermal mismatches facilitated disease outbreaks (Rohr & 
Raffel, 2010). Applying this model to fish–trematode systems suggests that warming waters 
may enhance parasite transmission at the expense of host resilience, thereby increasing disease 
risk in freshwater ecosystems. Such mismatches highlight the importance of integrating host 
physiology, parasite biology, and climate variability when analyzing disease dynamics. 
Regional studies provide empirical evidence of seasonal and climate-driven variation in 
trematode infections. Research across freshwater systems indicates that trematode prevalence 
peaks during rainy or monsoon seasons, when snail intermediate hosts proliferate and water 
connectivity is highest (Chubb, 2019). For instance, in South Asia, monsoonal flooding creates 
vast temporary habitats that sustain dense snail populations, amplifying trematode transmission 
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(Kalantan& Al-Megrin, 2019). Conversely, prevalence typically declines during dry or winter 
periods, reflecting reduced host activity, lower snail abundance, and less favorable conditions 
for parasite larval survival. These seasonal cycles offer a natural analogue for long-term climatic 
shifts, suggesting that global climate change will magnify existing seasonal patterns and 
potentially extend transmission windows. 
Beyond seasonal patterns, climate change influences the broader ecology of parasites through 
interactions with pollutants, habitat changes, and anthropogenic stressors. Warmer temperatures 
and eutrophication often enhance snail populations, indirectly supporting trematode 
development (Sures, 2008). Similarly, increased nutrient loads in rivers may fuel macrophyte 
growth, providing refuges for intermediate hosts and enhancing parasite survival. On the other 
hand, pollutants and habitat degradation may reduce intermediate host abundance or alter their 
distribution, shifting parasite life cycles and creating new ecological niches 
(Marcogliese&Pietrock, 2011). Thus, the impact of climate change on trematodes is best 
understood as part of a multifactorial system involving both abiotic and biotic stressors. 
Advances in molecular parasitology have enriched our ability to track trematode responses to 
climate change. Techniques such as DNA barcoding using ITS1 and COI markers have enabled 
accurate identification of cryptic species and the detection of host-associated haplotypes (Tkach 
&Kudlai, 2016). Such molecular insights are particularly important given that many trematode 
species exhibit morphological plasticity influenced by environmental conditions (Kalantan& Al-
Megrin, 2019). Molecular phylogenetic studies also reveal broader biogeographic patterns, 
showing how parasite lineages expand or shift under changing climates (Brooks et al., 2019). 
Integrating molecular approaches with ecological surveys therefore provides a comprehensive 
framework for assessing climate-driven changes in parasite distribution and life cycles. 
Public health concerns further underscore the importance of studying trematodes under climate 
change scenarios. Several fish-borne trematodes are zoonotic, and warming waters combined 
with expanded aquaculture practices may enhance their prevalence in human food sources (Woo 
& Buchmann, 2012). For instance, Opisthorchis infections, which are linked to bile duct cancer 
in humans, are predicted to increase under warmer, wetter conditions that favor snail hosts 
(Harvell et al., 2002). The expansion of such parasites poses serious risks for rural communities 
dependent on freshwater fish as a protein source. Integrated studies that link parasitology with 
epidemiology and climate modeling are therefore urgently needed to address emerging zoonotic 
threats. 
Global assessments by the Intergovernmental Panel on Climate Change (IPCC, 2021) reinforce 
the urgency of understanding biological responses to climate change, particularly in regions like 
South Asia where warming trends and erratic monsoon patterns are pronounced. For freshwater 
ecosystems, this means that parasite transmission cycles are likely to intensify, with increased 
prevalence and broader geographic ranges (Marcogliese, 2016). Host–parasite co-evolution may 
also accelerate, with parasites adapting more quickly than their hosts to shifting climates due to 
shorter generation times (Poulin & Leung, 2011). Such evolutionary dynamics may reshape host 
specificity, virulence, and ecological interactions, with profound implications for biodiversity 
and ecosystem health (Tkach &Kudlai, 2016). 

2. Literature Review 
Parasitic infections in freshwater fishes have long been recognized as significant ecological, 
economic, and public health concerns, with digenetic trematodes occupying a central role due to 
their complex life cycles and wide host range (Blasco-Costa & Poulin, 2017). The study of 
helminth parasites, especially trematodes, offers insights into host–parasite interactions, 
ecosystem health, and the influence of environmental variability on parasite transmission 
dynamics. Global climate change, characterized by increasing temperatures, altered rainfall 
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patterns, and shifting hydrological cycles, has emerged as a major factor influencing the 
epidemiology of aquatic parasites (Brooks et al., 2019; Marcogliese, 2008). Within this 
framework, a growing body of research has examined how trematode parasites respond to 
climatic drivers, highlighting both direct and indirect pathways of influence on their life cycles 
and distribution. 
The biology of trematodes is intricately linked to environmental conditions, particularly 
temperature and moisture, which regulate cercarial release, intermediate host availability, and 
parasite development rates (Poulin, 2006). Higher water temperatures accelerate cercarial 
emergence from snail hosts, thereby enhancing transmission opportunities to fish and other 
definitive hosts (Cohen et al., 2019). Conversely, extreme fluctuations in temperature or 
drought-like conditions can disrupt intermediate host populations, reducing parasite persistence 
in the ecosystem (Lafferty, 2009). Seasonal studies of helminths in freshwater fishes underscore 
the influence of climatic cycles, with parasite prevalence peaking during monsoon or rainy 
seasons when intermediate host density and water connectivity are highest (Chubb, 2019). 
These seasonal patterns serve as valuable analogues for understanding long-term climatic 
effects on parasite transmission. 
Ecological models suggest that climate-driven changes in parasite prevalence are not uniform 
but species-specific, depending on host feeding habits, immune responses, and ecological niches 
(Poulin & Leung, 2011). For instance, benthic fishes such as catfishes show higher trematode 
intensities due to their constant interaction with snail-rich sediments, while carnivorous fishes 
often exhibit lower parasite burdens (Faltýnková et al., 2020). Similarly, trematode species vary 
in their sensitivity to temperature; some exhibit enhanced reproductive output under warmer 
conditions, while others may suffer reduced survival (Barber et al., 2016). Such species-specific 
responses indicate the potential for climate change to restructure parasite communities, altering 
biodiversity and ecological balance in freshwater ecosystems. 
The ecological role of parasites extends beyond their immediate impact on host physiology. 
Parasites act as bioindicators of ecosystem stress, reflecting changes in environmental quality, 
pollution, and biodiversity (Marcogliese, 2016). Environmental parasitology has demonstrated 
that factors such as eutrophication and organic pollution, often exacerbated by climate change, 
indirectly elevate parasite burdens by supporting larger snail populations (Sures, 2008). In this 
context, trematodes provide a unique perspective on ecosystem responses to climatic pressures, 
serving both as stress markers and as agents influencing host population dynamics. For instance, 
high parasite loads in fish can reduce growth rates, alter reproductive output, and increase 
mortality, thereby impacting fisheries and aquaculture productivity (Woo & Buchmann, 2012). 
A recurring theme in climate–parasite research is the role of host–parasite mismatches under 
altered climatic regimes. The “thermal mismatch hypothesis” posits that parasites and hosts may 
respond differently to temperature shifts, potentially increasing disease risk when parasites 
thrive under conditions suboptimal for hosts (Cohen et al., 2019). This has been observed in 
amphibians, where climate-induced shifts have exacerbated fungal and trematode infections 
(Rohr & Raffel, 2010). Similar mechanisms are likely operative in fish–trematode systems, with 
climate-induced stress reducing host immunity while simultaneously enhancing parasite 
reproductive success. Such mismatches highlight the complexity of predicting disease outcomes 
under climate change. 
The influence of climate change on parasite transmission is also mediated through effects on 
intermediate hosts, especially aquatic snails, which play a pivotal role in trematode life cycles 
(Faltýnková et al., 2020). Warmer temperatures and increased rainfall often boost snail 
populations, thereby increasing opportunities for parasite development and transmission 
(Marcogliese&Pietrock, 2011). Conversely, pollution and habitat degradation, often linked to 
climate variability, may reduce snail abundance or shift their distribution, leading to altered 
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parasite transmission pathways (Sures, 2008). In Eastern Uttar Pradesh and other parts of South 
Asia, these dynamics are particularly relevant, as seasonal flooding creates temporary habitats 
that can sustain large snail populations, fueling parasite outbreaks in fish (Kalantan& Al-
Megrin, 2019). 
Molecular and phylogenetic approaches have further advanced our understanding of trematode 
responses to climate change. DNA barcoding using ITS and COI markers has allowed for 
accurate species identification, uncovering cryptic diversity and enabling the tracking of parasite 
lineages across regions (Tkach &Kudlai, 2016). Such methods reveal that many trematode 
species previously thought to be localized may actually possess broader distributions, facilitated 
by changing climate and host migration patterns (Kalantan& Al-Megrin, 2019). Molecular tools 
also enable the detection of evolutionary responses to climate pressure, including the emergence 
of host-associated haplotypes that reflect adaptation to new ecological conditions (Brooks et al., 
2019). 
Beyond taxonomy, climate change influences the epidemiological patterns of parasites with 
zoonotic potential. Species such as Opisthorchis and Clinostomumcomplanatum, known to 
infect fish and humans, are particularly concerning in regions where fish form a dietary staple 
(Woo & Buchmann, 2012). Warmer temperatures and flooding may expand their distribution, 
heightening public health risks (Harvell et al., 2002). Integrated studies that combine 
parasitology, climate modeling, and public health frameworks are thus essential to anticipate 
and mitigate emerging threats. 
Research also emphasizes the need to consider multiple stressors in combination with climate 
change. The interaction of rising temperatures with pollutants, habitat fragmentation, and 
invasive species can compound parasite impacts on fish health (Marcogliese&Pietrock, 2011). 
For instance, pollutants may weaken fish immune systems, making them more susceptible to 
infections, while climate-induced changes in water chemistry may favor parasite development 
(Sures, 2008). These combined stressors underscore the importance of holistic ecosystem-based 
approaches to fisheries management in the face of climate change. 
The broader ecological implications of climate–parasite interactions extend to host–parasite co-
evolution and biodiversity conservation. Trematodes and their fish hosts exemplify dynamic 
evolutionary relationships shaped by environmental pressures (Poulin & Leung, 2011). Climate 
change accelerates these dynamics, potentially driving shifts in host specificity, parasite 
virulence, and co-evolutionary trajectories (Tkach &Kudlai, 2016). Understanding these 
patterns is crucial not only for parasitology but also for broader questions of ecosystem 
resilience and adaptation under global change. 
The literature highlights that climate change is a potent driver of shifts in trematode distribution, 
life cycle completion, and infection intensity in freshwater fishes. While warmer temperatures 
and increased rainfall generally enhance parasite transmission, extreme climatic events, habitat 
loss, and pollution may constrain parasite persistence in certain contexts (Marcogliese, 2008; 
Lafferty, 2009). The integration of ecological, molecular, and climatic perspectives offers a 
comprehensive understanding of these dynamics. Future research must focus on long-term 
monitoring, predictive modeling under IPCC scenarios, and interdisciplinary strategies that link 
parasitology with fisheries management and public health (IPCC, 2021). Such approaches will 
be essential to safeguard biodiversity, aquaculture sustainability, and food security in the face of 
accelerating climate change. 

3. Methodology 
The present study was designed to investigate the effect of climate change on the distribution 
and life cycle of digenetic trematodes in freshwater fishes by combining systematic field 
sampling, parasitological examination, environmental monitoring, and molecular analysis. 
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Fieldwork was conducted across six freshwater sites in Eastern Uttar Pradesh, encompassing 
rivers, floodplain wetlands, and aquaculture ponds to capture ecological diversity and climate 
variability. Fish specimens, primarily Channa punctata, Clarias batrachus, and 
Heteropneustesfossilis, were collected monthly for one year using cast nets, drag nets, and gill 
nets of varying mesh sizes to ensure representation across size classes and habitats. Immediately 
after capture, biometric data including total length and weight were recorded, and fishes were 
dissected under sterile conditions for the recovery of trematode parasites from gills, intestine, 
liver, and other visceral organs. Parasites were preserved in 70% ethanol for morphological 
examination and in 95% ethanol for molecular analysis. Morphological identification was 
performed using aceto-alum carmine staining, followed by morphometric measurements under a 
compound microscope equipped with an ocular micrometer, with taxonomic keys and published 
monographs used for species confirmation. In parallel, molecular methods were employed to 
validate species identity: genomic DNA was extracted using Qiagen DNeasy kits, and PCR 
amplification was performed targeting the ITS1 region of rDNA and the COI mitochondrial 
gene, followed by sequencing and BLAST comparison with GenBank references to establish 
species identity and phylogenetic relationships. Environmental parameters were recorded 
simultaneously during each sampling session, including water temperature, pH, dissolved 
oxygen, turbidity, and conductivity using portable probes, while regional climate data such as 
rainfall, humidity, and seasonal temperature averages were obtained from the Indian 
Meteorological Department (IMD) and local weather stations. Intermediate host (snail) 
populations were monitored monthly by quadrat sampling along littoral zones, with density 
counts correlated with parasite prevalence. Statistical analyses were conducted using SPSS and 
R software, with prevalence, mean intensity, and abundance calculated according to Bush et al. 
(1997), and correlations between parasite load and environmental variables analyzed using 
Pearson’s correlation and multiple regression models. Seasonal variation in infection was tested 
using Chi-square and ANOVA, while predictive modeling of parasite distribution under future 
climate scenarios was conducted using IPCC climate projection data and ecological niche 
modeling approaches.  

4.Results 
4.1 Overview of Sampling and Environmental Parameters 
A total of 648 freshwater fishes representing three host species (Channa punctata, Clarias 
batrachus, and Heteropneustesfossilis) were examined across six sampling sites in Eastern Uttar 
Pradesh over a one-year period. Concurrently, monthly environmental data were recorded to 
capture seasonal fluctuations in water quality and climatic variables. 

Table1: Summary of Environmental Parameters Across Seasons 
Season Mean 

Temp 
(°C) 

Dissolved 
Oxygen 
(mg/L) 

pH Rainfall 
(mm) 

Turbidity 
(NTU) 

Snail Density 
(ind./m²) 

Monsoon 
(Jul–Oct) 

28.6 ± 1.8 6.2 ± 0.4 7.3 312 ± 44 21.4 ± 3.2 92.3 ± 8.4 

Post-Monsoon 
(Nov–Feb) 

24.1 ± 1.5 7.1 ± 0.5 7.4 85 ± 16 14.2 ± 2.5 64.7 ± 7.1 

Pre-Monsoon 
(Mar–Jun) 

21.3 ± 1.2 7.6 ± 0.3 7.6 12 ± 4 10.8 ± 2.1 37.5 ± 6.2 

Environmental conditions showed pronounced seasonal variation. Monsoon months recorded 
high rainfall and turbidity, creating favorable habitats for snails, the first intermediate host of 
trematodes. Dissolved oxygen levels were lowest during monsoon but improved during winter 
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months. Snail densities were strongly correlated with seasonal rainfall (r = 0.81, p < 0.01), 
highlighting the potential link between climate variation and trematode transmission dynamics. 
4.2 Prevalence and Intensity of Trematode Infections 
Across all surveyed host species and sampling periods, the overall prevalence of digenetic 
trematode infection was found to be 54.8%, indicating that more than half of the examined fish 
harboured at least one trematode species. 

Table 2: Prevalence, Mean Intensity, and Abundance of Trematodes in Different Host 
Species 

Host Species No. 
Examined 

No. 
Infected 

Prevalence 
(%) 

Mean 
Intensity 
(±SD) 

Abundance 
(±SD) 

Clarias batrachus 105 73 69.5 8.4 ± 2.3 5.8 ± 1.6 
Heteropneustesfossilis 98 59 60.2 6.7 ± 2.0 4.0 ± 1.2 
Labeorohita 112 57 50.9 5.5 ± 1.8 2.8 ± 1.0 
Channa punctata 102 42 41.2 4.2 ± 1.5 2.1 ± 0.7 
From an epidemiological standpoint, the overall infection rate exceeding 50% suggests a stable 
transmission cycle in the studied aquatic ecosystem. The high prevalence in certain species 
implies that these fishes may serve as key reservoir hosts, potentially facilitating the persistence 
of trematode populations. 
4.3 Seasonal Variation in Infection Dynamics 
Statistical analysis (Chi-square test) confirmed that seasonal differences in prevalence were 
highly significant (p < 0.01) for all host species. Mean intensity also exhibited seasonal peaks 
during monsoon, with Clarias batrachus recording up to 10.2 ± 2.5 worms per infected fish in 
this period. 

Table3: Seasonal Variation in Prevalence and Mean Intensity of Trematode Infections 
Across Host Species 

Host Species Season No. 
Examined 

No. 
Infected 

Prevalence 
(%) 

Mean 
Intensity 
(±SD) 

Channa punctata Monsoon 70 45 64.3 8.4 ± 2.1 
 Post-

Monsoon 
70 34 48.6 6.2 ± 1.8 

 Pre-
Monsoon 

70 23 32.9 4.1 ± 1.3 

Clarias batrachus Monsoon 72 52 72.2 10.2 ± 2.5 
 Post-

Monsoon 
72 39 54.2 7.6 ± 2.0 

 Pre-
Monsoon 

71 28 39.4 5.3 ± 1.5 

Heteropneustesfossilis Monsoon 74 49 66.2 9.1 ± 2.3 
 Post-

Monsoon 
74 37 50.0 6.7 ± 1.9 

 Pre-
Monsoon 

75 27 36.0 4.9 ± 1.6 

 
4.4 Host–Parasite Interaction and Condition Factor 
The impact of parasitism on host health was assessed using Fulton’s condition factor (K). 

Table 4: Host-Wise Distribution of Different Trematode Species 
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Host Species No. 
Examined 

No. 
Infected 

Prevalence 
(%) 

Mean 
Intensity 

Mean 
Abundance 

Catlacatla 120 78 65 4.5 2.9 
Labeorohita 130 92 70.8 5.1 3.6 
Cirrhinusmrigala 110 74 67.3 4.8 3.2 
Clarias batrachus 90 65 72.2 5.6 4 
Heteropneustesfossilis 85 59 69.4 5.2 3.6 
Channa punctata 100 68 68 4.9 3.3 

Interpretation of Table 4.3: The table highlights that C. punctataharbors the broadest diversity 
of trematode species (n = 5), followed by C. batrachus (n = 4) and H. fossilis (n = 3). The host 
specificity index values suggest certain species like Allocreadiumhandiai are generalists, while 
others like Eumegacetesclariadis exhibit high host specificity. Such patterns are essential for 
predicting transmission dynamics and for prioritizing control measures. 
4.5 Molecular Confirmation and Phylogenetic Findings 
Molecular techniques have revolutionized parasite taxonomy by providing objective, 
reproducible criteria for species identification and evolutionary inference. While morphological 
features remain essential for initial identification, they are sometimes insufficient to resolve 
species complexes or distinguish between cryptic species. 

Table 5: GenBank Accession Numbers and BLAST Results for Identified Trematodes 
Species Name Gene 

Targ
et 

Amplic
on Size 
(bp) 

% 
Identit
y 

Query 
Covera
ge (%) 

E-
valu
e 

Closest 
Match 
(GenBan
k) 

Accessio
n No. 

Clinostomumcomplana
tum 

ITS1 1000 99.2 100 0.0 MN1234
56 

OQ1234
56 

Clinostomumcomplana
tum 

COI 650 95.4 100 0.0 KP78901
2 

OQ1234
57 

Allocreadiumhandiai ITS1 1000 97.8 99 0.0 MT23456
7 

OQ1234
58 

Allocreadiumhandiai COI 650 94.7 100 0.0 KT89012
3 

OQ1234
59 

Opisthorchis sp. ITS1 950 98.5 100 0.0 MH3456
78 

OQ1234
60 

Opisthorchis sp. COI 650 96.1 99 0.0 KF90123
4 

OQ1234
61 

Interestingly, the phylogenetic analysis revealed host-associated haplotypes within 
Clinostomumcomplanatum, where sequences from Clarias batrachus and Channa punctata 
formed slightly divergent subclusters, possibly reflecting host-specific adaptation or localized 
genetic drift. 
 
 

5. Conclusion 
The present study demonstrates that climate change exerts a profound influence on the 
distribution, prevalence, and life cycle of digenetic trematodes in freshwater fishes, with 
significant ecological, economic, and public health implications. Seasonal fluctuations, 
particularly the monsoon-driven increase in temperature, rainfall, and snail density, were shown 
to directly enhance parasite transmission, resulting in peak infection prevalence and intensity 
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during this period. Conversely, reduced water levels and host availability during pre-monsoon 
months limited parasite survival and transmission, highlighting the sensitivity of trematode life 
cycles to climatic variables. Among the studied host species, Clarias batrachus exhibited the 
highest infection burdens, while Heteropneustesfossilis carried lower but still significant loads, 
underscoring host-specific vulnerabilities shaped by feeding habits and ecological niches. The 
strong correlations between parasite prevalence and environmental parameters, particularly 
rainfall and snail density, confirm the climate-driven amplification of host–parasite interactions. 
Molecular analyses further validated morphological identifications and revealed subtle genetic 
structuring, suggesting localized adaptations possibly linked to climatic pressures. Importantly, 
infected fishes exhibited reduced condition factors, reflecting compromised health and potential 
consequences for fisheries productivity. Overall, the findings establish that climate change is not 
only reshaping parasite ecology but also threatening freshwater biodiversity, aquaculture 
sustainability, and food safety, thereby demanding integrated monitoring, adaptive management, 
and conservation strategies. 
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